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Abstract: This research was based on students' problems in presenting the results of learning material 

discussion in the classroom, this study was aimed to formulate a way to present the results of their discussions 

in front of the class as well. The research method used was Research and Development method (R&D). It is a 

method which is used to produce a product and test its effectivenes in accordance with the objectives of 

development. The product produced from this research and development was a prototype of the group 

discussion accompaniment model. The method used were descriptive and evaluative methods. Descriptive 

method was used to collect the conditions that exist in the field. Evaluative method was used to evaluate the 

appropriateness of the group discussion accompaniment of presentation tasks in the classroom. The data 

analysis results were the guidelines of the group discussion accompaniment of presentation tasks model in the 

classroom.The final confirmation showed that the group discussion accompaniment model was effective in 

developing the potentials and increasing students’ independence. 
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I. INTRODUCTION 

Model is defined as a conceptual framework 

that is used as a guideline in doing activities. It can 

also be understood as a representation of a system 

that is considered to represent the actual system 

[1][2][3]. Model is a narrative description to describe 

the procedure or steps in achieving a specific goal, 

and these steps can be used to measure success or 

failure in achieving it [4]. According to Haryati, 

model is a design that illustrates the operation of a 

system in the form of a chart that connects the charts 

or stages through specific steps and can be used to 

measure success for the purpose of developing a 

valid decision [5]. Educational needs require the 

concept of learning models to achieve the objectives 

that are suitable for the era of industrial revolution 

4.0. 

Gunter [6] defines an instructional model as a 

step-by-step procedure that leads to a specific 

learning outcomes. In addition, the learning model is 

a plan or pattern that can be used to arrange a 

curriculum (long-term learning plan), design learning 

materials, and guide learning in the classroom or 

other [7]. 

Accompaniment in teaching and learning 

process means accompanying students in completing 

tasks given by the teacher in order to help them 

understand, conducting and drawing conclusion from 

the materials provided by the teacher so that the 

students feel guided and directed as the expected  

learning goals in an atmosphere that is fun and free 

from stress. Accompaniment is an activity conducted 

and can be known as coaching, teaching, directing 

groups that are more connotative to mastering, 

managing, and controlling [8]. Accompaniment is 

more meaningful in togetherness or equality where 

the position between the two (the companion and the 

person being accompanied) is equal, so that there is 

no term for superior or inferior. This implies that the 

role of the companion is only providing alternatives, 

consultative advices and assistances, and not on 

decision making, managing, and controlling [9]. 

Based on the initial observation activities, the 

strategy of creating discussion groups to present in 

the classroom is often used by most educators. One 

promising context for digital ink is university 

classroom, where instructors increasingly rely on 

digital slide projections [10]. This strategy is said 

effective in fulfilling the learning process activities 

where the students‘ involvement and independence in 

the learning process will increasingly appear. 

However, this strategy is not well supported by the 

availability of facilities and even the lecturers‘ 

involvement of in preparing discussion groups which 

then result in inadequate classroom discussion 

5th International Conference on Education and Technology (ICET 2019)

Copyright © 2019, the Authors. Published by Atlantis Press. 
This is an open access article under the CC BY-NC license (http://creativecommons.org/licenses/by-nc/4.0/).

Advances in Social Science, Education and Humanities Research, volume 382

322



activities. Recommendations for making lectures 

more effective, according to the principles described 

above and considering three moments: Preparation, 

delivery and finalization of the lecture. [11] 

Some of the problems that appear in group 

discussions in the classroom were presented less 

interestingly by the group in charge. They were lack 

of mastery of the materials that made them not ready 

with questions that are related, the materials delivery 

that did not lead to substance, the interaction built 

was rigid, there was no distribution of each task for 

each individual in the group when presenting the 

materials, even if there was a task, each individual 

couldnot understand or interpret his/her roles, and the 

language communication used was not proper. 

 

II. METHOD 

The research method used was research and 

development (R&D). This is a method used to create 

products and to test the effectiveness of the product 

in accordance with the objectives of the development. 

The product produced from this research and 

development was a prototype model of learning 

through group discussion accompaniment of 

presentation tasks in the classroom. The method used 

was descriptive and evaluative method. Descriptive 

method was used to collect conditions in the field. 

Evaluative methods was used to learn the feasibility 

of learning models through group discussion 

accompaniment of presentation tasks in the 

classroom which were realized in the form of 

activities and learning planning guideline. Through 

product evaluation and experimental process, it was 

expected to gain information about the advantages 

and disadvantages of the product being developed. In 

developing the learning model through group 

discussion accompaniment, it was conducted by 

implementing the development model procedure 

from Borg and Gall that had been modified. 

The research and development procedure 

according to Borg & Gall [12] basically consists of 

two main objectives, they are: (a) developing a 

product, and (b) testing the effectiveness of the 

product in achieving its objectives. Procedures or 

work steps in this study include; a) preliminary 

research, b) design making, c) production of activities 

and learning guideline, and d) field test product.  

The procedures for developing learning 

models through discussion group accompaniment of 

presentation tasks are as follows: 

A. Preliminary Research 

The first step was investigation and 

preliminary data collection. This step was meant to 

obtain data about field conditions related the 

presentation task. From this preliminary research, 

various potentials and problems faced in the process 

of presentation activities in the classroom were 

identified. The data were collected through: (a) 

knowledge about presentation techniques in class, (b) 

mastery of materials in doing presentation, (c) 

readiness in answering questions, (d) interaction 

built, (e) tasks of each individuals in group 

presentation, (f) literature study. 

B. Development Design Planning 

The equations are an exception to the 

prescribed specifications of this template. You will 

need to determine whether or not your equation 

should be typed using either the Times New Roman 

or the Symbol font (please no other font). To create 

multileveled equations, it may be necessary to treat 

the equation as a graphic and insert it into the text 

after your paper is styled. 

C. Production Process 

The process of producing activities guideline 

began with designing the manuscript, preparing the 

accompaniment guideline, and being ended with 

validation. 

D. Field Test and Evaluation of the Product 

To obtain the feasibility of the learning model 

of group discussion accompaniment of presentation 

task in the classroom, it is important to have field test 

and evaluation. Field test and evaluation of the 

product were done through three stages, those are: (a) 

validation of the material expert and the instructional 

material expert/ activities guideline. The product 

being developed must be validated before being 

tested to the students. This field test was important to 

do in order to make sure that the initial product 

developed was feasible to be tested to the students 

and to avoid any significant problems. (b) Field test, 

this test aimed to determine whether the product 

produced was feasible to use. The product was tested 

to 10 groups who were given the presentation task 

materials in the classroom in order to get a broader 

response related to the model developed. After the 

field test, the students were given a questionnaire 

containing their responses related to the learning 

model of the group discussion accompaniment of 

presentation task in the classroom and after that, 

analysis and product revision were done based on the 

results of the field test. 

E. Completion 

Based on the information obtained through the 

field test, the product was analyzed and then 

improved and perfected so that the accompaniment 

guideline will be obtained in the group discussion of 

task presentation in the classroom. So, it can be used 

and distributed to users. 

F. Data Collection Techniques 

The collected data in this development 

research included initial condition data, material 

expert assessment data, expert assessment, student 
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assessment, and field test. Data collections 

techniques used were observation / interviews, and 

questionnaires. Techniques applied were (a) 

Observation and interview techniques were used to 

collect initial condition data about the learning 

process and an activity guideline existence as a guide 

for the teachers and the students. (b) Questionnaire 

technique was used to collect the activity and 

learning guide feasibility assessment data according 

to the opinion of experts and students. 

G. Data Analysis Techniques 

The data which were through preliminary 

research, expert assessment, limited field test, and 

effectiveness tests were then analyzed and described. 

The data obtained were qualitative and quantitative 

data. (a) Initial condition data analysis, which were 

the activity guides and the conditions of students' 

presentation processes. (b) Product suitability data 

analysis, suitability data of learning models guide 

product which was developed according to the 

experts and students opinion. (c) The effectiveness 

data analysis, the data which assessed the 

effectiveness of activity and learning guides was 

analyzed in quantitative statistics using the 

percentage of success in practicing students’ 

accompaniment guide and the student responses to 

teachers’ accompaniment. To measure the product 

effectiveness, it was done by giving responses and 

practice to the students. The assessment of practice 

was based on the accuracy in carrying out the stages 

in establishing study groups, the material mastery, the 

group assignments division, the understanding of 

each individual task in the group, the use of standard 

language, the creation of conducive interactions, the 

materials and tools preparation, the media 

preparation, and team work. The total score was a 

combination and 40 + 60 = 100. The product was said 

to be reliable if 75% of students get a score of more 

than or equal to 75. 

 

III. RESULT AND DISCUSSION 

The field test data of the learning model 

development of group discussion accompaniment of 

presentation task in the classroom is presented in the 

following table: 

 
Table I 

The Field Test Data For Every Aspect Of The Material 

Experts Guideline 

 

No 
Aspect of 

Indicator 
Score Category 

1 Guide 4.00 Very good  

2 Objective 4.10 Very good  

3 Material 3.70 Good  

4 Performance  4.21 Very good  

 

 The average total of all field test by the 
experts was 4.00. In five scale tables, the value was 
included in the category of "Very Good", this meant 
that the learning model guideline development of 
group discussion accompaniment of presentation tasks 
in the classroom was very good. 

The field tests were based on the input from the 
expert reviews, and then the next step was to carry out 
the field tests which implemented to 10 groups who 
were given the task of presenting material in the 
classroom. The results of the field tests can be seen in 
the following table: 

TABLE II 

THE AVERAGE SCORE OF FIELD TESTS 

No 
Aspect of 
Indicator 

Score Category 

1 Physical guide 4.1 Very good 

2 Objective 4.10 Very good 

3 
Material 

description 
3.75 Good 

4 Performance 4.21 Very good 

 
Based on the table, it could be concluded that 

the average score of the physical guide aspects was 
4.1 which category was very good, the objective 
aspect was 4.10 which the category was very good, 
the average score for the material description aspect 
was 3.75 which was included in the good category, 
and the average score of the performance aspect was 
4.2 which category was very good. In addition, the 
data obtained through this field test was conducted to 
obtain information about the advantage of the guide in 
improving the ability to present a discussion material 
in the classroom, according to the results of 
observations and practical tests; they were obtained 
information that most students have understood the 
contents of the guide well. 

The learning model development of group 
discussion accompaniment of presentation tasks in the 
classroom was a means and gave clear directions to 
the students to develop their ability to present the 
material in the classroom, so that the discussion would 
go well. The guideline could also increase the 
students’ participation in the learning process. The 
models developed were from the collection of initial 
condition data in the classroom to the establishment of 
guidance draft and design. The guideline was also a 
guide for teachers in carrying out the students 
accompaniment to do a  presentation in the classroom. 
The use of a guidebook would be very beneficial for 
the teachers and students. The handbook clarified how 
the accompaniment technical was carried out by a 
teacher and how a good presentation by students was, 
then with the guideline, the students were more 
motivated to learn and improved their self-
competence and provided an interesting learning 
experience. 

Advances in Social Science, Education and Humanities Research, volume 382

324



The establishment of the learning model 
guideline of group discussion accompaniment in the 
classroom was an answer for students who have 
difficulty in learning, especially in practicing their 
ability to self-actualize in front of the class, the 
guideline could also be used by the teacher as part of a 
learning strategy and by students to learn 
independently. Thus, it concluded that the learning 
model guideline of group discussion accompaniment 
of presentation tasks in the classroom in the field tests 
has met the feasible used category. Learning is an 
interactive process which involved active participation 
from both the teacher and students in the classroom. 
An understanding on the behavior of the students in 
the classroom will help the teacher identify the 
passive students and plan ways to encourage them to 
actively participate in the classroom. Both teacher and 
students must actively engage in the classroom to 
create a more fun and meaningful learning 
experiences [13]. 

This was in accordance with the principles of 
learning according to Slameto [14] (a) Based on the 
prerequisites needed for learning: students must 
always participate actively in every learning process 
they experience, increase the learning interest, and 
guide students in learning in order to achieve 
instructional goals. (b) According to the nature of 
learning: learning is a continuous process. Therefore, 
its implementation must be carried out step by step. 
(c) Appropriate material/substance to be studied: 
students will more easily capture the learning if the 
material is presented simply. and (d) Requirements for 
the learning success: supporting facilities in the 
learning process will make students feel quite when 
they are studying. 

 

IV. CONCLUSION 

The feasibility of the learning model guideline 

of group discussion accompaniment of presentation 

tasks in the classroom is very helpful for teachers and 

students because it became a guide for teachers  and 

part of the strategy in the learning process. The 

direction of student learning was increasingly clear 

because the guideline is a means for them in learning  

so that they could be independent and able to develop 

their potential through the presentation in front of the 

class. The group discussion accompaniment model 

provided new discourse for teachers to develop more 

effective learning models.. 
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