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Abstract—Although many approaches and learning models 

have been implemented in teaching English, the learning 

objectives of teaching English have not been achieved maximally. 

One of the causes is the inappropriateness of 

models/methods/techniques implemented. It happens in teaching 

and learning process, especially on teaching reading, whereas a 

teacher tends to do evaluation or testing directly without guiding 

students to comprehend the text. Because of that, the creative 

learning model, that is a model that combines the model 

suggested by 2013 curriculum and another 

model/method/technique/strategy, have been developed by a 

student of in-service teaching program on reading skill in Senior 

High (SMA). The combination of scientific approach (SA),  

discussion, collaboration, and visualization has been conducted 

on the right steps or procedures. In the stage of collecting the 

data, teacher discusses deeply the general information and 

specific information before asking the students to do the task.  

Moreover, in  teaching and learning process, creative thinking or 

critical thinking has been conducted started from pre-activities 

whereas students are supported to think creatively by doing 

prediction and hypothesis related to the materials that will be 

learned. The critical thinking in whilst-activities is seen clearly 

while students give simple explanation, conclusion, opinion, and 

find an alternative solution. Those can be categorized in cognitive 

level as analysis (C4), evaluation (C5), and creation (C6) 

(Anderson and Krathwohl, 2001).   
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I. INTRODUCTION 

English skills is divided into two, receptive and productive 

skills. One of the language learning principles says that 

receptive skills always come first before productive skills. It 

means that students have to be able to understand the language 

before using it in spoken and written. One of the receptive 

skills, reading, is considered as the most important skill. It is 

because by reading, students will get a lot of information that 

they need. Kasbolah (1988) says that reading for getting 

information is very important, and reading competence in 

English is a key to get success to open the window of the 

world. 

In teaching and learning process, there are six learning 

sources that are very important, those are message, teacher-

students, materials, media, method/model/technique, and 

behaviour Sudjimat (1994). It means that learning 

model/method/technique is the one that can not be ignored by 

a teacher. Furthermore, Suyitno (2009) says that learning 

model is a set of learning procedures implemented by a 

teacher, so that the learning objectives or competencies 

expected can be achieved effectively and efficiently. 

Therefore, it can be said that 

models/methods/techniques/strategies can determine the 

success of learning. However, in order to implement the 

learning model effectively, a teacher should pay attention on 

the students’ condition, materials, and provided learning 

sources. 

In teaching reading in class, a teacher has already used 

various approaches, models, techniques, and strategies. All of 

them are applied in order to help students to understand the 

reading texts well. Based on 2013 curriculum, there are five 

learning models suggested for teaching English in class, those 

are scientific approach, genre based, problem based, 

discovery, and project based. Although many kinds of 

approaches and learning models have been conducted in class, 

the learning objectives have not been achieved maximally. 

Selecting and implementing inappropriate 

models/methods/techniques/strategies becomes one of the 

problems. It makes the teaching and learning process 

conducted by a teacher tends to achieve the target of materials 

in curriculum, not to achieve the comprehension level. It can 

be seen from the fact that in reading class, a teacher gives 

students a reading text, asks them to read the text and do the 

tasks. On other words, teacher tends to do evaluation 

straightly, and not preceded by teaching or guiding them on 

how to comprehend the text.  As a result, students become 

passive and only answer the questions or do the task without 

comprehending the text fully. Here, it is obvious that teacher 

needs a learning model that can help students to be more 

active to participate in learning process. Hegde (2003) says 

that in teaching reading, a teacher needs to focus not only on 

reading texts, but also on how to make students understand the 

text well. It is also supported by the government (Government 

Decree No. 19/2005) that teaching learning process is 

conducted interactively, aspirational, and challenging to 

motivate students to participate actively, and to give enough 

space for creativity, aspiration, and independent as the 

students’ interest, need, and development. In short, a teacher 

should be able to select an appropriate learning model for 

students in order to motivate and build students’ creativity 

during the learning process of comprehending the text. 

 Then, creative learning model seems to the appropriate 

model for students of senior high in reading class in order to 
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help them to have creativity, those are critical thinking and 

problem solving (Campbell, 1986). This model can be 

implemented  in class by combining two or more learning 

models or methods or techniques or strategies, such as 

scientific approach (SA) and genre based approach (GBA) or 

SA and discussion technique. Furthermore, 

model/method/technique  also can be combined with 

strategies. There are some strategies in comprehending the 

text, those are; brainstorming, questioning-answer 

relationship, visualization, and summarizing (Torres, 2005). 

Finally, because of the importance of creative learning model 

for students to comprehend  the reading text, this paper will 

describe the implementation of creative learning model in 

class and how this model can support students of senior high 

in reading comprehension. 

 

II. METHODS 

This paper is a descriptive-qualitative research because the 

aim of the research  is to describe the implementation of 

creative learning model in reading class for Senior high 

students. Furthermore, this aim is divided into two, those are; 

to describe the implementation of creative learning model in 

reading class and to describe of how this learning model can 

help students of senior high to explore their critical thinking. 

The subject of the research is the student of in-service 

education program. Here, she is a teacher who conducted the 

creative learning model in reading class. The instruments used 

in the research are a handy cam, an observation sheet or a 

rubric of the implementation of creative learning model in 

reading class, and a rubric of critical thinking. 

In collecting the data, the researchers conducted some 

steps, those are; (1) the  researchers came to school to ask 

permission to collect the data, (2) they researchers sat on the 

back in order not to disturb the teaching learning process in 

class, and (3) the researchers recorded all the activities in class 

by using handy cam. Moreover, for analyzing the data, the 

researchers conducted several steps as follows; (1) researchers 

observed the learning video, (2) researchers analyzed the data 

by using the provided instruments, (3) the researchers 

discussed together the results of analyzing the data; (4) the 

researchers drew a conclusion; and (5) the researchers started 

to present the result. 

 

III. RESULTS AND DISCUSSION 

A. The Implementation of Creative Learning Model on 

Reading Comprehension in Class 

 

The teaching and learning process by implementing the 

creative learning model had been conducted by the teacher. 

Related to the creative learning model, the teacher combined 

the method of Scientific approach (SA) with the discussion 

technique, collaboration, and visualization. 

The implementation of SA seems to be an appropriate 

method for students, in terms of students’ characteristics and 

materials. It means that students looked comfortable and enjoy 

the learning process, and also the materials, that is about 

narrative text, can be delivered by the teacher well. The 

teacher had already implemented the method in correct 

procedures or stages, those are observing, questioning, 

collecting the data, associating, and communicating 

(Government Decree No. 22/2016), and it was combined with 

a certain model, technique, and strategy, those are  discussion, 

collaboration, and visualization. The implementation of this 

creative learning model is as follows; 

 

a) Pre-Activities 

The teacher had conducted the pre-activities well. Beside 

greetings, taking attendance list, preparing students condition, 

the teacher had conducted the brainstorming activities well, 

one of them is asking students to predict the content of text by 

looking at the title of the text. These activities are very 

important to shape the students’ prior knowledge and connect 

the students’ knowledge with the new one in hoped that 

students will not get difficulties on the materials given (Carrel 

and Eisterhold in Long and Richards, 2001). 

 

(b) Whilst-Activities 

The activities are conducted by asking the students to 

observe the text related to social function, text structure, 

language features, and detailed information in the text. These 

activities are followed by questioning stage in which the 

students formulated creatively simple questions related to 

language features of the text. The answers of their questions 

were discussed by the class in order to fish the students able to 

give simple explanations. In this case, students were supported 

to be able to find key terms of the text, as Widana (2007) says 

that knowing the meaning of words that are rarely used are 

difficult, but it is not included to High-Order Thinking Skills 

(HOTS) unless it is involved with the analysis process, for 

finding the meaning of words from the context or 

contextually. Furthermore, the stage of collecting the data was 

also conducted well. Here, the teacher guided the students to 

comprehend the text at first instead of testing or evaluating. 

The questions, such as; “What do you think about what the 

king has done?” If you were a king, Would you do the same 

thing as the king did in the story?” What can you learn from 

the story?” showed that the teacher taught the students on how 

to comprehend the text, those are finding the message of the 

text and solution of a problem. In this case, students are not 

only taught to communicate in the target language, but also to 

solve the problem (Elaine Johnson, 2002: 183). For 

associating and communicating stage, the teacher asked the 

students to complete the story map and retold that story map. 

Through this activity, the students’ creativity were obvious 

seen because they directly used the target language in 

elaborating and telling the story through the story map that 

they have made. Appreciation in the form of a big applause 

and compliment were given by the teacher after they retold  

the text or the story for giving them motivation in 

communicating the target language (Elaine Johnson, 2002: 

183). 
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(c) Post-Activities 

In this stage, the teacher had supported the students to 

think critically, those are by asking the students to explain 

what they had learned and what they could learn from the 

materials that day.  

 

B. The Implementation of Creative Learning Model in 

Reading Class to Support Students’ Critical Thinking  

 

Creative learning model on reading activities had helped 

students to explore their critical thinking. It was conducted 

since pre-activities whereas the teacher had supported the 

students to think critically by making the hypothesis or 

prediction related to the materials that they learned; “Have you 

ever heard a story from Kalimantan?”, “The story related to 

lake and animals…animal that has long feet, it can fly, ….”, 

“Can you predict what the story is from the title?”.  

The critical thinking was also seen clearly in whilst-

activities. This could be seen from the teacher’s questions, 

such as;What do you think about what the king has done?” If 

you were a king, Would you do the same thing as the king did 

in the story?” What can you learn from the story?”. Those 

questions were meant to guide students able to make analysis, 

give the conclusion, make argument, and formulate the 

alternative solution. All of those activities have fulfilled the 

concept of critical thinking, that is in-depth thinking process 

whereas it can support the students to be independent to solve 

the problems and to make decision of something they believe 

in. It is supported by Ustinlilog (2004) that students are given 

a big chance to develop their knowledge and solve the 

problems. Another activity that can be seen clearly in 

supporting students to think critically and creatively is the 

activity of elaborating the story map. Through this activity, 

students are able to observe, analyze, solve the problem, and 

get an idea to help them to communicate in the target language 

(Hughes, 2014). 

 

IV. CONCLUSION 

Based on the discussion, it can be concluded that the 

implementation of creative learning model in reading class 

had been conducted well and in right procedures by the 

teacher. Here, the teacher combined Scientific Approach (SA) 

with discussion technique, collaboration, and visualization. 

Moreover, this creative learning model had been able to 

support students’ critical thinking skill by making prediction 

or hypothesis related to the materials learned. The students’ 

critical thinking is seen more clearly in whilst-activities 

whereas they are guided to give simple explanations, build 

basic knowledge, make conclusion, give deep explanation, and 

make strategy (Lawson, 1976). They can be categorized into 

the cognitive level of analysis (C4), evaluation (C5), and 

creating (C6) (Anderson and Krathwohl, 2001). 
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