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ABSTRACT 

Paraphrase is a way to prevent plagiarism. Many students did not understand academic writing, especially 

about paraphrasing, though they are required to make some field practice and final project reports. This study 

aims to analyze the changes in the understanding of the students about paraphrase. This study used one group 

pre-post test design was conducted on Agust 2019. Samples of this study were 34 students. The understanding 

of the students was measured using online exam and practice sheets which analyze used Wilcoxon and 

Freidman test. The results showed the mean of the understanding level after paraphrase learning was higher 

than before learning 43.32±9.49. The understanding level was significantly different between pre and post-

test 98.63±3.94. Paraphrase learning could enhance the understanding level of the student about paraphrase. It 

should be taken into consideration to improve academic writing of the students. 
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1. INTRODUCTION 

Awareness of the writings of others with the correct 

ethics is still often ignored. Ease of searching 

information makes someone could copy others. If this 

continues, it will encourage an increase in plagiarism. 

Whereas plagiarism is an important thing that can have 

a fatal impact on the career development of a 

professional, especially in the academic environment 

[1].   

Some students often did plagiarism. For example, 

using someone else's paper by just replacing the cover 

sheet to change be his name. Another act is writing a 

thesis by duplicating a theory that is on someone else 

without reading the source. Actions that also include 

plagiarism that many students do are making academic 

papers with blog resources. Moreover, there was a 

student as if conducted a field study, even it only based 

on what he read from someone's blog [2]. 

Plagiarism is a problem in many universities. A 

study among undergraduate students in Spanish and 

Mexican shows many students did plagiarism even 

Spanish had a higher. The majority of participants 

conveyed the internet as one of the main sources [3]. 

Another study in Pakistan had a similar finding. 

Awareness of undergraduate students about plagiarism 

was under the expected numbers. Most of them agreed 

to plagiarism that they did. This finding shows that 

there are still many who do not understand about 

plagiarism [4] 

Indonesian Goverment has issued regulations 

governing plagiarism, namely in the Ministry of 

National Education Regulation (Permendiknas) No. 17 

of 2010 concerning Prevention and prevention of 

Plagiarism in tertiary institutions. Article 1 states that 

"Plagiarism is a deliberate or unintentional provision in 

obtaining or attempting to obtain credit or value for 

scientific work, by quoting part or all of the work 

and/or scientific work of another party recognized as 

scientific work, without stating the source in a manner 

appropriate and adequate." Students who are proven to 

have committed plagiarism as stipulated in 

Permendiknas Number 17 of  2010 Article 12, are given 

sanctions in sequence from the lightest to the most 

severe [5].   

Paraphrasing is a  way of conveying information 

from other writers to the reader using his own words as 

an appreciation to the writer [6]. Not only as a form of 

appreciation for the writers who used his work, but also 

prevented plagiarism. Paraphrase represents that the 

writer has done the reading process and analyzes the 

reading source. Through the correct ethics of writing 

the writer allows the reader to find the source that is 

referred [7]. 

Based on obsrvations from several students reports 

found in the form of copies from sources. The lack of 

understanding and motivation in academic writing 

became urgency in this matter. The description above is 

formulated that the crucial problem in this research is  

there are still many students who have not used the 

correct paraphrasing technique in report writing. The 

purpose of this study was to determine the optimization 

of paraphrase learning in scientific writing to students 

in the Midwifery Department of Poltekkes Kemenkes 

Padang. 
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2. METHOD 

This study used one group pre-post test design was 

conducted on Agust 2019. Populations of this study 

were students of midwifery department of Poltekkes 

Kemenkes Padang. The samples were final-year 

students of midwifery department of Poltekkes 

Kemenkes Padang. The sampling technique used total 

sampling as many as 34 students. The understanding of 

the students was measured using online exam and 

practice sheets.  

Students were asked to do pre-test online with 

multiple choice. Then students were given paraphrase 

learning through lecture and discussion techniques. 

Next, students were given assignments to do online 

exercises as homeworks, then discussed in the class at 

their next meeting with the Teams-Games-Tournament 

methods. The task assesment instrument consists of 3 

indicators. Writing is assessed from the aspect of to the 

writing rules in Bahasa and understood easily, the 

ability to write in different sentences with relevant and 

appropriate meanings according to the source; the 

writing style pays attention, and the timeliness of 

assignments. The students were given the exercises 

three times. On the last meeting, students have taken a 

post-test online consisting of the same questions at the 

pre-test. 

The instrument in this study used the exercises and 

pre-post test. Data from the pre-post test results and 

exercises done by students were then analyzed 

statistically. Results of pre-post test analysis with the 

Wilcoxon test. While the results of the exercises were 

analyzed using the Wilcoxon and Friedman tests.

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. Paraphrase learning flowchart 

 

3. RESULT AND DISCUSSION 

Results 

Analysis of answer to the pre-test question 

Student pre-test scores were analyzed based on the 

number of students who answer correctly and 

incorrectly on each question, presented in the following 

graph: 

 

 

Figure 1. Analysis of answer to the pre-test question  

Based on the pre-test results was known that the 

questions most frequently answered incorrectly by 

students were about the understanding of paraphrases 

(questions number 1, 2, 3). Some students claimed to 

have heard and studied paraphrasing at the school level 

but did not remember well Almost students knew the 

meaning of plagiarism and actions that may and may 

not be done by students in academic writing (question 

number 4). However, most students are still not aware 

of the regulations governing the prevention and control 

of plagiarism (question number 5). A minority of 

students answered correctly the question of the heaviest 

sanctions of plagiarism (question number 6). Half of the 

students the acts of plagiarism (questions number 7, 8 

and 9). While learning, students told several cases of 

plagiarism that had been committed by a character and 

which harmed the perpetrator's career. Many students 

said ever duplicate sources, especially from the internet. 

Some students did not understand the technique of 

paraphrasing writing. Questions about the right 

paraphrase sentences are still answered incorrectly by 

the majority of students (questions number 10-15). 

Students are invited to analyze each choice of answers 

making it easier for students to understand. 
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An analysis of differentiating between pre-test and 

post-test scores to determine is learning has been done 

optimally. The analysis of pre-post test scores was in 

the table below. 

  

Table 1. Analysis of  Pre-post test scores 

Evaluation 

scores  
Pre-test Post-test p-value* 

- n 

- mean±SD 

- median 

- minimum 

- maximum 

34 

43.32±9.49 

40 

26 

67 

34 

98.63±3.94 

100 

86.70 

100 

 

 

<0.001 

* Wilcoxon test 

Based on the data above was found mean in the pre-

test was 43.32. While on post scores, the class average 

is 98.63. Wilcoxon test results showed a significant 

difference in student scores at the pre-test and the post-

test. The scores obtained by students at the post-test 

were higher than the scores at the pre-test. 

Analysis of student exercise score 

A-three times exercise also carried out statistical 

tests. This test to assess whether there are differences in 

the ability to write paraphrases in students.  

 

Table 2. Analysis of students exercises score 

Excercise  

  

p-

value** 
1 

(n=34) 

2 

 (n=34) 

3 

(n=34) 

mean±SD 78.99±7.10 80.60±5.83 82.71±7.22  

0.018 minimum 60.80 61.60 72.00 

maximum 90.40 90.40 96.00 

** Friedman test 

 

Based on the data above was found mean in the 

first exercise was 78.99, the second exercise was 80.60, 

and the third exercise was 82.71. Based on the 

Friedman test was found statistically were significant 

differences in the grades of students from the three 

exercises. Then, to assess the significant differences in 

each group, the following Posthoc test with Wilcoxon 

was conducted below. 

 

Table 3. Analysis of Students score for each excerises 

            Excercise p-

value*** 

Conclusion 

Excercise 

1 

Excercise 

2 
0.248 

No significant 

difference 

Excercise 

2 

Excercise 

3 
0.025 

significant 

difference 

Excercise 

3 

Excercise 

1 
0.028 

significant 

difference 

***Wilcoxon test 

The results of the first and second exercises have 

not shown significant differences. While the results of 

the 2nd and 3rd training test showed a significant 

difference, so did the 1st and 3rd exercises. So, we 

could conclude there was an increase in paraphrasing 

writing skills in students.  

Besides that, students said they understood more 

and could paraphrase. They promised using paraphrase 

to avoid plagiarism, especially in writing their final 

project. 

Discussion 

Result of this study shows a significant difference 

between before and after scores in the paraphrase 

ability of student of Midwifery Department of 

Poltekkes Kemenkes Padang. Based on these results, 

also known that the exercises undertaken by student 

designation have increased paraphrasing academic 

writing. 

Teaching used the question and answer discussion 

method. The discussion about the exercise was done the 

students through the link provided previously. The 

discussion was carried out using the cooperative 

learning method with the Teams-Games-Tournament 

(TGT) approach. This technique is by allowing students 

to collect points for their team. This technique increases 

student activity. They enthusiastically complete and 

collaborate. Students also feel that they can contribute 

because they can assess their friends. 

The exercises done by students are then discussed in 

class using the cooperative learning method with the 

Teams-Games-Tournament approach. Writing students 

who need to correct their practice results are allowed to 

come to the front of the class and present their writing 

to be analyzed together. The exercises done by students 

are then discussed in class using the cooperative 

learning method with the Teams-Games-Tournament 

approach.  

Besides aiming to improve the ability of students in 

writing, it also increases confidence in the student [8]. 

Another study showed TGT is more effective compared 

to the lecture teaching method in padagogic. This is 

based on indicators of student achievement attitude asa 

well as the potive attitude of students in the classroom 

[9].   

Based on the results of exercises, some students did 

it well. Others write sentences with the use of meaning 

that is relevant to the original sentence but still use a 

simple writing style for scientific writing. Some 

students have good enough writing styles but use some 

words are incorrected to inappropriate meanings. 

Student-centered learning gave a positive effect on 

the students. The score of students could enhance 

higher when they learned using student-centered 

learning than teacher-centered learning [10]. A previous 

study was obtained results in the method of 

paraphrasing in the learning process of changing poetry 
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into proses/narration. This evident from the increase in 

student grades from the initial test to the first cycle and 

second cycle [11].   

4. CONCLUSION 

Evaluate the implementation of learning through 

pre-post tests and exercises. There was a significant 

difference in the paraphrase ability of students in the 

Midwifery Department of  Poltekkes Kemenkes 

Padang. Academic writing, especially, paraphrase used 

to support the students to write their reports. The 

evaluation result of this study is hoped to become one 

of the considerations as an alternative solution in 

overcoming the issue of paraphrase by students.  
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