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ABSTRACT 

This paper aims to discuss gender equality in early childhood education (ECE) institutions in Indonesia. Based on the 

existing literature, the authors argue that ECE institutions still maintain traditional gender views. The authors also assert 

that in order to overcome gender bias in the curriculum, ECE institutions need to develop two things, namely: gender 

awareness pedagogy and gender sensitive curriculum. Teachers also need to provide opportunities to children to play 

all types of games to children, without segregating them into male and female categories. The main results of this 

literature review highlight the importance of efforts to promote gender equality in ECE institutions in Indonesia.  
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1. INTRODUCTION 

The gender-equality discourse has long been 

launched. However, gender inequality still occurs, 

starting from the lowest level, namely during early 

childhood. Last year, millions of women in the Indian 

state of Kerala formed a 620 km long human chain "to 

speak out for gender equality", following a dispute over 

women's access to a famous Hindu temple there. The 

Sabarimala Shrine was historically closed to women of 

"menstrual age" between 10 and 50 years [1]. This 

happens because of gender imbalances in society. The 

most obvious problem is seen in the social situation, 

where women are marginalized from the public arena, 

such as the realms of politics, economy, and education. 

This is due to a gender gap that is increasingly evident 

[2]. Supported by other news delivered by katadata.co.id 

[3], and there is no guarantee of safety and comfort for 

women to do activities in public spaces.  

In addition, Komnas Perempuan in CATAHU 

explained that the amount of violence against women in 

public spaces during 2020 was 3.602 cases. This is a 

sizable number. It can be traced that inequality, violence 

and discrimination are still mushrooming in society, 

especially in Indonesia, among which the problem is 

gender bias. Gender is a complex and dynamic set of 

ideas, actions, and feelings about what it means to be 

male or female in a particular place, culture, and time [4]. 

Ingraham [5] also emphasized that early childhood is 

the time when socialization informs gender, and early 

childhood can be seen as a starting point for gender 

socialization. The purpose of re-examining this gender 

issue is because the author sees that gender bias is 

increasingly emerging. Gender bias is a policy or 

discourse that prioritizes or harms one particular sex as a 

result of cultural regulations and beliefs. Gender bias in 

education is an educational reality that considers one 

particular gender to be superior, this results in gender 

inequality [6]. In addition, social learning theory shows 

that children will develop their behaviour based on their 

gender according to the expectations of others which 

reinforces their behaviour, and are encouraged not to 

develop behaviours that are considered culturally 

inappropriate [7]. Environment and culture greatly 

influence the gender construction process of a child, 

including the cultural environment at the formal 

education level. 

However, before entering the formal education level, 

family and society are the main places where early 

childhood builds their gender identity. They get gender 

construction from their parents, environment, television, 

films, books, and illustrations [8]. In addition, teachers, 

culture, schools, peer groups, mass media, and other 

family members are figures and things that enable 

children to learn gender roles [9]. Many studies have 

shown a gender-equality discourse in early childhood 

education programs, both in games [10], in the education 

and the learning approach [11], in the learning model 

[12], and in the curriculum [13]. Based on the existing 

literature, the authors argue that gender equitable 

discourse for early childhood in the institution of early 

childhood education programs can be pursued in 

curriculum, teacher interaction and social environment, 

and games. 
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2. THE DISCOURSE OF GENDER-

EQUALITY IN THE CURRICULUM 

So far there is no scientific data that states that men 

are born superior to women. Even in a study, intelligence 

tests showed that women obtained scores that were 

relatively the same as men [14]. Therefore, if there is an 

assumption that a certain gender is higher in strata, it is 

the result of a cultural construction that has the potential 

to give rise to other groups. Although there are also 

studies that show that there are differences in creative 

thinking skills that are differentiated by gender [15], 

however this cannot be generalized. The author assumes 

that every line in the world of education there are so many 

problems that arise so that there needs to be a reference 

for gender justice, namely in the curriculum. 

In early childhood learning it is also necessary to 

develop learning that is oriented towards gender balance, 

by avoiding learning from gender-biased values, both in 

the field of developing behaviour formation and in the 

field of developing basic abilities [16]. This shows that 

there needs to be an effort to clearly include the concept 

of gender equity in the entire education process. The 

author assumes that by including the concept of gender in 

the curriculum in Indonesia it will be integrated into the 

entire educational process. So as to minimize gender bias 

that occurs in the institution of early childhood education, 

both by the system, teacher communication and other 

things. 

To overcome gender bias in early childhood 

education, we need to pay attention to two things, namely 

gender awareness pedagogy and gender sensitive 

curriculum [17]. Gender-aware pedagogy means that 

teachers understand and are aware of gender which then 

becomes their attention in every action, interaction 

communication and policy. We understand more briefly 

so that every teacher's response to children is not gender 

biased. As stated by Roger, that a self-aware teacher can 

create awareness in students. Besides, related to gender-

sensitive curriculum, it can be understood that it is time 

for gender to be considered more deeply, covering the 

whole of education, by including it in the curriculum. 

3. GENDER EQUALITY DISCOURSE IN 

TEACHER INTERACTION AND THE 

SOCIAL ENVIRONMENT 

Many teachers of early childhood education think that 

gender issues are not important for early childhood, they 

are considered too quick to introduce complex problems 

such as gender to children [18]. Thus, in general there are 

very few practitioners in early childhood, in this case 

teachers, who actually try to challenge the tradition of 

gender stereotypes [17]. This shows that the teachers 

have the opportunity to carry out gender bias in teaching. 

This is because gender flexible teaching can only be 

practiced by teachers who are gender aware [19]. 

One of the developments in early childhood is social 

development. Corresponding to social development is the 

formation of one's own gender. As children grow up, 

cultural codes of femininity and masculinity are 

strengthened and contested by the compilation of 

children who are assisted by their social environment 

[20]. Every day, it will train children to respond to their 

gender. Children will determine their response to the 

influences that enter their daily lives, and they will 

develop their gender roles through this response [21]. The 

response that occurs is understood as an interaction. 

Verbal interactions are not the only interactions; non-

verbal interactions with other children and with teachers 

that greatly influence communication competence and 

making intersubjective meanings. 

There is one interesting study, namely deGroot Kim's 

research [21] where there is a document that shows that 

boys accidentally construct gender through nonverbal, 

boys do wrestle in front of the door while waiting for the 

break. Unfortunately, whenever this happens, the teacher 

asks the boy to come out first while the girls wait. 

Inadvertently the teacher is displaying a gender bias 

against all the children in the class. The gender message 

that was conveyed was that girls waited in class, and boys 

could go out first. 

Often teachers instil certain values related to 

children's identities, such as the categories of boys and 

girls [22]. Teachers are expected to create an 

environment where children can observe and absorb 

messages about a fairer gender. In this regard, Blaise [23] 

suggests that teachers need to expand their knowledge by 

promoting gender critical awareness in children by 

challenging or destroying masculine norms and starting 

to foster equality between boys and girls in educational 

institutions, including in early childhood education 

programs. The author proposes that realizing gender 

justice is by facilitating fostering understanding of gender 

and providing direction for gender reflection to teachers. 

The hope is that the practice of gender fairness is 

reflected in his actions after it becomes his own person. 

So that in social and interaction, the teacher will 

consciously construct gender equity in early childhood.  

4. GENDER-EQUALITY DISCOURSE IN 

GAMES 

Researchers on play agree that play is powerful 

against gender development. From eighteen months to 

three years of age, young children are involved in parallel 

play where activities are involved side by side [24]. No 

wonder every activity of these children is all in the form 

of play. Blackfort explained that in the 19th century the 

middle class began building playgrounds as a struggle to 

develop children's development and to teach gender skills 

through games and activities. Exactly in the same year, 

namely 1930, also known as the slogan of children's 
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rights, is play. As the line of life develops, the game also 

continues to experience progress and innovation.  

Research on play shows that play has a large impact 

on children's gender construction. Games provide critical 

development opportunities to foster how children can 

formulate new meanings that they compile so that they 

are balanced at home and at school [25]. Children play 

with gender meanings, play roles in different categories, 

and build their own gender identity. 

Gender is the result of social construction, so that the 

impact is in accordance with the construction. There is 

also a negative potential for play in the realm of gender, 

including the dominance of the power of masculinity 

built by boys in games, so that boys who do not show 

masculine are categorized as boys who fail [23]. Then 

Chase [26] also shows how boys can access more football 

games, trucks and racing cars. Meanwhile, women had 

more opportunities for dolls, kitchen, pony games. This 

gives boys and girls different play opportunities. 

Certainly, shows a gender bias. 

In addition, there is an expectation for girls to be more 

inclined to play towards regular games while boys are 

expected to be more inclined towards irregular play [27]. 

Children also learn when socializing with peers or adults, 

during play learning activities in early childhood 

education, through imitating and assimilating from 

behavioural attitudes and tangible concepts obtained by 

children [10].  

However, based on some literature, there is 

something interesting about technology education. 

Several activities and themes in early childhood 

education can be used as further conversation for 

educational purposes. The reason is that Turja et al. [13] 

analysed that the curriculum of the early childhood 

education program generally does not include specific 

guidelines to ensure the equality of boys and girls. 

However, the technology education that is proposed is 

expected to pay attention to gender roles. It is further 

explained that to provide equal opportunities for boys and 

girls to play all kinds of games that lead to technology, 

with the aim of maintaining equal interest in boys and 

girls [13]. 

In summary, if we want to understand how gender 

discursively regulates children's feelings about 

themselves, then we can analyse how each dimension 

works in their lives, this can be seen from children's 

attitudes, gestures or styles [19]. For example, the way 

children stand, perceive, and give conditions to reveal 

gender characteristics and how they struggle to get things 

as gender creatures. The author proposes that for a 

gender-equality discourse on games, adults, especially 

teachers, do not classify certain games. Every child has 

the right to play the games they want without any social 

construction affecting them, so that playing opportunities 

can facilitate children's interest. 

5. DISCUSSION 

Based on the basis of the Indonesian State, namely 

Pancasila and the 1945 Constitution as described in the 

introduction, the State should guarantee justice for its 

people. If it is carried out according to the basis of the 

State, there will be no more discrimination, violence, 

oppression, fraud, crime, intimidation and so on. In terms 

of education, the basis of this State can be a reference for 

achieving educational goals, starting from the lowest 

education, namely early childhood education, one of 

which is by paying attention to gender justice. This effort 

is expected to minimize the existence of marginalized 

groups. School power must play an active role in 

realizing gender equity in formal early childhood 

education institutions. 

To emphasize even more, gender justice can be 

realized by eliminating discrimination between women 

and men [28]. Gender justice means that there is no 

standardization or specificity of roles, multiple burdens, 

marginalization, subordination or violence against men 

and women [6]. Marpinjun and Ramsey’s research [29] 

shows that the importance of reflection is done by adults, 

especially teachers, because through reflection, 

especially critical reflection, someone will understand the 

gender problems that have been carried out, it could be 

by distinguishing colours or icons in male or female 

students or other. It is hoped that the teacher understands 

the imbalance that is being carried out, so that in the 

process of learning and / or playing the teacher is more 

gender equitable to children, especially early childhood. 

6. CONCLUSION 

The findings of this paper reveal things that are 

generally still gender biased in the scope of early 

childhood education. Gender problems play out in the 

realm of early childhood education, starting from the 

curriculum, teacher and social interactions to games. 

Gender is no stranger to being a dilemma for practitioners 

of early childhood education programs. So it is time to 

realize together to try to destroy the culture of gender bias 

in early childhood education which has been in the chain. 

A gender justice that is wanted to be achieved in 

sustainable development is the guarantee of 

comprehensive access to education, health services and 

the economy. It should be emphasized that biological 

differences cannot be used as a measure for 

discrimination on educational, socio-political, cultural, 

legal, economic and defence and security rights [5]. 

Based on the existing literature, the author proposes three 

points on gender-equality discourse in early childhood 

education institutions, including gender-equality 

discourse on the curriculum, social environment 

interactions and games. 
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Based on the existing literature, the author proposes 

three points on gender-equality discourse in early 

childhood education institution in Indonesia, including 

gender-equality discourse in the curriculum, teacher 

interactions and the social environment, and games. 
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