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Abstract— Communicating is one of the demands of scientific 

learning that requires students to explain to their learning 

partners about what they have already obtained (learning 

outcomes). Design to communicate this through performance or 

class presentations in groups or independently. The main goal is 

to facilitate the learning character of students who are more 

receptive to explanations from their peers than from their 

facilitators. However, the findings in the classroom as much as 

80% of students do not prepare for a discussion of the findings of 

his study; they feel already completed the obligations it when it is 

communicating the results in the classroom. Lottery Presentation 

Design is a modification of regular presentations made in groups, 

namely by drawing three groups (consisting of 3-4 students) who 

will present on the same day, and divide the things presented into 

several sections. After completing the draw, the lottery number is 

put back into the lottery, which means that the group that has 

advanced makes it possible to return to the next meeting to 

present the part that has not. Motivation to learn indicated by the 

participant students. Learning motivation data includes: (1) 

Before implementation which measured from the desire to 

prepare themselves and (2) when learning measure from (a) the 

desire to be involved from the beginning of learning, (b) the 

duration of involvement, and (c) the type of involvement. 

Collection using a questionnaire and observation. Existing data 

were analyzed descriptively using a single tabulation to 
determine learning motivation patterns. 
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I.  INTRODUCTION 

Communicating is the ability to deduce facts that have 
observed. In scientific learning, there stages that require students 

to explain to their learning partners about what they have gained 
(learning outcomes) [1]. The purpose of communicating is to 
develop the science studied so that the scientific study is not 
single. However, in reality, students feel that communicating in 
the form of a presentation in front of the class is only to abort 
their obligations [2, 3, 4]. The impact is that many of them are not 
serious about preparing for presentations. This weakness is an 
accumulation of environmental factors such as institutions, 
lecture, and learning environments [5]. 

The findings suggest that as many as 80% of students do 
not prepare for a discussion of the findings learn his [6]. They 
felt it fall obligation when it is communicating the results in the 
classroom although there are some of those who feel more 
comfortable and more accessible to absorb information comes 
from his friend (peer tutor) so that the variation of learning by 
the presentation is a form of diversifying efforts to learn 
students. Because, basically, respectively - each of them has its 
way of learning [7]. 

One way is to increase their learning motivation through a 
challenging presentation design so that they are more severe in 
preparing. The design is in the form of a draw the order 
of presentation; the canary is as follows. 

1. Students give time to collect data and arrange their 
scientific work within a specific time (within ten days) 

2. A week before the presentation they have explained the 
rules of the presentation, namely; 

a. Presentation time agreement (in this case the 
presentation was agreed in a span of 3 weeks because 

Advances in Social Science, Education and Humanities Research, volume 404

International Conference on Social Studies and Environmental Issues (ICOSSEI 2019)

Copyright © 2020 The Authors. Published by Atlantis Press SARL.
This is an open access article distributed under the CC BY-NC 4.0 license -http://creativecommons.org/licenses/by-nc/4.0/. 190



there were ten working groups, so in 1 150-minute 
meeting there would be four servings, and each had a 
maximum of 20 minutes, the remaining time would be 
used by the facilitator to provide feedback and 
reinforcement) 

b. Procedure for determining presenters by lottery on
presentation day

c. Selected presenters must present their work a
maximum of 10 minutes for presentation and 10
minutes for questions and answers

d. The lottery that has selected is returned to the lottery
box to be used again at the next meeting, meaning that

the group that has made a presentation will have the 
opportunity to make a presentation again with a 
discussion that has not presented 

3. The facilitator has the authority to annul the presentations
that considered inadequate, namely :

a. There is no novelty aspect

b. The presentation is only in the form of theoretical
insight without being accompanied by examples/facts

c. The material used is not optimal

The purpose of this rule is that they prepare themselves 
optimally 

Fig. 1. Redesign Presentation Model 

The papers that have collected will be uploaded to the e-
learning account so that they accessed by all students; the goal 
is to make the discussion process more dynamic. 

The design is expected to be able to increase the willingness 
of students to prepare themselves to participate in learning 
(Error! Reference source not found.). In the learning activities 
observational motivation includes; (1) Before the 
implementation measured from the desire to prepare themselves 
and (2) when learning measured from (a) the desire to be 
involved from the beginning of the learning, (b) the duration of 
involvement, and (c) the type of involvement. Collection using 
a questionnaire and observation. 

II. METHOD

The design used in discussing these findings is descriptive in 
one homogeneous group analyzed using a single tabulation. This 
design is appropriate to explain the gaps that result from the 
treatment that subjects get [8, 9]. The subject of observation was 
the 2016 class of regional geography courses consisting of 2 

classes. There was no difference in treatment between the two 
classes. The purpose of the same treatment is to observe the 
patterns in each student's character. For the collection of data 
using techniques, observe using observation sheet instruments 
(Error! Reference source not found.) and assisted by at least. 

TABLE I.  OBSERVATION FORM 

Subject 

Willingness to 

involve Involve 

form* 

Willingness to 

maintain focus 

0-5 

m 

5-10 

m 

>10 

m* 

0-5 

m 

5-10

m 

>10 

m 

A 

Note 

B 

Note 

* : forms of involvement such as reading, taking notes,
interpreting, discussing, asking questions, listening, and give
opinions. That can observe in student learning activities
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III. RESULTS AND DISCUSSION

The results of treatment for three lectures prove that students 
learn in their way. At the first meeting they were still looking for 
patterns and felt challenged by new patterns. Because the results 
of the first lectures, there two groups that disallowed because 
they were considered less than optimal in the presentation, then 
their second meeting was increasingly challenged to prove that 
they could meet the intended criteria. However, at the third 
lecture, those who seemed to have found and recognized the 
patterns felt bored and decreased their motivation (Error! 
Reference source not found.). 

From the above results it is concluded that there is a level at 
which students are no longer likely to get the same treatment. As 
can be seen from the meeting three which shows the willingness 
of students to be involved from the beginning and survive 
decreased compared to the previous meeting. However, the 
results of the lottery presentation treatment showed that it was 
able to increase the maximum motivation to study for two 
meetings. 

This condition refers to their learning motivation. Basically 
motivation has been defined as "an internal state that activates, 
guides, and maintains behavior" [10] . From an educational point 
of view, motivation can apply to any process that triggers or 
maintains learning focus . Most recent research has adopted a 
social cognitive view [11] . In contrast to the old model in which 
motivation is assumed to be a relatively stable personality trait, 
social cognitive views have a belief that motivation can be 
significantly influenced by aspects of the classroom context [12] 
. 

Motivation has described in the form of extrinsic and 
intrinsic. Intrinsic motivation refers to the tendency to do 
something because of interest or pleasure, and extrinsic 
motivation refers to the tendency to do something because it has 
separated results [13] . Therefore extrinsic motivation focuses 
on individual external factors and tasks, such as appreciation, 
praise, privilege, or attention [14, 15, 16] . For example, the 
teacher can give students praise for work that has already been 
completed right. On the other hand, intrinsic motivation directly 
related to the task performed. According to intrinsic motivation 
theory, one feels happy when learning something new or 
succeeding in a challenging task. That creates a feeling of 
confidence and mastery that strengthens oneself, so students will 
be more inclined to engage in learning activities in the future. 
Intrinsic motivation is generally considered to be more effective 
in promoting learning and achievement [13]. 

Motivation Intrinsic can improved in the classroom by 
providing challenge, curiosity, fantasy, and control [17]. 
Challenge refers to the level of difficulty that will enable 
students to experience a sense of mastery and competence when 
they succeed. The level of challenges presented can vary in the 
form of assignments from students to students according to their 
abilities, but this difference can be compensated to enable them 
to work at their own pace sometimes, or who finishes early [18]. 
Intrinsic motivation can also increase if activities utilize 
imagination and fantasy because this allows them to step out of 
real-life and make comparisons with real life. 

Assignments can also increase learning motivation. With 
notes, class assignments must be meaningful and relevant to 
students' lives, so that there are perceived benefits in 
understanding content [19]. So that at the end of the learning 
they get regular feedback on the assessment tasks, and praise 
must be given for improvements in mastering new work, not just 
for high performance [20]. Comparison of social outcomes and 
feedback should avoid, and preferably, there should be a 
recognition of their efforts [21]. 

The expectation value is related to students' assessment of 
their expectations of the success and usefulness of the content 
[22]. Expectations are students' beliefs about their abilities and 
opportunities for success in carrying out their specific tasks, 
while the value of the assignment refers to the perceived value 
of the material to learn. Three types of values have identified. 
"Top Value" is the extent to which tasks relate to self-image. For 
example, students who consider themselves talented in the field 
of social studies want to confirm by studying social studies well. 
" Utility value " concerns the usefulness of the task. For 
example, studying social studies can help to enter a social 
science program at a university. "Intrinsic Value" refers to the 
enjoyment inherent in the task, and is very closely related to the 
construction of intrinsic motivation. 

If motivation is a prerequisite for knowledge development, 
educators should try to promote as much positive motivation as 
possible and to do this; they should ideally utilize various 
motivational strategies. The following is a summary of strategies 
for the construction of motivation [11] explained in the previous 
section. 

In order to increase student motivation, educators must: 

1. Challenge students by assigning tasks at stages of difficulty
that range from very easy to very difficult;

2. Use students' personal experiences to arouse curiosity;

3. Using fantasy/imagination as a strategy to stimulate students'
thinking power beyond current conditions;

4. Increasing the meaningfulness of content and tasks by
relating them to everyday life;

5. Use various types of activities and tasks;

6. Involve students to become active participants in learning;

7. Allows students to choose their co-workers, activities and
task formats independently to create a democratic
atmosphere;

8. Enabling students to work individually or together in
situations that do not encourage competition, the aim is for
mutual learning ;

9. Provide assessment feedback, and use praise that rewards
effort and improvement (this must be given in person, to
avoid social comparison);

10. Supporting, convincing, and attentive to students.

Of course, some students still motivated even if the educator 
does not utilize this strategy. They may already have high 
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individual interests or well-developed learning goals. However, 
research shows that, during high school and college, there were 
very few of them. That is generally a steady decrease in 
motivation during middle school [23] , especially in the social 
sciences [24, 25]. That also happens because the learning load is 
too much after they spend a day of energy and attention in class. 
They still have to do additional assignments which sometimes 
forget the essence of associating content with their daily lives. 
Our curriculum emphasizes knowing a little about many things 
than knowing a lot about a few things. That means that students 
cannot focus on one area of interest. Despite that fact, it can 
conclude that there various motivational strategies that can 
integrate into the classroom. 

IV. CONCLUSION

The lottery presentation model is proven to increase students' 
learning motivation in regional geography courses. However, its 
application is limited to only two treatments because they will 
feel bored getting the same treatment. That proves that this 
model can provide challenges so that it can increase learning 
motivation. 
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