ATLANTIS

PRESS Advancesin Social Science, Education and Humanities Research, volume 518

Proceedings of the 4th I nter national Conference on Sustainable Innovation 2020-Social,
Humanity, and Education (I CoSIHESS 2020)

Evaluating On-going ESP Courses at Two Higher
Education Institutions: Students’ Perspectives
Luluk Iswati'” Saptin Dwi Setyo Hastuti 2

1 Universitas Muhammadiyah Yogyakarta & Yogyakarta State University
2 AMPTA Tourism College & Yogyakarta State University
* Email: luluk007 @gmail.com

ABSTRACT

As ESP is increasingly applied in many non-English departments of higher education institutions, evaluating the
course is pivotal as it gauges to what extent the program is successful to meet learners’ needs and the overall course
goals. Hence, this study was set out to evaluate on-going ESP courses held in two private higher education
institutions in Yogyakarta Province by evaluating three aspects: the ESP teachers, the course materials, and the
course. The data were collected through an online survey of 149 students of Universitas Muhammadiyah Yogyakarta
(UMY) and AMPTA Tourism College and processed with descriptive statistics. Overall, the results suggested that
both institutions' students agreed that the three aspects met the set criteria, yet some implications worth take into
account. Concerning the ESP practice at the Management Study Program of UMY, sub-aspects that needed
improvement were teachers’ monitoring during students’ activities, the distribution of language skills in the materials,
and the variety of learning activities. In the context of the Tour and Travel Business Study Program of AMPTA
Tourism College, it demanded attention to teachers’ preparedness before teaching, the skills and knowledge
relatedness tostudents’ future jobs, and the classroom Size.

Keywords: ESP Evaluation, Higher Education

1. INTRODUCTION

Having been increased in importance in the last
few decades, ESP teaching in the non-English
department of tertiary education is considered a
better approach for EFL learners. Owing to its more
specific learning goals, which are prescribed based
on learners™ analysis, the ESP course is deemed more
effective than the general English course [1]. The
process of running an ESP course entails a complex
procedure consisting of, among others, conducting
needs analysis, designing the syllabus, preparing the
relevant materials, and evaluating the program.
Evaluation in ESP is crucial as it is a way to measure
the extent to which the course's goal is met, what
went right, and what needs fixing. In other words,
evaluation measures how successful the course is.

However, due to the short period of ESP courses
usually held, the literature on ESP evaluation is still
rare [2]. Moreover, evaluating the ESP course is not
an easy task [3] because several things need to be
taken into account, such as what aspects and how
they are evaluated, what tool is used to collect data,
what action needs to be carried out after evaluation,
and so on. Evaluating a language course can be done
periodically during the course or at the end of the

program [4]. There have been many studies in the
areas of ESP, but the research that focuses on
evaluating an ESP course is still limited, and the
evaluation was usually conducted at the end of the
course held by a single institution [2], [5]-[10]. To
fill this void, this study was set out to evaluate on-
going ESP courses from learners’ point of view in
two private higher education institutions in
Yogyakarta ~ Province, namely  Universitas
Muhammadiyah Yogyakarta and AMPTA Tourism
College. The two institutions were selected because
the ESP teachers in both institutions reportedly had a
high concern in improving ESP courses’ quality at
their institutions. Referring to [6], three major
aspects of ESP were used as the evaluation basis: the
teachers, the course materials, and the course. Thus,
the research questions of this study are as follows:

1. How do ESP learners perceive their ESP
teachers’ teaching performance?

2. How do ESP learners view the ESP course
materials?

3. How do ESP learners see the ESP course in their
institutions?
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2. LITERATURE REVIEW

2.1. ESP Course Evaluation

Hutchinson & Waters, as cited in [3], assert that in
ESP courses, evaluation criteria are rendered even
more relevant by the fact that such courses usually set
specific goals. It is to say that determining aspects for
evaluation should refer to the prescribed learning
objectives [4]. It can consist of “the course's goals, the
course content, the needs assessment, the way the
course is organized, the materials and methods, the
learning assessment plan, and the course evaluation
plan.” Evaluating a language course can be used as a
basis for decisions making [4]. Teachers can decide
the necessary actions to improve the course or other
related aspects. The evaluation also serves as a
platform to gauge the overall usefulness and feasibility
of an employed syllabus [11] so that parts of the
syllabus (the course materials) that work well with the
intended learners and which ones need adjustment or
replacement can be identified.

2.2. Review of Previous Studies

ESP course evaluation studies have been carried
out in different parts of the world. A study undertaken
by [5] evaluated an ESP course for engineering
students in an lIranian university to find out whether
the course was helpful for students’ future jobs. A
questionnaire was distributed to employees who
worked in a similar field as the students. The study
implied the need for materials closely related to
technological advancement for communication among
engineering students, which heavily emphasized
reading resources. Although the study was beneficial
for their target learners, the results might not be
applicable to different contexts. Its sole focus on the
course materials could not be used to measure the
course's effectiveness as a whole.

Meanwhile, [6] evaluated an ESP course in a
Turkish university under three major aspects: the
teachers, the materials, and the course. Having
students as the respondents, the results revealed that
learners were highly satisfied with the ESP teachers’
performance and the materials used, yet they showed
moderate satisfaction on the course. Despite an in-
depth discussion and interpretation of the results, the
study seems to ignore its limitation.

In Warsaw, [7] evaluated a blended ESP course for
instrumentalists, which consisted of several phases.
The evaluation involved the process of analyzing
learners’ needs, determining the course objectives and
materials, and conducting a formative evaluation. The
results indicated the course's success particularly
related to how the assessment was objectively
conducted and how learners perceived it. What [7]
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failed to address was the evaluation of how his study's
results fit in or contradicted previous studies.

A study undertaken by [2] proposed a
comprehensive framework of an ESP course
evaluation conducted in Taiwan. The evaluation
framework consisted of three major aspects - the
course, learner assessment, and teacher participation
and empowerment. Data were collected by surveying
students, distributing the questionnaire to teachers,
and assessing students’ learning achievement through
the TOEIC test. The framework turned out to be less
practical as it consisted of too many elements
generated from the three major aspects that should be
measured at once.

A study in Malaysia evaluated an ESP online class
as a complement for a face-to-face interaction [12]. It
was conducted with 23 undergraduate students of
English for Science and Technology course. It
revealed that students’ response towards the course
was positive despite some technical problems.
Although the study showed a strong theoretical
foundation, students’ evaluation of the online course
material might not perfectly represent what they
perceived on the whole materials given during the
whole course as it only evaluated a passage.

2.3. Framework of the Study

Concerning the present study, three aspects
developed by [6] were employed as a framework to
conduct the evaluation, including ESP teachers, ESP
course materials, and ESP course. They would be
evaluated from the students’ point of view.

2.3.1. ESP Teachers

[13] highlight two main domains that belong to
teacher cognition as an attempt to get an
understanding of ESP teachers" practices. The
domains are decision making and teacher knowledge.
[13] add that decision making mainly refers to what
materials to select. As cited in [13], Tsui points out
teachers’ decisions during in-class interaction, which
relates to what languages classes should be used.
Ferguson, as cited in [13], urges three areas of ESP
knowledge: knowledge related to the disciplinary
culture, knowledge on different disciplines, and
knowledge about linguistic areas, such as genre and
discourse.

2.3.2. ESP Course Materials

ESP teaching resources have been considered one
of the very prominent issues among ESP teachers
[14]-[18]. [15] asserts that the ESP course is
developed to open the way for students for their
future job situation. Therefore, the materials should
be highly related to students’ field of study and not
be emphasized only on particular language skill. Lan,
as cited in [15], avers that ESP courses should
provide speaking and writing materials as the two
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skills significant for ESP learners’ language
development. Vocabulary also plays a significant
component in ESP materials as it should be specific
and relevant to learners [19]-[22]. To enhance
learners vocabulary acquisition, receptive skills
(reading and listening) should also be taught.

Learners need to be exposed to their related field
vocabularies, but they should not be given in
isolation. Thus, through reading and listening, ESP
learners learn vocabulary contextually. Reading and
listening are essential skills in ESP materials [23]-
[26]. Further, pronunciation should be considered
part of ESP course materials as it will contribute to
learners” speech intelligibility. Some researchers
include it to be one aspect in their ESP studies [27]—
[29]. If taught successfully, pronunciation can
decrease potential problems [30]. Grammar,
although usually given very little attention in ESP
course, should be considered as it may provide useful
implications for ESP learners [31]
2.3.3. ESP Course

Several aspects are worth considering when
conducting ESP classes: the adequacy of learning
hours, ample individual, pair, group work activities,
and proper physical classroom size [6]. Class hours
become essential in ESP courses as the program is
usually held in a shorter period or weighs fewer
credits. Activities should be various as learners need
to practice the situational language functions with
their peers and communicate in a simulated situation
[32]. The classroom needs to be given attention as an
over-capacity class can affect the teaching-learning
process's effectiveness.

3. METHODOLOGY

This study employed a quantitative method to get
a snapshot of two institutions' on-going ESP courses
(Tour and Travel Business Study Program of
AMPTA Tourism College and Management Study
Program of UMY). Utilizing a google form, the
questionnaires were disseminated to the semester
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two students of both institutions, and 174 students
finally participated in the study. The questionnaire
was adapted from that of [6], and it encompassed 28
items under three aspects of evaluation - the ESP
teachers, the ESP course, and the ESP teaching and
learning process. A 4-point Likert scale was adopted
under the category of Strongly Disagree (1),
Disagree (2), Agree (3), and Strongly Agree (4). The
4-point Likert scale was used to avoid a neutral
response toward each item. To ensure the validity of
the adapted instrument, five colleagues were
requested to validate it. This study was conducted
after students took mid-term tests hoping that they
had got enough learning experience as a basis to
evaluate the course. Thus, this study was an on-going
course evaluation rather than an end-of-course
evaluation. The data were processed using SPSS 22
and analyzed descriptively.

4. RESULTS

This section presents the results of data collected
through questionnaires and calculated using SPSS
22. The data interpretation was based on mode,
representing phenomena and the highest and lowest
frequency of categorized aspects presented in
percentage (%). A mode is the value of data that has
a high frequency of occurrence. Of 174 students who
submitted the questionnaire, 149 were UMY
students, while the other 24 were AMPTA students.
The data presentation is divided into three primary
domains: the ESP teachers, the ESP course materials,
and the course.

4.1. Students’ evaluation of ESP teachers

Regarding students’ evaluation of ESP teachers’
performance during teaching, students should
evaluate ten aspects. The results of students’
evaluation of ESP teachers are displayed in the
following tables.

Table 1. UMY students’ evaluation of ESP teachers (n=149)

Frequency (%)

No | The ESP teachers: Mode 1 2 3 2

1 are well-prepared 3 1.7 6.9 | 641 | 27.3
2 master the subject-matter knowledge 3 2 4 62.5 | 315
3 give adequate explanation when answering students’ questions 3 1.3 6.7 | 69.2 | 22.8
4 monitor during students’ learning activities 3 6.7 2 735 | 17.8
5 present the materials effectively 3 1.3 8.1 | 67.8 | 22.8
6 make effective transition between materials 3 1.3 8.1 | 73.8 | 16.8
7 link the materials with each other 3 2 121 | 61.7 | 24.2
8 communicate effectively with students 3 1.3 34 | 785 | 16.8
9 use effective teaching method 3 0.7 0 79.8 | 19.5
10 direct students’ attention to the lesson being learned. 3 0.7 13 | 75.2 | 22.8
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The table above shows UMY students’
evaluation of their teachers’ performance during
teaching. The ten statements had mode 3, which
indicated that students gave positive responses to
teachers’ overall performance. It denoted that, in
general, the ESP teachers at UMY had done the ten
activities above. Of the aspects that gained positive
responses, teachers’ well-preparedness was dominant
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It illustrated that a small number of students
perceived that the teachers had not fulfilled those
roles optimally. Of the ten aspects to which students
responded negatively, monitoring students’ learning
activities gained the most frequent negative response
(6.7% strongly disagree). Meanwhile, the data
obtained from AMPTA students concerning their
evaluation of ESP teachers’ performance is exhibited

(27.3% strongly agree). However, in every in the table as follows:

statement, there was a negative response with a small

percentage.

Table 2. AMPTA students’ evaluation of ESP teachers (n=24)
0]
No| The ESP teachers: Mode Frequency (%)
1 2 3 4
1 | are well-prepared 3 |83 0 709 | 20.8
2 | master the subject-matter knowledge 3 0 0 458 | 54.2
3 | give adequate explanation when answering students’ questions 3 0 0 70.8 | 29.2
4 | monitor during students’ learning activities 3 0 8.3 75.0 | 16.7
5 | present the materials effectively 3 0 0 66.7 | 33.3
6 | make effective transition between materials 3 0 79.2 | 20.8
7 | link the materials with each other 3 0 625 | 375
8 | communicate effectively with students 3 0 8.3 709 | 20.8
9 | use effective teaching method 3 0 4.2 66.7 | 29.1
10 | direct students’ attention to the lesson being learned. 3 0 0 58.3 | 41.7
As exhibited in Table 2, AMPTA students’ teaching methods. Among the few negative

responses toward their teachers’ performance were
also positive since the mode was 3. It signified that
most students admitted that ESP teachers at AMPTA
had performed the ten duties above. Teachers’
mastery of the subject matter gained the highest
positive score (54.2% strongly agree). Only a few
did not agree that the teachers were well-prepared,
monitored the learning activities, communicated
effectively with the students, and used effective

responses, teachers’ preparedness in teaching gained
the most negative value (8.3% strongly disagree).

4.2. Students’
materials
Referring to the course materials, five aspects

were evaluated, and the results can be seen in the

table as follows:

Table 3. UMY students’ response towards the course materials (n=149)

evaluation of the course

Frequency (%)
No,| The course materials: Mode | 1 2 3 4
1 are appropriate for students’ field of study 3 13 | 07 | 738 | 242
2 | areof quality (contain educational value and strength) 3 13 | 47 | 745 | 195
contain the skills and knowledge that students need for their future
3 occupation 3 13| 4 | 785 | 16.2
4 | contain language suitable for students’ level of language competency 3 2 4 | 712 | 228
5 contain adequate:
a. reading skill 0.7 | 87 | 752 | 154
b. listening skill 2 81 | 818 | 81
C. grammar 0.7 | 81 | 76,5 | 14.8
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d. writing skill 3 0.7 | 27 | 745 | 221
e. vocabulary 3 0.7 4 745 | 20.8
f. speaking skill 3 13 | 34 | 819 | 134
g. pronunciation skill 3 13 | 34 | 765 | 1838

Table 3 reveals UMY students’ evaluation of the
ESP course materials. The mode value of the 11
statements above was 3, meaning that students gave
positive responses toward the course materials in a
general sense. Alternatively, overall, the course
materials were suitable for students at the
Management Study Program of UMY. Most students
responded positively to the materials' appropriateness
with students’ field of study (24.2% strongly agree).
However, few students thought that the materials had
not met the criteria above, as indicated by a small

percentage of negative responses to every statement,
especially the adequacy of language skills that the
course materials provided. From all language aspects
of language skills, listening was the most inadequate
(2% strongly disagree). Meanwhile, the data
collected from AMPTA students regarding their
evaluation of the course materials are displayed in
table 4 as follows:

Table 4. AMPTA students’ response towards the course materials (n=24)

No.| The course materials: Mode Frequency (%)
1 2 3 4
1 are appropriate for students’ field of study 3 0 |42 |583]| 375
2 are of quality (contain educational value and strength) 3 0 0 58.3 | 41.7
3 contain the skills and knowledge that students need for their future 3 42 1125|791 | 4.2
occupation.
4 contain language suitable for students’ level of language competency 3 0 | 292|583 | 125
5 contain adequate:
a. reading skill 3 0 25 | 625 | 125
b. listening skill 3 0 | 29.2|583| 125
C. grammar 3 0 | 208 | 66.7 | 125
d. writing skill 3 0 | 20.8 | 41.7 | 375
e. vocabulary 3 0 25 | 625 | 125
f. speaking skill 3 0 83 | 834 | 83
g. pronunciation skill 3 0 4.2 75 | 20.8
The data above shows how AMPTA students contained adequate reading, listening, grammar,

evaluated the course materials. The overall result
showed a positive response as the mode value was 3.
It indicated that the course materials given to
AMPTA students were generally appropriate. The
aspect that students responded positively the most
was the quality of course materials, which contained
educational values and strengths (41.7% strongly
agree). Nevertheless, some aspects were valued
negatively. The most apparent negative response
was given to statement no.4, meaning that a few
students did not agree that the course materials
contained adequate skills and knowledge needed by
students for their future occupation (4.2% strongly
disagree). Some also did not agree that the materials

writing, and vocabulary skills. Listening was the
most inadequate skill (29.2% disagree). Meanwhile,
only a few students did not agree that the materials
contained enough speaking (8.3% disagree) and
pronunciation skills (4.2% disagree).

4.3. Students’ evaluation of the course

The third aspect of evaluation is evaluating the
course. Under this aspect, students responded to six
aspects, as seen in the table below.
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Table 5. UMY students’ response towards the course (n=149)

Frequency (%o)
No| The ESP course: Mode
1 2 3 4

1 has clear learning outcomes 3 1.3 0.7 | 81.2 | 16.8
2 is given in an adequate hours/duration/meeting 3 0.7 07 | 772 | 215
3 is held in adequate classroom size 3 0.7 27 | 77.2 | 195
4 gives an opportunity for students to work in pairs 3 1.3 2 75.8 | 20.8
5 gives opportunity for students to work in group 3 0.7 4 75.8 | 195
6 gives an opportunity for students to work individually 3 1.2 29 | 75.1 | 20.8

Shown in Table 5, the data revealed that overall,
the ESP course at the Management Study Program of
UMY was responded positively. The mode was 3,
indicating that the response was positive or showed
that the course was carried out well. Nevertheless, of
the six statements, four responded negatively by a very
small percentage of students. It disclosed that only a
small number of students thought that the course had
not met the criteria described in the table. The most

frequent positive response was given to the adequate
hours/duration/meetings of the course (21.5% strongly
agree), while the most negative response concerned
with adequate opportunity to do activities through pair
works (1.3% strongly disagree). Concerning AMPTA
students’ evaluation in the course, it can be seen in the
following table

Table 6. AMPTA students’ response towards the ESP course (n=24)

No | The ESP course: Mode Frequency (%)
1 2 3 4

1 | has clear learning outcomes 3 0 4.2 75 | 20.8
2 | is given in adequate hours/duration/meetings 3 0 0 70.8 | 29.2
3 is held in an adequate classroom size 3 4.2 16.7 | 625 | 16.7
4 | gives opportunity for students to work in pairs 3 0 4.2 75 | 20.8
5 | gives opportunity for students to work in group 3 0 4.2 75 20.8
6 | gives opportunity for students to work individually 3 0 0 875 | 12.5

The data displayed in the table above describes
students’ responses on the ESP course at Tour and
Travel Business of AMPTA Tourism College. Similar
to the previous domains, in general, it showed a
positive response, indicating that the teaching and
learning process ran well. Of the six criteria, however,
the two aspects that gained no negative response were
the adequacy of hours/duration/meetings that the
course offered (29.2% strongly agree and 70.8% agree)
and the opportunity for students to work individually
(12.5% strongly agree and 87.5% agree). Meanwhile,
classroom size got the most negative response among
other sub-aspects (4.2% strongly disagree), signifying
that quite many students did not agree that the course
was held in adequate classroom size.

5. DISCUSSION

The overall results of evaluating the teachers in
both institutions indicated a positive response. In
UMY, the highest positive response was teachers'
preparedness, while in AMPTA, it was valued as the
most negative aspect. It showed that for some students,
the teachers in AMPTA were not well-prepared when
teaching. This finding is in line with previous studies

on ESP that highlight ESP teachers’ preparedness as
an issue in teaching [33]-[35]. Lack of preparedness in
teaching might imply teachers’ heavy teaching load
and tight schedule that result in inadequate time for
teaching preparation [36]. Some ESP researchers have
found that it is common for ESP teachers to teach too
many classes with too many students [36]-[39]. Thus,
teaching becomes a very energy-consuming activity.
This finding calls for attention from the respective
institution to have a closer look at the teaching
schedule assigned to each teacher so that it allows
teachers to have enough time to prepare before

teaching.
Though the frequency was not significant, UMY
students’ negative response towards teachers’

monitoring should be considered during the learning
activities. Owing to a significant number of students (40
to 45) in one class, monitoring closely individual
student’s learning activity, especially their learning
pace, was not an easy task. Teachers had to struggle
hard when they gave equal attention to each student.
This finding implied that having a smaller class size
should be considered to monitor students’ participation
during the learning activities more efficiently. Thus,
students who were still weak in certain areas could be

342



ATLANTIS

PRESS

easily identified, and the necessary help could be
given. Difficulty in monitoring students’ learning
progress was also found in an earlier ESP study by [40].
Monitoring students’ work is part of classroom
management to ensure students’ participation during
class activities. Monitoring students’ interaction is a
phase in the working process during the lesson [41]. To
ease monitoring, the room should be organized to allow
enough space for teachers to walk around [42].

Surprisingly, concerning teachers’ subject-matter
knowledge, students from both institutions gave positive
responses. In other words, teachers found no obstacles
when delivering materials not related to their
educational background. This finding contradicts many
ESP studies that found the lack of teachers’ knowledge
of students’ field of study [14], [25], [33], [43].
Teachers’ mastery of subject-matter knowledge might
indicate that they had made themselves familiar with
students’ field of study or been given training before
started their ESP teaching. Students’ field of studies
might have been considered by teachers as being not too
difficult or too foreign for them. Therefore, they
probably did not need to put too much effort into getting
themselves into students’ study fields.

Besides, concerning the course materials, most
students of AMPTA and UMY reported that they agreed
on the materials in line with their field of study, the field
of Management (for UMY students), and Tour and
Tourism Business (for AMPTA students). It is
concurrent with a study conducted by [44], who found
that the coursebook contents are related to students’
specialty. Hence, it can be said that materials
appropriateness for students’ particular field had been
met. Strevens in [45] stated that materials relatedness
with students’ discipline is one of ESP course's major
characteristics. Regarding students’ responses regarding
the materials' quality, all AMPTA students gave positive
responses, which indicated that the teachers might have
carefully selected and developed the materials to meet
learners’ needs. Yet, some UMY students gave quite
frequent negative response towards it, indicating that the
materials had not contained educational values and
strong points from their perspective.

Of the skills and knowledge, most students at both
institutions seemed highly valued at both institutions,
although a few disagreed that the skills and knowledge
contained in the materials were needed for their future
occupations. In AMPTA, for example, it was regarded
as the only negative aspect evaluated by the students.
Language skills and knowledge of specific disciplines
had long been considered in ESP studies. [5] revealed
that materials related to students’ future jobs are needed
for ESP students. [34] explained that students learn ESP
to obtain and improve their knowledge in their field and
their language skills. Concurrent with this, [46] pointed
out that for a successful ESP course to take place,
knowledge on a specific field and English language
skills should go together. The less suitability of
language skills and knowledge in ESP course with
students’ specialty knowledge might indicate that needs
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analysis should be done more properly so that learners’
needs in language skills related to their future career can
be accommodated.

In conjunction with the language used in the
materials, most students at both colleges agreed that its
level or complexity was suitable for their competency,
although many students at AMPTA disagreed. Thus, the
teachers need to have a closer look again on the
materials to ensure that it does not contain language
complexity, which is beyond students’ capability to
understand, or on the other hand, not too easy or not
challenging. [47] found that low language capability
students would find the content activities hard to tackle.
As students’ language capacity varies, teachers can
make sure the materials accommodate students’ various
languageproficiencies.

Regarding the adequacy of the language skills
taught, students at both institutions valued speaking as
the highest, meaning that this productive skill was
dominantly taught in their ESP courses. This finding
partly supports Lan et al., as cited in [15], who
suggested that two crucial skills that should be taught
are speaking and writing in ESP courses. On the other
hand, listening gained the most negative response from
UMY students, meaning that this skill was not
adequately taught. This finding is concurrent with [36],
who found that ESP students in their study context
learned very limited listening skills. Thus, it might be
inferred that this skill was given less priority to teaching
in ESP courses.

Dealing with the ESP course, overall, both
institutions' students gave positive responses to it,
although few aspects needed to be given more attention.
The highest positive response of both institutions was
the adequacy of hours/duration/meetings of the course.
It indicated that what was prescribed in the course
syllabus could be enacted in the given teaching duration
or number of class meetings. In a general sense, it might
be said that students perceived the course materials to be
doable within the allocated time, and the density of the
materials was not beyond students’ ability to
accomplish. It might also imply that the materials were
concurrent with the credit load of the course. This
finding supports a study by [48].

As for the wvarious learning activities, both
institutions' students mostly agreed that the course
allowed them to have activities in the group, in pairs,
and individually. However, some UMY students did not
agree that the teaching-learning process gave them
enough chance to work in pairs and groups with their
classmates. It could lead to an assumption that the tasks
prescribed in the coursebook or designed by the teachers
required the students to work more on an individual
basis or in groups. The importance of varying the types
of class activities support [20], [49], [50]. The
usefulness of pair work for students was found in [20],
which revealed that students had a high preference for
pair work activities. Similarly, [50] found out that
students preferred active learning activities through pair,
group, and individual activities.
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Concerning the classroom size, not all students
agreed that the course was held in an adequate
classroom. In fact, students of AMPTA showed a quite
high percentage of disagreement towards this aspect.
Although some students of UMY also showed
disagreement on this aspect, the frequency was not as
high as that of AMPTA. Finding related to inadequate
classroom size is in line with the study of [6], which
showed students’ dissatisfaction with the physical size
of ESP classroom as there were too many students, and
the classroom size was too small. The lack of
appropriate physical size demands attention from the
respective institutions to facilitate a convenient
teaching and learning environment to help achieve the
course goals.

6. CONCLUSION AND IMPLICATIONS
The evaluation of ESP courses among
Management students of UMY and Tour and Travel
Business students of AMPTA, which focused on three
major domains - the ESP teachers, the course
materials, and the teaching-learning process - revealed
positive results. Regarding the three aspects, the ESP
courses in the two private institutions were well-
perceived by the students. Although positive responses
in all aspects were dominant, few negative responses
can serve as feedback towards the betterment of ESP
courses in both institutions. Concerning ESP teachers
at UMY, monitoring students’ learning activities should
be enhanced to help those who encounter obstacles.
Meanwhile, it is necessary for AMPTA teachers to
improve their preparedness in teaching so that the
teaching process can run smoothly and effectively. Of
the course materials, it is essential to reckon skills and
knowledge to ensure its benefits for students’ future
occupations, especially for AMPTA students. Also, the
language level of difficulty needs to be adjusted with
students’ current level of language competence. In the
context of UMY, the distribution of language skills
should be evaluated so that they support the
achievement of students’ communicative skills in ESP
settings. Concerning the ESP course in AMPTA, those
in charge should pay attention to the classroom size as
the learning environment is a crucial aspect that can
contribute to learning success. As for the ESP course
in UMY, various learning activities are necessary so
that tasks can be accomplished by students more
effectively, and they can experience the learning
process through individual, pair, and group works.
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