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Abstract: Many factors are related to students' academic anxiety when learning in class. This research is based on 
the phenomenon of some students who have difficulty and anxiety in counseling practice classes. The focus of 
this study is to predict students' academic anxiety based on their personality traits. Ten Item Personality Inventory 
(TIPI) and Academic Test Anxiety (ATA) was administered to 103 counselors-in-training and analyzed using 
multiple regression. The results showed that only Extraversion (β = -0.21, p <0.05) and Emotional Stability (β = -

0.33, p <0.01) were negative and significant predictors of student academic anxiety when counseling practice. 
This findings have implications to understanding personalities that are important for supporting professional 
development counselors. 
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I. INTRODUCTION 

Counseling is a professional service activity carried 

out by trained counselors. To conduct professional practice 

their needs specific and comprehensive competencies [1, 

2]. Some studies show the importance of counselors 

having professional skills when helping clients [3]. A 

counselor should have basic skills, various counseling 

techniques, and be able to apply counseling theory when 

conducting their professional practice [4]. In this case, the 

counselor has gone through the process of education, 

experience, and practice that has been professionally 

studied [5]. 
Providing practical experience is an important part of 

the counselor's education program [6]. Through counseling 

practices, students or counselors-in-training will have 

direct experience to help counselees [7]. So, they need to 

get adequate counseling practice experience, one of which 

they get on counseling practice class. But in other hand, 

the phenomenon is counselor's skills do not increase 

through training or experience [8]. Counseling practice are 

considered difficult for students. They often feel anxious 

when practicing counseling. 

Anxiety while doing academic process known as 

academic anxiety [9]. Academic anxiety is a condition that 
results from excessive anxiety with various academic tasks 

in an educational institution [10]. High anxiety will 

negatively affect performance. Students who experience 

psychological distress, make them uncomfortable in class, 

not enthusiastic about learning, get poor learning 
outcomes, and more attitude avoidance of assignments. 

This is caused by decreased attention, concentration and 

memory in students. 

Symptoms of affective academic anxiety include 

feelings of annoyance due to subject difficulties, feelings 

of pessimism, and irritability [11]. While physical 

symptoms that appear include reduced appetite, difficulty 

sleeping, difficulty concentrating, back pain, migraines, 

tense eyes, thrush, stomach ache, and trembling while 

practicing counseling. In addition, behavioral disorders 

that arise, such as they refuse when asked to give 
examples, are reluctant to argue during class, and also 

delay the collection of assignments. 

Likewise, when students have academic anxiety 

when practicing counseling, they will experience problems 

affective, physical, and behavioral. For counselor-in-

training students, personality is also related to personal 

quality as an important factor that supports the success of 

the counseling process [13]. So as to support more 

effective counseling practices, there needs to be an 

understanding of student personality related to academic 

anxiety [12]. There are indeed many factors associated 

with academic anxiety, but this study focuses on the 
contribution of personality to students' academic anxiety 

when counseling practice. An understanding of personality 

and academic anxiety is important to support the personal 

development of professional counselors. 
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Identifying the right model to explore students' 

academic anxiety in relation to their personalities is an 

important task. Personality models that are developed 

based on specific factors can be suitable for academic 

anxiety research and these models need to be the basis for 

analyzing and reducing academic anxiety related to 

personality factors [12]. 

Indeed, personality is a complex psychological 
structure and includes a countless set of traits with 

different effects on the body and mind [13]. One of the 

most known personality theories is the theory of the five 

personality factors known as the big five personality traits. 

Chamorro et al [15] suggested that academic anxiety 

among students can be explored by both of disposition and 

personality determinants of their use Big Five Factors. 

Factors in big five personality theory are [12]: (1) 

emotional stability (low in neuroticism), a long-term 

tendency to be in a stable emotional state (calm, 

comfortable, and happy); (2) extraversion, this shows how 

outgoing and social someone is. a person enjoys being 
with people, participating in social gatherings, and is full 

of energy; (3) openness, this is a holistic concept 

characterized by an emphasis on transparency and free, 

unlimited access to knowledge and information, as well as 

collaborative or cooperative management and decision 

making rather than central authority; (4) agreeableness 

(adjustment), this reflects social and prosaically orientation 

and can be said to be the opposite of hostility towards 

others. it is considered as kind, sympathetic, cooperative, 
warm, caring, trustworthy, and humble; and (5) 

conscientiousness, this implies a desire to do a good job. 

This illustrates the power to control impulses as they are 

accepted in society (Table 1). It facilitates tasks and goal-

oriented behavior.  

The theory of five major factors is considered to be 

the most prominent for exploring students' personalities in 

academic settings [16]. Ozer and Benet [17] also revealed 

that psychological research aimed at the student 

population must consider five great traits because it has 

been associated with a variety of behaviors. Therefore, 

five personality factors were considered to predict 
academic anxiety among students in this study. 

 
Table 1 

Correlation Matrix Between Personality Traits and Academic Anxiety 

Variables Mean SD 1 2 3 4 5 6 

1. Extraversion (E) 

2. Agreeableness (A) 

3. Conscientiousness (C) 

4. Emotional Stability (ES) 

5. Openness to Experience (O) 

6. Academic Anxiety 

9.81 

9.80 

10.85 

8.97 

9.80 

12.41 

2.25 

1.62 

1.93 

2.17 

1.95 

72.11 

- 

0.07 

0.01 

0.16 

 0.23* 

 -0.27** 

 

- 

0.15 

0.14 

0.05 

-0.03 

 

 

- 

0.18 

 0.30** 

-0.10 

 

 

 

- 

 0.19 

 -0.37** 

 

 

 

 

- 

-0.14 

 

Notes: 

Extraversion, Agreeableness, Conscientiousness, Emotional Stability, and Openness to Experience are personality types in big five personality theory. 

**Coefficients are significant at 0.01 level *Coefficients are significant at 0.05 level 

 
II. METHODS 

A. Procedure and participant 

The research design used in this study is a 

correlational research design. Subjects in this study 

amounted to 102 students or counselor-in-training that 

follows the course of counseling practice. Sample of 

respondents aged between 20 and 23 years, with an 
average age of 20.7 years. For those who agree to 

participate in this study, will fill the instruments prepared 

by the researchers. Data is collected directly during field 

practice debriefing activities. 

 

B. Instrument 

The current research used back translation procedure 

before the data retrieval process. In order to validate the 

Indonesian versions of the Ten-Item Personality Inventory 

(TIPI) and Academic Test Anxiety (ATA), the 

questionnaires were translated from English into 
Indonesian. 

The translated items, back-translation of the items 

into English and comparison of the back translation and 

original questionnaire to inform a final optimum version 

in Indonesian. The process of back translate instruments 

was carried out by the language institution of the state 

university of Semarang. 

Ten-Item Personality Inventory (TIPI) developed by 

Gosling, Rentfrow, and Swann [18] which consists of 10 

items to reveal personality trends in accordance with the 

big five personality theory. Respondents were asked to 
choose from 7 categories of answers ranging from 

strongly disagree to strongly agree. An example of an 

item in this instrument is “I see myself as: Extraverted, 

enthusiastic” back translate into “Saya melihat diri saya 

sebagai pribadi yang: Terbuka, antusias”. The validity of 

the instrument uses product moment r scores with ranges 

(0.531 to 0.632), and the reliability of the instrument using 

the Cronbach’s Alpha calculation gets the results r = 
0,572. 

Academic Test Anxiety (ATA) developed by 

Pintrich [10] to measure a person's anxiety level in 

fulfilling academic tasks and activities. This instrument 

consists of 5 items. An example of an item on this 

instrument is “i have an uneasy, upset feeling when i take 

exam” back translated and modified into “Saya merasa 

tidak nyaman dan gelisah saat mengikuti mata kuliah 

praktik model-model konseling”. The validity of the 

instrument using the product moment range r score (0.541 

to 0.745), and the reliability of the instrument using the 
Cronbach’s Alpha calculation obtained the result r = 

0.657. 

 

C. Data analysis 

Assessing the correlation between the variables, we 

used Pearson correlation coefficient. Whereas, multiple 

linear regression analysis was used to answer research 

problems and find out the prediction of personality traits 

to students’ academic anxiety. Processing data in this 

study will be carried out using the SPSS 21.00 program 

for Windows. 
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III. RESULT 

A. Preliminary Analysis 

Mean, standard deviation, and zero-order 

correlations are shown in table 1. Not all personality types 

have a significant relationship with students’ academic 

anxiety. Only Extraversion (r = -0.27, p < 0.01) and also 

Emotional Stability (r = -0.37, p < 0.01) which have 

negative and significant correlation with academic 
anxiety. Also, a positive significant relationship was 

found between the conscientiousness with openness to 

experience (r = 0.30; p < 0.01). 

 

B. Multiple Linear Regresion 

In the next step, the simultaneous regression was 

used to study the prediction of students’ academic anxiety 

by personality traits. Table 2 shows the results of multiple 

linear regression analysis between personality types on 

students’ academic anxiety. According to Table 2, all the 

predictor variables have a significant effect on students’ 

academic anxiety (F = 4.28; p < 0.01). 
The results show that only Extraversion (β = -0.21; p 

< 0.05) and Emotional Stability (β = -0.33; p < 0.01) 

predict students’ academic anxiety when counseling 

practice. Note that all the predictor variables presented 

18% of variance of students’ academic anxiety. 

 
Table 2 

Predicting Academic Anxiety Based on Personality Traits 

Predictor Variables Criterion 

Variable 

F P R R2 β t P 

Extraversion (E) 

Agreeableness (A) 

Conscientiousness (C) 

Emotional Stability (ES) 

Openness to Experience (O) 

Academic 

Anxiety 

4.28 0.001 0.43 0.18 -0.19 

 0.04 

-0.04 

-0.32 

-0.03 

-2.16 

 0.35 

-0.32 

-3.42 

-0.25 

 0.03* 

0.73 

0.74 

 0.00** 

0.80 
Notes: 

β, Beta coefficient; F, F-test; t, t-test; P, Significant Level; R, Regression Coefficient; R2, Determination Coefficient**Coefficients are significant at 0.01 level 

*Coefficients are significant at 0.05 level 

 
IV. DISCUSSION 

An important aspect for a counselor is a professional 

identity that is integrated with professionalism, values, 

theories and techniques. As a professional who must 

integrate personal identity by profession, a counselor 
should be able to adopt the skills, values, roles, attitudes, 

etiquette, ways of thinking, and problem-solving pattern 

[19]. Therefore, counseling practice training must be 

carried out effectively to improve student or counselor-in-

training skills. 

The results of this study indicate that a person's 

personality traits can predict students’ academic anxiety. 

In particular, a person with a personality traits 

Extraversion and Emotional Stability also can reduce their 

academic anxiety while practicing counseling. Feelings of 

anxiety increases when they face obstacles when 
counseling practice can be minimized openly with others, 

and also control emotions [20]. 

Extraversion is one of the five personality traits of 

the Big Five personality theory. It indicates how outgoing 

and social a person is. A person who scores high in 

extraversion they enjoy being with people, participating in 

social activity, and are full of energy [21]. When someone 

enjoys being together with other students in the class, 

participating in class actively, and full of energy, it is 

proven to reduce academic anxiety when counseling 

practice. That is because positive attitudes towards other 
groups can support well-being and reduce anxiety [22, 23]. 

In line with a practical counseling that include the 

social skills, person with high extraversion is outgoing and 

enthusiastic. Because individuals high in extraversion have 

a tendency to seek out the company and stimulation of 

other people. They enjoy engaging with the external 

world. These individuals thrive on excitement, and are 

enthusiastic, action-oriented people. They like to be the 

center of attention in groups. 

On the other side are students with introverts at 

counseling practice. These students have less excitement 

and energy than other students. They are less involved in 

class discussions, including counseling practices, and tend 

to be quiet and look after themselves. Therefore, lecturers 

need to pay attention to introverted students, and try to get 

them involved and engagement in class [24, 25]. 
 While emotional stability refers to a person's ability 

to remain stable and balanced. People with high emotional 

stability (low neuroticism) are less emotional and less 

irritable. They tend to be emotionally stable, calm, and not 

constantly experiencing negative feelings. This personality 

is needed for counselors, including students or counselor-

in-training, when practicing counseling. Brammer [14, 26] 

explains that emotional stability supports the personal 

quality of the counselor, which when someone has 

emotional stability, they are more able to control 

themselves positively. 
On the other hand, students with neuroticism will 

easily experience academic anxiety when practicing 

counseling. They are not comfortable with the demands 

and tasks in counseling practice class. As an important 

subject for prospective counselors, counseling practice 

classes are not only theory, but directly practice counseling 

skills and techniques to help counselees [27]. So based on 

these findings, the lecturer needs to create a comfortable 

and pleasant atmosphere, including arranging assignments 

and learning content to make students happy in the 

counseling practice class. 
 

V. IMITATION AND IMPLICATIONS 

This study successfully clarified the correlation 

between personality traits and students' academic anxiety 

when counseling practices. The findings of this study 

specifically show that only extraversion and emotional 

stability negatively and significantly predict students' 

academic anxiety. 

However, current research has several limitations. 

First, in this study academic anxiety was predicted only by 

personality traits, while other variables related to anxiety 
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were not controlled in this study. Therefore, further studies 

need to be done by predicting other variables that are 

predictors of academic anxiety. Second, this research uses 

correlation studies so an experimental study is needed to 

develop students 'personal or counselor-in-training and 

reduce students' academic anxiety when counseling 

practice. 

There are two practical implications from this 
finding. First, lecturers need to consider and understand 

students' personality traits during counseling practice so 

that students do not experience academic anxiety. Second, 

students need to be equipped with their main personality 

development to be more extraversion and emotionally 

stable through soft skills training. 
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