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Abstract: In instructional interactions, a lecturer should be able to build harmony in a
conducive classroom atmosphere in order that a learning objective can be attained. This
study aims to describe recounting as the realization of Brown and Levinson's positive
politeness strategies in instructional interactions in the classroom. The subjects of this study
were six lecturers from the Satya Wacana Christian University Salatiga. The research data
were in the form of lecturer utterances when lecturing. The data were collected using the
participant observation, records methods and fieldnotes, in addition, interviews were held
with the lecturers being investigated. The data analysis was performed using descriptive
techniques following the Miles and Huberman flow model. Based on the results of data
analysis, it revealed that the recounts employed included ones about lecturers, students,
lecturers' experiences, and public figures/attitudes of public figures. These findings can be
used to strengthen and revise the positive politeness sub-strategies of Brown and Levinson
(1987). In addition to functioning to forge a close relationship with interactants, the
recounting strategy also serves to instill character values and to motivate. students to be
more disciplined, and to optimize their own potential of becoming creative students. The
use of recount as a positive politeness substrategy has contributed to efforts to create
humanistic-based learning.
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INTRODUCTION

In instructional interaction, lecturers play diverse roles and functions. In addition to having
required abilities to plan and facilitate learning well, they must also be able to create a
conducive classroom atmosphere so that enables learning practices to take place well
(Pramujiono & Nurjati, 2017). With a conducive classroom atmosphere it is hoped that learning
objectives can be well achieved (Yuka, 2009).

In learning, lecturers and students as interactants in instructional interactions need to take
into consideration each other's faces, both their faces and the faces of their speech partners
(Mahtasiah, R, Yusri, & Umar, 2019). This needs to be done to avoid the face-threatening acts
in interactions (Brown & Levinson, 1987; Scollon & Scollon, 2001). A politeness strategy
needs to be applied to build harmony in the classroom so that the interactions can avoid
potential conflicts (Leech, 1983).

Numerous studies on language politeness strategies in a wide variety of contexts seek to
describe the use of five language politeness strategies developed by Brown & Levinson (1987).
This phenomenon has attracted many researchers. Pramujiono (2008) examined the use of
politeness strategies in doctor-patient communication, and examined the use of politeness
strategies in dialogue discourses on TV (Pramujiono, 2012). Yuka (2009) investigated the
positive politeness strategies used in oral communication in textbooks. Senowarsito (2013) and
Mahmud (2019) studied the use of politeness strategies in learning English as a Second
Language. Getkham (2013) examined the politeness strategies in research article; Eshghinejad
& Moini (2016) studied short message service (SMS) communication between teacher and
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students; Pramujiono & Nurjati (2017) examined the use of politeness strategies in instructional
interactions in the elementary schools; Ko (2018) researched how politeness strategies are used
through avatars in chat-based Second Life (SL) virtual worlds and how speech-act performance
can be learned through the suggestions of experts to help enhance learners’ pragmatic language
acquisition; Thompson & Agyekum (2016) studied the impoliteness, and Rabab'ah et al., (2019)
investigated the relationship between the positive politeness and speaker’s ethnic background.
Generally these studies have dealt with ways of how the use of Brown and Levinson's politeness
strategies (1987) was in a particular context. How the theory is workable in an academic setting,
that is, the use of politeness in classroom interactions has been rarely investigated, and hence
this study is to fill in this gap. This research attempted at exploring and discovering the positive
politeness sub-strategies that are used to establish the closeness of lecturers and students in
learning. The politeness strategies used by the lecturers play an important role in establishing a
successful lecturer-student communication which will ultimately lead to the success of the
students’ learning. The research findings are expected to provide reinforcement and revise
Brown and Levinson's positive politeness theory (1987).

From the lens of (Brown & Levinson, 1987), politeness in language is a way to preserve and
save face. This is based on the assumption that most speech acts always threaten the faces of
speakers and speech partners. The politeness strategy is an effort to mitigate the level of threat
to the face (Pramujiono, 2008). In the perspective of politeness of Brown & Levinson (1987),
the level and type of politeness that applies to certain speech acts is influenced by the specificity
of politeness that is calculated by a speaker based on three variables, namely (1) social distance
(D). This variable will affect the level of familiarity and solidarity between the speaker and the
speech partner; (2) the difference in power (P) perceived by the speaker and the speech partner;
and (3) the ranking of speech act threats in a particular cultural context (R), i.e. how much
"threat" or how much "danger" is perceived to exist in a particular cultural context.

Furthermore, Brown & Levinson (1987) explained that in the face-threatening act a model
person can employ one of the five strategies offered, namely (1) direct speech acts/saying things
in a direct, clear, unambiguous and concise way (bald on record), (2) speech acts using positive
politeness strategies, (3) speech acts using negative politeness strategies, (4) speech acts in a
disguised/indirect manner (off record), and (5) speaking in the heart or not doing speech acts.

Brown and Levinson's positive politeness strategy (Pramujiono, 2008) has 15 sub-strategies,
namely (1) paying attention to the listener's wants, desires, and needs, (2) exaggerating the
attention, approval, and sympathy of the listener, (3) intensifying the listener's attention by
dramatization of events or facts, (4) using group identity (forms of greeting, dialect, jargon or
slang), (5) seeking agreement on a general topic or repeating parts/ all of the utterances, (6)
avoiding disagreement by pretending to agree, pseudo-agreement, deceptive for good (white
lies), hedging opinion. (7) showing things that are considered to have similarities through small
talk and presuppositions, (8) using jokes, (9) stating that the listener's desires are understood,
(10) giving an offer or promise, (11) showing optimism, (12) involving speakers or listeners in
activities, (13) giving questions or asking reasons, (14) expressing reciprocal relationships, and
(15) giving special attention (goods, sympathies, attention, cooperation) to the listener.

In this study, the researchers focused on the use of recounting strategies as a positive
politeness substrategy. In the opinion of the researchers, the recounting strategy can be included
in the positive politeness substrategy because it also aims to reduce the distance and build a
close relationship between the speaker and the speech partner as the essence of positive
politeness. In instructional interactions, this phenomenon is interesting to study further.

1096



ATLéII;lE-Igg Advances in Social Science, Education and Humanities Research, volume 397

METHOD

The present study is a descriptive qualitative research using ethnographic (Keating, 2001;
Kuswarno, 2008) and Sociopragmatics (Pramujiono, 2012) designs. The research data were in
the form of utterances in instructional interactions. The research data source was six Satya
Wacana Christian University Salatiga (SWCU Salatiga) lecturers models. The data were
collected using the participant observation records methods and fieldnotes (Sudaryanto, 2015),
in addition, interviews were held with the lecturers being investigated. The data analysis was
performed using descriptive techniques by following the interactive model of Miles &
Huberman (2012) with the stages of data collection, data reduction, data presentation, and
drawing conclusions.

RESULTS AND DISCUSSION

Based on the results of data analysis, it indicated that the recount as a realization of a
positive politeness strategy includes a recount about the lecturer, a recount about the student, a
recount about the experience of the lecturer, and a recount about a public figure/public figure's
attitude. Each recount is presented in the following explanation.

1) The recount of the lecturer himself

The recount of the lecturer as an effort to build close relationships with students can be

seen in the following data.

(1) This is Pak Nardi's experience. It's not that Pak Nardi wants to catch a glimpse of
what is in Pak Nardi, but Pak Nardi has the experience to tell. In 1990 Pak Nardi
became an elementary school teacher. And Pak Nardi lost his tenure because Pak
Nardi was not contracted. Pak Nardi lost four years. Still in Group Il of the Civil
Servant Ranks. How to move up to Group Ill. Pak Nardi had to get a Bachelor’s
degree. Now, with education | pursued groups from 1I-A to I11-A. So | had to go to
graduate school so that I did not experience groups I1-B, 1I-C, and II-D. If it had
been that way, it would have taken sixteen years. If | had gone to college for four
years, | would have graduated, so my diploma would immediately be appreciated as
111-A. Now, with education | changed my destiny. | went to college again and | went
back to school and from elementary school | became a lecturer. It was not my
desire to become a lecturer, because at that time | spoke to my wife. | wanted to
appear confident in class so | had to earn a bachelor degree. Because there were
already graduates at school, | wanted to be even higher. |1 was a nobody, | wanted
to be even higher. | took a master’s degree, | went to college. And apparently from
education it changed fate. And my fortune anchored at SWCU and became a
lecturer.

The context of the previous utterance is the lecturer delivering material on the role of
education on change. In giving a concrete example, the lecturer is telling of his career. In
telling his experience, the lecturer used self-mentioning, Pak Nardi. Calling oneself this is
one way to reduce P so that it feels more soothing, like a parent talking to his child. With
concrete examples from one's own experience, the speaker wants to convince their students
more about the role of education in changing one's destiny. The story also indirectly
functions to instill character values to students. As cited by Lickona (1992) in Pramujiono
and Nurjati (2017), character inculcation can be done through modeling or modeling. In this
context, the lecturer has given a real example of the character of hard work and
responsibility.
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2) Recounts of students
Recounts of students themselves as the efforts of speakers to build closeness with
students can be seen in the following data.

(2) Well, this Aulia ... wants to be like this, wants to be smart, wants to be good because
of the friction from someone. Then he was really really aware of f his repentance.
Because of what? Because he had rubbed hard to the point that ... he didn't have
anything. Hey ... happened to meet a proper friend. She’s good at doing makeup.
Sobeautiful. It wasn't like this back then ... | knew that her face in 2013, uh 2014
wasn't like that. Now he hangs out with the beautiful makeup. He became good at
makeup. And want to go to college.

The context of the utterance above, the lecturer is giving the materials about the
potential and dynamics. As a concrete example, the lecturer is telling the recount of a
student's life journey. The interesting thing from the lecturer’s recount is the direct
mentioning of the name of the student, Aulia and the use of the greeting form, she. This
phenomenon shows that the lecturer has closeness to his students. In addition, the lecturer
also knows the life journey of the student so that it is used as an example in instilling
character values to the students. Aside from being an effort to implement a positive
politeness strategy, recounts of the student's self can be used to motivate other students, and
instill character values to students.

3) Recounts of lecturers’ experience

Stories about the experience of lecturers as speakers trying to build closeness with

students can be seen in the following data.

(3) Yesterday | went to Boyolali. That's a middle-aged woman. She graduated, wow
extraordinary. Only got a master’s degree... Middle schools but uh ... that she is
really smart. So we only prepared simple ingredients, out of the blue, to be
something interesting. Could be a robot ...could be a toy car. In such a short
amount of time. Mak (Ma 'am) why are you? What she is always doing everyday is
carrying her child. But her brain is really cool. Only a master holder. Middle
school, but you're cool. How many guys do you have? Elementary school ... Middle
school has even taken a bachelor’s degree.

The context of the utterance above is the lecturer teaching the students about the
importance of creativity. He told them about the Community Service experience in Boyolali.
There are found mothers who have high creativity despite their low education. In telling
stories, the lecturers used a choice of informal variety of words, thereby reducing the degree
of formality. Mak, said, really smart, why are you cool? The use of informal forms in
recounting can reduce social distance (D) and decrease Power (P) (Brown and Levinson,
1987; Scollon and Scollon, 2001) so that there is a closeness between lecturers and students.
The above story can also be used to motivate students not to look down mothers whose
education is low. In addition, it can also be used to instill the value of creative characters.

4) Recounts of public figure or attitude of the public figure

The Recounts of public figure or attitude of the public figure as a speaker’s attempts to

build closeness with students can be seen in the following data.

(4) This Sucipto is a pedagogue from SWCU. He is a SWCU philosopher. Local
philosophers, including his teacher Pak Nardi at that time. Pak Cipto taught while
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at SWCU at FKIP as a pedagogue, an educator dressed when he always taught in
suits. Always come early in the morning, never too late to teach. Seven o'clock...
before seven o'clock he has arrived. In the class. What a wretch is that if it's like
this Brus certainly doesn't like it. People who often wake up late. Because if the
door is closed like that late students are not allowed to enter. Now if you come with
Pak Cipto, you have to come earlier. If you come to the campus from the front of the
campus, yes ... On the sidelines, if Pak Cipto has arrived, students must not go
ahead. All goes behind him. Hahaha Everything goes behind him. If you want to
overtake you have to run to the edge of the field first. So far in order to enter first in
class. So it's troublesome right? But the way to teach is good. There was nothing
wrong in every test given by Mr. Cipto. All are correct. But there is value ...

The context of the utterance above, the lecturer is teaching the material of human
nature, consciousness and self-awareness. The lecturer is talking about an educational figure
at SWCU, Mr. Sucipto Wirosarjono. He was told that he was a pedagogue who was very
disciplined and had a unique learning model. Through the recount of the public figure, the
lecturer wants to instill the value of the disciplined character by emulating the character.

A recount of public figure’s attitude in education, the lecturer admired Iwan Fals and
told how the attitude of Iwan Fals as a parent towards his children's education.

(5) Well, I'm interested in lwan Fals. lwan Fals is a singer who freed his child to be.

He did not force his son to be a musician like his father. Yes.... Freeing up. Want to
go to school because of you. You have your own future. Iwan Fals as a parent
preparing costs. You don't want to go to school, you don't want to go to school. It's
called parents not so interfering with their children, not even photographing
personalities, portraying themselves to their children.

The context of the utterance, the lecturer is presenting the principles of individuality in
education. Through this recount the lecturer wants to convey to students as prospective
educators to emulate lwan Fals who does not impose his will on his children. As prospective
teachers, they will not be able to impose their will on the students. With this recount, the
lecturer does not only build closeness with the students, but also instills pedagogical values
to the students.

The use of recount in instructional interactions in lectures is an interesting
phenomenon in the perspective of politeness theory. Brown & Levinson (1987) suggested
five strategies in reducing face threatening acts, (1) direct speech acts/saying things in a
direct, clear, unambiguous and concise way (bald on record), (2) speech acts using positive
politeness strategies, (3) speech acts using negative politeness strategies, (4) speech acts in a
disguised/indirect manner (off record), and (5) speaking in the heart or not doing speech acts.

The present study focuses on a language politeness strategy, that is, positive politeness.
A positive politeness strategy is an effort to reduce distance and reduce the power of a
speaker. It aims to protect the face, both the face of the speaker or the face of the speech
partner. Brown & Levinson (1987) suggest the fifteen positive politeness sub-strategies.
They include (1) paying attention to the listener's wants, desires, and needs, (2) exaggerating
the attention, approval, and sympathy of the listener, (3) intensifying the listener's attention
by dramatization of events or facts, (4) using group identity (forms of greeting, dialect,
jargon or slang), (5) seeking agreement on a general topic or repeating parts/ all of the
utterances, (6) avoiding disagreement by pretending to agree, pseudo-agreement, deceptive
for good (white lies), hedging opinion. (7) showing things that are considered to have
similarities through small talk and presuppositions, (8) using jokes, (9) stating that the
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listener's desires are understood, (10) giving an offer or promise, (11) showing optimism,
(12) involving speakers or listeners in activities, (13) giving questions or asking reasons, (14)
expressing reciprocal relationships, and (15) giving special attention (goods, sympathies,
attention, cooperation) to the listener. In a classroom interaction, teachers employ language
not only for classroom delivery process, but also to manage interpersonal relations in a way
that the “face™ needs of students will be taken into teachers’ consideration.

The use of recount can be added as a positive politeness sub-strategy. Using a recount, a
lecturer can protect the student's face because he does not state directly to do something, for
example, he or she gears the students to be more disciplined or to study harder to become a
successful person. In the context of learning, recount can be used as an effort to build
closeness between lecturers and students in order that that a conducive learning atmosphere
is developed in the classroom (Pramujiono & Nurjati, 2017). The conducive classroom
atmosphere is expected to support the achievement of learning objectives.

The use of recounts can be used to instill character education through exemplary
characters, for example, in instilling the value of discipline and willing to work hard. In
addition, recounts can also be used to motivate students to optimize their potential and
become creative students.

The closeness of lecturers and students developed through the use of positive politeness
strategies has contributed to efforts to create humanistic learning. With the humanistic
learning, interaction in the classroom is expected to be more harmonious and avoid conflicts.
This is as designated by Leech (1983) using the politeness language can forge harmony and
avoid conflict in an interaction.

These results are in accordance with Senowarsito (2013) revealing that the politeness
strategies were employed by the teachers in giving instructions, giving explanations,
showing appreciations, encouraging and motivating students as well as answering student’s
questions. The students were found to apply the politeness strategies mainly in providing
responses to the teacher’s instructions, questions and encouragements. Furthermore, the
cultural background, i.e. the Indonesian and Javanese culture, were involved in applying the
strategies, in which the power relation between teacher and students is often unequal—
teacher is deemed to be more respectable than students; students should therefore act in a
way that they should never threaten the teacher’s face.

This kind of softening mechanism was also discovered in Mahmud (2019) findings
indicating that the English students used different kinds of expressions as their politeness
strategies in the classroom communication. Those expressions were in the forms of
greetings, thanking, addressing terms, apologizing, and fillers. They also included several
particular terms derived from the students’ vernacular language and used to reduce the FTA
for their presentations.

The findings also support Peng, Xie, & Cai (2014). It was discovered that the English
language teachers adopted the politeness strategies and it proved that they could shorten the
teacher-student social distance, make the class interesting, and in turn facilitate the English
teaching and learning.

In another context, i.e. in the academic writing, the results are also relevant to the study
results of Getkham (2013) revealing the pragmatics of politeness in the scientific articles, in
particular, the politeness strategies in regularities of scientific style. It was discovered in the
discussion section of the research articles when the authors had conflicting views against
some particular theories to minimize the impolite behaviors and constitute what Brown &
Levinson (1987) call face threatening acts (FTAS).
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This is also happening to the Iranian EFL learners in a class blog as studied by Adel,
Davoudi, & Ramezanzadeh (2016); the findings showed that the learners frequently used
positive strategies as signs of psychologically close relationship, reciprocity and friendship
in the class blogs.

Another internet-based classroom interaction, i.e. in avatars and chat-based Second Life
virtual world, was investigated further by Ko (2018). The results revealed that both
international and local students utilized the politeness strategies even though they probably
had not received any direct training in them.

Rabab'ah et al., (2019) further investigated the relationship between the speakers’ use of
positive politeness strategies and their ethnic backgrounds. The results showed that Oprah
and her guests employed positive politeness strategies when addressing each other to avoid
face threatening or face damage and that Oprah and her Caucasian guests used more positive
politeness strategies than with the African-Americans.

In a text messaging context as studied by Eshghinejad & Moini (2016). The study also
attempted to relate the use of the politeness strategies and gender differences. The results
indicated that the female participants preferred to use negative strategies more than male
participants and that there was no significant difference between gender and the use of
politeness strategies.

In addition, the findings are consistent with Pramujiono (2008). His findings showed
that the doctors and their patients also employed the politeness strategies while giving
attention and empathy, using a joke, using abbreviations or acronyms, showing optimism,
asking for reasons or giving questions, and requesting agreement by means of repeated
utterances.

This is slightly different from oral communication in textbooks as examined by (Yuka,
2009). The results revealed that the communication lacked of positive politeness strategies. It
was because Japanese may have difficulty in utilizing positive politeness strategies to be
polite and that the Japanese language has been regarded in “negative politeness language”,
and that their speakers do not frequently employ the positive politeness strategies in their
conversations unless the interlocutors are psychologically very close.

Thompson & Agyekum (2016) discovered the intended impoliteness the interlocutors
made in a communicative situation. Whether what they uttered was considered to be
impolite, one should consider the value systems of the different communities that the speech
participants belong to, the personalities involved in the speech event, their social relations,
and roles at the time of the interaction.

All in all, this study has supported that the politeness strategies are assigned differently
depending on what particular context the speaker and the recipient are. The politeness
strategies have proved to be instrumental in making a successful communication. This is
what Brown & Levinson (1987) consider as the heart of respect behavior because it performs
the function of minimizing the imposition over the hearer.

CONCLUSION

Recounting can be used as one of the politeness sub-strategies as modeled by
Brown and Levinson (1987). Through recounting, closeness can be built between
lecturers and students, especially if the lecturer wants to understand the character and
background of each student's life. Based on the results of the data analysis, it
indicated that the recount as a realization of a positive politeness strategy includes
telling about the lecturer, the student, the experience of the lecturer, and a public
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figure/public figure's attitude. In addition to functioning to build closeness with
students, recounts told by lecturers can serve to instill character values and to provide
motivation to students in order that they are disciplined, to develop their potential
and become creative students. The use of recount as a positive politeness substrategy
has contributed to efforts to develop humanistic learning and build harmony in
classroom interactions.
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