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ABSTRACT 

The teacher must have good performance so that educational goals can also be realized. However, several 

phenomena show that there are teachers who have low performance, one of the contributing factors is the lack 
of teacher commitment to the task. This study aims to analyze the teacher’s commitment to the task, teacher 

performance, and the relationship between the two. Using the Causal Comparative (Ex Post Facto) method, 

with a sample of 72 people. The instrument used was the Commitment and Teacher Performance Inventory. 

Data analysis techniques using the normality test and homogeneity test. The results showed that there was a 
significant relationship between commitment and teacher performance 
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1. INTRODUCTION 

One important factor in determining the success of a 
school is teacher performance [1]–[3]. Performance is a 

comparison of actual achievements that can be achieved 
with expected work performance. Performance with work 

performance is the success of an individual in carrying out 
the tasks and responsibilities at work [4]. Teacher 

performance is the result achieved from a job carried out 
by the teacher as a teacher and as a manager of the 

teaching and learning process in achieving the expected 
goals [5]–[7]. Ideally, every teacher has good teacher 

performance, because it will help the smooth 
implementation of the task in achieving educational goals. 

But it’s a little different from the results found at school. 
There are several phenomena found 1) The teacher does 

not make a teaching plan, lacks mastering the material in 
teaching, does not use the method, so students find it 

difficult to understand the lesson. Another very substantial 
symptom is part; 2) The teacher is not serious in carrying 

out his task, this can be seen from the way the teacher to 
compact his teaching hours so he does not have the time 

and opportunity to help and guide students who have 

learning difficulties, lack of responsibility in teaching 
students so that the child’s learning completeness is not 

fulfilled as required is expected. This suggests that the 
teacher’s commitment to the task is far from what was 

expected. 
 

Commitment is a decision or agreement of someone with 
himself to do or not do, stop or continue an action or 

activity [8]–[10]. Commitment can also be interpreted as a 
tendency in someone to feel actively involved with a full 

sense of responsibility. Commitment is not just 

involvement, commitment is the willingness of someone to 

be actively involved in an activity with high responsibility. 

2.  METHOD 

The method used in this study is the Causal Comparative 
(Ex Post Facto) method which will reveal the relationship 

between teacher commitment to the task and teacher 
performance in SLTP Negeri Koto Tangah District 

Padang. The research sample was 72 people, which were 
obtained through the technique of taking stratified 

proportional random sampling. The instrument used was 
the Commitment and Teacher Performance Inventory. The 

research instrument was prepared based on the indicators 
of each variable, namely regarding the commitment of 

teachers to the tasks and performance of teachers. The 
instrument consisted of 67 items with 32 items of teacher 

commitment to the task and 35 items of teacher 
performance. Subsequent research data were analyzed 

using a normality test and sample homogeneity test. 

3.  RESULTS AND DISCUSSION 

The results of data processing about the teacher’s 
commitment to the task and teacher performance can be 

seen in Table 1 below. 
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Table 1 Distribution of commitment and discipline data for teacher work 

Variable 
Mean 

Ma

x 

Category (%) 
% Ideal 

Scor 
Cat. Very 

Good 

Good Les

s 

Teacher's 

commitment to 

the task 

111,43 140 19,50 50,00 30,5

0 

80,00 Good 

Teacher 

performance 

119,83 140 40,30 38,90 20,8

0 

85,59 Good 

Table 1 shows that the teacher’s commitment to the task is 

in a good category (80.00%) of the ideal score, while the 

teacher’s performance is also in the good category 

(85.59%) of the ideal score. 19.50% of respondents stated 

that the teacher’s commitment to the task was in the very 

good category, 50% of the respondents stated that the 

teacher’s commitment good, and only 30.5% of 

respondents said that the teacher’s commitment to the task 

was in the unfavorable category. Likewise, with teacher 

performance, 40.30% of respondents stated that teacher 

performance was in the very good category, 38.90% of 

respondents stated that teacher performance was in a good 

category, and 20.80% of respondents stated that teacher 

performance was still lacking. 

Based on the summary description of the data in table 1 

above it can be concluded that the commitment to the task 

and teacher performance good (80%), and this needs to be 

maintained and even improved. 

The results of the normality requirements test show that 

the Chi-Square coefficient (χ2) variable of the teacher’s 

commitment to the task with dk = 9 is 5.539 and p> 0.05. 

Likewise, the Chi-Square coefficient (χ2) teacher 

performance variable with dk = 9 is 7.706 and p> 0.05. 

This means that the data to the two variables are 

distributed. Likewise, the data homogeneity requirements 

test got by the Chi-Square Barlett value of 0.908 with p = 

0.962, means that the group variance is homogeneous. 

The results of the statistical test of the research hypothesis 

“There is a significant relationship between the 

commitment of teachers to the task with the performance 

of teachers in SLTP Negeri Koto Tangah Padang District” 

shows that the correlation coefficient (rxy) = 0.644 and p 

<0.01. Based on the results of the statistical tests 

conducted above it can be concluded that the research 

hypothesis proposed, namely “There is a meaningful 

relationship between teacher commitment to the task with 

teacher performance in the SLTP Negeri Koto Tangah 

Padang District” can be accepted. 

School principals need to strive to improve teacher 

performance through enhancing a teacher’s ability and 

instilling a sense of responsibility in teachers in carrying 

out tasks so that educational goals can be achieved to the 

maximum [11]–[14]. 

In line with the level of teacher performance achievement 

of 85.59%. This score is in the high category. This 

condition needs to be maintained and improved, by (1) the 

application of a good teacher discipline needs to be 

improved, so that every teacher feels treated fairly, (2) 

giving a good example from the principal is still needed, 

(3) the need to foster a sense of ownership in every 
teacher, (4) school activities that can generate additional 
income for teachers need to be created and distributed 
fairly and evenly.

The good mapping pattern of SLTPN teachers in the Koto 
Tangah Padang District needs to be maintained and 
improved. Teacher mapping patterns should be based on 
the area of expertise and qualifications of each teacher and 
tailored to the needs of the school. Furthermore, the 
development of the field of expertise needs to be 
considered, so there is no overlapping in the field between 
teachers. Besides that, it is necessary to carry out 
continuous and programmed guidance to improve the 
performance of teachers in SLTPN, Koto Tangah District, 
Padang

4. CONCLUSION

Based on the results of the research that has been done can 

be concluded several things: 1) Commitment of teachers to 

the task and performance of teachers in SLTP N District 

Koto Tangah Padang are in good categories, the level of 

achievement of each research variable is 80% and 85.59% 

of an ideal score. This level of achievement can still be 

improved through teacher mapping patterns appropriate to 

their respective fields of expertise, and patterns of 

development and improvement of teacher quality under the 

needs of the school and refer to the needs of the user 

community (stakeholders); 2) The teacher’s commitment 

to the tasks and performance of teachers in SLTP N, Koto 

Tangah District, Padang has a significant relationship at a 

significance level of 5% with a correlation coefficient of 

0.644 rxy. This suggests that efforts to improve teacher 

performance can be done through efforts to increase 

teacher commitment to the task. 
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