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ABSTRACT 

The implementation of the principal’s role and responsibilities cannot be done easily, without the high-performance 

support of teachers and employees as the spearhead of educational and administrative activities in the school. Self-

efficacy is important for teachers, because high Self-efficacy helps to create a feeling of calm in approaching difficult 

tasks and activities. On the contrary, people who doubt their abilities, they can believe that something is harder than it 

really is. The purpose of this research is to know the role of the principal’s leadership in strengthening Teacher Self 

Efficacy (TSE) and Collective Teacher Efficacy in remote areas of Indonesia. This research uses a qualitative approach 

using multi-site study designs through constant comparative analysis methods. The research site is Excellence 

Elementary and Secondary School in Tana Tidung Regency, North Kalimantan Province. The analysis in this study uses 

cross-site data analysis, which is through comparing the roles that principals play in the implementation of the 

principal’s leadership role in strengthening teacher self-efficacy and collective teacher-efficacy in a constant 

comparative way. The results showed there were four roles performed by the principal in the effort to strengthen teacher 

self-efficacy and collective teacher-efficacy namely the role of inspiration, mentor, motivator, and role in facilitating 

the group process. 

Keywords: Elementary School, Role of Principal, Teacher Self-Efficacy, Collective Teacher-Efficacy, 

Remote Area

1. INTRODUCTION 

The implementation of the principal’s role and 

responsibilities cannot be done easily, without the high-

performance support of teachers and employees as the 

spearhead of educational and administrative activities in 

the school. Theoretical and practical studies of various 

studies have concluded that principal leadership is key 

[1]–[3]. High-quality schools with high support of the 

organization’s climate, managerial qualities [4], the 

performance of principals and teachers and staff [5], 

depend heavily on the quality [6], [7]. The principal’s 

superior leadership, is the ultimate guarantee to ensure 

the overall quality [3], [8], [9]. The orientation of the 

principal’s superior leadership basically refers to 

Government Regulation Number 19 of 2017. This 

situation is the initial reasoning of the need for research 

to be carried out that leads to the strengthening of 

Teacher Self Efficacy (TSE) and Collective Teacher 

Efficacy (CTE). 

Bandura defines self-efficacy as a judgement of a 

person for his or her ability to plan and carry out actions 

that lead to the achievement [10]. In other words, self-

efficacy is the confidence of self-assessment with regard 

to a person’s competence to succeed in his duties. 

According to Bandura self-efficacy belief is a key factor 

in the source of human action (human agency), what 

people think, believe, and feel affects how they act. In 

addition, beliefs also influence the way a person’s actions 

are chosen, how much effort they make, how long they 

will persevere in the face of obstacles and failures, how 
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strong their resilience is in the face of adversity, how 

clear their mind is of self-help or self-help, how much 

pressure and resilience their experience in copying the 

environment, and how high their level of fulfillment 

manifests.  

According to Bandura’s social cognitive theory, self-

efficacy beliefs influence people’s choices in making and 

performing the actions they [10]–[12]. Individuals tend 

to concentrate on tasks they feel capable of and believe 

can accomplish them and avoid tasks they cannot 

perform. Efficacy beliefs also help determine the extent 

of the effort people will put into an activity, how long 

they will be persistent when facing obstacles, and how 

tenacious they will be in the face [13], [14]. 

Efficacy beliefs also affect a number of stresses and 

experiences of individual anxiety such as when they are 

busy in an activity. Explicitly, Bandura connects self-

efficacy with motivation and action, regardless of 

whether or not the belief [15], [16]. Thus, behavior can 

be predicted through perceived self-efficacy efficacy (a 

person’s belief in his ability), although that behavior can 

sometimes differ from actual maturity due to the 

perceived importance of self-efficacy.  

Strong feelings of efficacy increase one’s prowess 

and well-being in an unimaginable way. Confident 

individuals, viewing difficult tasks as challenges to 

master rather than as threats to avoid [17], [18]. They 

have a stronger interest and a deep preoccupation with 

activities, crafting goals that challenge them, and 

maintaining strong commitments and heightening and 

supporting their efforts in the face of failure. They are 

quicker to recover after a failure or retreat. High self-

efficacy helps to create a feeling of calm in approaching 

difficult tasks and activities. On the contrary, people who 

doubt their abilities, they can believe that something is 

harder than it really is. 

In the context of schooling, efficacy is divided into 

two, namely teacher self-efficacy and collective teacher-

efficacy [19], [20]. Both groups are the main capital in 

improving the quality of learning in schools. Knowing 

that, the leadership role of the principal is very important. 

There are at least some key leadership roles that can be 

played by the organization’s leaders, including 

principals, including: inspiring others, mentoring others, 

supervising others, ensuring follow-through, and 

facilitating group process [21]–[26]. The excellence of 

the role played by the principal will have a huge influence 

on the quantity and quality of self-efficacy of the 

teachers. Based on the above description, the purpose of 

this research is to know the role of the principal 

leadership in strengthening Teacher Self-Efficacy (TSE) 

and Collective Teacher Efficacy in remote areas of 

Indonesia. 

2. METHOD 
Research is approached qualitatively using multisite 

study designs through constant comparative analysis 

methods. The research site is located in Tana Tidung 

(Summit) of North Kalimantan Province. Precisely at 

The Flagship Integrated School of Public Junior High 

School 1 Boarding School Tana Tidung District, The 

Flagship Integrated School of Public Junior High School 

2 Tana Tidung District and The Flagship Integrated 

School of Public Elementary School 2 Sesayap Tana 

Tidung District. The choice of the location of the study is 

based on an initial field poll that has been conducted by 

the research team. The location of the study is an area that 

qualifies for this study, as it is considered to have the 

characteristics that researchers need in the effort to 

collect relevant data. Data credibility checking is done 

using triangulation techniques, the other two techniques 

used in checking the credibility of this research data are 

random member checking and discussion of fellow 

researchers.  

The auditability of this research data is briefly 

explained as follows. Once the collection and analysis of 

the data on the first site is completed, consistency checks 

are carried out between the conclusion formulation, 

provisional findings, data exposure, and field records. 

The single site analysis measures in this study include: 

(1) the preparation of all field defects based on 

chronological data collection time; (2) data reduction; (3) 

data domain exposure and analysis; and (4) withdrawal 

of conclusions. Data exposure is based on the types of 

leadership roles found through this study. Second, cross-

site data analysis, namely through comparing the roles 

played by principals in the implementation of the 

principal’s leadership role in strengthening teacher self-

efficacy and collective teacher-efficacy in a constant 

comparative way. 

3. RESULT AND DISCUSSION 

3.1 Principal’s Role as Inspiration 

In an effort to strengthen teacher self-efficacy and 
collective teacher-efficacy, the principal became a role 

model for teachers. The principal tries to inspire 

subordinates to perform at their best. The principal 

prepares visions, missions, actions, and provides 

practical instructions on how to realize that vision, 

mission, and action. The principal has high optimism for 

the progress of the school, which is demonstrated through 

high determination and confidence in carrying out his 

duties and certainly in decision making related to the 

progress of the school. Indirectly through the optimism, 

determination and confidence shown by the principal 

inspired his subordinates [27], [28]. An inspirational 

principal must have many ideas or ideas in order to 

realize an effective and efficient [29]–[31] An 

inspirational Principal must be able to carry out his basic 

duties and functions with dedication and responsibility. 

If this is done, there will be a conducive school situation. 
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3.2 Principal’s Role as Mentor 
The principal describes himself as an example / 

example in action, appreciating the actions of each 

member, giving the member the freedom to dare to face 

risks especially for certain things that have just been 

introduced. The principal also made himself a co-worker 

as well as a learning companion for the teachers. To 

realize the school’s goals, the principal continues to 

invite his educators and education personnel to continue 

to improve his competence. Improving the quality of 

Indonesian teachers can not only use the old way that 

only collects them in one place, is given seminars, then 

go home each. Not only that, one way to lift the quality 

of teachers must be to be a leader who can guide and 

inspire [2], [32], [33]. An effective principal should be 

able to optimize the development of the ability of all 

teachers and school staff in an effort to achieve the goals 

[34]. Leaders as mentors keep teachers to focus on 

realizing vision with direction, giving hope, example and 

building trust among all members of the organization to 

realize the vision of the school [35]–[37]. 

 

3.3 Principal’s Role as Motivator 

The principal continuously motivates the educator 

and his education so that the confidence awakens which 

then what becomes the mission of the school can be 

realized. The form of motivation given by the principal 

in the effort to strengthen in the form of encouraging, 

strengthening teacher confidence, setting the physical 

work environment and working atmosphere or learning is 

comfortable for teachers in the development of teacher 

professionalism. Principals should be able to encourage 

all components of education in schools to develop 

professionally, especially in strengthening teacher self-

efficacy and collective teacher-efficacy. There have been 

many research results that state motivation in the world 

of education is one of the important factors [38]–[40], 

with the motivation of being able to arouse interest and 

be able to encourage one to do whatever [41]–[43] the 

principal does in strengthening teacher self-efficacy and 

collective teacher-efficacy. 

3.4 The Role of Principals in Facilitating Group 

Processes 

One of the key roles of the principal in the effort to 

strengthen teacher self-efficacy and collective teacher-

efficacy is to facilitate the group process, the principal 

performs his role in facilitating the group process through 

good communication, facilitates the needs of teachers in 

the development of his main professionals in the learning 

process, clarifies group tasks, ensures that everyone’s 

contribution is heard, maintains time parameters, assists 

the group in reaching consensus, and establishes follow-

up responsibilities. Meetings or often called meetings are 

one way of facilitating the group process. In a meeting 

has a great opportunity to innovate, solve problems and 

make decisions with the collective intelligence [44], [45] 

On the other hand, meetings are also a frequent source of 

frustration and many people simply prefer to avoid 

meetings because they have no meaning to themselves or 

because they can waste their [46], [47] The principal as a 

facilitator has various tasks to do to ‘facilitate’ the people 

participating in the [48]: (1) support individuals in groups 

in understanding their common goals; (2) help people 

collectively move through the process; (3) develop 

conversations and implement appropriate group facilities 

techniques to keep discussions effective; (4) grow 

participation and get people to come up with ideas, 

thoughts, and perspectives that add value; and (5) get all 

the individuals in the room to feel like they are in a group 

with a shared interest. 

4. CONCLUSION 

The principal’s superior leadership is the ultimate 

guarantee to ensure the overall quality of the school. In 

the context of school, efficacy is divided into two, namely 

teacher self-efficacy and collective teacher-efficacy. 

Both groups are the main capital in improving the quality 

of learning in schools. Knowing this, the leadership role 

of the principal is very important. Based on the findings 

of the study, there are four roles performed by the 

principal in the effort to strengthen teacher self-efficacy 

and collective teacher-efficacy namely the role of 

inspiration, mentor, motivator and role in facilitating the 

group process. 
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