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Abstract—Nowadays, language learning focuses on students’
ability in real life communication so that students can be in
society properly and appropriately. Language learning can be
started from the very basic level and gradually increased to the
complexity both in depth and width according to the age and
level of the learners. Therefore, teachers must understand the
curriculum and be able to design learning management focusing
on student-centered instruction. This aims to enable learners to
use the language in real situations including speaking, listening,
reading and writing skills. The main purposes of this research
were 1) To compare Chinese communication skills for everyday
use of students before and after studying through traditional
learning management, 2) To compare Chinese communication
skills for everyday use of students before and after studying
through language instruction combined with grouping
techniques, 3) To compare Chinese speaking communication
skills for everyday use of students who studied through
traditional learning management and the newly created method.
Research sample was 50 students, selected by cluster random
sampling, of Pratandongrungwittayakarn School, The Secondary
Educational Service Area 8. Research tools were 1) plans for
traditional instruction, 2) Learning management plan based on
language for communication instruction combined with grouping
techniques, and 3) A Chinese speaking skill evaluation form for
communication. The research result revealed that 1) Chinese
communication skills for everyday use, before and after studying,
of secondary 4 (grade 10) students who studied through the
traditional learning management. , 2) Chinese communication
skills for everyday use, before and after studying, of students who
studied through language for communication instruction
combined with grouping techniques were statistically significant
difference at the level of 0.05, and 3) the after study Chinese
communication skills for everyday use of students who studied
through language instruction for communication combined with
grouping techniques was higher than those who studied through
the traditional learning management.
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. INTRODUCTION

In the present society, The People's Republic of China
plays an important role in economic development not only in
the ASEAN region, but also in various regions of the world.
And this is likely to continue to expand its role in the
international community. As we may know, Chinese has been
spoken by almost 2 billion people around the world. It is the
second after the English language and is one of the major
languages of the United Nations. Hence, Chinese is a very
important and essential foreign language for communication, to
build up social and economic cooperation, politics and
education. Thailand and China have good diplomatic relations
for a very long time. The two countries have agreed with joint
investments in  businesses and continuing education
management. [1]. This also resulted in the widespread of the
Chinese instruction and is also considered another foreign
language courses offered in public and private educational
institutions. In the provision of basic education according to the
core curriculum of basic education, 2551 BE, Chinese was also
included in the foreign language learning subjects. This aims to
develop learners to skills and ability to communicate in basic
Chinese effectively and have a good attitude towards the
Chinese language [2]. In Chinese language learning
management, teachers should be aware and understand how to
outline Chinese instruction correctly so that students learn how
to acquire and use it effectively for real communication in daily
life [3].

Comparing all four language skills: listening, speaking,
reading and writing, it was found that speaking is basically a
very important and essential skill of all. This is because
speaking is used to communicate in everyday life and is an
important process for exchanging information, conveying
thoughts and understanding including feelings for the audience
to know and understand the purpose of the speaker [4]. In
maximum benefit of communication, the speaker must have a
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purpose in speaking. Therefore, ability to convey meaning to
the audience along with the interaction between the speaker
and the audience are considered important since they cause
communication more efficient and effective. In Chinese
communication instruction, pronunciation is an importantly
elementary skill. If the learners do not pronounce correctly, it
would lead to the misunderstanding and miscommunicating.
Therefore, learning Chinese must focus on pronunciation since
it is an important factor that directly affects the future of
learners. If the teacher is good at pronunciation skills, it will
benefit the students and brings about good communication
skills in the future. On the contrary, if the students cannot
pronounce the Chinese language correctly, this would lead to a
great misunderstanding in communication and results in hatred
and detestation at the end. Therefore, whether a person will
learn Chinese well or not depends on the beginning of
phonetics [5]. Even though the development of Chinese
speaking skills has been conducted in Thailand for a long time,
the related researches revealed that it was not as successful as
expected. More and more learners were unable to deploy what
they have studied effectively [6] and academic performance
was not as good as it should be, especially in speaking skills
[7]. This may be due to the focus on teaching and learning
purposes—writing and reading-- not on the communication in
everyday life. [8]. Moreover, teaching methods cannot meet
students' needs. Teachers lack teaching techniques to attract
students’ intention to concentrate and be interested in learning
Chinese. Generally, Chinese instruction was stuck in a very
traditional way of memorization, reading and writing without
incentivizing to be applied in real life [7]. The development of
teaching and teach management to develop speaking language
skills emphasizing communication in everyday life is therefore
important. Communicative Language Teaching (CLT) is one of
the guidelines in the language teaching management which
emphasizes on communication and focuses on learners to be
able to use the language in real situations. Teachers encourage
and help learners to express themselves in both speaking and
writing skills including allowing students to understand the text
they read or understand what they hear [9]. They focus on the
fluency but never neglect on accuracy of the language.
Activities to practice the language use that is as close to the
real situation as possible are included such as situational
dialogs, role plays, and [10].

In addition, the combination of teaching methods or
techniques into language teaching for communication to
improve learning outcomes of Chinese language showed better
result than a single technique solely [11]. This combination led
to a group process which is one of the techniques that divides
learners into small groups to support and allow students in the
group to work together. The grouping technique helps support
students use the language correctly, fluently and appropriately.
Students should have the opportunity to acquire as much
language skills as possible. Practicing may be in pairs and in
small groups so that they are able to practice their skills
effectively. From studying related research papers on language
teaching for communication and grouping techniques, the
researcher would like to propose the learning management
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according to the language instruction for communication in
order to develop Chinese speaking skills and grouping
techniques to develop more effective Chinese speaking skills.

Il. RESEARCH OBJECTIVES

e To compare Chinese communication skills for everyday
use of secondary 4 (grade 10) students before and after
traditional learning management.

e To compare Chinese communication skills for everyday
use of secondary 4 (grade 10) students before and after
language instruction for communication combined with
grouping technique.

e To compare Chinese communication skills for everyday
use of secondary 4 (grade 10) students before and after
language instruction for communication combined with
grouping  technique and traditional learning
management.

I1l. METHODOLOGY

This research was a Quasi-Experimental Research with the
Pretest - Posttest Nonequivalent - Groups Design. Research
sample was two classes (50 students), selected by cluster
random sampling, Secondary 10 students studying at
Pratandongrungwittayakarn School, Secondary Educational
Service Area 8, academic year. The two classes (50 students)
were divided into 2 groups as a control group and an
experimental group. There were 25 students in each group.
Variables in this research were independent variable and
dependent variable. The independent variable consisted of 2
types of learning management: 1) Traditional learning
management consisting of Introduction, Instruction, and
Conclusion, 2) Language instruction for communication
combined with grouping technique consisting of Presentation,
Practice, and Production with the combination of pair speaking
and single-dual- all together thinking techniques. Dependent
variable was Chinese communication skills for everyday use of
secondary 4 (grade 10) students. The contents deployed in the
development of Chinese communication skills were from Basic
Education Core Course, 2551 BE., Foreign Language Learning
Subjects (3 year Chinese language course for grade 10 -12).
The contents derived from the Chinese 2 course consisting of 4

units: BFEANA ? (Self-Introduction), #RSEZ K ? (How
old are you?) /REMSE A ? (What country are you from?) and

REWPZ+ 2 ? (What is your favorite food?) Research
instruments were 1) traditional learning management plans, 2)
language instruction for communication combined with
grouping technique plans, and 3) A Chinese speaking for
communication skill evaluation form based on Linder scale
[12]. Mean, Standard Deviation, t-test (Dependent Samples)
and t-test (Independent Samples) were used for data analysis.
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IV. RESEARCH ANALYSIS

A. Data Analysis Results to Compare Chinese
Communication Skills for Everyday Use of Students Before
and After Traditional Learning Management

TABLE I. DATA ANALYSIS RESULTS TO COMPARE CHINESE
COMMUNICATION SKILLS FOR EVERYDAY USE OF STUDENTS BEFORE AND
AFTER TRADITIONAL LEARNING MANAGEMENT

conventional

learning n X S t df Sig
management
before 25 | 9.60 | 1.826 14.96* | 24 | 0.000

after 25 | 14.76 | 3.218

& %p < 0.05

From table 1, it was found that the mean score of Chinese
communication skills for everyday use of students after
traditional learning management was at (X = 14.76, S = 3.218)
which was higher than the before study (x = 9.60, S = 1.826).
This could be concluded that Chinese communication skills for
everyday use of students after traditional learning management
was higher than the before study statistically significant
difference at the level of 0.05.

B. Data Analysis Results to Compare Chinese
Communication Skills for Everyday Use Before and After
Language Instruction for Communication Combined with
Grouping Technique

TABLE Il DATA ANALYSIS RESULTS TO COMPARE CHINESE
COMMUNICATION SKILLS FOR EVERYDAY USE OF STUDENTS BEFORE AND
AFTER LANGUAGE INSTRUCTION FOR COMMUNICATION COMBINED WITH

GROUPING TECHNIQUE

language teaching
for communication
combined with
grouping techniques
as the learning
management

n X S t df | Sig

before 25 | 11.44 1.530
after 25 | 18.48 2.931

18.08* | 24 | 0.000

b xp<0.05
From table 2, it was found that the mean score of Chinese
communication skills for everyday use of students after
language instruction for communication combined with
grouping technique was at (X = 18.48, S = 2.931) which was
higher than the before study (x = 11.44, S = 1.530). This could
be concluded that Chinese communication skills for everyday
use of students after language instruction for communication
combined with grouping technique was higher than the before
study statistically significant difference at the level of 0.05.
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C. Data Analysis Results to Compare Chinese
Communication Skills for Everyday Use of Students Before
and After Language Instruction for Communication
Combined with Grouping Technique and Traditional
Learning Management

TABLE III. DATA ANALYSIS RESULTS TO COMPARE CHINESE
COMMUNICATION SKILLS FOR EVERYDAY USE OF STUDENTS BEFORE AND
AFTER LANGUAGE INSTRUCTION FOR COMMUNICATION COMBINED WITH

GROUPING TECHNIQUE AND TRADITIONAL LEARNING MANAGEMENT

Management of _
learning after n X S t df Sig
classes
conventional 25 | 14.76 | 3.218 | 4.273* | 48 | 0.000
learning
management

learning management | 25 | 18.48 | 2.931
based on the
language teaching for

communication
combined with
grouping techniques

© % < 0.05

From table 3, it was found that the mean score of Chinese
communication skills for everyday use of secondary 4 (grade
10) students after language instruction for communication
combined with grouping technique was at (x= 18.48, S =
2.931) which was higher than the traditional learning
management (X = 14.76, S = 3.218). This could be concluded
that Chinese communication skills for everyday use of
secondary 4 (grade 10) students after study mean score was
higher than the traditional learning management after study
mean score statistically significant difference at the level of
0.05.

V. DISCUSSION

e From the research results it was found that Chinese
communication skills for everyday use of secondary 4
(grade 10) students after traditional learning
management was higher than the before study
statistically significant difference at the level of 0.05.
This may be caused by the traditional learning
management characteristics. In such a method, the plans
were set and conducted by teachers. Contents,
discussions, questions, and teaching materials were
from teachers solely [13]. This was in line with the
Department of Curriculum and Instruction Development
[14] which stated that in traditional learning
management, a teacher was the one who prepared what
he would teach from the textbooks including references.
Then, he gathered all the stories and conveyed to
students by lectures and discussions. Students may help
summarize the story from studying. The traditional
learning management process consisted of 3 steps:
Introduction, Instruction, and Conclusion. Conducted a
research on the Comparison of Academic Achievement
and Attitudes towards English Language Learning of
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Primary 4 (grade 4) Students who have been managed
to learn in accordance with the language teaching for
communication through myths and folk tales and those
who have been managed to learn in accordance with
traditional learning management [15]. The result
showed that the former had higher mean score in the
after study than the before study. The result was also the
same with the latter group.

e |t was found from the research that the mean score of
Chinese communication skills for everyday use of
secondary 4 (grade 10) students after language
instruction for communication combined with grouping
technique was higher than the before study statistically
significant difference at the level of 0.05. This may be
due to the mentioned learning manage focused on
allowing students to do activities by themselves.
Students were able to think, design what they wanted to
learn, interacted and exchanged their learning
knowledge by themselves including presented their own
ideas to teachers. In addition, learning management by
using language instruction for communication does not
limit the students' ability on grammar only, but also
encourages learners to develop all language skills [16].
Tanadda Chartwatcharapaisit, Sorapon Jirasawad, and
Sompoj Panasawad )2018, 257-266) also supported that
the English grammar achievement mean score of the
primary 3 (grade 3) students after studying through the
PPP method was at 0.05 statistically significant
difference from the pre-study score.

e It was found that the after study mean score of Chinese
communication skills for everyday use of secondary 4
(grade 10) students studied through language instruction
for communication combined with grouping technique
was higher than those studied through the traditional
learning management statistically significant difference
at the level of 0.05. This showed that learning
management based on language instruction for
communication  incorporated  group  techniques
encouraged students to acquire language better than the
traditional learning management. This may be because
language is not merely a grammatical system made up
of sound, structure and vocabulary, but language is also
a system used to communicate or convey meaning. This
is in line with the management of learning according to
the language instruction for basic communication which
derived from the concept that “Language is a tool of
communication and the goal of language teaching is to
develop learners to have the ability to use language for
communication by using language correctly according
to people, places and occasions as well as knowledge in
communication rules.”[17]. Moreover, the language
achievement may result from the combination of
grouping techniques in which students could practice
communication skills simultaneously for both small
groups and individuals. This would encourage the
learners to develop their Chinese speaking skills. The
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language instruction for communication combined with
grouping technique consisted of 3 steps: Presentation,
Practice, and Production. Post-learning achievement of
students studying through the English language learning
management based on the dual speaking technique
(Rally Robin) to improve the English language
achievement of secondary 1 (grade 7) students showed
higher academic achievement than the before study
statistically significant difference at the level of 0.05
[18].

VI. SUGGESTIONS

A. Recommendations for Manipulation. In the language

Instruction for communication combined with grouping
techniques, teachers need to inform learners to understand the
purpose of language learning and practice, what they are doing
and what they are doing for. This is to make language learning
meaningful to the learners. Giving the learners the impression
that once they have learned, they can do something more and
even more. The design of language activities should be similar
to or look like everyday life activities. Providing many
different kinds of practice will enable students to develop their
ability to communicate and make use of their skills in the real
situations. Teachers should encourage the students in designing
learning activities which resulting in a variety of interesting
activities. In addition, the native Chinese speaking style and/or
native Chinese speakers should be introduced in classes so that
students have examples of speaking and lead to application
techniques into their real lives. This results in speaking
confidence and assertive in speaking without fear and shyness.

B. Recommendations for the Next Study

e The study of learning management according to the
concept of language instruction for communication
combined with other instructional techniques should be
studied to enhance Chinese speaking communication
skills development.

e The language instruction for communication combined
with grouping techniques should be studied to enhance
Chinese reading, writing and listening skills for
everyday use.

e The language instruction for communication combined
with grouping techniques should be researched to
enhance Chinese reading, writing and listening skills for
other students’ levels.

VII. CONCLUSION

Communicative language teaching is an instructional
management that focuses directly on the learners. The learning
sequences have been clearly set into 3 steps as Presentation,
Practice, and Production. Teacher plays a facilitator role for
students to understand and develop the ability to acquire,
develop, and use the language appropriately to people, time
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and opportunities. Grouping skills training and practicing will
provide a good language experience. Therefore, language
instruction for communication combined with grouping
techniques make the learners more skillful and proficient in
using the language for communication. Learners enable to
improve their language skills effectively. However, the
teaching and learning activities should be designed as close
and/or similar to everyday life activities as possible. Providing
many different kinds of training and practicing will lead to the
students’ ability in communication development. Students
should have opportunities to participate in learning activities
designing such as interesting role-play and simulation, games,
and others things they want to do will result in better learning
achievement. Furthermore, the freedom to choose interesting
content, etc., is also one of the important factors affecting the
success of teaching and learning.
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