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Abstract—This research aimed at explaining 

the practices of cultivation of national character 

values at the school environment and teaching 

and learning of social studies as well as the 

consequent implications. The research 

employed educational ethnography design, 

involving all academic civitas (principal, 

teachers, and employees), school committees, 

and community leaders. The data were 

analyzed in a qualitative approach. The 

research results demonstrated that social and 

cultural contexts of societies, both directly and 

indirectly, were involved in giving color to the 

educational atmosphere at Junior High School 

1 Singaraja. It was the societies' socio-cultural 

contexts accommodated in the school’s vision, 

namely: “Excellent, Civilized, and Globally-

Oriented” made the philosophical, socio-

cultural, and psychological bases in the 

administration of educational practices in 

general and in teaching and learning of social 

studies. The educational practices inseparable 

from the social contexts which are able to 

embody a school environment as a strong 

medium for characterization for all the 

academic civitas and for the students' 

empowerment to develop knowledge and 

insight, values and attitude, and social skills 

participatory in teaching and learning of the 

local, national, and global socio-cultural lives. 

According to these research findings, some 

recommendations were developed, namely: the 

necessary to develop the creation of such 

educational atmosphere learning inseparable 

from local wisdom and social traditions, the 

practicing of democratic leadership; social 

studies curriculum on the basis of social 

reconstruction approach; the necessary to 

develop content,  model or approach, resources,  

media teaching and learning social studies 

contextual and authentic assessment.  

Keywords—Character Education, Social 

Studies, Local Wisdom 

 

 

I. INTRODUCTION 

Development of the nation's character to 

realize the independence of a civilized and 

dignified nation is a very important thing to do 

in Indonesia [1]. The idea of the importance of 

building the nation's character substantively has 

long been echoed by the nation's founders. Ir. 

Sukarno, the first president of the Republic of 

Indonesia was one of many figures in Indonesia 

who initiated the importance of building the 

nation's character in the concept of "Nation and 

character-building". Unfortunately, a noble idea 

to realize the life of a civilized and dignified 

nation and the state as conceived by the 

founders of the nation is still far from the 

expectations. It shows that various efforts made 

in the effort to build the nation's character have 

been lacking, even it is ineffective. 

The weaknesses in education practice in 

Indonesia have occurred when the character 

education is perceived in an understanding 

which is not integrated into each subject and 

school curriculum. Meanwhile, in learning there 

is a process emphasizing the provision of 

knowledge (transfer of knowledge) compared 

with activities allowing the internalization of 

values [2]. This educational practice also appears 

in Social Studies learning showing that the 
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implementation barely tends to involve low-

level cognitive activities that are lack mental 

activities that have the dimension of morality. 

Further said, Social Studies learning is only able 

to make students smart to memorize facts, 

concepts, and events, but it is lack and 

meaningless [3], [4], [5]. 

Based on the fact, phenomenon, and 

assumptions as described above, and learning 

from weaknesses in the implementation of 

character education programs in Indonesia, so 

this study is important to be conducted. It is 

supported by several reasons: (1) this study is in 

line with efforts to reform and innovate 

education in schools in general, and Social 

Studies education in particular that emphasizes 

the priority of national character education; (2) a 

comprehensive study on the implementation 

and development of national character education 

in junior high school education units, especially 

in Bali, has not been done much by previous 

researchers; (3) a study of Social Sciences 

education in national character education 

discourse is important to do because as an 

integral part of the school curriculum, Social 

Sciences subjects have the responsibility in 

developing the nation's character education 

program. How is national character education 

implemented and developed in Social Sciences 

learning in SMP Negeri 1 Singaraja?. This is the 

main problem examined in this study. 

II. METHOD 
This research generally uses a qualitative 

research design. Following the problem and its 

purpose, this study used an ethnographic study 

design of education combined with case studies 

[6]. This research focuses on describing and 

providing a detailed explanation of phenomena 

in Social Sciences learning that happened at 

SMPN 1 Singaraja. In this study, researchers 

were directly involved to conduct participatory 

observation, in-depth interviews, discussions, 

and study existing documents. To be able to play 

such a role, the research procedure is carried out 

using the principles of qualitative research work, 

in which the data collection process and data 

analysis are carried out simultaneously and 

cycle.The data were collected through 

observation, interview, a document study, and 

discussion methods use of Learning Outcomes 

Tests. The process of data analysis in this study 

was carried out simultaneously and cycle by the 

process of data collection which is often referred 

to as the interactive cycle data analysis process. 

In Analyzing data, the researcher applied various 

activities, they were data reduction, data display, 

data interpretation, data verification, and 

conclusion drawing [7]. The process and steps of 

data analysis above are a series of activities that 

synergize and take place repeatedly, until the 

final research result is obtained, namely: 

ethnographic that is grounded, holistic and full 

of meaning, in the context of answering the focus 

of the research problem. 

III. RESULTS AND DISCUSSION 

This subdivision presented the results of 

research and discussion relating to the efforts of 

schools and teachers to integrate the values of 

national character in the Social Sciences learning 

process, as follows. Based on observations 

related to the efforts of teachers in developing 

national character education materials, it showed 

that teachers were trying to instill character 

values in students by providing examples of 

cases that occur in their environment. In several 

meetings, the teacher seemed to deliberately 

provide opportunities for students to help solve 

controversial issues about Ethnic and Religion 

issues and conflicts between local, national, and 

global interests that were particularly found to 

be quite commonin Bali and generally in 

Indonesia. On the other hand, it seems that the 

teachers could also understand that the Social 

Sciences education process at schools carried a 

message of nationalism values and interests in 

the framework of building society, united, and 

Indonesian country which is strong, untied and 

message of values and interests globally along 

with the level of development of global society 

in this millennium era. 

The important elements of community life 

that surround the school, seem often used as 

examples to clarify the concepts and facts 

contained in textbooks. For example, in 

discussing material on the socialization process, 

the textbook only explains about the types of 

socialization processes. Likewise, the material on 

social interaction, in the textbook only described 

the forms of social interaction and the process of 

social interaction. For the development of this 
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material, the teacher gave an example of the 

process of interaction that occurs in the Anyar 

Market, which is the place for interaction of 

various individuals with various backgrounds 

and interests. Furthermore, the teacher assigned 

students to make direct observations about the 

interaction process that occurs in the Anyar 

Market, and present it at the next meeting. In 

discussing other material, the teacher also used 

examples of the existence of social institutions 

that are different groups of supporters from the 

point of view of religion and culture can coexist; 

Buleleng community warrior figures who can be 

emulated, local wisdom of the Buleleng 

community in particular, and Bali, in general, are 

still in accordance with today's life, culture as an 

example for the development of students' 

character values. 

From the results of observations on Social 

Scienceslearning, it appeared that in general, the 

teacher has applied a teaching approach that 

activates students more by applying various 

learning methods. Some methods that appear to 

have been designed in the syllabus and lesson 

plans developed include cooperative learning, 

discussion, assignments, questions and answers, 

observations, and other methods, including 

inquiry, field visits. The learning process is also 

inseparable from the socio-cultural context that 

surrounds the school through experiences that 

provide an opportunity to gather information 

and shape into abstract ideas about how people 

interact. Learning is the process of finding 

information, processing it, then learning to solve 

problems and practice to make decisions, 

develop and analyze values. Learning activities 

are also not always carried out in the classroom, 

but also carried out outside the classroom. 

According to the teacher, it was done to provide 

a different atmosphere from the usual 

atmosphere in the classroom. According to 

students, learning whichwas done at any time 

outside the classroom could make him more 

excited to follow the lessons given by the teacher 

rather then it was always done in class. 

Judging from the assessment aspects 

developed by the teacher, it appeared that the 

assessment of student learning outcomes was 

carried out only using the technique of giving 

multiple-choice objective test forms to students 

both on formative, sub-summative tests, as well 

as on summative tests and during school exams. 

For the assessment of the process, the teacher 

said that using observations of activities, 

attitudes, behaviors, and character values 

integrated into Social Sciences learning. Related 

to the evaluation of character values integrated 

into Social Sciences learning, teachers admitted 

that they were still experiencing uncertainty and 

difficulty in evaluating these aspects. Therefore, 

for the assessment of this aspect, they usually 

coordinate with the teacher of Counseling 

Guidance and homeroom teacher. 

Discussion  

From the whole process implemented in 

Social Sciences learning, it appeared that Social 

Sciences learning conducted by teachers was 

lacking and even could be said it did not reflect 

yet its realization as a nation's character 

education program. Although the teacher has 

been able to integrate character values in the 

learning program (syllabus and lesson plans), 

however, it was not so visible in practice, even 

tends to be overlooked, both in the development 

of the material, learning and in the assessment 

process which was implemented. 

In terms of material development, the 

weakness of the teacher was when the teacher 

explained about social interactions, for example, 

what should be taught should not only be 

concepts and facts but must also explain the 

values behind the historical facts [8] [9]. Other 

things that also seem less optimal were the 

efforts of teachers to empower important 

elements of community life, and the use of 

symbols as media and learning resources in 

Social Sciences learning. Whereas various 

important elements of community life are 

available in the school and the environment 

around the school which can be used as a 

medium to habituate character values. 

In connection with the learning undertaken, it 

appears that it has not demonstrated the 

principles of learning that strive for students to 

recognize and accept cultural values and 

national character as their own and be 

responsible for the decisions taken through the 

stages of recognizing choices, assessing choices, 

determining positions, and then make a value in 

accordance with self-confidence. The learning 
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developed also has not shown any effort so that 

students learn through the process of thinking, 

behaving, and doing. These three processes are 

intended to develop the ability of students to 

carry out social activities and encourage students 

to see themselves as social creatures In 

connection with the learning undertaken, it 

appears that it has not demonstrated the 

principles of learning that strive for students to 

recognize and accept cultural values and 

national character as their own and be 

responsible for the decisions taken through the 

stages of recognizing choices, assessing choices, 

determining positions, and then make a value in 

accordance with self-confidence. The learning 

developed also has not shown any effort so that 

students learn through the process of thinking, 

behaving, and doing. These three processes are 

intended to develop the ability of students to 

carry out social activities and encourage students 

to see themselves as social creatures [10] [11].  

It is important to be implemented because 

character education is not a teaching process that 

is merely information transfer. Character 

education is also not a mere process of instilling 

values. Similarly, character education is not only 

training students to have technical and 

vocational skills alone. More than all that, 

character education is the process of facilitating, 

guiding, encouraging, encouraging, 

accompanying, directing, strengthening, and 

giving examples or examples to students how all 

their potential can be actualized optimally into 

various forms of capabilities that will shape the 

character or personality of participants students. 

The potentials that can be empowered are also 

holistic and multidimensional. These potentials 

can be seen from the integrity of aspects: 

knowledge, values and attitudes, skills, 

confidence, commitment, and competence [12]. 

The learning process in the context of 

character education in schools should be carried 

out in its entirety, in the sense of involving the 

entire range of potential possessed by children. 

Every child has the potential of both intellectual, 

emotional, morality, and sociality which must be 

fully developed. The learning process also 

cannot be separated from the socio-cultural 

context in which children grow and develop. 

Social Sciences education as a vehicle for the 

nation's character education must aim to 

develop the life skills of citizenship on the 

subject of students as a whole, meaningful, and 

authentic both concerning personal, social, 

intellectual, academic, academic or vocational 

skills. To achieve these goals, students are 

required not only to rely on themselves from 

what is happening in the classroom, but must be 

willing and able to explore the variety of 

learning resources needed. Some research has 

revealed that community life and the 

environment around schools can be used as a 

source of learning or as a field of study in Social 

Scienceslearning. The use of the community 

environment as a source of learning can develop 

effective values that lead to the socio-economic 

and cultural aspects of the surrounding 

community. The results of these studies suggest 

that the use of the environment and community 

life settings as learning resources directs the 

process and student learning outcomes to 

aspects related to community life, and various 

aspects of interests related to it [13] [14] [15]. The 

most visible thing in Social Sciences learning 

does not reflect the realization of the 

implementation of character education programs 

is the assessment conducted, which is limited 

only to rely on assessment in the form of tests. 

Social Sciences education as a vehicle for 

national character education will also be 

effective if the implementation of the assessment 

process and student learning outcomes are more 

authentic. For this assessment of the learning 

process and learning outcomes of students must 

be whole, comprehensive, authentic, meaningful, 

honest, transparent, objective, integrated, 

educating, empowering, and not sentencing. The 

use of assessment strategies with interviews, 

observations, written test descriptions, 

performance tests, self-assessments, and 

portfolios are the main conditions for achieving 

the objectives of Social Sciences learning as a 

vehicle for the nation's character education 

effectively. 

Based on the explanation above, it is clear 

that the philosophical foundation which is 

suitable to be used as a foundation for teachers 

in developing Social Sciences education 

programs in schools does not merely rely on the 

mere thought of educational essentialism, but 

also relies on more progressive thinking. In this 
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more progressive view, teachers believe that 

Social Sciences education is a process that grows 

and develops by reconstructing the experience of 

social life continuously as a learning process. 

Social Sciences education, therefore, is not an 

effort to prepare children for adult life, but 

rather a dynamic social life process. This can 

only be done in a democratic social life that 

allows everyone to participate and be actively 

involved in the lives of the people who are 

undergoing a process of transformation. Social 

Sciences education must prepare children to be 

active in the learning process that reflects the 

social structure of a democratic society to guide 

the subject of students to change their behavior. 

On that basis, the Social Sciences program must 

provide an educational curriculum that is based 

on the needs of students and the community and 

utilizes the application of intelligence to human 

problems in the community. Learning that is 

relevant to curriculum programs as above is 

learning that actively involves the role of 

students in the participatory learning process, 

cooperative work, learning by doing, and the 

inquiry process [16], [17]. 

At schools, especially Social Sciences teachers 

are required not only to develop a socio-

pedagogical mission but also to develop the 

socio-academic and socio-cultural mission of the 

community [12], [18]. By socio-pedagogical 

mission, Social Sciences Education is an 

educational and teaching program of concepts 

and values that has a nationalist perspective in 

the material content of facts, events, and basic 

concepts of Social Sciences taught curricular in 

class. By socio-academic mission, Social Sciences 

Education is strived to become a vehicle for 

students to develop their social knowledge 

academically and scientifically through simple 

scientific research activities or simple reflective 

inquiry activities. Unfortunately, it is recognized 

that the implementation of socio-academic 

missions tend to still be marginalized even 

though it is not ignored at all. It means, besides 

not being systematically programmed, academic 

development activities in learning social 

curricular both curricular and in curricular and 

extracurricular activities is still very limited. 

Finally, through socio-cultural mission, Social 

Sciences education not only empowers students 

to be more balanced in their appreciation of 

national and global cultural values and more so 

on local culture, but also provides more 

opportunities for students to participate socially 

in developing community and practicing local 

social and cultural values (especially Balinese 

culture based on Hinduism) directly, both in 

activities creating the overall socio-cultural 

climate in the school environment, extra 

curricular activities based on local and national 

cultures, and even in activities- community 

activities in a harmonious relationship between 

the school and the community. The realization of 

this socio-cultural mission is primarily intended 

to educate, teach, and train students to always 

respect and act in accordance with local cultural 

characteristics (act locally), but still, facilitate 

students to have the ability to think globally, and 

respect and have committed to national cultural 

values (respect to the nationalism or commit 

nationally). The vision and mission of Social 

Sciences education like this are considered to be 

closer to the Social Sciences education program 

in schools with the needs and development of 

the community, both at the local level (Buleleng 

people in particular and Bali in general), national 

and global. 

IV. CONCLUSIONS 
The teacher understands that Social Sciences 

education is essentially carrying out the mission 

as a national character education program, but in 

reality, it is not easy for the teacher to realize the 

mission. Curricular, as a consequence of the 

national social education curriculum imple 

mentation policy, teachers actually cannot 

escape from their interpretation of the 

curriculum which emphasizes the subject matter 

approach. In connection with the integration of 

the nation's character education program, 

teachers have integrated it into the syllabus and 

lesson plans it develops. However, it was not 

formulated in the learning objectives that were 

carried out. The teacher views that the 

integration of national character education is 

only an accompanying impact of Social Sciences 

learning, not a competency that students must 

have. The implication, Social Sciences education 

is carried out no more than learning material 

facts and basic concepts from several Social 

Sciences and humanities such as History, 
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Geography, Economics, and Sociology, using 

conventional learning and assessment methods. 

As an integral part of school education, Social 

Sciences education is also a national character. 

Therefore, the practice of social education needs 

to be viewed and developed from the 

perspective of developing local culture, without 

ignoring the ideals of commitment to national 

life, and developing the ability to think globally 

(think globally, act locally, respect and commit 

to the nationalism). Social Sciences education in 

schools as a vehicle for the nation's character 

education needs to be viewed and developed in 

the perspective of developing local culture, 

without ignoring the ideals of commitment to 

national life, and the development of global 

thinking skills. In the language of education, 

vision can be formulated is to produce people 

who can think globally, act locally, and respect 

to the nationalism. 

 Social studies education should ideally be 

able to give birth to young people who have 

faith and piety (have a good conviction, 

devotion, and karma discourse), master 

knowledge, intelligent, and skilled and have an 

autonomous personality with the capacity to 

make rational and responsible decisions, have a 

commitment to ethnic identity that upholds the 

noble values of its local culture, has the soul and 

ability to advance national culture in the context 

of shaping the nation's character. 
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