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Abstract—This research aims to explain madrasah aliyah
principal authentic leadership which has been implemented by
the principals. The research used survey method by distributing
questionnaires through Google forms which then were analyzed
descriptively. These questionnaires were distributed to all private
Islamic senior high school (Madrasah Aliyah) teachers in West
Java, Indonesia. Results of the research show that the authentic
leadership dimensions consisting of self-awareness, transparent
relationship, balanced processing, moral perspective, empathy,
critical thinking and thinking about oneself has been
implemented by different presentation. By this research, it is
expected to be an illustration of principal leadership type
implementation which can be used as a reference to lead schools
so that there will be excellence and competitive schools.
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I. INTRODUCTION

Madrasah as an Islamic school faces a number of problems
in its effort to create unique and distinguished value so students
or students’ parents are interested to study at the schools. There
are a few founders of this religion-based school. There are
some problems faced by Islamic school, among others are (1)
very limited training programs for teachers, (2) adequate
curriculum based on needs and demands, for example common
Islamic curriculum, not Islamic according to different ideology
or interpretation of certain groups in Islam, (3) many
unprepared or untrained teachers, (4) the absence of qualified,
actual and contextual text books, reconfirming on the
importance of context, (5) less open and reflective traditional
syllabus [1]. These various problems cause difficulty for
madrasah to manifest as the main choice for parents and
students.

Quality achievement in religious education implementation
is seen as a process facing tough obstacles. There is such
difficulty to manifest Islamic education goals either goals for
faith and Islam or also education quality, then there is also a
pressure given by Islamic school founders which leads to the
following concerns: (1) Islamic schools are mostly exclusive
which gives difficulty for integration, (2) there is doctrine for
ideas of anti-West, anti-democracy, and anti-integration.
Usually, existence of religious schools is required particularly

since students and parents or their minority religion have a
sense of isolated in urban school [2].

In Indonesia, implementation of religious education and
religion has been regulated in Regulation of Government No.
55 of 2007 concerning Religious and Religion Education.
Meanwhile for implementation of madrasah, it is regulated in
Regulation of Minister of Religion of the Republic of
Indonesia No. 90 of 2013 concerning Implementation of
Madrasah Education. Based on the regulation, in legality,
Madrasah Aliyah (MA) is equal to public schools. In
Indonesia, there are only some Islamic schools considered as
the main selection since public community think that Madrasah
Aliyah (MA) quality is still left behind. Education in MA is
assessed to be ineffective by lack of teacher performance,
leadership and teacher professional orientation in applying their
tasks [3]. Islamic school puts aside contextual as an important
part of all education [4].

Positioning as an excellent madrasah can be formed by
some ways among others by differentiation of created values,
both by conformity to market demands or owned resources,
and also by quality management system in its management.
The management system is greatly determined by principals.
Currently, organization needs are for authentic leadership.
Authentic leadership is a leader for people and visionaries of
future [5].

Authentic leadership is a form of leadership based on
integration and transparency as a result of clarification
following a series of trusts taken from morality value having
self-reflection structure on reality based on ethical values [6-8].
Authentic leadership is able to create a healthy and secure work
environment by supporting psychological capital as a mediator
variable for each individual in the organization optimally [9].
Authentic leaders serve as leaders with full self-awareness in
thinking and acting as well as are perceived as a conscious
person to self-moral values and other moral; having broad insight
and having strength; aware of any context where he is, having
self-confidence, expectation, optimism, toughness and high moral
character [10]. Indicators of authentic leadership describes how
self-awareness contextually. In the same context, namely
education, it is said that “The foundation of authentic leadership
is authenticity”. It is indicated by the existence of “1) self-
awareness, 2) relational transparency, 3) balanced processing
4) internalized moral perspective” [11]. An authentic leader is
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illustrated to have empathy showing self-affective response,
emotional regulation, perspective taking, and empathy to others
[12].

Regarding leadership at school, principal leadership is related
to personality and values. Principal basic assumptions at school
are behavior an ethical leadership to achieve shared goals or by
organizational members and designed system [13]. Principals
show differences as a leader with a manager. The difference lies
on his visionary views and attempts to break down systems that
actually hinder the achievement of educational goals. Leaders
carry out functions as communicators of strategic issues in order
to realize the vision, inspire quality management functions such
as planning, organizing, implementing and evaluating systems
and quality policies in accordance with the direction towards the
vision. The principal as a leader directs and inspires efforts to
realize the vision and mission of the school.

Role of the principal determines school success or failure to
implement its role in realizing educational goals. Meanwhile,
80% of the problem of low quality is determined by management,
while the remaining of 20% is determined by other factors [14].
This means that almost all high quality schools can be led by high
quality principals as well. Principal success as a leader is largely
determined by his professionalism. However, the reality in the
field shows that there are still many school principals who do not
carry out their duties and functions as educational leaders because
the appointment process is not transparent, principal mentality is
characterized by a lack of motivation and enthusiasm and lack of
discipline in carrying out tasks, and often arriving late as well as
other inhibiting factors to improve the quality of education; all of
which imply low school work productivity which also has
implications for low level of quality. This implies school low
work productivity which has implications for quality (input,
process and output).

From this explanation, it is clear that the optimization of the
function of the quality management system in the management of
education is directly proportional to how the leadership pattern is
applied by the principal in each school. However, more
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comprehensive and specific research on authentic leadership has
not been carried out, especially at the Islamic senior high school.
For this reason, researchers are interested in conducting principal
authentic leadership survey for each of the dimensions including
self-awareness, transparent relationship, balanced processing,
moral perspective, empathy, critical thinking, and thinking about
oneself so that it can determine how to describe the quality of
authentic leadership of private madrasah aliyah principals in West
Java.

Il. RESEARCH METHODOLOGY

The method used in this research is descriptive quantitative
method with a survey. The probability sampling method with
simple random sampling was used to determine the final
number of respondents as many as 32 people. By this method,
it is expected that researchers will be able to get an overview of
principal authentic leadership quality. In data collection, the
researchers used questionnaires with the research objects are
private Islamic senior high school (Madrasah Aliyah) teachers
in West Java. The sampling was carried out using a
proportional sampling technique, namely sample determination
was carried out by taking representatives from each group in
the population whose numbers were adjusted to the number of
the subject in each of these groups. The data obtained were
then analyzed using frequency analysis and histograms so that
it can draw the percentages for each indicator in each
dimension of the principal's authentic leadership.

I1l. RESULTS AND DISCUSSION

Based on these authentic leadership dimensions, results of
the survey show an illustration of private madrasah principal
authentic leadership quality in West Java as the following
(figure 1).
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Fig. 1. Quality of principal authentic leadership.

Based on the figure 1, it is obtained results of the research
on seven dimensions as the following.

A. Self-awareness

In the self-awareness dimension, there are 5 indicators
namely meaning of values, identity, emotional management,
motivation and goals. The first authentic leadership dimension,
namely self awareness refers to the meaning directed to his life
and how the meaning can give effects on the way a leader view
himself and his time [15]. The five indicators are developed
into 5 questions, among others are that our madrasah principals

understand the meaning of self-value as a leader; our madrasah
principals show self-identity as a leader; our madrasah
principals can manage their emotional when facing any
problems; our madrasah principals have high motivation in
serving their roles; our madrasah principals have definite goals
as a leader. Result of the research show that most of teachers,
namely 64.3%, stated that the principals always show self-
awareness attitude; 28.4% of the teachers stated that the
principals often show self-awareness attitude; 7.56% of the
teachers stated that the principals sometimes show self-
awareness attitude; 2.16% of the teachers stated that the
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principals rarely show self-awareness attitude and 1.08% of the
teachers stated that the principals never show self-awareness
attitude. Based on these research results, the highest percentage
is in excellence category. The indicators developed in the
statement have contained self-awareness aspects so it will
obtain result on how the principal authentic leadership quality
from the aspect of self-awareness. Self-awareness in the
authentic leadership refers to the extent of leaders’ awareness
of self-strength, weakness and motivation as well as other
perception on his leadership [16].

B. Transparent Relationship

Relationship transparency is how to make personal
expression, such as actual, both thinking and feeling as well as
share information in an open manner [16]. In the transparent
relationship dimension, there are 2 indicators among others are
open and honest which are developed into 4 statements, among
others are our madrasah principals are open to others; our
madrasah principals present themselves just the way they are;
our madrasah principals are honest in their relationships with
subordinates; our madrasah principals show frankly attitude
when interacting with others. Results of the research show that
most of the teachers, namely 62.2% stated that the principals
show transparent relationship; 24.98% of the teachers stated
that the principals often show transparent relationship; 11.48%
of the teachers stated that the principals sometimes show
transparent relationship; 0% of the teachers stated that the
principals rarely show transparent relationship; and 1.35% of
the teachers stated that the principals never show transparent
relationship Based on the research results, the highest
percentage is in excellence category. This transparent
relationship shows the extent of the leaders to encourage
openness with others by giving chances to present ideas,
challenges and opinions. Honest are leaders and ones having no
hidden agenda, having frankly attitude when interacting with
others [17].

C. Balanced Processing

Balanced processing is objectively analyzing all relevant
information for decision making, presenting balanced
processing to seek opinions from others who may challenge
one's own point of view [16]. In the balanced processing
dimension, there are 2 indicators, namely processing
information and multi-perspective. These two indicators are
developed into 4 statements, among which are our madrasah
principals process information in a balanced manner before
making important decisions; our madrasah principals consider
all available information to make decisions; our madrasah
principals accept different views openly; our madrasah
principals appreciate different points of view from their
subordinates. The results showed that most of the teachers
(62.2%) stated that the principals always showed balanced
processing, 29.03% of the teachers stated that the principals
often showed balanced processing; 8.1% of the teachers stated
that the principals sometimes showed balanced processing;
0.68% of the teachers stated that the principals rarely showed
balanced processing; and 0% of the teachers stated that the
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principals never showed balanced processing. Based on results
of this study, the highest percentage is in excellence category.
This balanced processing shows that the extent to which
leaders asks for sufficient opinions and points of view before
making important decisions. The effective authentic leader will
consider all options and contra views before taking a series of
actions. Plans are thought out carefully and discussed openly
with subordinates [17].

D. Moral Perspective

Internalized moral perspective is to present behavior that is
guided by internal moral standards and values rather than by
external pressure, words by deed [16]. In the moral perspective
dimension, there are 2 indicators, namely self-regulation and
decision making. These two indicators are developed into 3
statements, namely our madrasah principals are able to
organize themselves based on moral values; our madrasah
principals make decisions according to moral norms; our
madrasah principals are able to make plans by considering
moral values. The results showed that most of the teachers,
namely 65.8% stated that the principals always showed a moral
perspective’ 28.8% of the teachers stated that the principals
often showed a moral perspective; 4.5% of the teachers stated
that the principals sometimes showed a moral perspective;
0.9% of the teachers stated that the principals rarely showed a
moral perspective, and 0% of the teachers stated that the
principals never showed a moral perspective. Based on the
results of this study, the highest percentage is in the very good
category in the empathy dimension, there are 4 indicators,
including positive response, organized emotions, placing
oneself, and being empathetic. Empathy consists of affective
response, self-other awareness, emotion regulation, perspective
taking, empathic attitudes [18]. These four indicators are
developed into 4 statements, including our madrasah principals
respond positively to other sensitivity; our madrasah principals
are able to manage their emotions in dealing with other people;
our madrasah principals are able to position themselves as
empathetic people; our madrasah principals are able to be
empathetic to other people. The results showed that most of the
teachers, namely 64.23% stated that the principals were always
able to be empathetic, 28.35% of the teachers stated that the
principals were often able to be empathetic; 6.08% of the
teachers stated that the principals were sometimes able to be
empathetic; 1.35% of the teachers stated that the principals
were rarely able to be empathetic, and 0% of the teachers stated
that the principals were never able to be empathetic. Based on
results of this study, the highest percentage is in excellence
category.

E. Empathy

In the empathy dimension, there are 4 indicators, including
positive response, organized emotions, placing oneself, and
being empathetic. Empathy consists of affective response, self-
other awareness, emotion regulation, perspective taking,
empathic attitudes [18]. These four indicators are developed
into 4 statements, including our madrasah principals respond
positively to other sensitivity; our madrasah principals are able
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to manage their emotions in dealing with other people; our
madrasah principals are able to position themselves as
empathetic people; our madrasah principals are able to be
empathetic to other people. The results showed that most of the
teachers, namely 64.23% stated that the principals were always
able to be empathetic, 28.35% of the teachers stated that the
principals were often able to be empathetic; 6.08% of the
teachers stated that the principals were sometimes able to be
empathetic; 1.35% of the teachers stated that the principals
were rarely able to be empathetic, and 0% of the teachers stated
that the principals were never able to be empathetic. Based on
results of this study, the highest percentage is in excellence
category.

F. Critical Thinking

Critical thinking is an open point and reflective perception
[18]. In the critical thinking dimension, there are 4 indicators
including ideas, analytical, reflective, and skeptical. These four
indicators are developed into 4 statements, namely our madrasa
principals were critical to any ideas; our madrasa principals
analyzes each problem; our madrasa principals were reflective
to a proposal; our madrasa principals were skeptical of
anything new. The results showed that most of the teachers,
namely 47.98%, stated that the principals always thought
critically; 31.73% of the teachers stated that the principals
thought critically, 12.83% of the teachers stated that the
principals sometimes thought critically; 4.73% of the teachers
stated that the principals rarely thought critically, and 2.73% of
the teachers stated that the principals never thought critically.
Based on results of this study, the highest percentage is in the
excellence good category.

G. Thoughts about Oneself

Thought about oneself is about the desired disclosure, the
amount of disclosure, positive and negative sides of oneself,
accuracy-honesty to measure authentic leadership based on the
point of view of existentialism [18]. In the thinking about
oneself dimension, there are 2 indicators, namely positive side
and negative side. These two indicators were developed into 2
statements, namely our madrasah principals expressed positive
side about themselves; our madrasah leaders expressed
negative side about themselves. The results showed that
teachers, namely 28.35% stated that the principals always
expressed thinking about themselves; 32.4% of the teachers
stated that the principals often expressed thinking about
oneself; 24.3% of the teachers stated that the principals
sometimes expressed thinking about oneself; 5.4% of the
teachers stated that the principals rarely expressed thinking
about oneself; and 9.45% of the teachers stated that the
principals never expressed thinking about oneself. Based on
results of this study, the highest percentage is in the good
category.

In addition, the research results regarding the quality of
principal leadership can be seen from the mean percentage of
each dimension that indicates the principal authentic
leadership, which is as follows (figure 2).
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Fig. 2. Score percentage of authentic leadership dimension.

Based on the figure 2, it is obtained the score percentage of
each dimension, namely self-awareness of 90.6%, which shows
that the interpretation is very good. Then, for the transparent
relationship dimension, the percentage score is 89.6%, which
indicates that the interpretation is very good. Also, the balanced
processing dimension is 90.5%; the moral perspective
dimension is 92.5%; the empathy dimension is 90.25%; and the
critical thinking dimension is 84.75%. The acquisition of the
score percentage indicates very good interpretation. Then, for
the thinking about oneself dimension, the percentage score is
70.20% which indicates good interpretation. The highest score
was obtained from the moral perspective dimension. Referring
to the theoretical study stating an internalized moral
perspective, it can be seen that behavior is guided by internal
moral standards and values rather than by external pressure,
words with deeds [16]. Attitude in leadership shows that the
extent to which leaders makes high level of standards for moral
and ethical conduct. Authentic leaders have ethics, which the
right ethics and justice to do and care about [17]. Ethics
towards morality speech and weakening of work practices are
rooted in ethical values, especially in such era like today which
is described as post truth era, creating the existence of
leadership such as authentic one as a utopian wish. Results of
the research show that the quality of the moral perspective
dimension in principal authentic leadership is very high
compared to other dimensions, meaning that the principal
authentic leadership ability is dominant in paying attention to
morality, as a very important issue for a leader. Authentic
leaders are seen as leaders who are very aware of themselves
(very conscious) in thinking and acting and are perceived by
others as people who are aware of their moral values and
others; broad-minded and strong; Be aware of the context in
which you are in, feel confident, have hope, optimism,
resilience, and high moral character [10]. Furthermore, Dudka
and Marjorie [19] reaffirmed the authentic leadership as leaders
who have self-awareness, practice values and principles, and
balance motivation so that values serve as external rewards.
Moral values form the basis of authentic leadership. The
morality values are used as a source of knowledge to identify
authentic leadership. The lowest score percentage is in the
dimension of thinking about oneself. In this dimension, it is
seen in the way a leader’s ability to express both his positive
and negative sides. Thought about oneself is the desired
disclosure, the amount of disclosure, one positive and negative
sides, accuracy-honesty to measure authentic leadership based
on the point of view of existentialism [18]. In the authentic
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leadership, being an authentic leader means continuing to strive
to be oneself as reflected in the effort to personify managerial
work, something that seems common as an aspiration, claim or
belief [20]. This means that a leader must be able to judge
himself in terms of both positive and negative aspects with
honesty.

IVV. CONCLUSION

It is necessary for an existence of good principal authentic
leadership as an effort to develop various potentials at schools
so that they can improve school quality. The main dimensions
in principal authentic leadership consist of self-awareness,
transparent  relationships, balanced processing, moral
perspective, empathy, critical thinking, and thinking of oneself.
Based on the survey, it shows different results but most of the
dimensions have shown to be in the very good category.
Therefore, it can be concluded that the principal authentic
leadership is very good. By this general description of the
principal authentic leadership, it is expected that it will be able
to provide a descriptive picture of the extent to which the
quality of authentic leadership possessed by school
management, namely the principal of private madrasah aliyah
schools in West Java.
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