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Abstract: Participants of the International Junior Science Olympiad (1JSO) are required not only to excellent in
academics but are expected to have emotional-social competence for the conflict resolution process in the
quarantine process. This study aims to describe the emotional-social competence of 1JSO participants. The
research design used was qualitative with a phenomenological model. The subjects of the study were the 2014-
2018 1JSO participants. Data obtained from observations, interviews and field notes. The results of the study
describe the emotional-social competence of 1JSO participants who have not been able to express their feelings
appropriately and are picky when making friends, especially in group work processes. Therefore, it is important
guidance and counseling services provided as a facilitator for the development of characteristics to be superior.
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I.  INTRODUCTION

Participants International Junior Science Olympiad
(1JSO) are sons and daughters of representatives of
Indonesia at the junior high level who have gone through
a rigorous selection process at the national level in the
fields of Physics, Chemistry, and Biology. Before the
1JSO event takes place, 1JSO participants must follow the
quarantine process for reselection which lasts for 44 days.
Quarantine activities are intended to strengthen the ability
of participants.

The intensive quarantine program requires
participants to follow the learning process for 13 hours in
class, the participant's self-development focuses more on
developing cognitive abilities compared to the character's
development of participants. In the quarantine process,
1JSO participants did not escape a conflict. 1JSO
participants tend to be difficult to express and express
feelings of discomfort towards them.

Friends For example, if there are friends who are in
the bathroom for a long time, do not maintain cleanliness,
or do not want to budge when arguing about the material.
This  behavior influences their emotional-social
competence. Students who are furious because they do
not like the behavior of their friends, impact on
teamwork, participants tend to be subjective, less open to
accept the shortcomings of others, and do not want to
budge with their friends.

1JSO participants who are identified as gifted
groups, have high intellectual abilities in gifted
adolescents are able to make gifted groups present
themselves normatively or even superior as psychosocial
adjustments compared to non- gifted groups. The level of
emotional-social problems faced by gifted learners is not
only seen from the individual's perspective of the
conditions faced, but also related to the way of the
environment around gifted individuals, this is related to
the level of individual self- awareness that can trigger
data collection which is biased, due to the individual's

highly valued competence or ability. Various statements
were found conflicting statements. On the one hand gifted
students are considered as students who have good
emotional abilities and are able to adjust themselves
normatively, but on the other hand some studies find that
gifted students are considered to be very vulnerable to
being confronted with conflicts in their social
environment.

Participants who are in their early teens are naturally
being faced with physiological changes that place
participants in having the need to adjust to many changes
towards the maturity process of an adult. Failure of
participants to carry out developmental tasks such as
adjusting and building self-image during adolescence can
have an impact on dissatisfaction, low self- esteem, and
feelings of worthlessness, in extreme cases it can trigger
adolescents to commit suicide.

In addition, IJSO quarantine participants are faced
with pressure, hope, increased intellectual capacity and
also psychological needs to fulfill development tasks
during adolescence, conditions faced by participants in
adolescent groups can face disturbances in the form of
both disturbance of thoughts, feelings and behavioral
disorders. Stress, sadness, anxiety, loneliness, doubt in
adolescents make them take risks by doing delinquency.

Based on the issue of the conditions faced by the
participants, the emotional - social competence of the
1JSO participants is an important key for participants to
be able to face the stressful quarantine process. Daniel
Goleman argues that the success of one's life will be more
determined by his emotional social abilities than by
intellectual abilities. Social emotional abilities become the
foundation for individuals to interact with the wider
environment. Social emotional abilities are also included
in the ability to control themselves well. The inability of
individuals to control themselves can cause various social
emotional problems with others, so that it can place
individuals in difficulties and obstacles in the
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development process. The quarantine process as a social
system is a place that should be conducive to supporting
the learning process.

Learning will work well if the physical and
psychological environment is conducive, conversely if
there is pressure, anxiety that is difficult to overcome, and
the lack of facilities to vent negative emotions during the
quarantine process can have a negative impact on the
learning process of 1JSO participants. Therefore, guidance
and counseling services become an integral part of the
quarantine process in order to occupy a strategic position
in developing the emotional-social competence of 1JSO
participants.

Shertzer & Stone, views guidance as a process of
helping and individual to understand himself and his
word'. According to Kartadinata "guidance is defined as
the process of assistance to individuals in achieving
optimum levels of self-development”. The guidance
service function as a preventive measure in this research
is focused on developing emotional- social competence.
America School Counselor Association (ASCA) suggests
that counseling is a face-to-face relationship that is
confidential, full of acceptance and giving opportunities
from the counselor to the counselee, the counselor uses
his knowledge and skills to help the counselee overcome
his problems. The function of counseling services as a
curative effort in solving problems related to emotional-
social competence.

It is important for 1JSO participants to obtain
guidance and counseling services to achieve personal
character by facilitating or helping students get out of
problems that can hamper their development both
physically and psychologically in the personal, social,
academic and career fields. One of the most difficult
developmental tasks for adolescents is related to social
adjustment [9]. As mentioned in the independent
competency standard for students [10], one of the tasks of
development is the maturity of peer relations.

1. METHOD

The research method uses qualitative research with a
phenomenological model. The phenomenological model
is used to express the meaning of each phenomenon that
occurs around 1JSO participants. Hanurawan explains the
phenomenological model is a qualitative study that
explores in detail a person's personal life experience with
the results of a description of how a person gives meaning
about phenomena related to the personal world and its
solutions. This study aims to find the meaning of
emotional-social competence in 1JSO participants.

The research subjects were carried out through
approaches to groups that had characteristics in
accordance with the research topic, personal contacts. The
subjects of the study were the 2014-2018 1JSO
participants.

Data collection is done by using interviews and
observations. Through interviews, researchers try to
reduce the many statements made by research participants
on a topic to the main propositions or prominent as
research. Meanwhile, through observation, researchers
make intuitive conclusions obtained by researchers when
and after observing the reactions that appear to
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participants when interacting with topics or phenomena.
The data analysis technique used is the phenomenological
analysis technique. Significant statements can be found in
words, sentences, or several sentences in order to obtain a
special meaning about a phenomenon. Johnson &
Christensen explains that significant statements can be
found in words, sentences, or phenomena.

I1l. RESULT AND DISCUSSION

Field findings through interviews and observations
conducted during the 1JSO activities are used to describe
emotional-social competencies in dealing with problems
or challenges that must be faced by 1JSO participants as
an impact of self-adjustment to the ability possessed
(intelligence above average) during quarantine process.

Based on observations and interviews with 1JSO
quarantine participants related to the emotional condition
of students and social conditions when they have to
mingle and are required to be able to cooperate with other
participants. Emotional competence that students must
have in the aspect of self- awareness is the ability of
individuals to build emotional awareness that has an
impact on work. Emotional awareness is recognizing the
emotion that is felt.

Based on observations and opportunities given to
participants to express their feelings and needs, there are
only two participants who express clearly their feelings
and needs to be able to regulate themselves. While there
are also participants who tend to be indifferent to the
behavior of friends who are less pleasant when hanging
out, but show displeasure when in teamwork cannot work
together, such as "Can you not work according to our
agreement?" Or "l don't want a group with him sis,
because he is selfish ".

The self-management aspects shown in the sub
aspects are the ability to control self- emaotion,
achievement orientation, positive thinking, self-
adjustment. Participants found it difficult to control
emotions during pressures and demands through tests and
parental demands, this condition was reported by six
participants. A statement that is often made by 1JSO
participants in this condition is "I don't want to work in
groups if he behaves like that". Characteristics of
adolescents include trying to defy the rules given by
parents. Two of the six participants showed resistance
from the rules given by their parents, such as: reading
story books, eating food that was not allowed by parents.

This condition according to Yusuf is influenced by a
flood of growth hormones in the sexual organs, causing
new feelings that have not been experienced before. In
early adolescence (students in junior high school), their
emotional development shows a very sensitive and
reactive (critical) nature towards various social events or
situations.

Positive thinking possessed by participants is more
faced by participants who feel inferior conditions.
Problems or challenges that made the participants reason
to feel inferior were bronze medalists while other friends
got silver and gold medals. This was seen in a number of
participants who seemed unenthusiastic when attending
quarantine and complained about the statement "why was
I chosen? Even though | just got a bronze ". According to
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Parrot [13] states that sometimes teenagers make
statements with minimal facts in reality such as "I'm not
smart”; "I'm not attractive™. The statement about self that
is maintained will hire adolescents into a condition of
majority. The process of positive thinking in quarantine
settings in achieving goals influences the participant's
achievement orientation.

The competence of students in adjusting quickly is
demanded in the quarantine process, the challenges faced
include when they have to adjust to roommates who come
from different regions and when they have to be ready to
be paired in practicum groups that are continually
adjusted so that changes in group members occur very
frequently (group changes occur four to five times).
Changing roommates and teammates sometimes becomes
a participant's complaint like "I don't want to share a room
with him sis, because it's dirty" or "I don't want a group
with him sis, because it's not from the same district".

In addition, the sub-aspect of competency that must
be possessed by participants is managing emotions,
reportedly there are participants who cry hysterically, due
to lack of ability to manage emotions when failing to
enter the advanced selection stage in quarantine.
Information obtained, participants felt they should be able
and can enter the next stage. Unrealistic expectations will
also develop low self-esteem. Bruce Narramore states that
the three common expectations as sources of problems in
the process of self-acceptance are 1) | must be able to
meet the expectations of others towards me, so that | can
be accepted and loved; whenever | fail in achieving my
goals, | deserve to be punished, and 3) I must rule the
world. Every point of those expectations is irrational and
can damage self-esteem.

In addition to the competencies that must be
possessed to be intrapersonal, other competencies that
demand social competencies include: (1) social awareness
shown in the ability to empathize, and organizational
awareness (the ability to read the group's emotional
conditions and understand the power of relationships,
identify networks and group dynamics); and (2)
management of the relationships shown in their ability to
influence, conflict management, inspirational leaders, and
teamwork.

The aspect of social awareness, in the sub- aspect of
empathy, is faced when participants are in a background
of competence and an atmosphere of competition is built
so that they are not excluded from quarantine, the
condition of participants who do not want to understand
the difficulties of other participants is shown when they
do not want to share information or knowledge they have,
in one this side of the condition became boomerang
because participants were required to develop dynamic
groups.

In addition, challenges in developing organizational
awareness were more likely to be faced at the beginning
of the quarantine process, while participants were
building their own group dynamics. This was seen when
the participants were given assignments by the lecturer,
some participants showed no desire to share information
such as trying to avoid saying "I'm not done yet" or "wait
a minute, | want to do this part first". In essence the
process of building a dynamic group will go through the
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stages of forming (storming), storming, norming,
performing. However, the process of dynamics within the
group through each phase will be necessary and inevitable
so that the group can grow, face challenges, overcome
problems, find solutions, plan work, and deliver results.

In the aspect of relationship management, the
challenges faced are especially when working in groups.
Each participant is required to give each other room to
each group of friends to develop each task they carry,
trust, share assignments effectively, and encourage each
other is a challenge for participants to be able to
influence, mentor, manage conflict, become an
inspirational leader, and show dynamic teamwork.

If participants feel that they are compatible with the
group formed, they will say "Sis, please, the team should
not be changed anymore™ or if the participants do not
agree with the team formed, the statement is "Sis, it still
doesn't fix the formation of the group?". Adolescent social
competence in practice influences one another. The vital
role of emotions for individuals is emotional information
that involves understanding self-emotions and group
emotions will help teens to motivate and direct attention,
and facilitate group relationships.

Basically, the high intellectual ability possessed by
1JSO participants, helps them to develop ethically
sensitive attitudes and better moral development, besides
that in some cases teenagers are also identified as having
social and emotional development more mature.
Appropriate handling in dealing with gifted adolescents
has an impact on the perception of gifted adolescents on
their environment, because after all according to LJ.
Coleman & Cross argues that perceptions and forms of
behavior of people around to students about their abilities
have a real effect on their social interactions.

As an effort to facilitate the development of 1JSO
participants in fulfilling development tasks so that they
develop naturally in various life settings. Guidance and
counseling services in group settings can be provided as
direct and indirect interventions. Direct intervention can
be given in individual settings or group settings. Service
components that can be provided are basic services and
responsive services.

While the form of indirect intervention services will
be more focused on efforts to develop a development
environment (in reach-out reach) in the interests of
facilitating the development of 1JSO participants, this
activity will involve many parties in it. The parties
involved were 1JSO participants, the Ministry of
Education and Culture as the organizer of the quarantine
process, parents and schools as a support system for the
participants.

IV. CONCLUSION

The social emotional competence of 1JSO
participants shows that they have not been able to
consciously recognize emotions, manage emotions, feel
inferior, have empathy and be able to work with anyone.
Important guidance and counseling services are provided
to 1JSO participants as a facilitator in developing superior
characteristics. In addition, with the presence of guidance
and counseling services 1JSO participants are expected to
be able to resolve conflicts in the quarantine process.
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