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Abstract 
Indonesia has just implemented a new curriculum called the 2013 Curriculum. The new 

curriculum brought a new textbook. This study aimed to determine to what extent did the 2013 

English textbook curriculum meets the criteria of a good book in the form of Psychological 

Validity, Pedagogical Validity, and Process and Content Validity. This research used a 

descriptive method. The findings were taken through a checklist and interview instrument. 

Researcher filled in the checklist then conducted interviewed with the English regarding the 

use of the textbook. The results showed that Psychological Validity only fulfilled 54.76%, 

Pedagogical Validity was 52.78% and Process and Content Validity was 65.63%. Based on the 

research conducted, it can be concluded that the curriculum 2013 English textbook had not all 

met the criteria of a good book. Therefore, it was recommended that the Education Ministry 

and all stakeholders in the field of education should review the material and presentation 

methods in this book. For English teachers, it is recommended to improve their creativity and 

teaching abilities, prepare other resources for studying this book. For further researchers, it was 

hoped that they will be able to conduct research with a more in depth quiry. 
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Introduction 
The Indonesian government has recently implemented a new curriculum called curriculum of 2013. 

The main purpose of these changes is to improve the quality of students’ potential. The role of a teacher is 

needed for the realization of the objectives of an educational curriculum. A teacher should be able to guide 

and help students to build knowledge. To meet the expectations, a teacher needs an effective learning tool. 

One of the most important tools is the provision of textbooks as good and right reference for students.  

The textbook is very important because it is one of the significant means of supporting the process of 

learning activities. In curriculum 2013 all schools in Indonesia use the same textbook. That is, if a textbook 

has been required for all schools in a country, then the first assumption is that the textbook is very good, so it 

can be used as a compulsory textbook. As a compulsory book, the curriculum 2013 English textbook is 

certainly assumed to be able to meet all the needs of the teaching and learning process with all the real 

conditions that exist in the field.  

One condition that must be considered is that in the 2013 curriculum students learn English at 

seventh-grade of junior high school for the first time. They have never studied English at elementary school. 

Even if there are students who have mastered English at the elementary school level, it is because they learn 

outside the curriculum taught at school. From the design point of view, the textbook in the new curriculum 

also has far differences from the previous curriculum. If in the previous curriculum consisted of the textbook 

materials and their explanation as well as exercises such as multiple-choice, completion, true-false, essay, 

and so on.  The new curriculum the textbook is full of pictures instead of explanation on the materials. 

 

Methods 
The study adopted a descriptive research. This method aimed to describe a phenomenon or object as 

the way it is. Sukmadinata (2006) explained that descriptive research is a form of research that aimed to 

describe the phenomena that exist, both natural phenomena and human-made phenomenon. Iskandar (2009: 

61) pointed out that descriptive qualitative research is a research that systematic and subjective approach in 

describing phenomena or social phenomena in the field and understanding those phenomena as detail. In 

line, Gay, et al (2011: 395) emphasized that descriptive qualitative research aims to understand what is 

happening and why. It observed the components of the books, both material and how the presentation or 

illustration of the textbooks for seventh grade students. Object of this study was English textbook for seventh 

grade students, titled “When English Rings the Bell”. This was because that textbook is legally used and 

compulsory for all schools in Indonesia. This book was issued by the Ministry of Education and Culture. It 
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also distributed freely for each school. It means, this was the only the book that formally used to support 

curriculum 2013 in Indonesia. There were some instruments used in this research. The researcher was the 

key instrument because he interpreted data obtained from the document and checklist. Besides the researcher, 

two others instruments were checklist and interview guide. The instrument will be validated by using content 

validity. To see the content validity of the instrument, the researcher showed the instruments to one of the 

lecturers as the expert to check that the instruments were valid and suitable to be used for this research or 

not. 

 

Results  
The results of the data were presented as follows. 

Table 1. Result 

 

 

 

 

 

 

 

 

 

From the findings above, it could be concluded that the indicators of psychological validity were not 

fulfilled optimally in this book. In this case, the book did not meet all the criteria contained in this indicator. 

The result showed the Psychological Validity score was 54.76% of all items. Meanwhile, pedagogical 

validity appeared in the lowest percentage score that was 52,78%. Furthermore, in process and content 

validity, the percentage of obtained score was 65,63%. By these results, the accumulation percentage of all 

indicators was 57.72%. It means the category for this book was Fair. 

 

Discussion 
The findings showed that only a portion of the checklist items was fulfilled by this book. The 

percentage in each indicator can prove the fulfillment of the items. Tomlinson (1998) noted the most 

significant role of the materials is to involve students in decision-making about their learning. In this case, it 

can be seen that the role of the textbook was not only limited as the source of the materials but more likely as 

the foster of learner’s ability. At the same time as encouraging students to become creative, materials must 

provide opportunities for cooperative learning (Tomlinson, 2003: 47 and 48). Based on those opinions, it can 

be interpreted that through a book students can learn on their own. The  book can be used as a trigger so they 

can learn and improve their abilities.  

In further discussion, Tarigan (1993) stated some functions of textbook, and one of them was the 

textbook should consider the linguistic aspect. So it will be suitable with the learners’ ability. In contrary to 

that idea, the material in this book did not take into account the students'  abilities. Students were directly 

presented with advanced material, without first looking at whether students have mastered basic English or 

not. Like the example in material 1, students were directly confronted with Greeting material. While whether 

students already know the greeting or not, it was not discussed in the book. Whether students also know the 

greeting or not, was also not explained in this material. Students just presented greeting material without any 

explanation. Students were only presented images to determine the context when the greeting is used. For 

students who have already studied English, of course, it was easy for them because they have mastered it and 

it was not something new for them. For those who have never studied English, the material was something 

new knowledge for them. Therefore, this book cannot be said to be able to increase students 'knowledge 

cognitively, because the determiner of it was the students' prior knowledge.  

There were only little explanations about the material presented in this book. As Cunningsworth 

(1995) mentioned that one of the  multiple roles of textbooks was as a reference source for learners on 

grammar, vocabulary, pronunciation, etc. But in this book there was almost no explanation about grammar. 

The attraction factor of this book was only because the images and writings in this book were full of colors 

and also the images in this book used colorful animations. This was in accordance with Tarigan (1993) 

statement which said that the textbook must be interesting and attractive toward the learners, so they will be 

interested in using textbooks. Tarigan (1993) also stated another function of the textbook, that was the 

textbook must be able to motivate the learners.  On the other hand, the materials in this book were not 

directly related to students' motivation. It was consistent with the results of interviews with several teachers. 

They mentioned that there was no direct connection between the material and the appearance of the book on 

No Indicator Score Category 

1 Psychological validity 54.76 Fair 

2 Pedagogical validity 52.78 Fair 

3 Process and content 

validity 

65.63 Fair 

Accumulation of percentage 57.72 Fair 
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student motivation. Student motivation arose based on the abilities and the desires of the students 

themselves. 

According to Edge and Wharton (1998), materials can provide teachers the chance of learning more 

about the language and about methods of teaching in a way that permits them to put new ideas in line with 

their experiences of reflective practice to gain a synthesis of a wide variety of teaching-related schemata. As 

a friendly guide for them, teachers’ notes provided for the teachers must be helpful and explicit. Teachers 

must get prompted to add, delete, change and manage. A chance of choice and control must be given to 

teachers, in order to encourage them to be creative, innovative, and re-flective. (Tomlinson, 2003: 50 & 51).  

In general, the material in this book is not too difficult for a teacher. The materials in this book mostly 

use English in everyday life. As Johansson (2005) stated that textbooks are regarded as the potentially 

implemented curriculum, the link between aims and reality. In this case, it is described clearly that textbooks 

are the link between aims in curriculum and the reality in the field or reality in the teaching and learning 

process. With this fact, it is not challenging for a teacher. On the other hand, this book is also equipped with 

instructions in every its learning process. The steps of the activities in this book have been arranged in such a 

way as to follow the existing material. This was what Cunningsworth (1995) mentioned that one of the 

multiple roles of the textbooks as the resource for presentation material. Because the activity steps have been 

arranged by the material presented in this book, then in the implementation of the learning process, the 

teacher can follow these steps. This did not demand teacher creativity. Even though they only rely on 

activities in this book, the teacher can carry out the learning process even they were a new teacher. As 

Cunningsworth (1995) mentioned the multiple roles of the textbook, and one of them was as a support for 

less experienced teachers who have yet to gain in confidence. 

Tomlinson (2003) stated that process and content validity relates to the overall view the textbook 

writer holds, or wishes to project, about the nature of language. Judging from the instructions given in this 

book, students were not required to know the meaning of the sentence provided. Students were immediately 

introduced to the material without instruction to understand the meaning of the material first. Students were 

only asked to repeat the teacher's pronunciation and then directly practice it based on the example or see the 

illustrations of the material in the book. There was no help for difficult words found in this book. Explicitly 

students were only allowed to ask for help from the teacher or see the meaning of words through a 

dictionary. The materials in this book did not explain explicitly the pattern that must be mastered by students.  

This contradicted with Cunningsworth (1995) who mentioned that one of the roles of textbooks was a 

reference source for learners on grammar, vocabulary, pronunciation, etc. Based on the findings above, it can 

be explained that the material in the book did not determine whether it was challenging or not. But, the 

determiner whether the topic was challenging or not was the student's prior knowledge. For students who 

have already mastered English, the topic is not challenging at all, because the material is only about daily 

life, such as greeting, objects in the house, objects in school, and other daily topics. The material contained in 

this book was not proven able to attract students' attention. Based on interviews conducted to some English 

teachers, it was known that students behave as usual towards the material in the book. This was contrary to 

what Tarigan (1993) stated that the textbook must be interesting and attractive towards the learners, so they 

will be interested in using textbooks. This book was contextual. The material in this book was realistic. It 

means, all the materials, texts and activities contained in the book are appropriate with real events in daily 

life and are experienced directly by students. This was consistent with what Tarigan (1993) stated that the 

textbook must simulate the personal activity of the learners. In addition, the material in this book also did not 

show any attack on certain races and social classes. As Tarigan (1993) stated the textbook must be able to 

respect the differences of the individual. 

In terms of layout/graphics, the design of this book was good. The images contained in this book were 

clear and printed in full color. No print was blurry. In terms of size, this book was not too big and not too 

small, making it easier for students to carry it. Likewise, the layout was good. The distribution of portions 

between images and writing were appropriate. This makes it easy for students to learn. No picture covers the 

writing. From the printed results, it could be seen that this book was printed with maximum color density. 

This was proven by the results of printed images and writings that were not blurry. The color was clear 

without any blurring. 

 

Conclusion 
Based on the findings in the analysis of the  curriculum 2013 English textbook, it was found that this 

book has not all met the criteria for a good book. This was proven by the acquisition of accumulation 

percentage which only reached 57.72. These percentages indicate that the overall criteria for this book are 

bad. 
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There were some suggestions on this research, they were; Education ministry and all stakeholders in 

the field of education should review the material and presentation methods in this book and adapt it to the 

students' initial abilities in general. Teachers should always improve their creativity and teaching abilities in 

using this book, so that students are more motivated to use this book. The teacher should prepare other 

resources for studying this book, related to the lack of exercises and explanations contained in this book. 

 

References 
Anjaneyulu, T. (2014).  A critical analysis of the English language textbooks in Andhra Pradesh, India. ELT 

Research Journal. 3, 181-200 

Ansary, T. (2004). An analytic look at high school English textbook and introducing a sample lesson based 

on communicative syllabus design. Unpublished master’s thesis, Islamic Azad University-Tabriz 

Branch, Iran. 

Badan Standar Nasional Pendidikan (BSNP). (2006). Kurikulum dalam Konteks Standar Nasional 

Pendidikan. Jakarta: Departemen Pendidikan Nasional. 

Banerjee, B. (2006). Curriculum, Syllabus and Textbooks. New Delhi: National Council of Educational 

Research and Training. 

Bruner, M. (2001). Efficient and Effective Use of the Textbook. Taken from: 

http://www.phschool.com/eteach/social_studies/2001_05/essay.html on March, 6
th
, 2015. 

Chavez-Lopez, O. (2003). From the Textbook to the Enacted Curriculum: Textbook Use in the Middle 

School Mathematics Classroom. Columbia, Dissertation. 

Cunningsworth, A. (1995). Choosing Your Coursebook. Thailand: Macmillan Heinemann 

Cunningsworth, A., & Kusel, P. (1991). Evaluating teachers’ guides. ELT Journal 45(2): 128-139.  

Gay, L. R, Geoffrey E. Mills & Airasian, P. (2011). Educational Research: Competencies for Analysis and 

Appication. Tenth edition. Upper Saddle River, NJ: Merrill Prentice Hall. 

Goodman, J. (2011). Teaching without a coursebook. Taken from: https://www.teachingenglish.org.uk/ 

article/teaching-without-a-coursebook on June 22
nd

, 2015. 

Haycraft, J. (1984). An Introduction to English Language Teaching. Singapore: Longman Group Limited.  

Hutchinson, T. & Waters, A. (1991). English for Specific Purposes; A Learning-centred Approach. Glasgow: 

Cambridge University Press. 

Hutchinson, T. & Torres, E. (1994). The textbook as agent of change. ELT Journal, 48(4), 315-

328.http://www.finchpark.com/courses/gradissert/articles/textbooks/Textbooks+as+agents+of+change

.pdf 

Iskandar. (2009). Methodology Penelitian Pendidikan dan Sosial. Jakarta: Gaung. 

Kiai, A. W. (2013). Textbook Selection Experiences Among Secondary School Teachers of English in Kenya. 

International Journal of Education and Research. Vol.1, p.1-16 

Litz, D.R.A. (2001). Textbook Evaluation and ELT Management: a South Korea Case Study. Article. 

Retrieved from the http://www.pdfgeni.com 

Marsh, C. J. (2009). Key concepts for Understanding Curricuum. New York: Routledge. 

Mukundan, J. (2012). Evaluative Criteria of an English Language Textbook Evaluation Checklist. Journal of 

Language Teaching and Research. Vol. 3, p.1128-1134. 

Mukundan, J. (2011). Developing An English Language Textbook Evaluation Checklist. Journal of 

Contemporary Issues in Education Research. Vol 4, p.21-28 

Nemati, A. (2009). Evaluation of an ESL English Course Book: A Step towards Systematic Vocabulary 

Evaluation. Karnataka: University of Mysore. 

Oakes, J. (2002). Access to Textbooks, Instructional Materials, Equipment, and Technology:Inadequacy and 

Inequality in California’s Public Schools. California: UCLA’s Institute for Democracy, Education, & 

Access 

Parsons, J. & Beauchamp, L. (2012). From Knowledge to Action: Shaping the Future of Curriculum 

Development in Alberta. Canada: Alberta Education. 

Pingel, F. (2010). UNESCO Guidebok on Textbook Research and Textbook Revision. Paris: UNESCO. 

Ross, A. (2009). Curriculum: Construction and Critique. London: Falmer Press. 

Rubdy, R. (2003). Selection of Materials in Brian Tomlinson (Ed.) Developing Materials for Language 

Teaching. Great Britain: Cromwell Press. 

Richard, J. C. & Schmidt, R. (2002). Longman Dictionary of Language Teaching & Applied Linguistics. 

London: Longman 

Saricoban, A. & Can, N. (2012). An Evaluation of the 9
th

 Grade Local and the International English Course 

Book in Terms of Aims and Methodology. Turkey: Foreign Languages Tecahing Hacettepe University 

Advances in Social Science, Education and Humanities Research, volume 411

354

https://www.teachingenglish.org.uk/


 
 

Skierso, A. (1991). Textbook selection and evaluation. In M. Celce-Murcia.  Teaching English as a second 

or foreign language (pp. 432-453). (2nd Ed.). Boston: Heinle & Heinle Publishers.  

Sudjana.(1996). Metoda Statistika. Bandung: Tarsito 

Sheldon, L. E. (1988). Evaluating ELT Textbooks and materials. ELT Journal. 42, p. 237 

Tarigan, G. H. (1993). Membaca Sebagai Suatu Keterampilan Berbahasa.Bandung: Angkasa. 

Tok, H. (2010). TEFL Textbook Evaluation: From Teacher’s Perspective. Educational Research and Review 

Journal. Vol.5, p.508-517 

Tomlinson, B. (2003). Developing Materials for Language Teaching. London : Cromwell Press. 

Tomlinson, B. (2003). English Language Learning Materials. London: Continuum 

Tsiplakides, I. (2011). Selecting an English Coursebook: Theory and Practice. Theory and Practice in 

Language Studies Journal. 1, 758-764 

Wahab, Montasser Mohamed Abdel. (2013). Developing an English Language Textbook Evaluative 

Checklist. IOSR Journal of Research & Method in Education. 1, 55-70 

Walter, E. (2008). Cambridge Advanced Learner’s Dictionary-3rd edition. New York: Cambridge 

University Press 

Zabawa, J. (2001). Criteria for FCE textbook evaluation: an attempt at questionnaire formulation. Retrieved 

from: http://www.univ.rzeszow.pl/fil_ang/wsar2/sar_v2_17.pdf  

 

Advances in Social Science, Education and Humanities Research, volume 411

355


