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Abstract—This study was conducted to explain various

socio-economic background factors, specifically parental 

education level, parent’s income, parental employment status, 

and family size that influence parental expectations on 

children's education. Data comes from IFLS-5. Parents' 

academic expectations are measured by the highest level of 

education a child will achieve. OLS correlation analysis and 

regression were applied to examine the effect of various factors 

on parental academic expectations. The results revealed that 

parental academic expectations were influenced by a certain 

degree of socioeconomic status and significance. Parental 

education is the main key to the formation of parents' academic 

expectations. High socio-economic backgrounds and averages 

affect academic expectations more than lower. This findings 

suggest that parental education is more meaningful than their 

income in relation to academic expectations. But the level of 

education supported by high-income influences very high 

academic expectations. This shows that each of the socio-

economic background indicators supports one another and 

works hand in hand with academic expectations. 

Keywords: academic expectations, socio-economic 

background, parental income, parental education. 

I. INTRODUCTION

The study of the socio-economic background or the 
socioeconomic background of parents has become a 
growing study in the last two decades. Some recent studies 
have focused on various fields including health, 
psychology, and education. The results of several studies 
indicate that socioeconomic background has shown a 
significant influence on student academic achievement, for 
example, some other studies use expectations as a mediator 
variable between socio-economic backgrounds on student 
academic achievement [1]–[3]. Parental academic 
expectations become an indirect variable that affects the 
socio-economic background of parents on academic 
achievement. This means that parents' academic 
expectations, on the one hand, have an indirect relationship 
to students' academic achievement, on the other hand, they 
are directly influenced by parents' socioeconomic status. 

Recent research found a relationship that there is a direct 
influence between socioeconomic background on student 
academic achievement. For example, research that reveals 
the direct positive effect of parental education on children's 
achievement and simultaneously predicts parents' 
expectations and beliefs that lead positively to children's 
achievement [4]. In addition, research also reveals that 
parental expectations function as a link between socio-
economic background and academic achievement [5]. 
Therefore this research takes a step back to investigate 
directly the influence of socio-economic background on 
parents' educational expectations. We do not take the view of 
whether expectations have a causal effect on student 
academic achievement [6]. So that researchers do not yet 
have a well-established understanding of how parents' socio-
economic background can affect the expectations of 
children's educational achievement in the future. 

This research builds on several recent studies of socio-
economic backgrounds that are assumed to influence parents' 
academic expectations and are evident from the research 
findings found. The results of several previous studies that 
examined the relationship of socioeconomic background to 
academic expectations and found positive results. For 
example, the results of studies that reveal that middle and 
high-income parents have higher academic expectations than 
low-income families, and conversely low-income families 
have a negative correlation with expectations and beliefs of 
children's school performance [7]. Besides, research in 
families below the median income found that mothers with 
higher education had higher expectations for the academic 
achievement of their children and that these expectations 
were related to their children's subsequent achievement in 
mathematics and reading [8]. 

Finally, the key question of this study is how much 
influence the socio-economic background has on parents' 
academic expectations. We are quite confident that parental 
academic expectations are a process and social phenomenon 
that is based and motivated by the influence of socio-
economic backgrounds such as parental education, income, 
employment, and family size including some selected 
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control variables. To support this speculation we provide 
support regarding the relationship of socio-economic 
background to parents' academic expectations. 

A. Parental Academic Ecpectation
There are differing views by some experts on the term

"academic expectations" in recent studies. Most researchers 
characterize parents' academic expectations as the beliefs or 
judgments parents have about their children's future as 
reflected in their achievements, the highest level of 
schooling achieved, or college attendance [7][9][10]. In 
general, researchers measure parents' academic 
expectations by asking how far parents want their children 
to go to school. Researchers also asked about students' 
perceptions of parental expectations as projections of 
parental expectations themselves. Parental expectations are 
generally contrasted with parental aspirations, which 
usually refers to the wishes, desires or goals that have been 
formed by parents regarding the future achievements of 
their children [11]. The terms parental expectations and 
parental aspirations although conceptually the two are 
different, the term is sometimes used interchangeably 
[13][15]. 

Measurements of parents' academic expectations in 
some previous studies were measured using a questionnaire 
with questions to school-level parents that their children 
wanted or expected to achieve [10][12]. Empirical research 
on parental expectations has been carried out in Europe and 
America. Some of these studies added ethnic and racial 
group variables in their sample. Race and ethnicity 
considered In recent years, several large studies have 
included measures of parental expectations including the 
National Longitudinal Education Study (NELS) and Early 
Childhood Longitudinal Studies (ECLS-K) [16]. 

B. Socio-economic Background and Parents’ Academic

Expectations
Parental education is called the socioeconomic

background measure that most influences academic 
achievement and academic expectations of parents. Most of 
the study results reveal that parental education is directly 
related, a positive influence on academic achievement 
[17][18]. In addition, other research also shows that 
socioeconomic background influences parents' academic 
expectations, which in turn affects student academic 
achievement [4]. Recent research reveals three important 
findings [19]. First, the socio-economic background 
significantly influences students' academic achievement. 
Second, the socio-economic background also has a 
significant effect on parental expectations, and finally 
reveals that the socio-economic background has a greater 
influence and on students' academic achievement through 
mediating parental expectations. 

Recent study has found that parents who earn above 
average have higher expectations than low income families, 
whereas families with below average incomes have low 
educational expectations [7]. In addition, studies using 
samples from low income minority families also found that 
mothers with higher education had higher expectations for 
their children's academic achievement and that this 
expectation was related to their children's subsequent 
achievement in mathematics and reading. In addition, the 
study also revealed that more positive beliefs and 

expectations have an impact on good maternal behavior 
towards children, and high expectation of mothers can also 
build positive perceptions of mothers towards academic 
achievement [8].  

C. Gender Different in Academic Expectations
Most prior studies include gender variables in

measuring socioeconomic background and academic 
achievement. However, the research has not found 
consistent results between parents' expectations for boys 
and girls. Several studies have shown that educational 
expectations for girls are higher than expectations for boys 
[20][21]. On the contrary, other findings show different 
results. Men and women have the same academic 
expectations between men and women in the hope of 
attending higher education [22][23][24]. Then, a study of 
adolescents in America from longitudinal data and found 
results that did not differ between levels of education 
expectations of men and women [24]. This explains that 
gender differences in academic expectations so far have not 
shown a consistent effect.  

II. RESEARCH METHODS

A. Dataset
Data from the 2014 5th Indonesian Family Live Survey

(IFLS) was used for this study. IFLS is a unique household 
survey in Indonesia. The IFLS provides longitudinal data 
representing 80% nationally of the entire Indonesian 
population living in 13 of the 26 provinces. This survey 
collects respondents' data on various socio-economic and 
socio-demographic variables at the level of individuals, 
families, households and communities where they live, and 
includes education and employment. The first wave of IFLS 
was carried out in 1993 to individuals living in 7224 
households. IFLS 3 and 4 re-interviewed the same 
respondents in 1997 and 2007. IFLS 5 was reported in 2014 
in the same IFLS household group with a participation rate 
of 92%  [25], with 16,204 households and 50,148 
individuals [26] [25]. 

The IFLS provides a series of data that can be used to 
measure socioeconomic backgrounds including household 
income, parental education, parental employment status, 
and the number of household members who have all been 
used in measuring socio-economic backgrounds [27]. The 
researcher chose the variables to be used in this study which 
included parental education, parental income, and parental 
employment status and data related to student academic 
expectations, the researcher also included demographic 
variables from respondents such as gender, age, ethnicity, 
location of urban residence or rural. The results of the 
selection of these variables produced 12,252 parental data. 
Table 1 shows descriptive statistics for all variables used in 
the analysis of this study. 

B. Dependent Variables
The dependent variable measured in this study is

parent's expectations. various measures of education have 
been established in recent studies [5][29][30]. These 
measures range from completing elementary school to 
completing a doctorate. In this study, parents 'expectations 
were measured by the parents' answers to the questionnaire, 
"What would be the highest level of education that would 
be achieved by children?" The researcher then categorizes 
the responses into 4 categories. 1 = "Elementary School", 2 
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= "Middle School", 3 = "Higher Education D3 / S1", and 4 
= "Postgraduate S2 / S3". 

C. Socio-economic Background Measurement 
 Four main indicators are used to measure a parent's 

socio-economic background, namely; parental education 
level, parental income, employment status and family size. 
IFLS provides information about the education of parents as 
head of the household (both men and women, and generally 
men). This study uses the highest level of parental education 
as an indicator of parental education to get accurate results. 
The level of parental education is divided into 4 categories. 
1 = "Elementary School", 2 = "Middle School", 3 = "Higher 
Education D3 / S1", and 4 = "Postgraduate S2 / S3". The 
highest average education of household heads is senior high 
school or equivalent. 

Parents' employment status is measured by 1 "unpaid 
worker", 2 "free workers", 3 "public and private workers", 
4 "self employed", 5 "self-employed and employee 
assistance". Family income for this study is based on a 
household income questionnaire, respondents answered the 
question "what is the net salary obtained in the last month?" 
The average family income is Rp. 1.846.061. For family 
size is a continuous variable ranging from 1 to 16 people, 
mean = 5 people in one family. 

D. Control Variables 
Study on parental education expectations in recent years 

has often been linked to gender, race or ethnicity, location 
of residence and parents’ age [30]–[32]. This research uses 
gender and ethnic dummy variables as control variables. 
Gender encoded 1 = male and 0 = female, ethnic coded 1 = 
Javanese ethnicity, and 0 = Non-Javanese ethnicity, location 
of residence encoded 1 = Urban and 0 = Village. 
Researchers also included the age of parents in the control 
variable, the average age of parents was 40 years. The socio-
economic background in some studies is also related to 
well-being and hope. Families from high socioeconomic 
backgrounds can directly improve subjective well-being 
[33][34]. Well-being in this study was measured by the 
question "How satisfied are you with your current life?", 
Answers on five scales from very dissatisfied to very 
satisfied. 

E. Statistical Analysis 
The purpose of this research analysis is to measure the 

effect of socio-economic background on parents' academic 
expectations. Three stages of statistical analysis were 
applied in this study. The first stage the researcher made a 
descriptive analysis of all variables used. The second step 
the researcher tested the correlation of each explanatory 
variable on parental academic expectations. Third, using 
multiple linear regression analysis with two models to 
explain the effect of socio-economic background and 
control variables on parental academic expectations. First, 
each socio-economic background variable including level 
of education, income, employment status, and family size is 
included in model I. Second, the researcher includes all 
control variables including age, number of children, urban / 
village, java / non-java, type child sex, subjective well-
being and household happiness. 

 

 

Table I. Descriptive Statistic in Indonesian Familiy Live Survey-5 

Variables Mean (SD) 

Parental Expectation 2.74 .67 

Socio-economic Background  

Parents’ Educational Level 2.83 .66 

Work Status 3.17 1.4 

Parents’ Income 1.846.061 2.27e+07 

Number of Household Member 5 1.8 

Control Variables 

Javanese .55 .49 

Urban  .57 .49 

Parents’ Age 40 7.3 

Female  .48 .49 

Number of Child 3 1.31 

Well-being 3.34 .80 

n = 12.252 IFLS Samples 

III. RESULTS 

Table 1 shows the distribution of variables taken from 
IFLS 5. Overall, our descriptive statistics in Table 1 show 
that the majority of parents answered expecting their 
children to graduate from college diploma / bachelor degree. 
The average for this sample is 2.7 indicating that half of the 
sample (50.07%) expect that their children will graduate 
from college diploma / bachelor degree. We then performed 
correlation analysis to examine the relationship of each 
explanatory variable to parental academic expectations. 
Table II. indicates that the overall socio-economic 
background of parents and the dick variable correlate 
significantly with parents' academic expectations. The 
education level of parents gave a positive and quite high 
correlation (r = 0.55). The table above also shows that 
almost all variables correlate significantly with parents' 
academic expectations, including control variables. 

Table II. Summary of Correlation Selected Variables and Parental Expectation 
Result 

Variable  Parental Expectation (r) 

Socio-economic Background 

Parents’  Education 0.55* 

Work Status 0.23* 

Parents’ Income 0.40* 

Number of Household Member -0.04* 

Control Variables 

Javanese -0.08* 

Urban  0.15* 

Parent Age 0.11* 

Female  0.01 ns 

Number of Child -0.13* 

Well-being 0.11* 

n = 12.252 IFLS Samples. Reported associations are the 

coefficients of Spearman correlation, *p <.05. unless stated in 
ns (not statistically significant) 

Table III. Regression Analysis Effect of Socio-Economic Background on 

Parents’ Academic Expectation 

Variables Model I  β Model II β 

Socio-economic Background 

Parents’ Educational Level 0.49*** 0.45*** 

Work Status 0.08*** 0.07*** 

Parents’ Income 6.69e-11 1.57e-10 

Number of Household Member -0.02** -0.01** 

Control Variables 

Javanese  -0.08*** 

Urban   0.09*** 

Parent Age  0.01*** 

Felame   0.01 

Number of Child  -0.03*** 

Well-being  0.06*** 

R2 0.29*** 0.33*** 

n = 12.252 IFLS Samples 

Signif. codes:  0 ‘***’ 0.001 ‘**’ 0.01 ‘*’ 0.05 ‘.’ 0.1 ‘ ’ 1 
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This section show result from the empirical analysis. 
Using multiple linier regressions of parental expectation on 
the socio-economic background variables and control 
variables. Regression analysis results generally show a high 
and significant influence of socio-economic background on 
parental academic expectations in both models (R2 = 0.29) 
in model I and (R2 = 0.33) in model II. This influence 
increased and remained significant when the control 
variables were included in the regression model (model II 
in table III). Parental income in both models consistently 
shows a non-significant effect. Expectations of girls are 
higher than boys (β = 0.01) but this result is not significant 
in the two regression models. Two proposed regression 
models that we propose work well, this is evidenced by an 
increase after the control variables are entered into the 
regression. 

IV. DISCUSSION AND CONCLUSION

This study explains the influence of parental socio-
economic background including parental education level 
and other socio-economic background indicators such as 
employment status, income, and number of family members 
including control variables such as ethnicity, residence, 
parent's age, child sex, number of children, and the level of 
welfare directly influences children's educational 
expectations. Based on the results of the statistical analysis, 
several important findings are described in this section. 
First, our hypothesis that parental education influences 
parental expectations is supported through the results of 
correlation analysis and regression results. Parental 
education, from these results, is the main factor determining 
parents' expectations for the child's academics. The 
theoretical model proposed based on the results of the 
analysis works well in explaining the strong influence of 
parental education on children's educational expectations. 
Our second finding is related to parental income factors 
which show insignificant influence of parents' academic 
expectations on children in the future. This is not a 
surprising finding. This opposes the general hypothesis that 
all indicators of parental socio-economic background are 
the factors forming parents' academic expectations. The 
higher parental income does not guarantee that it will have 
an impact on the child's educational expectations. Based on 
this discussion it appears that future studies must further 
examine the effect of parental income on educational 
expectations. Our third finding is a small but significant 
difference in ethnic expectations. So far there has been no 
empirical evidence that has found consistent results, 
especially in Indonesia. The findings show a negative 
influence on ethnic Javanese, this shows that children from 
Javanese ethnicity are less likely to pursue higher education 
(diploma, undergraduate and graduate) than families with 
ethnic backgrounds outside Java. But families who live in 
cities affect parents' academic expectations. This means that 
they must be careful in interpreting differences in 
expectations between ethnic groups, given the relatively 
small effect. Similarly, findings related to the sex of the 
child showed a small and insignificant influence. There is 
almost no difference in parents' expectations for girls and 
boys. This supports the previous findings [22][23][24]. It 
needs to be stressed, regardless of gender differences 
parental expectations are strongly influenced by 
socioeconomic status. 

We further found that parental academic expectations 
increased in families with high welfare levels. Welfare, in 
some previous studies is a direct impact of the socio-
economic background of parents. Parents with a high level 
of welfare place high expectations of their children in 
education as well. The findings of this study illustrate the 
complexity in the relationship between socio-economic 
background and parental academic expectations. 
Furthermore, socio-demographic conditions such as 
ethnicity, gender, and residence make the findings of this 
study vary. These findings have important implications in 
increasing parents' academic expectations, especially for 
policy makers. Several limitations to this study need to be 
acknowledged. The most important limitation lies in the fact 
that not all of the many factors are potentially related to 
parents' academic expectations in this study. For example, 
parental income is an important component of socio-
economic background, but does not have a significant 
partial effect. This limitation means that study findings need 
to be interpreted cautiously. It is recognized that there may 
be other factors associated with parents' academic 
expectations. In addition, the limitation of this study is the 
low response rate. Parents are reluctant to report their 
income in this study. 

Future studies are needed to examine other factors (eg 
prior academic achievement, teacher expectations). Some 
recent studies have included these variables in relation to 
parents' academic expectations. it is also necessary to 
investigate the effects of parental expectations on children's 
expectations. The question is whether parents' academic 
expectations are in line with the child's expectations and 
includes their impact on student academic achievement. A 
third limitation is that the data collected is a cross section. 
IFLS makes it possible to collect penel or time series data 
which allows more accurate results and changes in certain 
periods can be explained. Finally, this research has raised 
many questions that require further investigation. 

Future research can be recommended examining the 
relationship of socioeconomic status and parents' academic 
expectations to academic achievement and child 
development [6]. This is expected to be able to provide an 
understanding of the extent to which the socio-economic 
background works for children [5]. In addition, the use of 
various methods in measuring parents' academic 
expectations is needed. Data collection such as time series 
or longitudinal data enables future researchers to provide 
representations regarding the formation of parents' 
academic expectations and changes in expectations over a 
certain period of time. 
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