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ABSTRACT
English is a compulsory subject at Van Lang University, and students studying at this University have to match the
program outcome standard in English. To achieve this requirement, the students have to get IELTS 4.5 before they
graduate. It requires that the students must achieve English ability equivalent to level B1, according to CEFR, to
graduate. However, there are a great number of students at Van Lang University showing incompetence in English,
especially in speaking. Thus, to enhance students' English competence, the researcher implemented a teaching method
used as a formative assessment in classrooms, called group oral presentations (GOPs). This paper explores the attitudes
and perceptions of both students and teachers on the method. The participants are 53 EFL students studying at Van Lang
University and five teachers teaching General English. We used a questionnaire for students and interviews for teachers
to find out the results. The findings revealed that most students have positive attitudes towards this teaching method,
although some face problems when they make presentations in classrooms. Besides, most teachers claimed that GOPs
assisted students in enhancing their speaking ability. However, employing this method too much made students who
were not good at English less confident, even scared of speaking English. In general, even though there were some
drawbacks, this method could be seen as an effective assessment that helped students improve their speaking ability.

Keywords: Group Oral Presentations, EFL students, Attitudes, Perceptions, Speaking ability, Cooperative
Learning.

1. INTRODUCTION
In recent years, as a result of globalization and the
significant development of the economy, English has
increasingly become more and more necessary for
Vietnamese, especially for students. In this day and age,
most businesses or enterprises require their employees or
applicants to have enough English competence,
especially English speaking proficiency when working or
applying for the given careers. In addition, according to
MOET [21], the Vietnamese Government issued the
National Foreign Language Project scheme for the 20082020 periods, which aims to improve teaching and
learning English processes in Vietnam. Consequently,
English has been considered a compulsory subject at
schools and universities. In this context, Van Lang
University has begun to teach English for all students for
many years and applied the Program Outcome Standards
on English competence for graduated students.
According to this outcome standard, students majoring in

English have to achieve C1 level in English, and students
not majoring in English are B1 level. To meet the
demand, teachers have improved their teaching technique
and assessments, and management has innovated
educational circumstances and policies at Van Lang
University. In particular, teachers play an important role
in enhancing students' abilities. Besides employing
various teaching techniques in the classroom, teachers
should also consider assessment during the teaching
process. However, in the past few years, due to
discrepancies in using teaching techniques and
assessment among teachers at the university, there are
differences in English ability in general and students'
speaking ability in particular among classes. As a result,
when graduated, there were many students who did not
equip themselves with sufficient English ability. In this
paper, we will take consideration using group oral
presentation as a formative assessment, which can be
seen as a teaching technique to engage students in
lessons, develop communication skills, and help students
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match the requirements of their future careers [24]. And
then, we analyze its impacts on improving students'
speaking ability at the university.

2. LITERATURE REVIEW
2.1. A Brief Introduction on Assessment
According to Brown [4], assessment is defined as "an
ongoing process that encompasses a much wider domain"
(p.5). It includes all occasions from answering a question
in the classroom, giving comments up to and consisting
of tests. Thus, it seems that assessment has a broader
concept than tests. Similarly, Mihai [20] stated that
assessment is "much more than tests and test scores"
(p.22). In fact, the assessment includes all kinds of formal
or informal feedback, comment, and testing. Mihai [20]
also classified assessment clearly in accordance with
intention, purpose, interpretation, and administration.
Regarding intention, if an assessment is an unplanned
comment, it can be informal. But, if it is prepared
carefully, it can be formal. In regard to purpose, an
assessment can be formative if it emphasizes learners'
learning process. It can be summative if we use it to
evaluate learners' learning outcomes after a period of the
course. Regarding interpretation, an assessment can be
used to compare the learning performance among
students and the learning outcomes and performance of
students with the content of the course. In terms of
administration, an assessment can be used on a smallscale such as in classrooms, or on a large scale, such as
nationwide.

2.1.1. Principles of Second Language
Assessment
In his book, Brown [4] pointed out some fundamental
assessment principles, including validity, reliability,
practicality, authenticity, and wash-back. In terms of
validity, Brown [4] also asserted that a test is valid when
it only measures what it intends to be measured, does not
measure anything else. Regarding reliability, Brown [4]
said that if a test is reliable, it is consistent and
dependable. If a reliable test is distributed to many
students on the same or different occasions, the results of
the test are always similar. Regarding practicality,
Bachman and Palmer [2] defined practicality as “the
relationship between the resources that will be required
in the design, development, and use of the test and the
resources that will be available for these activities”
(p.36). Brown [4] also suggested that a practical test is a
test that is not too much expensive, is administered easily,
has a specific and time-efficient scoring/evaluation
procedure. In regards to authenticity, Bachman and
Palmer [2] defined authenticity as “the degree of
correspondence of the characteristics of a given language
test task to the features of a target language task” (p.23).
Brown [4] also stated that an authentic test is a test that

has some characteristics as follows: natural language in
the text; contextualized items; meaningful, relevant, and
interesting topics; thematic organization to items; realwork tasks. In terms of wash-back, according to Brown
and Hudson [5], it is considered as “the effect of testing
and assessment on the language teaching curriculum that
is related to it” (p.667). Similarly, Hughes [13] indicated
that wash-back is the influence of the test on teaching and
learning. Thus, it can be both positive and negative
effects.

2.2. Types of Assessment
According to Brown [4], assessment can be divided
into two types according to the function of assessment:
formative assessment and summative assessment.

2.2.1. Formative Assessment
Black and Wiliam [3] defined formative assessment
as "activities undertaken by teachers and by their students
in assessing themselves that provide information to be
used as feedback to modify teaching and learning
activities." Thus, formative assessment aims to provide
ongoing feedback not only for students to improve their
learning but also for teachers to improve their teaching.
Cook [8] asserted that formative assessment has two
primary forms: unplanned and planned form. Unplanned
or spontaneous formative assessments are incidental,
unplanned comments and responses; coaching or
impromptu feedback to students, such as oral feedback.
Planed formative assessments consist of assignments
such as quizzes, homework exercises used to assess
student learning process and help them improve their
learning.

2.2.2. Summative Assessment
In contrast to formative assessment, summative
assessment aims to measure or summarize what students
obtain after a period of a course. It usually occurs at the
end of the course or unit of instruction [4]. Examples of
summative assessments are final exams, entrance exams,
and state tests. Besides the goal to examine the ability of
students after a particular time of a course, Harlen and
Gardner [12] also pointed out some aims of summative
assessment are: To determine competence for special
education programs such as gifted and talented
education; To evaluate ability of students for
advancement to next learning level; To provide
employment guidance; To assess qualifications for
awards.
According to Earl [10] while formative assessment is
assessment for learning, summative assessment can be
considered as an assessment of learning which "is
designed to provide evidence of achievement to parents,
other educators, the students themselves and sometimes
to outside groups (e.g., employers, other educational
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institutions)" (p.55). This assessment usually has a farreaching and significant influence on students in the
future.

2.3. Group Work (Cooperative Learning)
Group work or Cooperative learning is one of the
most effective teaching approaches that significantly
benefits learners [23]. Slavin [23] also pointed out many
significant benefits of Cooperative learning on learners,
including improving critical thinking skills, enhancing
self-confidence and self-esteem, developing social skills,
and engaging in learning. Johnson and Johnson [15]
asserted that learners maximized their own and each
other's learning when working in a group. They were also
aware of having higher responsibility in learning.
However, to apply Cooperative learning efficiently in the
classroom, teachers should guarantee five Cooperative
learning principles: positive interdependence, individual
responsibility, face-to-face interaction, interpersonal and
social skills, and group processing [16]. Regarding the
first principle, Kagan [17] suggested that it might be seen
as the most important principle that guaranteed
Cooperative learning success. Each member in the group
would try their best to fulfill the group's tasks and get the
best results in learning. The second principle lets every
member in the group have strong responsibility for their
job in order to finish the group work successfully. The
third and the fourth ones are principles that help create an
interactional environment in the classroom, leading to
improved speaking skills and sharing knowledge among
students. In terms of the last principle, Kagan [17]
emphasized teachers' role in teaching students' discussion
skills, decision-making skills, effective leadership skills,
trust-building skills, etc., so that students can easily
discuss and fulfill their tasks in group-working
environment. Group oral presentation also can be seen as
one kind of Cooperative learning.

2.4. Oral Presentations
According to Chen [7], oral presentation in EFL
context is a form of public speaking in which speakers
use visual aids to present their ideas in a group or
individually on a particular English topic. Mallette and
Clare [19] stated that oral presentation is considered as
"the most common method for presenting information
and is usually done with a computer and projector"
(p.161). In fact, most of the teachers who teach speaking
for EFL learners use the oral presentation as an oral
assessment, which is defined by Joughin [14] as “any
assessment of learning which is conducted by the spoken
word” (p.1), to assess students’ speaking ability.

2.4.1. Characteristics Of Oral Presentations
There are many different elements that make an oral
presentation become effective. According to Duddley-

Evans and Maggie [9], a good oral presentation's most
important characteristics are structuring, visuals, voice,
advanced signaling, and delivering a presentation. It is
important to recognize that an effective oral presentation
must have a clear structure. Structuring an oral
presentation clearly helps listeners follow the
presentation easily. In addition, when structuring an oral
presentation, speakers should take the presentation's
content and knowledge into account. Using visual aids in
the presentation improves the effectiveness of the
presentation. It makes listeners more engaged and
interested in the presentation and helps speakers make
their speech effectively. Regarding the voice element,
Powell [22] asserted that “as a presenter, the ability to
pace your speech and use your voice to create impact is
the single most important skill you need. You will be
more effective if you are in control of your voice by your
use of stress, pausing, intonation, volume, and silence”
(p.6). Thus, speaking clearly will make listeners easy to
follow the presentation and more eager to listen. Besides,
an oral presentation is successful when speakers know
how to use signaling transitions so that listeners can
follow the structure and catch the main points of the
presentation. The last element is delivering the
presentation. This is the way speakers deliver their
presentations. According to Chikh and Dich [6], one
presentation might be failed if the ways speakers deliver
it is ineffective. Speakers have to maintain eye contact,
use both non-verbal and verbal language, and have an
appropriate tone of voice.

2.4.2. Benefits of Oral Presentations
According to Girard and Trapp [11], an oral
presentation has many significant benefits on students'
learning as follows: Enhancing interaction in the
classroom; Engaging students in learning; Motivating
students in learning the language; Improving students'
communication skills and presentation skills
significantly. King [18] also said that oral presentation
helps learners use four language skills in an integrated
way. Moreover, it promotes learner’s autonomy and
collaboration in learning.

2.5. Previous Studies on Oral Presentations
A variety of oral presentation studies have been
conducted to investigate its impacts on learner's language
ability. Chikh and Dich [6] also conducted a study
investigate the impacts of an oral presentation on
developing EFL students' communicative competence.
The participants were EFL students and teachers at
Tlemcen University. The results revealed that students
recognized that oral presentation brought many
significant benefits and usefulness for their learning. In
addition, it also helped to develop the communicative
competence of the learners, fulfill their future careers. In
a study by Atmane [1], 40 EFL students and 6 EFL
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teachers at Bejaia University were surveyed and
interviewed to identify the positive impacts of applying
oral presentation in teaching communication and explore
the students' attitude to this teaching assessment. The
results found that oral presentation had positive effects
on students' communicative skills. Besides, an oral
presentation was also affected by many factors such as
anxiety and teaching strategies.

3. METHODOLOGY
To investigate the use of oral presentation as an
assessment in teaching English for students at Van Lang
University, a questionnaire for EFL students and an
interview for teachers teaching English at this university
were used. A critical analysis of this assessment was
given depending on the results of the questionnaire and
the interview.
The study participants are 53 students studying in
English courses at Van Lang University. The majority of
them are third-year students. A questionnaire was
distributed to them to investigate both the effectiveness
of group oral presentation as an alternative assessment on
their English competence and their perceptions on group
oral presentations. Besides, five teachers teaching
English at English Department of Van Lang University
were interviewed to determine the teachers' perceptions
of using this teaching assessment. They are teachers with
over five years of teaching experience. The students'
questionnaire (see appendix A) and teachers' interviews
(see appendix B) are adapted from the study of Atmane
[1]. They were then translated into Vietnamese so that
both students and teachers could understand and gave
their answers easily.

4. RESULTS AND CRITICAL ANALYSIS
4.1. Results and Analysis from Students’
Questionnaire
4.1.1. The Level and Attitude of Students in
English Classroom
From the chart below, in terms of English level, over
half of the students, of which 31 students, answered that
they are good at English. Besides, 10 students could not
evaluate their English level. The others (12 students)
confirmed that their English levels were low. Regarding
students' shyness, over 50% of students said they are shy
and less confident. 12 students are confident, and the
others do not determine themselves. Regarding
participation in the classroom, 30 students answered that
they often participated in the classroom discussion. Only
7 students are not willing to participate in the discussion
activities. The others didn't remember whether they took
part in the discussion or not. In terms of the problems that
students were facing when expressing themselves orally

in English, up to 47 students, which occupies over 88%
of the sample, agree with the statement, "I often have a
problem expressing myself orally." These results indicate
that although students at Van Lang University believe
that their English level is not low and often discuss in the
classroom, they are still shy and have many problems
expressing ideas orally. This problem can be interpreted
as good at grammar, writing, or listening skills, but not
speaking skills. Or maybe students feel less confident due
to inappropriate teaching strategies that were applied in
the classroom. These results are similar to the results of
Atmane’s study [1].

60
50
40

3
9

2
10

0
7

10

10

16

29

29

25

1
2
3
26

30
20

21

10
0

2

5

2

HD

D

NAD

A

HA

Figure 1 The English level and attitude of students in
English classroom

4.1.2. The Practice and Preference in Group
Oral Presentations of Students
As the questionnaire results, 20 students agreed that
they have already given many GOPs before. Fourteen
students were neutral with this statement. 19 students
were never given GOPs before. Regarding the statement,
"my teachers often asked me to prepare GOP projects, 26
students agreed with 18 neutral answers, and 9 disagreed
answers. In terms of interest in giving GOPs, 20 students
agreed, 20 students were neutral, the rest were not
interested in giving GOPs. These results indicate that all
students' changes to give GOPs in the classroom are still
limited. This may be due to teachers not requiring
students to give GOPs or to work in group work, and
some students gave oral presentations on behalf of the
whole group. As a result, some shy students do not give
an oral presentation. From these results, teachers should
consider assigning equal students in groups to give an
oral presentation. Regarding students' interest in giving
GOPs, only 13 students cannot give an oral presentation.
These numbers indicate that the majority of students like
participating in GOPs. These results imply that GOPs
increases student engagement. It can be seen as an
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appropriate teaching method that helps students enhance
their speaking skills.
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Figure 2 Students’ practice and interest in GOPs

4.1.3. Students’ Problems and Opinions on
GOPs
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Figure 3 Students’ problems on GOPs
The chart above shows that the majority of students,
over 80% of the participants, agree with the statement, "I
feel anxious or worried when I have to deal with an Oral
Presentation." In response to the statement "I can give a
presentation without any basic speaking skills and
pronunciation mistakes," up to 32 students, nearly 60%,
disagreed with this, whereas 21 students agreed.
Regarding confidence during giving oral presentations,
as we can see from the chart, 43 students, over 80% of
the sample, accept that they feel less confident when
making oral presentations in the classroom. From these
results, we can conclude that students make common
mistakes such as pronunciation and basic speaking skills
due to a lack of confidence and anxiety. This can result

Table 1. Students’ opinion on GOPs
The table above illustrates the role of oral
presentation in developing speaking skills and
communication skills. As we can see from the table, from
question 11 to 14, most students agree with the
significant role of GOPs in enhancing speaking
competence. And the last question expresses students'
opinions on applying GOPs in the classroom. These
results reflect that most students like practicing GOPs,
and they accept this teaching technique as an effective
way to improve their speaking and communicative skills.
In conclusion, group oral presentation can be seen as an
efficient formative assessment to support Van Lang
University's learning processes at present.

292

Advances in Social Science, Education and Humanities Research, volume 533

4.1.4. General Suggestions from Students on
GOPs

also expected to give peer-feedback on their classmates'
work."

Some of the students have given suggestions to deal
with problems they cope with when giving oral
presentations. They said to reduce anxiety and confusion
when preparing and making oral presentations. Teachers
should teach them how to make a good oral presentation
and guide them clearly. Besides, one student said, "due to
lack of background knowledge on a given topic, we have
difficulty preparing the oral presentation content." Thus,
the oral presentation can be made after some units have
enough knowledge and vocabulary about the topic.
Teachers should require students to present topics
ranging from easy to difficult ones. As one student
suggested, "the topic should be easy at the beginning of
the course and more difficult till the end of the course."

4.2.3. Difficulties in Applying GOPs

4.2. Results and Analysis from Teachers’
Interviews
4.2.1. The Performance of Students in GOPs
In response to question number 2, each teacher had a
different comment on this issue. They said because
students' English abilities and personalities were different
from others, they performed differently in GOPs. There
are 3 out of 5 teachers confirmed that their students felt
shy and less confident when conducting an oral
presentation in front of audiences. As a teacher said,
"some of my students are shy and lose their words when
they speak in front of the classroom." This teacher also
commented as follows: "I don't think that shyness is the
personality of these students because when I observe
these students inside the classroom, they are very active."
According to this teacher, shyness in giving oral
presentations maybe comes from a lack of knowledge
and ability in English. Another teacher added,
"sometimes, some of my students just read words in the
slide. This is not a presentation at all." However, the other
teacher agreed that the majority of their students were
good at English. They were confident when making oral
presentations, even they made some mistakes.

4.2.2. Teachers' role in the classroom
In response to question number 3, all teachers
confirmed that they played roles as guides, tutors,
observers, and evaluators. As one teacher said:
“I usually give clear instruction on the given topics
and presentation techniques to my students before
requiring them to make group oral presentation. Before
the presentation day, they submit their presentation slides
to me, and I give them feedback. When they make a
presentation, I often observe them, note some mistakes,
and then give comments and fix their mistakes at the end
of the presentation. Besides, other classroom groups are

In response to question number 4, most of the
teachers confirmed that they had difficulty implementing
group oral presentations in their classrooms. They listed
some difficulties as follow:


The large size of the class



Lack of facility



Inequality in students’ English ability



Lack of students’ participation



Cultural barriers leading to
misunderstanding



Unfamiliar topics

4.2.4. Impacts of GOPs on students’
communication skills
In response to the three last questions, most teachers
said that by making oral presentations regularly, students
could improve their speaking skills, leading to better
communication skills. As one teacher said:
"According to the speaking test results at the end of
the course, I realize that many students in my classrooms
applying group oral presentation have improved their
speaking skills. They perform much better than at the
beginning of the course."
Another teacher said, "most of my students are
interested in making oral presentations. They like
preparing and discussing in groups. They also pay a lot
of attention in the classroom." From this result, we can
see that most students have a positive attitude towards
oral projects. However, one teacher said that giving too
many GOPs in the classroom had some drawbacks. He
said:
"If you require students to prepare and make too
many GOPs, they will feel bored and under pressure.
Even making too many GOPs can cause many negative
problems. Students who have insufficient English ability
will feel more and more unconfident, even having a fear
of making an oral presentation".

5. CONCLUSION
This study was conducted to investigate the
effectiveness of using group oral presentations as a
formative assessment to develop students' speaking
ability and support students' learning. The results from
the questionnaire given to students and from interviews
with teachers revealed that most students were willing to
make an oral presentation and accepted that this method
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was ideal for improving their speaking skills and
communicative skills. They also confirmed that this
method would be effective if they had more chances to
practice and under teachers' clear instruction. Through
questionnaire, we also acknowledge that there were some
difficulties in making GOPs of students such as lack of
knowledge, lack of confidence, shyness, especially
insufficient English ability of students. The teachers'
perceptions pointed out some problems when applying
this assessment in the classroom. In general, this
assessment has been distributed into developing and
improving students' speaking ability in particular, and
students' learning ability in general. This method can be
seen as an effective formative assessment for Van Lang
University students.
The study still has limitations that need to be
investigated in further studies. Firstly, the study sample
is still small compared to the total students and teachers
at University. Moreover, it will be more reliable if the
students are divided into two groups, majoring in English
and not majoring in English. If so, we can have a clear
picture of students' perceptions and the impacts of GOPs
on students' ability. Secondly, if we can triangulate the
results with more research instruments such as
observations from teachers, peer-feedback from students,
the study's validity and reliability may be better.
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APPENDIXES
Appendix A: Students’ Questionnaire
Dear Students,
We are conducting a research for the fulfilment of a master degree in Linguistics (TESOL). This Questionnaire is
designed to support our investigation on “The Effects of Using Group Oral Presentation Projects, in EFL
Context, to Enhance Learners’ English ability”. Thus, you are kindly asked to answer the following questions by
selecting the answer which best reflects your opinion.
Your contribution is appreciated.
Tick the appropriate answer from 1. Highly Agree (HA) to 5. Highly Disagree (HD) for each statement/ question
in the table below.
1. Highly Agree: HA
2. Agree: A
3. Neither Agree nor Disagree: NAD
4. Disagree: D
5. Highly Disagree: HD
Item
Statement / Question
HA
A
NAD
D
HD
I have a good level in English
1
I am a shy learner
2
I often take part in classroom discussion
3
I often have a problem expressing myself orally
4
I have already given many group oral presentations
5
My teachers often ask me to prepare oral presentation
6
projects
I like dealing with group oral presentations assignments
7
I feel anxious/worried when I have to deal with an group
8
oral presentation
I can give a presentation without any basic speaking
9
skills and pronunciation mistakes
I hesitate when I have to speak in public because I lack
10
confidence
Group oral presentations give me a chance to practice my
11
English
Group oral presentations favour the use of some
12
communication techniques
Group oral presentations activities help me to develop
13
my communication skills
Group oral presentations is an effective way to
14
practice speaking
To communicate well, group oral presentations
15
should be conducted regularly in the classroom

295

Advances in Social Science, Education and Humanities Research, volume 533

General suggestions on group oral presentation:
……………………………………………………………………………………………………………………………
…………………………………………………................................................................................................................
Thanks for your contribution!

Appendix B: Teachers’ Interview
Dear Teachers,
This interview questions aim at collecting information about the effects of using group oral presentation as a
formative assessment in EFL Classrooms to enhance and develop learners’ oral communication performance. We
would be very grateful if you answer the following questions which will help us in our research for the fulfillment of
Master degree in Linguistics (TESOL). Your point of view is very important.
Please answer the questions below.
1. How long have you been teaching English?
2. Based on your experience as a teacher of English, how do you perceive your students'
performance in group oral presentations? Please explain.
3. Generally, what is your role during an oral presentation session? Please provide as many details as possible.
4. Can you name difficulties when applying group oral presentation in your classrooms?
5. Most literature in the field of oral communication shows that group oral presentations in EFL
classroom have a positive impact on students' oral communicative skills. What is your comment on the matter?
6. Many approaches to foreign language teaching stress the fact that conducting oral presentation projects in
EFL classrooms helps to form communicatively competent students. Comment!
7. In general, do you think that group oral presentation can be seen as a good assessment to support students’ learning,
especially students’ speaking competence? Why?
Thank you for your collaboration!
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