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ABSTRACT 

Environmental problems are issues that have not been exhaustively discussed in the global eyewear. Every 
environmental problems occurring human position as the main axis of the environmental damage that occurred. 
In the lowest level to educate absolute understanding of environmental awareness is given by teachers in each 
subject. The process to address the educational process is the implementation of collaborative learning. This 
article aims to describedescribes how collaborative learning can build environmental awareness and relation to 
social studies. Study literature used to describe the results of discussions in narrative form. In the context of 
building ecological awareness, collaborative learning affects the knowledge of students by touching the three 
main topics in environmental awareness, namely: 1) knowledge (the what, where, when, and why), 2) the 
attitude (the want to), and 3) skills (the how-to). It is aligned with the Social Studies material related to building 
environmental awareness in class VII Chapter I in particular the theme of People, Places and Environment. 
Keywords; environmental awareness, collaborative learning, and social studies. 

1. INTRODUCTION
Environmental problems are always a concern for all parties
(global scale, national, or local). As for problems that arise
starting from the needs of housing, food, fuel, until the
waste piling up. The entirety of the problem causing
environmental degradation [1]. As for the subject of damage
to the environment itself is a human. In order to maintain
the environmental, earth resource use can be made by
building environmental awareness for the community
[2],[3].
Awareness importance preserving the environment penting
possessed by each individual. It is because we can not count
on one hand to keep the environment sustainable, since
conservation efforts will be more targeted and effective, if
all stakeholders participate in these efforts  [4]. The
environmental movement grew not as a hobby, trend,
interest or necessity, but because of the growing awareness
of the environmental crisis of the environmental movement
is movement in the world with over two million active
institutions in the environment [5],[6].
Generally, there are three forms of movementliving
environment, that is advocacy, action real and education,
In practice the lowest level of education is the responsibility
of each subject without exception Social Studies. Integrated
Social Studies presented from several subjects: History,
Geography, Economics, Sociology, Anthropology, to the
Citizenship Education  [7]. According to Gross, Messick, et
al. (1978) "Social Studies are central in the proper general
education of our young people, focusing as it does on
Humankind, on our institutions, and our relationshsocial

studies with nature and one another" [8]. Social Studies 
material are summarized in order to provide awareness to 
students as responsible citizens not only human beings, 
institutions (the state), but the natural surroundings [9], 
[10]. 
The challenge to make learners as responsible citizens 
demanding social studies teachers to have the skills in 
concocting an effective learning. The steps can be carried 
out by teachers is to promote collaborative learning. 
Collaborative learning is defined as a philosophy of 
learning that facilitate learner collaboration, fostering 
mutual, learn to change together, and move forward 
together  [11], [12]. Therefore, this article aims to describe 
how collaborative learning can build environmental 
awareness and relation to social studies learning. This is due 
to the formation of active knowledge through collaborative 
learning can be implemented by Social Studies so that 
create dynamic learning environment, mutual cooperation, 
as well as conducive. 

2. RESEARCH METHODS
The research used the document, literature, and journals to
explain the concept of collaborative learning and ecological
awareness through social studies. Literarture review uses
the book, and journals.
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3. DISCUSSION AND ANALYSIS 

3.1 Collaborative Learning Concepts 
The concept of collaborative learning presented by Ted 
Panitz (1996) comes from a personal philosophy. This 
means not just learning techniques in the classroom [13]. 
Collaboration implies a lifestyle that makes collaboration as 
an interaction structure. The structure is designed such 
interactions in order to facilitate collective efforts to achieve 
common goals. In certain situations, when a number of 
people in a group, the collaboration is a great way to connect 
respect and value the capabilities and contribution of each 
group member  [14]. 
Activities in collaborative learning there is a division of 
authority and acceptance of responsibility among the 
members of the group to carry out the action group. Main 
ideas underlying the collaborative learning is a consensus 
built up through cooperation among group members as 
opposed to a competition that promotes individual 
excellence [15]. The practitioners of this philosophy take 
advantage of collaborative learning in the classroom, in the 
committee meetings, in communities, in families and is 
widely as a way of life with and in touch with each other. 
Etymologically states that the definition of collaboration 
that comes from the Latin root word with a meaning that 
emphasizes cooperation process while the word cooperation 
focusing on products such cooperation. Furthermore Myers 
showed some differences between the two concepts as 
follows: 
 
Supporters of co-operative learning is growing niche to be 

more teacher-centered, for example when forming 

heterogeneous groups, structuring positive 

interdependence, and teaching co-operative skills. 

Collaborative learning advocates distrust structure and 

allow students more say if forming friendship and interest 

groups. Student talk is stressed as a means for working 

things out. Discovery and contextural approaches are used 

to teach interpersonal skills. Such differences can lead to 

disagreements .... I contend the dispute is not about 

research, but more about the morality of what should 

happen in the schools. Beliefs as to what should happen in 

the schools can be Viewed as a continuum of orientations 

toward curriculum from "transmission" to "transaction" to 

"transmission". At one end is the transmission position. As 

the name suggests, The aim of this orientation is to transmit 

knowledge to students in the form of facts, skills and values. 

The transformation position at the other end of the 

continuum stresses personal and social change in the which 

the person is said to be interrelated with the environment 

rather than having control over it. The aim of this 

orientation is self-actualization, personal or organizational 

change   [16]. 
 
Collaborative learning make room for each other learners 
develop, learn and change together, and move forward 
together. Collaborative learning is more than just co-
operative. If a cooperative learning techniques to achieve 
certain results faster, better, every person working less than 
if all working on their own, then cover the whole learning 

collaborative learning, participants teach each other. In fact, 
it is not possible, there are times when participants didk 
teach his teacher [12], [17]. 
Collaborative learning facilitate students to learn and work 
together, contribute ideas and be responsible for the 
achievement of learning outcomes as a group or 
individually [18]. In contrast to conventional learning, 
collaborative learning primary pressure "learn together". 
Collaborative learning as a pedagogy whose center lies in 
the assumption that humans are always creating shared 
meaning and process of the stretcher always enrich and 
broaden their horizons  [13]. 
The core of collaborative learning is that learners learn in 
small groups. Among members of the group and learn from 
each other to achieve common goals. The group's success is 
the success of the individual and vice  [19]. Collaborative 
work is a cooperative process which is done by both among 
individuals and among groups, mutual caring and respect 
fellow members to achieve a common goal. 
Some of the benefits that can be gained through 
collaborative learning. The advantages of collaborative 
learning according to Hill & Hill (1993) with respect to: 1) 
the achievement of higher learning; 2) a deeper 
understanding; 3) learning more fun; 4) develop leadership 
skills; 5) increasing positive attitude; 6) increasing self-
esteem; 7) learn inclusively; 8) feeling of belonging; and 9) 
develop the skills of the future  [20],[21]. 
Collaborative learning activities geared to instill habits 
(habits) to understand what is learned, the attitude of 
wanting to do something, and skills of how to do something. 
This is in line with the view which states that the attitude 
covers three main topics, namely: 1) knowledge (the what, 
where, when, and why), 2) the attitude (the want to), and 3) 
the skill (the how-to)  [22]. Collaborative learning is a 
learning procedure in this case the learners learn together in 
groups and aimed to achieve objectives collectively  
[14],[15]. 

 

3.2 Payload Environmental Education in 

Social Studies 
In the structure of scientific disciplines, it being understood 
that the Social Studies has the support of other disciplines. 
In addition to the Social Sciences as there is also a supporter 
of Social Studies Natural Sciences and humanities  [23]. 
Natural science has three main sections covering 
disciplines, namely: Biology, Physics, and Chemistry. 
While composed of History and Literature. All fields of 
science and the humanities is rooted in a field called 
philosophy. Each individual philosophy that ultimately 
tipped on religious teachings. Thus, the structure of the 
Social Studies disciplines are described as follows: 
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Figure 1 The structure of Social Studies Supporting 
Disciplines 

 

 
The above picture can be seen how the interrelationship of 
three different disciplines supporting Social Studies. 
Especially in the area of Natural Sciences that contribute 
Social Studies aims to prepare people to improve their lives 
respond to the challenges of increasingly advanced 
technologies and face social problems associated with 
nature in a responsible manner  [10]. Therefore, Social 
Studies as a whole saw a human problem not only in 
behavior but also in the broader perspective of social life 
and nature [24] 
In this perspective then expressed how important the Social 
Studies is prepared for global education. Global education 
encompasses a range of issues, such as; (1) The ecological 
system, (2) technology, (3) environmental issues, and (4) 
development issues [25]. Focus mainly environmental 
issues related to the exploitation of natural resources by 
humans, rapid population growth on earth, until 
consumerism resulting peak in the world ecological crisis. 
Problems and issues require solutions realized by the 
community. Everything may go beyond regional boundaries 
of an area and is expected to bring a shared concern  [26]. 
Utilization of physical or non-physical environment in 
Social Studies is an important agenda to be realized as a 
major step for the ecological crisis response learners.  
Therefore, ecology in the social environment specifically 
examines how their interactions within the environment. 
According to Barr, Barth, and Shermis (1978) Social 
Studies is a matter of ecological concern associated with the 
interaction therein, where the public aware of its role to 
establish, maintain, develop, and preserve it [25], [27] 
.Therefore, Social Studies is designed to develop aspects of 
knowledge, understanding, and analysis capabilities of the 
social conditions in entering the life of a dynamic society. 
This opinion is in line with the commitment of Research and 
Development, Ministry of National Education Curriculum 
Center (2010), which has identified 18 value which must be 
developed in order to bring the ideal character of Indonesian 
generation. 
Integration of Social Studies concocted therein expected 
environmental education unlock the value of environmental 
awareness [23]. Social Studies can leveragediverse learning 
situations and different approaches to learning through 

education that exist in the environment so as to provide a 
strong emphasis on activities that are practical and provide 
direct experience (first - hand experience). Environmental 
awareness is useful for learners to research (examine) the 
major environmental issues from the perspective of the 
local, national, regional and international [10], [25]. So that 
learners can receive the environmental conditions in other 
geographical areas [7]. 
 

3.3 Social Studies; Environmental Awareness 

in Curriculum 2013 
The education sector is spearheading to prepare human 
resources in order to have a comparative advantage in the 
life of the nation in the midst of the life of an increasingly 
globalized world. Educational activities will not stop as 
long as the country is still in need of qualified resources for 
the prosperity and the glory of the nation. In the educational 
process, potential learners should be developed as widely as 
possible so it can be beneficial for the development of the 
next generation to continue the development process. This 
is corroborated by the meaning of education according to 
Law No. 20 of 2003 on Openness of National Education 
which states that: 
In realizing the goals of education in Indonesia as mandated 
by the Law Sidiknas the many obstacles both technical and 
non technical nature so that goal as if it is very difficult to 
achieve and ultimately education in Indonesia is generally 
carried out in a place without the meaning of progression. 
To build a new paradigm of education system in Indonesia 
in accordance with the demands of the times offers ten new 
paradigm in education, namely: 
1. Education is a process of liberation 
2. Education is a process to understanding 
3. Education uphold children's rights 
4. Education produces peace actions 
5. Education is a process of empowerment of human 

potential 
6. Education makes children with vision integrativ 
7. Education became a vehicle to build character unity 
8. Education produces a democratic man 
9. Education produces people who care environment 
10. School is not the only instrument of education 
 
One paradigm offered Johan is education must produce 
people who care about the environment. Concern for the 
environment must be planted as early as possible in the 
educational process are realized in the learning activities 
[28]. From this paradigm then developed a model of 
environmental education. The boundaries of environmental 
education awareness to preserve the environment which is 
the source of life of the present generation and the 
generations to come [29]. Environmental education model 
proposed implies that education is not only emphasizes the 
understanding of the need for a balanced relationship 
between living beings and nature, but also to improve the 
attitudes and positive values to environmental issues  [30]. 
Thus encouraging learners to do some form of direct action 
relating to the preservation of the environment around the 
learner. Required learners in the implementation of 

Religion

Natural Sciences Social Sciences Humanities

Philosophy

Social Studies 
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environmental education is learning patterns are simple, 
easy to understand and can be practiced in everyday life 
[31],[32]. 
Curriculum theme in 2013 is to produce Indonesian human 
being productive, creative, innovative, affective; through 
the strengthening of attitudes, skills and knowledge are 
integrated. 2013 character-based curriculum development 
aimed at improving the quality of education improvement 
process and results, leading to the formation of character 
and noble character of learners as a whole, integrated and 
balanced, in accordance with competency standards every 
academic year [33]. At the stage of implementation of the 
curriculum in 2013, integrating character education in any 
field of study contained in the curriculum, without 
exception Social Studies. Each learning materials relating 
to norms or values in each field of study needs to be 
developed, explicit, linked to the context of everyday life 
[34]. 
Social Studies in the curriculum in 2013 designated as a 
compulsory subject in Elementary School (SD) and Junior 
High School (SMP) is a subject that is expected to stimulate 
and develop the potential of learners in order to have the 
expected ability to improve the quality of the source human 
power [10]. One element that shows the high quality of 
human resources is the growing concern of the Indonesian 
people to the surrounding environment. In the 2013 
curriculum learning materials Social Studies containing 
material directly related to the knowledge, management and 
environmental protection efforts [25]. 
The problem studied by students in touch with their natural 
state, the potential of nature and people's activities as an 
example in class VII Social Studies material. Learning 
materials are divided into four main sections, namely: 1) 
People, Place and the Environment; 2) Social Interaction 
and Social Institutions; 3) Human Activity in Meeting the 
Needs; 4) Community Life In The Praaksara Indonesia, 
Hindu-Buddhism, and Islam. The focus of the first chapter, 
the material is then divided into six sub-topics; a) 
understanding and interaction space, b) the location and 
spacious Indonesia, c) the potential of natural resources and 
maritime Indonesia, d) Indonesian population dynamics, e) 
natural conditions Indonesia, and f) changes due to 
interactions between rooms (Kemendikbud, 2013). If 
observed, each sub discussion discount on understanding 
regarding environmental linkages. In this case the Social 
Studies to develop materials based on the proper focus. 
Social Studies provide space for students to environmental 
awareness as a basic capital to appreciate and love the 
survival of the earth. To achieve the expected learning goals 
Social Studies can be done using a variety of approaches 
such as interdisciplinary, multidisciplinary and 
transdisciplinary in accordance with the characteristics of 
the Social Studies it self [10]. 

 
4. CONCLUSION 
Collaborative learning is understood as learning that 
emphasizes the learning activities of students to work 
together. Cooperation among learners serve as a joint 
achievement to gain new knowledge or insight. In contrast 

to the meaning of cooperative learning that has a tendency 
of learning held by the teacher control. While the 
assumption brings collaborative learning together starting 
from a small group activity. In the context of ecological 
awareness building, collaborative learning is believed to 
influence the learners' knowledge. Collaborative learning is 
able to touch the three main topics in environmental 
awareness, namely: 1) knowledge (the what, where, when, 
and why), 2) the attitude (the want to), and 3) the skill (the 
how-to). In social studies learning diprakrasai build 
environmental awareness by teaching materials of class VII 
chapter I the theme People, Places, and Environment. Social 
Studies learning can be developed by using problems-
diverse social situations and especially environment 
problems. Thus, it is able to provide practical experience to 
respond to environmental problems through direct 
experience (first - hand experience).  
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