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Abstract. Mother tongue plays an important role in the growth and development of national
individuals and groups. In addition to taking active protective measures, the state must also
effectively inherit and develop through education. Children are at a critical stage of language
learning. In the period of the largest voice plasticity, it is of great significance to carry out pre-school
bilingual education in ethnic areas for the development, inheritance and protection of national
culture and for children's future national identity. At present, bilingual education has been carried
out in the provinces with concentrated ethnic groups. The common modes of bilingual education
and the results are achieved. The problems existing in the current bilingual education are analyzed,
and suggestions for the future development from the aspects of kindergarten construction, parent
education, curriculum construction and so on are put forward.
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1. The Significance of Bilingual Education

China is a multi-ethnic and multilingual country, in the process of its development, all ethnic
groups have created, enriched and developed their own language, and each language carries the
profound historical culture and national quality of the nation, which is the most direct and
concentrated embodiment of the rich traditional culture and traditional experience of the nation for
thousands of years. Mother tongue plays an important role in the growth and development of
national individuals and groups. In addition to taking active protective measures, the state must also
effectively inherit and develop through education. However, the development of a nation's language
and culture can never be closed development, especially in today's world economic integration and
multi-cultural development pattern, if all ethnic groups want to continuously develop and progress,
and better integrate into modern civilization society, each ethnic group must not only inherit their
own language and traditional culture, but also learn national common language and mainstream
National culture, as well as the languages and cultures of other developed countries in the world.
Therefore, the state actively advocates bilingual education in ethnic minority areas.

Children are at a critical stage of language learning. In the period of the most plasticity of
speech, the oral muscles are more elastic and have the most receptive ability to pronunciation. At
the same time, early childhood is the fastest growing period of vocabulary. Children's ability to
accept, imitate and memorize is strong and suitable for learning a second language. Learning a
second language can make children's speech organs get full exercise. "Early childhood is an
important period for language development, especially for oral development” and "5-6-year-old
children can speak the language and Putonghua of their own nation or region with correct and clear
pronunciation" are written in the guide for learning and development of 3-6-year-old children
formulated and issued by the Ministry of education. Children in areas inhabited by ethnic minorities
can basically speak Mandarin. Therefore, the outline of the national medium- and long-term
education reform and development plan (2010-2020) points out that "bilingual teaching should be
vigorously promoted. We will comprehensively offer Chinese courses, promote the use of the
national language, respect and protect the right of ethnic minorities to receive education in their
own language, and pay attention to strengthening bilingual education before school. ™
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2. Current Situation of Bilingual Education in China

2.1 Current Situation of Bilingual Education in Ethnic Areas

Bilingual teaching in kindergartens refers to that in kindergartens, under the guidance of teachers
with purpose, planning and organization, children choose appropriate teaching content, teaching
organization and teaching methods, design corresponding teaching activity programs, evaluate and
reflect on teaching results, so as to promote children's initial mastery of the national language,
Gradually learning and mastering the second language is a kind of teaching activity to promote the
all-round development of children's body and mind. [1] At present, bilingual education in China has
been carried out for a long time, and the system is relatively perfect in Xinjiang, Inner Mongolia,
Qinghai and Tibet. These areas are characterized by a relatively single ethnic group, so it is easier to
concentrate resources to train bilingual teachers and build bilingual kindergartens. Xinjiang has
basically achieved the goal of popularizing bilingual kindergarten education for two years before
school in 2012 [2]; "during the 13th five year plan", Inner Mongolia will implement a public system
for the preschool education of Mongolian and Chinese bilingual teaching, and focus on remote and
poor areas, border areas, areas inhabited by ethnic minorities, etc., to promote the "three-year action
plan for preschool education", by setting up people in relevant areas Ethnic minority kindergartens,
increasing teachers and improving the conditions for running kindergartens will strive to achieve a
gross enrollment rate of more than 90% of minority children's preschool education by 2017 [3]; as of
2014, there are 394 kindergartens in Tibetan areas of six prefectures in Qinghai Province, with 124
preschool classes attached to primary and secondary schools, with a gross enrollment rate of 50.87%
in the first three years, and a teacher-student ratio of 1:22 [4].

2.2 Existing Problems.

In the provinces where ethnic minorities are concentrated, there are still some outstanding
problems in preschool Chinese bilingual education. First, the number of kindergartens is insufficient
to meet the needs of preschool children [1] [3] [4] [5].

Second, parents need to strengthen the concept of preschool education. In some minority areas,
there is still the thought of "useless preschool education" in rural and pastoral areas [4], and parents
still have no clear understanding of the role and significance of preschool education [6].

Third, the lack of teachers and the low quality of teachers, preschool bilingual education is
inseparable from high-quality bilingual teachers, but the lack of teachers is a very prominent problem
in the development of bilingual kindergartens in all ethnic areas [2,4,6,7]; although there are courses
of bilingual education in Universities in ethnic areas and colleges and universities directly under the
State Ethnic Affairs Commission, these teachers are in quantity It is far from meeting the needs of
bilingual teaching in ethnic areas. At present, most of the professional bilingual teachers mainly serve
the compulsory education, and few of them can serve the preschool education. In addition to the
quantitative problems, the teaching skills of bilingual teachers need to be further improved. The
requirements of kindergarten teachers' professional standards for kindergarten teachers include the
creation and utilization of environment, the organization and care of one-day life, the support and
guidance of game activities, the planning and implementation of educational activities,
encouragement and evaluation, communication and cooperation, reflection and development aspects,
etc. [8]. In addition to the basic quality of kindergarten teachers, teachers in bilingual kindergartens
should also have good bilingual ability. The training of bilingual teachers in American primary and
secondary schools includes professional ideal and correct values of bilingual education, unique
knowledge structure of bilingual education, higher academic level of bilingual education, flexible
wisdom of bilingual education, etc. [9].

Fourth, the problem of teaching materials. In order to cooperate with the bilingual teaching of
people and Chinese, every place needs to have a set of teaching materials suitable for the actual
situation of the place. At present, a set of 6 pre-school education textbooks has been compiled in
Xinjiang and has been put into use [10]. Although there is a certain exploration in the compilation of
teaching materials in other areas [6] [11], a perfect curriculum and textbook system has not yet been
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formed. Fourth, the construction of quality supervision body and teacher training department is not
perfect [1][6] [7]. On the one hand, due to the lack of supervision, there is a situation that the teaching
is more arbitrary and the teaching quality is difficult to guarantee; on the other hand, the teachers are
not better, lack of guidance and guidance. Therefore, the implementation of bilingual education in
minority kindergartens should have a set of perfect evaluation and incentive mechanism, so that
teachers have laws to follow, guidelines to read and resources to find.

3. Countermeasures and Suggestions

3.1 Accelerate the Construction of Kindergartens in Ethnic Areas

In the construction of kindergartens, the construction of kindergartens in ethnic areas is mainly led
by the state forces, because there are many remote areas in ethnic areas. At present, the country is
vigorously promoting the construction of "one village, one kindergarten". From the hardware of
school building construction to the software of teachers' allocation, the construction is mainly
supported by the national and provincial financial allocations. In addition to the support of the state,
we should also actively introduce the support of enterprises and charities to promote the construction
of kindergartens and the development of early childhood education in ethnic areas.

3.2 Strengthen Parent Education

To educate the parents of children in ethnic areas on science popularization, so that they can
understand the great value of kindergarten for children's development. At the same time, it is also
necessary to educate parents to pass on the awareness of their own national culture. Family education
is the first position to preserve the national language. If the family is unable to create a national
language speaking environment for children, it is difficult for children to learn the national language,
which will cause obstacles to their future development of national identity.

3.3 Training Teachers for Bilingual Education of Ethnic Minorities

The teacher training of bilingual education should start from ethnic areas. Teachers of bilingual
kindergartens need to master the knowledge of national language, Chinese and pre-school education
skills. Among these skills, language learning takes the longest time, so it is necessary to give priority
to find teachers who can speak Chinese and minority language in ethnic areas, and train them in pre-
school education related knowledge. As the distribution of ethnic areas in China is mainly in remote
mountainous areas and poverty-stricken areas, we should consider relaxing the requirements of
teacher recruitment when training bilingual teachers, such as the restrictions on education background
and major. The state should train the existing preschool teachers in ethnic areas by means of state
training and post replacement learning, and at the same time, consciously set up the training courses
for the teachers of bilingual education in ethnic areas. Governments and education departments in
ethnic areas shall organize experts to carry out door-to-door service training for kindergartens. Finally,
kindergartens also need continuous kindergarten-based training and research. We need to build a
teacher training system with national leadership, local support and park-based cooperation.

3.4 Build a Batch of Curriculum Resources for Ethnic Minority Preschool Chinese Bilingual
Education

In order to ensure the vigorous vitality of kindergarten education, we should not only follow the
basic educational concept and spirit of scientific preschool education, but also take root in national
culture and highlight national culture. The education for children in ethnic areas can't copy the
existing courses, so we must develop the courses related to children's life experience in ethnic areas
according to local conditions to truly meet the educational needs of ethnic areas, such as art education
combined with ethnic music and dance, language education combined with ethnic folk stories,
physical education combined with ethnic sports, etc. Only by absorbing nutrition from national
culture can education truly rooted in ethnic areas have strong vitality.
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4. Conclusion

At present, Chinese bilingual education in our country has been carried out in the provinces
inhabited by ethnic groups, and has achieved certain results. However, there are still problems in the
popularization of preschool education, the construction of teachers and the construction of curriculum.
In the future, preschool Chinese bilingual education will not only be carried out in the provinces
where ethnic groups live together, but also in the provinces and regions where ethnic groups live
together. On the basis of the existing, we must start from the aspects of kindergarten hardware
construction, teacher training and curriculum development to promote the popularization and
development of preschool Chinese bilingual education.
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