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Abstract—Motivation is an essential part of the learning
process especially learning a language to achieve the desired
goals. This study aims to examine the English major first-year
students’ motivation for learning English. The method employed
in this study is a case study method. The participants were 50
students from the English Department at Indonesia University of
Education. The questionnaire was used as the instrument to
collect the data. The findings revealed that including having
significant differences between integrative and instrumental
motivation, students’ motivation in learning English is high.
Besides, students are more instrumentally motivated than
integrative motivation. Hence, teachers should increase the
students’ integrative motivation through raising their interests in
the culture of the target language, such as giving information
about people and lifestyle, geography, literature of the English
countries through visual and even organizing group sharing for
learners who have been to English speaking countries.

Keywords: integrative motivation, instrumental motivation,
English learning

I. INTRODUCTION

Motivation is an essential part of the learning process. It
contributes to many parts of learning, such as achieving the
desired goals [1]. In language learning, it is one of the most
important factors for students to be successful [2].
Therefore, motivation has a big impact on the success of
learning a language. Gilakjani, Leong, and Sabouri confirms
that in EFL settings, there is insufficient English input in the
environment around learners and probably there are not
enough opportunities for interaction with English speakers
and limited models promoting the learning of English, and
there may not be widespread enough social acceptance for the
idea of becoming proficient in English [3]. That is why EFL
students need the motivation to drive them to learn a language.

Moreover, there are two types of motivation i.e.,
integrative and instrumental motivation.  Instrumental
motivation refers to the learners’ desire to learn a language for
their purposes such as employment or travel, whereas integrative
motivation refers to the desire to learn a language to
integrate successfully into the target language community.
Furthermore, Gardner claims (as cited in Khodashenas, et
al. [4], that an integratively motivated learner shows interest

in learning about the culture and the people of the target
language, whereas an instrumentally motivated learner has
more pragmatic considerations in his/her mind regarding L2
learning, such as obtaining a job, or gaining more money.

In Indonesia, English is taught as a foreign language, and
for several decades, it has been a problem to be taught well for
students at different levels [5]. Besides, students who are
studying English still have low motivation and lead to be
low achievement without deeply clarifying the causes [2].
Based on students’ learning differences and background,
they come to the class only for being taken attendance.
Many of them are passive in the teaching and learning
process because they are shy to speak English. Only some
are brave to communicate in English. Thus, motivation is
the key determinant of frequency and type of strategy. It
affects how determined learners are willing to learn a
language and how much they will persevere when they are
challenged. Hence, motivation should be maximized among
students because without motivation, learning a language is
hard to be successful.

As a result, the first-year students’ motivation should be
investigated since they possess a high level of proficiency and
they achieved to be accepted to the English Department.
Therefore, the present study intends to highlight the
motivation of first-year students at Indonesia University of
Education. It will reveal the students’ level of motivation in
learning English. Besides, it will expose the types of
motivation that students are motivated in learning English.
Ahmadi and Aliakbari found that exciting and proficient
teachers, interesting learning context, focus on speaking and
better textbooks made students more motivated in learning the
English language [6]. Besides, Al-Tamimi and Shuib found that
interest in the culture of the English speaking world as
represented by English-language films makes motivated
students learn English [7]. Thus, the result of this study will
yield some useful insights to reform teachers’ education and
professional development and teachers have to sustain and
maintain a better strategy to motivate students. This study
aims to answer the following questions.

To what extent is the student’s motivation in English
language learning?
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e Which motivation is more dominant between
integrative and instrumental motivation?

Il. METHODOLOGY

This research was a descriptive study using a case
study method [8]. The integrative and instrumental
motivation models questionnaire adapted from Gardner and
Lambart was utilized as the instrument to collect the data
[9]. The study involved 50 undergraduate students of English
Education major which were selected by using purposive
sampling. Students who were involved in this study were
undergraduate students with a high level of English proficiency.

In this study, the data was collected using the integrative and
instrumental motivation models questionnaire adapted from
Gardner and Lambart [9]. The instrument was originally in
English so that it was translated into the Indonesian language. In
the questionnaire, there are two parts and 25 questions
consisting items related to integrative motivation (1-12) and
those related to instrumental motivation (13-25). A five-point
Likert-scale was used in this study from 1 strongly disagree to 5
strongly agree. Moreover, students were informed that the
information they gave would be kept confidentially, and be
used for research purpose only.

The data were analysed by using SPSS version 16.0 to
determine the mean, standard deviation, and the difference
between integrative and instrumental motivation of students.

I11. RESULTS AND DISCUSSION

Below is the mean and deviation standard from all the
questionnaire results.

TABLE I. STUDENT’S MOTIVATION MEAN AND DEVIATION
STANDARD
MEAN SD
MOTIVATION 3,98 0,35

Based on Table 1, it showed that students’ motivation for
learning English is high (3.98). It is common because every
student must have high motivation so they choose to enrol as
English students in the university. According to this, other
researchers’ investigation showed the same result as Ahmadi.
[10], Aliakbari and Ahmadi, [6] and Vaezi, [11]. In these
researches, students are motivated because they think that
English can help them get a good job, use the internet, read
books, know people from different parts of the world, and
communicate easily with other people and cultures through
English, to meet varied people and to appreciate English art
and literature. But the point is not about high or low but what
kind of motivation they have and what motivated them most.
As was stated before, the questionnaire was divided into
integrative and instrumental motivation. Below is the result of
each motivation.
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TABLE Il DESCRIPTIVE STATISTICS OF INTEGRATIVE MOTIVATION
(N=50)
Items 1 2 3 4 5 M SD
Q1 0 0 0 15 35 4,70 0,46
Q2 0 0 0 19 31 4,62 0,49
Q3 0 0 12 22 16 4,08 0,75
Q4 0 1 14 29 6 3,80 0,67
Q5 0 3 14 21 12 3,84 0,87
Q6 0 2 22 16 10 3,68 0,84
Q7 0 8 32 7 3 3,10 0,74
Q8 0 0 10 25 15 4,10 0,71
Q9 0 0 3 27 20 4,34 0,59
Q10 1 1 15 25 8 3,74 0,83
Q11 0 2 36 12 0 3,18 0,562
Q12 0 2 44 4 0 3,02 0,38
Overall mean score 3,85

Based on Table 2 above, the students’ integrative
motivation is high (M=3. 85). Comparison between the
mean scores of the questions in the integrative part
illustrated that students were strongly motivated in questions
1,2,3,8 and 9. Therefore, they believe that; 1. They need to
learn English because they can be more ease with people
who speak English, 2. They can meet and converse with
more varied people, 3. They can understand English art and
literature, 8. They can know the various culture, and 9. Keep
in touch with foreign people. Amazingly, these all questions
reveal that most students are interested in having interaction
with native speakers and their culture, thereby, the instructors
need to help students to understand the study of another
language and culture can only enhance their perception and
understanding of other cultures.

Teachers can provide students to interact with English
native speaker (for example by invite foreigner to attend the
class) and show them various art and cultures through video
or any other media that is available. Besides, the result can
help the teacher in seeking alternative ways on how to
motivate students in lower grades, for instance, Teachers
can likely restructure the teaching and learning environment
by providing different strategies to students, finding ways to
motivate students to learn and engage them in active
learning. Understanding students' learning style and other
factors like learning strategies and motivation that influence
students learning to enable teachers to develop the most
appropriate ways of interacting with their students in and out
of the classroom.

TABLE III. DESCRIPTIVE STATISTICS OF INSTRUMENTAL MOTIVATION
(N=50)

Items 1 2 3 4 5 M SD
Q13 0 0 0 12 38 4,76 0,43
Q14 0 0 3 21 26 4,44 0,64
Q15 0 0 1 15 34 4,66 0,52
Q16 2 4 12 26 6 3,60 0,95
Q17 0 0 3 28 19 4,32 0,59
Q18 0 0 4 21 25 4,42 0,64
Q19 0 1 16 23 10 3,84 0,77
Q20 0 1 11 24 14 4,02 0,77
Q21 0 4 21 19 6 3,54 0,81
Q22 0 0 6 24 20 4,28 0,67
Q23 0 0 5 24 21 4,32 0,65
Q24 0 0 3 26 21 4,36 0,60
Q25 9 11 20 8 2 2,68 1,06

Overall mean score | 4,10
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Table 3 above showed that students were strongly
motivated in questions 13, 14, 15, 17, 18, 20, 22, 23 and 24.
Questions 16, 19 and 21 showed student’s moderate
motivation. Question number 25 has the lowest mean. Almost
every question shows a high score. Based on second question
research, we knew that instrumental motivation (M=4:10) is
higher than integrative motivation (M=3, 85). Besides, all
investigation shows a high level of motivation regarded to
Instrumental motivation, as mentioned earlier like Aliakbari,
and Ahmadi, [10], Vaezi, [11]. Moreover, what students want
to gain through their ability in mastering English is high. For
instance, their reasons for learning English are mainly for
vocational purposes, as their future career, getting a good job,
or other purposes, like searching material on the internet,
feeling success with English, watching YouTube and English
movies. Accordingly, teachers can assign students with a task
that involves browsing material on the internet or watching the
news that uses English, teachers can describe that how
important English is in having a good job, teachers can also
invite students to watch English video or read English literature
that is interesting for them. it gives a lot of alternative ways for
the teacher to trigger student’s motivation in lower graders.
Besides, teachers should understand their students learning
strategies, without knowing and understanding how teacher-
student interaction influences motivation; teachers may limit
their abilities to improving instruction.
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Fig. 1. The average of integrative and instrumental motivation in students.

Based on Figure 1, it showed that students’ instrumental
motivation is higher than integrative motivation. It can be
concluded that the students are to a certain extent
instrumentally motivated but they still have a high degree of
integrative motivation toward learning English (Table 2). To
determine whether the difference is significant, further
analysis was conducted. Before applying the comparison test,
all the data were tested to determine whether they were
normal and homogeny or not. Data analysis using SPSS 16
showed that all data were distributed normally and homogeny
so for comparison test used T-test.

TABLE IV. PAIRED SAMPLES T TEST
Paired Differences
std 95% Confidence
Mea Std. Error Interval of the t df
n Dev. Difference
mean
Lower Upper

Intgrl - 6.94
nstr 5.000 0 981 -6.972 -3.028 -5.094 | 49 .000

Table 4 above showed that there is a significant
difference between integrative and instrumental motivation.
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It means student’s instrumental motivation is significantly
higher than integrative motivation. In this case, teachers can
trigger students’ motivation through instrumental motivation
more than integrative motivation. Bear in mind, it doesn’t
mean integrative motivation is less important than instrumental
motivation. The most important is to promote enough
motivation so students will learn English better. Motivating
student’s necessary to ensure learners' academic growth and
Encouragement can make learning more efficient and improve
the classroom atmosphere.

IV. CONCLUSIONS

In conclusion, the motivation of students in English
language Department is high. Besides, they are instrumentally
motivated than integrative motivation (4.10>3.85). There is a
significant difference between integrative and instrumental
motivation, which means students are significantly higher in
instrumental motivation than integrative motivation. Therefore,
teachers can increase the students’ integrative motivation
through raising their interests in the culture of the target
language, such as giving information about people and
lifestyle, geography, literature of the English countries through
visual and even organizing group sharing for learners who have
been to English speaking countries. Including these all,
environment, material, classrooms, social context, facilities,
parents and peers have their impact and influence on the
motivation of students. However, Teachers have to sustain and
maintain a better strategy to motivate students.
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