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ABSTRACT
Reading assists an individual to obtain knowledge and provides enjoyment for children's literacy development.
However, promoting literacy through a local fairy tale is challenging since children tend to be familiar with fairy tales
from other countries, such as Cinderella or Snow White. Thus, proper teaching media are required to introduce a local
fairy tale for children. This study used a qualitative descriptive method in order to investigate a mini library developed
by social communities in Purwakarta, Indonesia. Five tutors were involved to be interviewed and study documentation
was employed regarding storytelling preparation and implementation. It showed that they adapted and developed ideas
of a local fairy tale to engage children in learning instructions to be more familiar with local fairy tales. During the
implementation, tutors created various properties in storytelling activities. Besides, the story was delivered constantly.
To sum up, story adjustment is required to boost children’s interests in preserving the local culture through literacy.
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1. INTRODUCTION
Literacy is an aspect of national assessment which
will be tested in 2021 by the government of Indonesia, to
replace national exams for students in elementary school
up to senior high school. It concludes the ability to
analyse and to comprehend the text through language.
Reading becomes essential to enhance literacy skills
for students. The result of Programme Internationale of
Student Assessment (PISA) in 2018, which is a
programme of Organization for Economic Co-operation
Development (OECD), Indonesia is in level 1 of level 6
for reading performance. It indicates that reading
activities for students are still low [1]. To improve the
score of student’s reading performance in PISA, the
government of Indonesia has various programmes
regarding literacy which are conducted in formal, nonformal and informal education.
Literacy has a strong connection with reading. It is a
linguistic activity that involves knowledge about the
words’ structure [2]. Children’s first knowledge of
literacy requires appropriate exposures from various
resources. They are books, movies, games, teachers,
parents or peers. Reading activity could occur in a formal
setting and an informal setting, in order to create a joyful
ambience to do it.
In regard to literacy, it could be introduced early in
life and long before children get the formal literacy
instruction in primary school [3]. It can be done through

several interesting activities at home, school or
community environment. Home literacy models could be
employed to find out the children’s engagement in
literacy activities at home since children with stronger
foundation of early literacy skills in kindergarten read
independently when they go to primary school rather than
the children who do not have a sturdy foundation of
literacy [4]. Moreover, literacy activities are often found
at school through storytelling.
Storytelling is a common and well-known method in
Early Childhood Education (ECE) since it provides some
aspects that grab attention of children, such as
visualization that helps children to comprehend the story
and the activity could be an aesthetic literacy [5].
Additionally, it has influenced teachers and parents to
deliver the stories in an entertaining way for children. It
might be a tool for teachers to teach positive characters
by providing stories which have moral values and to
introduce the local culture, in order to engage the
children’s awareness of cultures [6], [7].
Some of studies conducted related to storytelling
activities and local culture, for instance the usage of
digital to deliver the story on Sundanese culture which
was successful to make the children enjoyed it and the
introduction of a local character such as Wayang Golek
as a part of local culture to teach cultural values as an
identity of a particular community [8], [9].
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Nowadays, children require enormous influences by
surroundings in enhancing literacy development.
Community environment has significant roles to
influence children in improving literacy skills [10].
Unfortunately, parents and teachers are still unaware
about community services which can support and assist
children’s literacy development [11]. Thus, community
services are needed to assist parents and teachers in
fostering children to achieve literacy development
optimally.
Teaching practices through the digital era could be
very valuable to retrieve countless stories across the
country. It opens the access widely for children to acquire
stories by clicking the button. Zhussupova [7] believed
that implementation of children’s literacy through
storytelling could be done by the teachers who are able to
integrate the storytelling activities with technology to be
more attractive for children, meaning that, it might
encourage children become more familiar with fairy tales
from abroad such as Cinderella, Snow White, Red Little
Riding Hood, and so on. It occurred since people could
access readily. Unintentionally, they do not recognize
their own local fairy tales due to limited resources that
provide a local fairy tale. Thus, the study aims to unpack
the teaching practice through storytelling by delivering a
local fairy tale for children.

2. METHOD
Qualitative descriptive method was used in this
article which involved five tutors who are the volunteers
in one of the mini libraries located in Purwakarta. The
online interview was conducted due to pandemic
situation to obtain the data, regarding preparation and
implementation of learning activities. In addition, study
documentation was equipped to analyse the storybook
entitled “Jonggrang Kaliputung” as a medium for
storytelling activity. Then, thematic analysis was
employed to unpack two themes which consist of
learning preparation for children’s literacy activities and
another one is the implementation of children’s literacy
activities through storytelling of a local fairy tale.

3. RESULT AND DISCUSSION
3.1. Story Telling Preparation of Children’s
Literacy
Storytelling is a common activity used by the teachers
and parents as one of teaching tools to improve children’s
literacy development. Story becomes a part of children’s
world since they love listening to or telling a story in their
early life. In ECE, a story is a central role of teaching
practice because it consists of motivation, meaning,
fluency, language awareness, stimulus for speaking and
writing and communication [12]. There are some aspects

that should be prepared by the tutor beforehand
storytelling. They are contents and packaging.
First, contents are a core of storytelling activity. The
tutor should select a story, as a content, which is relevant
and contextual with the children, meaning that the tutor
picked the story which is suitable with their age and
social culture. The tutors prefer to tell a story about a
local fairy tale that comes from Purwakarta. They believe
that children are required to preserve the local culture and
to get character values through a local fairy tale. It is in
line with Ramdhani, Yuliastri, Sari, and Hasriah [13]
stating that a local fairy tale provides some character
values such as responsibility, independence, honesty,
religion and cooperation. Furthermore, storytelling of a
local fairy tale might be a unique way to improve
children’s literacy and to present the beautiful local
cultures since it might engage children to enjoy, be
interested in and active during storytelling [12].
Several components should be prepared by the tutors.
They are theme, contents, media and mental. First, the
theme is a guideline for the tutors to select the contents,
for instance getting to know the place in Purwakarta
which has the potential to be a tourist destination.
Second, they obtained deep information about a place
which has a story behind it in order to assist the children
in improving literacy development and cultural
awareness at once. Then, they prepared the media made
by themselves. They have a solid team teaching to
develop the various media for delivering a local fairy tale
in order to be more attractive and assist the children to
comprehend it.
Preparing before storytelling was flexible. They do
not have a lesson plan, yet they confess that flexibility
gives them a freedom to be more creative in developing
the ideas of storytelling activity. Lastly, mental
preparation is needed. The tutors explained that
nervousness and anxiety occurred in a particular situation
while storytelling. Typically, it happens when the teacher
is not well-prepared for materials, activities or teaching
media. Regarding storytelling, the tutors should
remember the story by doing several ways such as read
the story in a few minutes and practise how to retell it,
highlight the key points of a story and remember the
personality of the main character [12]. Thus, the
storyteller’s feeling has a connection with preparation
itself.
Second, packaging means the book as a medium for
storytelling activity. The mini library in Purwakarta is a
place founded and developed by social workers in a
community service. They are working with Sundanese
subject teacher deliberation (MGMP) in Purwakarta.
They adapted a book made by a teacher who is a member
of MGMP. The book, entitled “Jonggrang Kaliputung:
Legenda Gunung Bongkok di Purwakarta”, was written
in Sundanese language which has been translated into
Bahasa Indonesia by tutors.
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The purpose of the translation process is to get closer
to the children in introducing a local culture through a
story. One tutor believed that by telling this story,
children are able to recognize one of the natural tourist
destinations in Purwakarta. Moreover, another reason for
the translation process is to assist children to comprehend
the story and could visualize the main character. It was
confirmed that there was a relationship between the
visual and the culture they captured, yet the illustrator
should be more careful and detailed in portraying the
culture in order to avoid misinterpretation [6]. The
packaging of a local fairy tale could be seen below.

Figure 1 Book of Jonggrang Kalapitung

3.2 Storytelling Implementation of Children’s
Literacy
The implementation focuses on how the tutors do a
storytelling and children’s responses to it. There is no
specific time for the tutors do the storytelling activity,
could be once or twice a week, since the teaching practice
is adaptable. However, the tutor said that they have
structured learning activities such as they do the icebreaking for opening, go to the main activity which is
storytelling and closing activity includes discussion or
reflection about the story. Though, children were not in a
formal setting, the tutors set and follow the learning
activity which is child friendly, for instance providing the
games and fairy tales [14].
Implementation of storytelling relates to how the
tutors tell a story in an entertained way. First, they need
to set the place before storytelling. They created a small
group of children and sat down comfortably. The seating
arrangement might be in a U-shape with a distance in
proper [12]. It helps the tutors to use the voice not too
loud or not too soft when delivering the story. Second,
the tutors should make numerous intonations in order to
distinguish narrative readings and dialogue in the story.
Besides, articulation should be clear also. It is very
essential to use proper articulation while delivering a
story to children since this activity is used to improve
literacy skills and the way how to communicate with
others. Additionally, the literacy media are able to
enhance the social interaction of children with peers or
adults [15], meaning that effective communication
constructs the positive social interaction.
During the implementation, the tutors stated that they
told the same story more than once. It is believed that
children will be more familiar with and comprehend the

story it was told repeatedly, for instance Hebb repetition
learning is able to support and facilitate children to
develop children’s literacy, such as and reading [16]. In
addition, during storytelling the tutor repeated the
character’s name and some words as a new vocabulary
such as jengkol. This repetition assists the children to
acknowledge the new vocabulary. In line with this,
Schwab and Lew-Williams [17] mentioned that
repetition across successive sentences accommodates
young children to learn words.
Children’s enthusiasm emerges while displaying the
story with colourful pictures. Yet, the tutor’s barrier is
about how to get back the children’s attention. It might
have happened since the tutors mentioned beforehand
that they told the same story more than once with the
same media. Using various media could provide a new
ambience for children even though storytelling with the
same story. It might create online media as well such as
creating animation movies from the book made since the
online media is very popular and it has positive effects
for children’s literacy skills [18]. Therefore, storytelling
could be implemented successfully by considering the
teacher or tutor skills in delivering the story and creating
various media (online or offline) in order to avoid the
children’s boredom in developing literacy skills and
preserving the local culture.

4. CONCLUSION
Children’s literacy skill is required to develop through
reading or listening to a story. Storytelling is a first step for
children to fall in love with literacy. Besides, there are
countless stories that could be told, for instance a local fairy
tale that is still adored by children. The literacy activities
required an established preparation by forming a team
teaching to select the story and to develop the media. In
addition, enthusiasm of children will be increased when the
tutor or teacher could provide several media and techniques
to deliver the story such as combining the games and fairy
tales. Therefore, the literacy activities facilitate children’s
needs and interests to enhance their literacy skills and to
improve their cultural awareness.
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