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Abstract—Due to the students’ low abilities and difficulties in
understanding sentence constructions in English, a new
pedagogical approach is required to better assist students to
identify the English sentence formation. This study aims at
finding out the effectiveness of the multiliteracies approach to
teaching the sentence structure of English through argumentative
essays. The data were collected from 32 third-year college
students taking two Morphology-Syntax classes in the State
Islamic Institute of Bengkulu (IAIN Bengkulu). The participants
were non-random or purposive students in the class of C and D
who obtained the final result of the final exam that was not more
than 70. The participants were divided into two groups: the
control group and the experimental group. Participants in the
control group were taught by using the traditional literacy
pedagogy; meanwhile, participants in the experimental group
achieved the treatment of the use of the multiliteracies pedagogy.
In this essay, the analysis method used the one-way Analysis of
Variance (ANOVA). The results of the study showed that the
Probability Value (P-Value) of the pre-test score of the English
sentence structure was 0.940, and the P-Value of the pre-test
score of the argumentative essays was 0.909, so the null
hypothesis (HO0) of the two treatments was accepted, which means
that there were no statistically significant difference of pre-test
scores between the control group and the experimental group.
Meanwhile, the P-Value of the post-test score of the sentence
constructions was 0.000 and the P-Value of the post-test score of
the essays was 0.020; so that the alternative hypothesis (H1) was
accepted, which means that there was a major difference of post-
test scores between the control group and the experimental
group. This study proves that the multiliteracies pedagogy
obtains better results in comprehending the English sentence
constructions towards argumentative essays. Consequently, this
research provides strong evidence to promoting multiliteracies
through the English language teaching.
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I. INTRODUCTION

A. Background of the Study

[1] stated that the global economic challenges in the
workplace affect on the development of the information and
communication technology (ICT hereafter) and the literacy
[1]. This transformation also influences the educational field
due to the demands and the challenges of the global level of
education. It will run well if the educational curriculum can
assist students to have better knowledge, abilities in order to

answer the labour market challenge.Although the Indonesian
2013 Curriculum is designed to solve the issue in which to
prepare the Indonesians “who are productive, creative,
innovative, and effective” [2] and have the capability to play a
role in the “society, nation state, and world civilization” [2],
problems such as the teachers’ readiness are still faced
regarding the implementation of the 2013 curriculum [2, 3].

In addition, the ICT and the literacy issues also occur in
the English language teaching and learning. Reading and
writing, which are categorized as the traditional literacy
approach, are two out of four English skills that students have
to master. According to [4], writing is the English skill that is
essential in the English language because students not only
need to understand the skill but also require “an intricate
combination of neurological, physical, cognitive, and affective
competencies [5]. Therefore, most English as a Foreign
Language (EFL) students, including Indonesian students, face
difficulties when learning writing skills [4, 6, 7]. Several
language experts as cited in [6] argued that some reasons why
writing is difficult especially for Indonesian EFL students are
the lack of correct English grammar and vocabulary, writing
skills, and previous knowledge of the topic of writing as well
as different cultural background, different textual patterns, and
the lack of knowledge about writing. Furthermore, [7] stated
that the choice of inappropriate learning model causes the low
student writing skills. On the other hand, [8] argued that
English teachers also face challenges when teaching writing.
According to [8], the internal factors that teachers face due to
teaching writing are “linguistics competence, native language,
interference, motivation, and reading habits of the learners;”
meanwhile the external aspects are “the class condition, aids
available for teaching writing and the availability of time”.
Another significant issue with respect to the writing teaching
and learning is the ability to master the ICT [9]. In spite of
that, writing skills are inseparable from the ability to
constructing good grammatical English sentences. Several
solutions that can be used to help students to write better
grammatical English sentences are “teachers’ and friends’
feedback, the sufficient time to practice, and good
concentration on grammatical aspects” [10].

Besides the difficulty of teaching and learning writing in
the EFL context, the traditional literacy pedagogy is not
enough to fulfill the globalization needs. A new pedagogical
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approach is required due to the development of ICT called the
multiliteracies pedagogy.

This study is conducted based on the researcher’s own
experience when teaching the sentence formation of English in
two Morphology-Syntax classes (Class C and D) in the odd
semester in the State Islamic Institute of Bengkulu (TIAIN
Bengkulu) in 2018.Most students in those classes got bad
scores. In the Class C, students obtained final scores which
were more than 70 (24%), 60-70 (30%), 50-60 (16%), and less
than 50 (27.7%). Meanwhile, in the Class D, students achieved
final scores which were up to 70 (37.9%), 60-70 (48.2%), and
under 50 (13.7%). It can be seen that more than 50% of
students in those classes got scores which were not more than
70. This research then attempts to answer the challenge to
improve students’ scores in terms of sentence constructions
through the novel teaching approach.

B. Problem of the Study

The problem statement is “Does the multiliteracies
pedagogy influence the students’ ability in constructing
English sentences through argumentative essays?” The
research question assists the study to answer the issue
regarding learning the English sentence formation towards
argumentative essays.

C. Objective of the Study

The purpose of the study is to demonstrate the
effectiveness of the multiliteracies. Specifically, this study
aims to identify the influence of the multiliteracies pedagogy
to improve the students’ ability in forming English sentences.

D. Hypothesis

This study tests the researcher’s hypothesis. The null
hypothesis (HO) is that there is no significant difference
between the pre-test scores of the control group and the
experimental group regarding learning the sentence
constructions of English in argumentative essays. Meanwhile,
the alternative hypothesis (H1) is that the post-test scores will
be higher for the experimental group than the control group in
terms of the students’ ability in constructing English sentences
in argumentative essays.

E. Significance of the Study

It is believed that this research will give positive impacts to
the students’ ability in comprehending the English sentences.
Furthemore, this study aims to implement the multiliteracies
pedagogy to improve the students’ understanding of the
English sentence structures towards argumentative essays.
Moreover, this study will enrich the English language teaching
approach.

F. Scope and Limitation

The scope of the study is the implementation of the
multiliteracies pedagogy regarding the sentence constructions
of English through argumentative essays. Meanwhile, The
external validity, which is the generalizability, of this study
will be limited because of the small sample size of the data,
and the time when collecting the data is also restricted, so the
researcher cannot practice various multiliteracies techniques.
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II. LITERATURE REVIEW

According to [11, 12, 13], some terms relate to the
multiliteracies pedagogy as follow:

A. Definition of Multiliteracies

Multiliteracies is a creative, innovative, productive,
effective, prolific, ingenious, and inventive pedagogical
implementation in the classroom through the ongoing modes
of learning in a new way to address the issues of local
diversity, social engagement and globalization.

B. Meaning-Making Process

The meaning-making process is the process of how people
analyze the situations and the events in their lives by using
what they have learned and what they have experienced.

C. Design Elements

Six design elements in the meaning-making process are
Linguistics meanings (delivery, vocabulary and metaphor,
modality, transitivity, nominalization of process, information
structures, local coherence relations, global coherence
relations), Visual meanings (image, page layouts, screen
formats, colors, perspective, vectors, foregrounding and
backgrounding), Audio meanings (music, sound effects),
Gestural meanings (body language, sensuality, behavior,
bodily physicality, gesture, feelings and affect, kinesics,
proxemics), Spatial meanings (the meanings of environmental
spaces, architectural spaces, ecosystemic and geographic
meanings), and Multimodal meanings.

D. Multimodal

The multimodal is the key element of modes of meaning
because it reflects the combinations of other designs. It is all
meaning-making.

E. Metalanguage

Metalanguage is a form of language, which is used to
explain modes of meaning as well as the languages, images,
texts, and meaning-making interactions.

F. Designs

Three concepts of designs are the Designs or Available
Designs (multimodal resources for Designs), Designing (the
process of transforming from available designs), and the
redesigned (the product or the result or the outcome of
Designing).

G. Knowledge Processes

Four knowledge processes are Experiencing (applying
students” own experience about the topic), Conceptualizing
(understanding and mastering the concepts), Analysing
(exploring and analyzing the concept), and Applying
(transforming the concepts into practices).

H. Four Components of Multiliteracies

Four components of Multiliteracies are Situated Practice
(students and teachers use their own existing knowledge and
experience by way of the use of multimodal resources), Overt
Instruction (teachers directly teach the concepts by means of
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multimodal and technological resources), Critical Framing
(students use their critical thinking in analyzing the concepts),
and Transformed Practice (students transform their existing
knowledge through the essays).

1. Previous Studies

Many studies regarding the multiliteracies pedagogy have
been conducted in the form of dissertations and theses. [15]
explored the multiliteracies pedagogy in a Malaysian
Polytechnic classroom through a participatory action research
project. Her findings showed that the students’ examination-
based learning and cultural practices as well as multiliteracies
could improve students’ negotiation of learning 215 century
skills. In addition, [16] examined a lived story of a teacher
performing the multiliteracies in the classroom. The results
pointed that multiliteracies motivate teachers’ self-
development. Moreover, [17] reviewed the knowledge
processes proposed by [11, 12] in three upper secondary
school English textbooks, “ENA 3 Cultural Phenomena
(LOPS2016), Insights Course 3, and On Track 3.” The results
were that the three textbooks did not show any significant
difference in terms of the knowledge processes in the
multiliteracies pedagogy.

Besides a dissertation and theses, the researcher also found
some articles disscussing the multiliteracies. The main articles
are [11, 12, 13]. They stated several terminologies with
regards to the pedagogy of multiliteracies. Some of them are
multimodal (linguistics meanings, visual meanings, audio
meanings, gestural meanings, and spatial meanings), designs
(the designs or available designs, designing, and the
redesigned), the knowledge processes (experiencing,
conceptualizing, analyzing, and applying), and the
components of multiliteracies (situated practice, overt
construction, critical framing and transformed practice).
Meanwhile, [13] proposed the “why” of multiliteracies, the
“what” of multiliteracies, and the “how” of multiliteracies.
Furthermore, a lot of studies in the field of multiliteracies were
analyzed. Some of them analyzed the writing skills. [17]
studied the usefulness of multiliteracies in teaching in an ESL
writing classroom. The findings showed that multimodal
pedagogical practices improved students’ outcomes. Not much
different from [17], other research investigated the
multiliteracies in the ESL writing and the result was that the
multiliteracies pedagogy promoted the students’ ability in
writing creative essays [18]. On the other hand, [19] focused
on constructing multimodal arguments in writing. Their
findings indicated the Ipad-based assessment overcomes the
reading difficulties of Kindergarten through the third-grade
students. Furthermore, [20] used the digital writing in the
English education to explore multiliteracies.

In addition to the dissertation and theses as well as articles
with the qualitative method, the researcher also found several
previous research using the quantitative method [7, 21]. [7]
examined the effectiveness of the elementary school students’
creative writing ability towards the multiliteracies. [21]
studied the implementation of the multiliteracies pedagogy
towards the elementary school students’ reading ability.

In general, the researcher found out some previous studies
discussing multiliteracies in the area of writing; however, a

Advancesin Social Science, Education and Humanities Research, volume 434

very small number of research noted the English sentence
formation and used argumentative essays as the writing
practice, and few studies used the quantitative method,
particularly the quasi-experimental design.

1. METHODOLOGY

A. Participants and Setting

The participants were 32 third-year college students taking
two Morphology-Syntax classes in the State Islamic Institute
of Bengkulu (IAIN Bengkulu). These purposive participants
were selected from the class C and D whose final scores were
not more than 70. They were divided into two groups: the
control group and the experimental group. The control group
consists of 16 participants; meanwhile, other 16 participants
joined in the experimental group. The traditional literacy
pedagogy was taught in the control group class; meanwhile,
participants in the experimental group got the treatment of the
use of the multiliteracies pedagogy.

B. Instruments

The instruments in this study were the writing tests coming
from the pre-test and the post-test. Both the pre-test and the
post-test were approximately 250 words. The pre-test was
conducted at the first meeting, and the post-test was at the last
meeting. The topic of the pre-test was the advantages and
disadvantages of the internet; meanwhile, the post-test was
about the effects of global warming. Participants should
include 20 items of sentence constructions which were noun
phrases, verb phrases, prepositional phrases, adjective phrases,
adverbial phrases, independent clauses, dependent clauses,
relative clauses, noun clauses, active sentences, passive
sentences, WH-questions, adjuncts, recursions,
complementizers, conjunctions, copulas, transitive verbs, and
intransitive verbs. Moreover, the data had been collected for a
month in February 2019. During their pre-test and post-test,
students used the knowledge processes and four components
of the multiliteracies pedagogy, and the researcher used the
designs of multiliteracies.

C. Research Methodology

This study used the quantitative method following post
positivist knowledge claims [22, 23]. In more detail, this
research applied the quasi — experimental design in measuring
the pre-test and the post-test. To describe the data analysis, the
researcher used the descriptive statistics. In addition, variables
used were the control variables which were the Morphology-
Syntax classes and participants, the independent variable
which was the treatment, and the dependent variable which
was the participants’ ability in constructing the English
sentences through argumentative essays.

D. Procedures of Collecting the Data

In this study, participants in the two groups conducted the
pre-test which was an argumentative essay about advantages
and disadvantages of the Internet at the first meeting. Then,
specifically for the experimental group, the researcher applied
the multiliteracies pedagogy. The researcher construed the
concept of designs, which were available designs, designing,
and redesigned [11, 12, 13]. Next, participants followed
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knowledge processes including experiencing, conceptualizing,
analyzing and applying as well as four components of the
multiliteracies pedagogy consisting of situated practice, overt
construction, critical framing, and transformed practice [11,
12, 13]. What participants did was that participants explored
what they knew about the English sentence structures. Next,
the researcher used technological facilities such as images,
video call with Whatsapp, and e-mail when teaching the
sentence constructions and the essays. After that, participants
should think critically in analyzing the sentence formation.
Finally, they transferred their knowledge to the post-test which
was the effects of global warming. The participants in the
control group also conducted the post-test.

E. Data Analysis

Regarding the data analysis, the researcher used the
descriptive method and the statistical method. Several
statistics measured were means, standard deviations, and the
Confidence Interval (CI). Furthermore, in order to answer the
research question and to examine the null and alternative
hypothesis, the researcher used the Analysis of Variance
(ANOVA). Regarding the interpretation of findings, the
researcher investigated whether the researcher’s hypothesis is
supported or rejected. Also, the researcher explored the
treatment of the multiliteracies pedagogy to improve the
participants’ ability in constructing English sentences through
argumentative essays. At last, the researcher indicated the
implication of this study for future research.

IV. RESULTS AND DISCUSSION
A. Results

The data analysis was conducted to find out the influence
of multiliteracies pedagogy to improve the students’
compentence in the English sentence formation towards
argumentative essays. The researcher carried out a quantitative
analysis, particularly the quasi-experimental design using
descriptive — statistics. The Analysis of Variance (ANOVA)
was employed to determine the Probability Value (the P-
Value), the null hypothesis (HO), and the alternative
hypothesis (H1). In order to answer the research question, the
researcher provides some Tables and Graphics. Table 1 shows
a descriptive statistics of the Mean, Standard Deviation (SD),
and Confidence Interval (CI) of the pre-test of sentence
constructions, and Graphic 1 indicates an interval plot of the
pre-test of sentence constructions.

TABLE 1. A DESCRIPTIVE STATISTICS OF THE MEAN,
STANDARD DEVIATION (SD), AND CONFIDENCE INTERVAL (CI) OF
THE PRE-TEST OF SENTENCE CONSTRUCTIONS

Means

Metode N Mean StDew 95% C1

i 16 7254 11,91 (66,64 75.44)
B 16 7223 1117 (66.34 TE13)
Popied Stlhew = 11,5467

NB: A = The Experimental Group; B = The Control Group
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GRAPHIC 1. AN INTERVAL PLOT OF THE PRE-TEST OF
SENTENCE CONSTRUCTIONS

Interval Plot of Pre-test vs Metode
95% CI for the Mean

Pre-test
A

A E
Metode

The pooled standard deviation is used to calculate the intervals

NB: A = The Experimental Group; B = The Control Group

As can be seen in Table 1 and Graphic 1, there was no
significant difference of the mean and Standard Deviation
between the experimental group and the control group with the
Confidence Interval which was 95% for the Mean. It appears
that students in both groups had the same ability in
constructing English  sentences before they became
participants in this study. Then, Table 2 provides a descriptive
statistics of the Probability-Value (P-Value) of the pre-test of
sentence formations.

TABLE 2. A DESCRIPTIVE STATISTICS OF THE PROBABILITY-
VALUE (P-VALUE) OF THE PRE-TEST OF SENTENCE FORMATIONS.

Analysis of Variance

Source DF Adj 55 Adj M5 F-Value P-Value

Metode 1 0.75 0,760 0.01 0.940
Error 30-3999.76 133.325
Tota 31 4000.52

NB: Cumulative Factor (CF) = 0.05

The P-Value of the pre-test of sentence constructions was
above the Cumulative Factor (CF) (as shown in Table 2). It
means that the Null Hypothesis (HO) was accepted. There is a
strong possibility that there was no a major difference between
the capability of participants in both groups during the pre-
test. Moreover, Table 3 plots a descriptive statistics of the
post-test of sentence formations and Graphic 2 shows the
interval plot of the post-test of sentence formations.

TABLE 3. A DESCRIPTIVE STATISTICS OF THE MEAN,

STANDARD DEVIATION (SD), AND CONFIDENCE INTERVAL (CI) OF
THE POST-TEST OF SENTENCE FORMATIONS

MMeans

Method N Mean StDew O5% 1

. 16 84,10 TAT7 (7TB.73, 89.48)

=] i 6521 1285 (990.85 T7O.58)
Pooied Stildew = 105112

NB: A = The Experimental Group; B = The Control Group
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GRAPHIC 2. THE INTERVAL PLOT OF THE POST-TEST OF
SENTENCE FORMATIONS

Interval Plot of Post-test vs Method
95% CI for the Mean

EL -

25 4

=0

75

Post-test

70

&5 >

50 —L

A B
Method

The pooted standard deviation is used to colculane the intervals.

NB: A= The Experimental Group; B= The Control Group

The Mean and the Standard Deviation of the post-test of
sentence formations which showed different results are
provided in Table 3 and Graphic 2. It can be seen that the
Mean of participants’ scores in the experimental group was
higher than the mean of participants’ scores in the control
group. Meanwhile, the Standard Deviation of the experimental
group was lower than the Standard Deviation of the control
group. It is certain that the multiliteracies pedagogy had a
positive impact on the students’ understanding of sentence
formations. Next, Table 4 reveals a descriptive statistics of the
Probability-Value (P-Value) of the post-test of sentence
structures.

TABLE 4. A DESCRIPTIVE STATISTICS OF THE PROBABILITY-
VALUE (P-VALUE) OF THE POST-TEST OF SENTENCE STRUCTURES.

Analysis of Variance

Source DF Adj SS Adj MS F-Value P-Value

Method 2852 28522 2582  0.000
Errar 30 3315 1105
Tota 31 6167

NB: Cumulative Factor (CF) = 0.05

Table 4 indicates that the P-Value of the post-test of
sentence structures was lower than the CF, which means that
the Alternative Hypothesis (H1) was accepted. It can be
concluded that most participants in the experimental group
obtained higher scores compared to participants’ post-test
scores in the control group. The results of the essays are
presented below. Later, Table 5 plots a descriptive statistics of
the Mean, Standard Deviation (SD), and Confidence Interval
(CI) of the pre-test of argumentative essays, and Graphic 3
shows the interval plot of the pre-test of sentence
constructions of argumentative essays.
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TABLE 5. A DESCRIPTIVE STATISTICS OF THE MEAN,
STANDARD DEVIATION (SD), AND CONFIDENCE INTERVAL (CI) OF
THE PRE-TEST OF ARGUMENTATIVE ESSAYS

Means

Method N Mean StDew Q5% C1

il 1o 5219 16.53 (44.39 59.98)

=] 16 5281 1390 (£5.02 60.61)
Pooied SEDew = 15,2718

NB: A = The Experimental Group; B = The Control Group

GRAPHIC 3. THE INTERVAL PLOT OF THE PRE-TEST OF
ARGUMENTATIVE ESSAYS

Tukey Simultaneocus 95% Cls
Differences of Means for Pre-test essay

“10 s o s 10

If @ Emzervat does ot contain zero. the

means are ciferent

NB: A= The Experimental Group; B= The Control Group

The mean and the Standard Deviation of the pre-test of
argumentative essays in the control group did not show any
significant difference from those of the experimental group
(see Table 5 and Graphic 3). It seems that the ability of the
majority of participants in both groups in understanding the
essays was equal before participants in the experimental group
received the treatment of the multiliteracies pedagogy. In
addition, Table 6 displays a descriptive statistics of the
Probability-Value (P-Value) of the pre-test of argumentative
essays.

TABLE 6. A DESCRIPTIVE STATISTICS OF THE PROBABILITY-
VALUE (P-VALUE) OF THE PRE-TEST OF ARGUMENTATIVE
ESSAYS

Analysis of Variance

Source DF Adj 5S Adj MS F-Vvalue P-value

Method 1 3.13 3.125 Q.01 0.909
Error I0 599687 233.2249
Tota 31 700000

NB: Cumulative Factor (CF) = 0.05

Alike the result of the P-Value in sentence structures, the
P-Value of the pre-test score in comprehending the essays was
higher than the CF (as can be shown in Table 6). It means that
HO was accepted, which can be concluded that there was no a
great difference among participants in the two groups in
understanding the essays. Furthermore, Table 7 presents a
descriptive statistics of the post-test of argumentative essays
and Graphic 4 indicates the interval plot of the post-test of
argumentative essays.
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TABLE 7. A DESCRIPTIVE STATISTICS OF THE MEAN,
STANDARD DEVIATION (SD), AND CONFIDENCE INTERVAL (CI) OF
THE POST-TEST OF ARGUMENTATIVE ESSAYS

Means

Method N Mean StDev  95% C1

A 16 71.88 9.11 (67.64 76.11)
B 16 6469 741 (60.45 68.93)

Poodfed Stlkey = 830008

NB: A = The Experimental Group; B = The Control Group

GRAPHIC 4. THE INTERVAL PLOT OF THE POST-TEST OF
ARGUMENTATIVE ESSAYS

Interval Plot of Post-test essay vs Method
95% CI for the Mean

78
78 e
7a

72 <

70

&8

Post-test essay
|
|

=3

52

sz

50
A &
Method

The pooled standard deviation is used to colculate the intsrvals.

NB: A = The Experimental Group; B = The Control Group

From Table 7 and Graphic 4, it can be seen that the
average and the data distribution of the post-test of the essays
on the participants’ ability in writing the essays tend to be the
same. It seems that the participants’ ability in the experimental
group develops rapidly compared to the participants’ skill in
the control group. Finally, Table 8 shows a descriptive
statistics of the Probability-Value (P-Value) of the post-test of
argumentative essays.

TABLE 8. A DESCRIPTIVE STATISTICS OF THE PROBABILITY-
VALUE (P-VALUE) OF THE POST-TEST OF ARGUMENTATIVE
ESSAYS

Analysis of Variance

Source DF Adj 55 Adj M5 F-Value P-Value

Methed 1 4133 431328 &6.00 0.020
Error 30 2067.2 58.01
Tota 31 24805

NB: Cumulative Factor (CF) = 0.05

As shown in Table 8, the CF was lower than the P-Value,
which means that H1 was accepted. It seems that participants
in the experimental group obtained final scores which were
higher than participants in the other group. Consequently,
from the whole findings, this study has found that the
multiliteracies pedagogy is strongly recommended in teaching
and learning sentence constructions of English as well as the
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essays. The results in this research are similar to the
researcher’s initial hypothesis that the multiliteracies gives the
positive influence in improving the students’ ability in
constructing the English sentence constructions towards the
argumentative essays.

B. Discussion

As shown in the findings above, the ability of participants
in the experimental group achieved the significant
improvement compared to the participants’ capabilities in the
control group. It can be seen from the scores in the pre-test
and the post-test as well as the mean and the Standard
Deviation. The results of this study is similar to several
previous studies’ findings towards the influence and the
effectiveness of the multiliteracies pedagogy. [7] investigated
the ability of the creative writing; meanwhile [21] looked at
the reading ability. Both [7] and [21] had the mean of the pre-
test in which there was no a significant difference between the
experimental group and the control group. Furthermore, the
post-test scores of participants in the experimental group
increased substantially, which means that there was a positive
influence of the use of multiliteracies as described in [7] and
[21].

According to [7, 21, 24, 25, 26, 27, 28], the main reason
why the multiliteracies pedagogy gives positive impacts on the
students’ ability is due to the special treatment received by
students in the multiliteracies classroom. Students applied the
novel way of a pedagogical method called the multiliteracies.
They should have the existing knowledge and experience of
the study materials. Moreover, they are required to be active,
critical, creative, and innovative as well as to collaborate and
to communicate with the teachers and classmates. In addition,
they should use various multimodal and technological
resources, which means that they have to boost their
understanding of the ICT. As a result, their positive mindset
and learning motivation improve drastically that affect their
scores.

Besides, [7, 21, 24, 25, 26, 27, 28] also stated that the
multiliteracies pedagogy will not work well if there is no a
good collaboration between students and teachers. The
teachers play an important role for the success of the
multiliteracies practices. The teachers should build the
supportive and productive learning environment. They should
also use some learning methods as well as multimodal
resources, which means that they should be aware of the use
of the ICT. Like students, the teachers should design creative
ideas in teaching in order to bring out the talent and the
interest of students. Therefore, they should become the
learning designers and total professional teachers.

V. CONCLUSION

This research represents an attempt to implement the
multiliteracies pedagogy in the field of teaching and learning
sentence structures of English through argumentative essays.
The results of this study indicate that the experimental group
and the control group did not show any significant difference
in terms of pre-test scores. However, there was a significant
difference between the experimental group and the control
group regarding the post-test scores. In conclusion, the
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capability of participants in the experimental group increases
dramatically compared to the ability of participants in the
control group. Consequently, this study brings out the
important progress on the issues in teaching and learning
writing skills of English.

In addition, further research can be conducted to examine
the implementation of the multiliteracies pedagogy. The
researcher recommends that future studies might have a larger
sample size, which can make the data more valid and more
reliable. The future research can also investigate other English
skills in terms of implementing multiliteracies such as the
reading skill. Moreover, further studies can look for the
teachers’ and students’ perceptions towards multiliteracies.
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