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ABSTRACT 

The widespread use of models in learning history in modern countries has affected education in Indonesia. One 

of them is by imitating and even being obliged to follow this trend in the learning process in the classroom 

without paying attention to the social and cultural backgrounds of students. However, in reality the use of these 

models does not make the learning process run smoothly as imagined and expected. Although there have been 

many studies conducted by educators and observers of education which state that the use of models in history 

learning is very effective in building a more meaningful learning atmosphere. The purpose of this study is to 

analyze the effectiveness of the Historical Thinking Learning Model (MPBH) in order to shape students' 

understanding of the subject of mandai as a savior food in Banjarmasin society. The subjects to be studied are 

students who are participants in the social history course. The research findings show that learning through 

MPBH encourages students to understand the past, unravel parts of historical stories, and find their meaning to 

practice developing thinking skills. So that learning history is able to develop thinking that emphasizes scientific 

principles. Therefore, the MPBH is very effective in colliding academic behavior against student academic 

culture in studying social history on this subject. The subjects to be studied are students who are participants in 

the social history course. The research findings show that learning through MPBH encourages students to 

understand the past, unravel parts of historical stories, and find their meaning to practice developing thinking 

skills. So that learning history is able to develop thinking that emphasizes scientific principles. Therefore, the 

MPBH is very effective in colliding academic behavior against student academic culture in studying social 

history on this subject. The subjects to be studied are students who are participants in the social history course. 

The research findings show that learning through MPBH encourages students to understand the past, unravel 

parts of historical stories, and find their meaning to practice developing thinking skills. So that learning history 

is able to develop thinking that emphasizes scientific principles. Therefore, MPBH is very effective in colliding 

academic behavior against student academic culture in studying social history on this subject. and find its 

meaning to practice developing thinking skills. So that learning history is able to develop thinking that 

emphasizes scientific principles. Therefore, the MPBH is very effective in colliding academic behavior against 

student academic culture in studying social history on this subject. and find its meaning to practice developing 

thinking skills. So that learning history is able to develop thinking that emphasizes scientific principles. 

Therefore, MPBH is very effective in colliding academic behavior against student academic culture in studying 

social history on this subject. 
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1. INTRODUCTION
Various innovations in education seem to prevent Indonesia 

from being left behind by other countries. Including the use 

of learning models both cooperative and collaborative. The 

application of models in learning history is a must so that 

learners are motivated to think critically which will also 

have a positive impact on learning outcomes. Learning 

history critically must be based on historical thinking. So 

that one important aspect of learning history is the ability to 

think historically [1]. 

Many teachers have chosen the appropriate models for 

learning history as an alternative in determining their 

teaching strategies. There are several learning models that 

are suitable for learning critical history, one of which is the 

Investigation Group (GI) model. The GI model in its 

application is able to build learning towards critical thinking 

through cooperative activities. Likewise with the Research 

Exercise model which allows students to look for historical 

facts independently to get scientific truth using historical 

methods [2]. However, if we look closely, the GI model and 

the Research Exercise when applied in historical learning 

implicitly do not show a postmodern approach that 

deconstructs the collective memory approach. The most 

important thing is the concept of historical continuity so that 
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students can relate actual events to historical phenomena. 

Research on historical thinking has been done a lot 

including finding evaluation models but rarely discussing 

the content and atmosphere of learning qualitatively. 

To build the ability to think history in learning, a learning 

model is needed. Therefore, the Historical Thinking 

Learning Model (MPBH) was built so that students can look 

for relationships between current events and historical 

phenomena [3]. In this case, the topic of mandai is chosen 

as a savior food in Banjarmasin society. The 

implementation of MPBH was initially considered difficult 

because students tended to understand that history was a 

past event where only mono causality occurred, the year of 

the incident, and the names of the elite, while the role of 

ordinary people did not appear, so history was not 

democratic. 

However, based on the results of research conducted by the 

team, the application of the MPBH in history learning is 

considered effective for this subject. If we look closely, so 

far the results of research on the effectiveness of MPBH are 

only based on the results of the t test, not yet analyzed 

qualitatively. Therefore, in order to fill the gap, the 

qualitative analysis of the effectiveness of MPBH is 

considered important so that the empirical data on MPBH is 

more filled. In this case, several factors that became the 

spotlight of researchers, including the behavior and 

academic culture of students, also contributed sufficiently 

to see the adaptation of learning innovations. 

 

2. LITERATURE REVIEW 
Learning objectives can be carried out well if in learning the 

lecturer can choose an approach, strategy, method or 

learning model which of course leads to the condition of the 

students, the abilities of the students, and the characteristics 

of the students. Choosing the right learning approach is very 

important for lecturers, however, each lecturer has different 

teaching styles even though they use learning approaches, 

methods or models. Progress exposes the Indonesian people 

to the impacts of globalization and developments in science 

and technology, as well as shifting values. education must 

be the leading sector. There is a belief that education must 

be a pioneer in overcoming various problems of the nation 

today [4]. 

Today's education requires innovation and a learning 

revolution in accordance with advances in science and 

technology without neglecting human values. Education is 

also seen as a means of giving birth to intelligent, creative, 

skilled, responsible, productive, and virtuous people [5]. In 

accordance with what was described by Brian Gravey and 

Mary Krug in historical learning models, it was written that 

learning history is learning that increases the output and 

character values of students and refers to strengthening the 

analogies and explanations of students, especially if it is 

associated with the theme of the discussion. thematic-

scientific [6]. Peter [7] says about history educators must 

work with a model of historical thinking if they are to 

formulate potential progression in students' advance 

through a school history curriculum, test that progression 

empirically, and shape instructional experiences in order to 

maximize that progression" .Learning history is a door to 

learn and discover lessons about what happened. Learning 

history is learning about humanity in all its aspects, because 

it will give birth to awareness about the nature of human 

culture and civilization development [8]. Isjoni [9] said that 

History is a lesson that imparts knowledge and values 

regarding the process of change and development of 

Indonesian society and the world in the past to the present. 

Thus history is an important aspect to be taught to students. 

According to Wasino, the history learning activity requires 

a medium to develop a sense of concern and interest in their 

regional realm, to further explore what has been in the past 

trajectory in the region [10]. 

Food, from a socio-cultural perspective, has a broader 

meaning than just a source of nutrition. Associated with 

trust, status, prestige, solidarity and peace [11]. Food will 

not have any meaning unless food is seen in its culture or 

social interaction network [12]. 

Mandai Cempedak is a popular local food for the people of 

South Kalimantan. This traditional fermented product can 

be found almost every time. The traditional fermentation of 

mandai cempedak has been around for a long time, in 

particular, this food has become one of the favorite foods 

which is considered as a savior food for the banjar 

community at critical times. Fermented mandai cempedak 

can be stored for a long time, namely 1-2 years [13]. Mandai 

is a type of traditional food made by fermentation with high 

salt content [14]. Therefore, this food can be used as a 

mainstay and is said to be a savior food for the banjar 

community because it can provide benefits when difficult 

circumstances occur. 

Historical thinking is an attempt by historians to think about 

issues and place historical events in context and time 

sequence (chronology) by considering different 

perspectives of events by taking the bias and content of 

various selected documents [15]. Historical thinking is a 

continuous activity, in which there are activities of reading, 

writing, linking material with one another, and analyzing 

the material obtained such as how to compare historical 

events with one another, why historical events occur and 

how they impact [16]. the ability to think history (historical 

thinking) leads to active students and is able to improve 

learning outcomes and can make it easier for students to 

understand material, especially in history lessons. Through 

the ability to think historically prepares students to develop 

abilities and readiness to face various information that is 

already available [17]. The Historical Thinking Learning 

Model (MPBH) is an alternative to linking contemporary 

social issues with selected historical problems, is critical of 

sources and builds student creativity to find solutions. 

MPBH is based on the educational philosophy of 

constructivism which begins with the cognitiveism of 

Piaget and Vygotsky's thinking. Cognitive leads to learning 

as an activity of assimilation and accommodation of 

controlled external activities [18]. According to Seixas, 

historical thinking skills are divided into six types, namely: 

a) Skills to build historical meaning; b) Skills in using 

primary sources and historical evidence; c) Skills to identify 

continuity and change; d) Skills to analyze cause and effect; 

e) Information retrieval skills; f) Skills to understand ethical 
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dimensions and historical interpretation [19]. d) Skills to 

analyze cause and effect; e) Information retrieval skills; f) 

Skills to understand ethical dimensions and historical 

interpretation [19]. d) Skills to analyze cause and effect; e) 

Information retrieval skills; f) Skills to understand ethical 

dimensions and historical interpretation [19]. 

Learning style is a tendency or the way students absorb and 

communicate information effectively which is represented 

in speech patterns, learning methods, how to do 

assignments, how to respond to other people, and other 

preferred activities [20]. Learning style is one of the internal 

factors that affect student achievement. Every learning 

activity, of course, always hopes to produce maximum 

learning [21]. Learning culture indicators consisting of the 

influence of the environment (or environmental conditions), 

practice, and habits, are in good condition (or learning 

culture is in good condition), so it can be assumed that 

learning outcomes will be good too. Likewise, if the 

indicators are in a bad condition, it can be assumed that 

learning outcomes will also be bad. Thus, learning culture 

has an effect on learning outcomes, with a positive influence 

pattern [22]. 

 

3. METHODOLOGY 
This research uses a qualitative approach. Carry out a 

deeper analysis by narrating the results of the effectiveness 

of the historical thinking learning model carried out by the 

development team in previous studies. to obtain information 

and facts that are used to analyze the effectiveness and 

understanding of the subject being studied. The informant 

is a student of the History Education Study Program of the 

Teaching and Education Faculty (FKIP), Lambung 

Mangkurat University. There were 53 participants in the 

social history course plus 3 lecturers. 

Researchers are lecturers of the History Education Study 

Program (FKIP) who have access to faculties, study 

programs, and of course students. Interviews and 

observations lasted for 2 semesters (one year). Observations 

were made during the learning process in the classroom, 

while interviews were conducted outside lecture hours 

when students as research subjects agreed to be interviewed 

as research subjects. The background of the subjects in this 

study were students who were ethnic Banjar. Generally, 

they come from the Hulu Sungai area with their 

socioeconomic background being in the middle to lower 

level. 

In addition, for the people of the upstream area, mandai is a 

favorite food that most of them must have at home. When 

the season for cempedak fruit arrives, besides being made 

as emergency food during times of economic hardship, this 

food will also be traded to increase income for them. 

This is one of the highlights in the socio-cultural history of 

the banjar community. Seeing mandai as a "food 

embedding" this research will also highlight how the long-

existing learning culture will work with a developed 

learning model such as MPBH. 

The facts obtained are research findings based on data from 

interviews, observations and documentation regarding 

motivation, criticality in exploring sources, development of 

knowledge, responses, achievement of competencies, and 

the results of MPBH implementation. Apart from analyzing 

the effectiveness of the MPBH, they will find out the 

obstacles that have arisen during their social history lectures 

by using the MPBH. 

 

4. RESULTS AND DISCUSSION 
The Historical Thinking Learning Model (MPBH) in the 

social history subject matter of mandai as a savior food in 

Banjarmasin society can be said to be effective after going 

through field testing. MPBH can increase the understanding 

of historical thinking of students of the History Education 

Study Program, FKIP, University of Lambung 

Mangkurat.Based on the results of observations, interviews 

and evaluations, it was found that there was a significant 

increase in knowledge, attitudes and skills. So that MPBH 

is effective enough for the achievement of learning 

objectives and social history competencies. Of course, if the 

support for infrastructure, learning resources, and 

subjective support in MPBH is fulfilled.Here are some test 

results that show the effectiveness of MPBH. 

 

4.1 Student Motivation in Learning with 

MPBH 
Motivation is a force that encourages or moves individuals 

to carry out activities to achieve a goal [23]. More 

specifically, Nawawi [24] differentiates it into two types, 

namely intrinsic motivation (impulses that come from 

within oneself) and extrinsic motivation (impulses that 

come from outside oneself).At certain levels of behavior, 

motivation greatly influences learning outcomes. Therefore, 

individual motivation is usually influenced by two things, 

namely the tendency to achieve success and the tendency to 

avoid failure. 

Building student motivation for the development of MPBH 

in the Social History course begins with a dialogue with 

several students about the culture and culinary of the people 

of Banjarmasin, namely mandai. At the beginning of the 

even semester that had just passed, students participating in 

the Social History course were given an explanation of the 

MPBH learning and lecture contracts. The results of the 

interviews with students on the one to one evaluation and 

the small group evaluation, students stated and felt an 

interesting learning atmosphere and made them motivated 

to think historically through MPBH. 

 

4.2 Student Response in Using MPBH 
In the implementation of MPBH in the Social History 

course, the subject of mandai as a savior food in 

Banjarmasin society, it is known that student responses 

show interest. This is confirmed by the results of 

observations made at every meeting, where the student's 

response to the MPBH shows an increase in interest. In 

addition, interviews were also conducted with students who 

were divided into 3 different periods for 1 year. Based on 

the results of the interview, there were differences in student 

responses between the 1st period, 2nd period, and 3rd 

period, namely there was an increase. This increase is a sign 

that MPBH can increase student responses to the topics 
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given. If the response increases, it can also be interpreted 

that students' interest in MPBH increases. The results of 

research on student responses to MPBH are also relevant to 

what Anis has done (2019) in different subjects with 

different methods. In this case the previous researchers used 

quantitative methods, the result was that the average student 

response for the whole group was 68.54 with the lowest 

score being 50 and the highest being 79. The median score 

(after being sorted) was 69. Asymp value. Sig from Chi 

Square statistic (df = 2) is 0.000 <α 0.05 so that means 

rejecting Ho and accepting Ha. This means that student 

responses have also increased. 54 with the lowest score is 

50 and the highest is 79. The median score (after sorted) is 

69. Asymp value. Sig from Chi Square statistic (df = 2) is 

0.000 <α 0.05 so that means rejecting Ho and accepting Ha. 

This means that student responses have also increased. 54 

with the lowest score is 50 and the highest is 79. The median 

score (after sorted) is 69. Asymp value. Sig from Chi Square 

statistic (df = 2) is 0.000 <α 0.05 so that means rejecting Ho 

and accepting Ha. This means that student responses have 

also increased. 

 

 

4.3 Development of Student Knowledge 

The learning process should result in an advancement of 

thought or development of knowledge. The addition of 

knowledge needed by students is about how to interpret 

facts in Social History. Interpreting historical facts is done 

by combining contextual historical phenomena with 

theories [25]. In this case, students are emphasized to be 

able to see historical phenomena from their own point of 

view, then are allowed to be able to relate past events with 

current phenomena. This is an important component in the 

MPBH. 

 

4.4 Achievement of Student Competencies 
The idea of MPBH is felt to be able to deconstruct an 

understanding of historical studies from a contemporary 

perspective. MPBH is certainly different from conventional 

history learning which is dominated by memorization. The 

difference is marked by making it easier for students to 

obtain historical, critical information, and helping students 

to become skilled in participating in the MPBH. It is hoped 

that with MPBH students in learning history are always 

critical, so that they are able to present historical narratives 

that are humane, plural, and able to explain current realities.

 

Table 1 Achievement of Social History Competencies of the Subject of Mandai as a Rescue Food in Banjarmasin Society 

Competence Basic competencies Approach 

Achievement of Results 

Student Participants of 

the MPBH Social 

History 

Students understand, 

analyze and evaluate the 

subject matter of mandai as 

a savior food in 

Banjarmasin society. 

Able to understand, analyze 

and evaluate the subject 

matter of mandai as a savior 

food in Banjarmasin society. 

Individual competency 

assessment 

There was an increase in 

the student's average 

score from pre-test to 

post-test, from 72.72 to 

78.44. 

Attributes of critical 

thinking 

Able to respond and present 

historical facts about "mandai 

as a savior food in 

Banjarmasin society" 

Group competency 

assessment  

The results of the group 

assessment by the 

obeserver: 

Group 1 is 78.75 

Group 2 is 80 

Group 3 is 82.5 Group 4 

is 83.75 

Group 5 is 85 

Group 6 is 85 

Interactive skill attributes. Able to communicate 

historical facts "mandai as a 

savior food in Banjarmasin 

society" in an open forum 

Thus, Competence as a learning goal is generally achieved 

 

4.5 Changes in Student Academic Culture in 

Learning 
Academic culture will influence student academic behavior, 

while culture is shaped by the environment. At first, 

students were still used to being passive participants in 

lectures, did not prepare themselves for college, and lacked 

reading. So that it is rather difficult to express ideas, is not 

critical and is not able to connect current problems with 

historical problems. The atmosphere became fluid when 

presented the subject of mandai as a savior food in 

Banjarmasin society. Given that the subject matter is 

localized and actual, it is actually close to memory and the 

environment so that they feel close to the issue being 

discussed. This phenomenon suggests that problem solving 

faced by students is able to spark emotions to solve 

problems in the learning process [22]. Likewise, the Social 

History lecturers who are able to act as facilitators and are 

able to create dynamic classes. Seeing this phenomenon, the 

MPBH which has been more refined, it seems that the 

effectiveness of this model can be used better. 

 

5. CONCLUSION 
Based on the results of the field, it can be concluded that the 

Historical Thinking Learning Model (MPBH) can improve 
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the understanding of historical thinking of students of the 

History Education Study Program FKIP, Lambung 

Mangkurat University which is implemented in the Social 

History course, especially on the subject of smart as a savior 

food in Banjarmasin society. MPBH effectively shows a 

significant increase in knowledge, attitudes and skills, of 

course as long as the support for infrastructure, learning 

resources, and subjective support in MPBH is fulfilled. 
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