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ABSTRACT 

Teachers’ academic qualification is supposed to correlate with a person’s skill in a particular area. Thus, in many 

countries academic qualification has become a significant marker of professionalism. In Indonesia, the teacher’s 

professionalization scheme has emphasised academic linearity in every level of schooling including early childhood 

education (ECE). ECE, which is specifically different from other levels of schooling, requires other qualities (such as 

caring, nurturance, and patience) in addition to academic competence. In reality, ECE teachers’ in Indonesia have 

various educational backgrounds which are not necessarily linear with the field of early childhood education. Some 

research shows that ECE teachers’ teaching performance is not related to the linearity of their academic background. 

Based on literature review, this paper will examine what has been understood about ECE teacher professionalism and 

its relation to academic linearity. The study concludes that the quality of early childhood learning in kindergarten is 

influenced largely by factors of the teacher’s educational linearity. 
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1. INTRODUCTION 

Teacher professionalism in the scope of early 

childhood education is an important thing to be able to 

produce good and quality output, because early 

childhood is a place where basic knowledge and skills are 

anchored for future generations. States that the demand 

for quality service delivery is becoming increasingly 

heavy in the world of education [1]. Professional teachers 

will be able to direct the educational goals of building the 

young generation into a hopeful nation generation [2]. 

Several opinions provide clarity that the task of teacher 

professionalism is related to the need to have adequate 

knowledge in accordance with their field of work because 

of the skills needed to support the learning process as 

well as some of the required attitude and personality 

characteristics. 

Linearity has a huge influence on the success of 

student achievement [3]. In the field of education, 

especially early childhood education, demands for the 

ability to provide more professional services have an 

increasingly important meaning [4], meaning that with 

the diversity of characteristics possessed by different 

children, the knowledge and skills of teachers are needed 

to understand and guiding early childhood so that they 

can grow and develop properly. Early childhood 

educators are expected to be able to reach all knowledge 

about early childhood development both in terms of their 

needs and characteristics of the child, besides that 

teachers must have the qualifications, competence, and 

dedication in the realm of early childhood education to 

carry-out their duties as an educator. A teacher who is 

said to be linear in academic qualifications must have a 

broad insight into the stages of child development so that 

he is said to be a professional in applying his knowledge 

to early childhood. 

But unfortunately, in Indonesia there are still many 

educators who have non-linear academic qualifications 

or do not have an early childhood education background. 

This paper will discuss whether academic linearity is 

important in the practice of early childhood education 

and whether linearity determines professionalism? This 

paper is written based on an analysis of the existing 

literature and research on teacher educational 

backgrounds and their competence, performance and 

professionalism. 
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1.1. Teacher’s Professionalism in Early 

Childhood Education 

Teacher professionalism is closely related to the 

ability to realize and actualize the competencies required 

for every teacher [1]. Professional itself comes from the 

word profession which is defined as a job that requires 

further education in science and technology which is used 

as a basic tool to be implemented in various useful 

activities [5]. Teacher professionalism demands that it 

continues to develop in accordance with developments in 

science, technology and the needs of society. Teachers 

are key to improving the quality of education, and they 

are at the center of any educational reform effort aimed 

at change. The teacher's role cannot be replaced by 

anything because in cultivating the attitudes and 

personalities of students, it is the teacher who applies 

them directly. The professionalism of early childhood 

educators can be seen from their academic qualifications 

and teaching experience. If the academic qualifications 

of an early childhood educator have met the requirements 

and standards of early childhood education, then they will 

have the appropriate competencies and are needed in 

managing early childhood learning [6]. 

1.2. Linearity  

Teacher qualification can be viewed as a job that 

requires qualified abilities. In the field of education, 

linear is the conformity between the diploma or 

department taken with the subjects being taught 

according to what the teacher teaches at the school or 

place of teaching [7]. Linear teachers are generally more 

competent so that these more competent teachers are in 

fact more professional in carrying out their duties to 

become teachers [8]. Linearity has a huge influence on 

the success of student achievement [3]. The quality of 

early childhood learning at the Kindergarten level is 

largely determined by the performance of the educators 

themselves. PAUD teachers must have a PAUD 

certificate as a higher education institution and program 

that prepares PAUD teachers who are significant in 

improving early childhood education, then have 

professional teacher skills, responsibility for roles and 

functions as educators and have characteristics as PAUD 

teachers [9]. The government itself is of course very 

concerned with linearity because it is to improve the 

quality of education and invite teachers to rise up and be 

motivated to become learner by pursuing the required 

qualifications 

2. BACKGROUND 

2.1 The Importance of educators 

Quality educators must have a strong commitment 

and sufficient competence to create a situation that 

encourages initiative and passion and responsibility for 

lifelong learning. The availability of qualified teaching 

staff and teachers is one thing that needs to get attention 

and also the spotlight [10]. Within the scope of early 

childhood, where children are in the golden age, of 

course, they need a qualified educator to meet the needs 

of children with different characteristics. A quality 

teacher certainly understands, understands and masters 

the curriculum, learning methods, and the stages of child 

development. Hisrich Peters (2013, 13) in [10] suggests 

that a teacher's educational background is a foundation in 

carrying out a professional activity. 

The problem of teacher professionalism is not only 

measured through teacher standard tests, in an article 

written by [11] says that in terms of work culture, which 

means the level of teacher professionalism measured 

through work culture will increase accountability so that 

it is sustainable in the application of teacher standards . 

The development of teacher professionalism is a key 

process in the broader agenda to raise standards and 

increase the capacity for community growth by 

improving policy practice in the sphere of education [12]. 

One of these policies is regarding the linearity of the 

diploma, the aim of which is to increase the 

professionalism of educators in each institution. With this 

kind of process a nation and state can pass on religious 

values, culture, thoughts, and expertise to the next 

generation so that they are truly ready to face the future 

in a brighter life [13]. 

2.2 Teacher Competence 

There is also another research written by Dale [14] 

that talking about the teaching profession means teaching 

is a profession, even when we cannot mark the core 

characteristics. The attempt to acquire the characteristics 

associated with the profession is usually called 

professionalization, a job strategy which is sometimes 

called a professional project. Several aspects of the 

teacher professional project appear to be working. 

However, in today's industrial society, most 

professionals are directly employed and regulated by the 

state. As points out, some professions have a form of 

licensed autonomy, while others have regulated 

autonomy [15]. For teachers themselves, this involves a 

clearer specification of what they are expected to achieve, 

rather than leaving it to professional judgment. However, 

it is not entirely true that, as Neave implied, states thus 

ignore any interest in how they achieve these things. 

Hoyle uses the term professionalism to refer to the 

strategies and rhetoric used by members of a job in an 

attempt to improve status, salary and circumstances. 

However, he uses the term professionalism to refer to the 

knowledge, skills, and procedures used by teachers in the 

teaching process. Now there is not only a struggle for 

professionalism in the conventional sense, but also a 

struggle for professionalism. The state has taken a 

proactive part in this, both positively (in the sense of what 
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it consists of) and negatively (in terms of what should be 

prevented if not prohibited). Indeed, [16] argues that in 

England, during the so-called golden age of teacher 

control from 1944 to the mid-1970s, parents of children 

in public schools were expected to trust professionals and 

accept that teachers know what is required best for their 

children. The state does not appear to want to intervene, 

even though it is effectively paying teacher salaries. 

2.3 The Importance of Linearity 

It was also said from the research conducted by 

Saroni [17] that the State of Indonesia itself has been 

enforced some time ago, this has become a concern and 

a problem for teachers who already have a diploma but 

are not in accordance with the subject being taught due to 

the adjustment of teaching material with Academic 

qualifications and diplomas are the standard measures of 

material ability being handled [17] Therefore, a policy 

regarding linearity was born that aims to increase the 

professionalism of teachers and teaching staff in 

educational institutions. Teachers in the education and 

learning process are those who have educational 

qualification backgrounds and of course they are the ones 

who have the feasibility of teaching according to their 

respective professions [18]. Linearity actually wants to 

make human resources in Indonesia as users or experts in 

a particular field. As is the case with early childhood 

educators where the goal of teaching with children who 

are still in their golden age means that the provision of 

educational services to children must be in accordance 

with the provisions so that the developmental aspects of 

each child can be achieved optimal. 

3. CONCLUSION 

The professionalism of an early childhood educator 

can be seen from the academic qualifications and 

teaching performance of the teacher. Professionalism is 

also used for matters that refer to knowledge of skills and 

procedures used by teachers in the teaching process. 

Linearity itself is a very important thing and should be 

owned by every teacher in order to make student output 

more competent because the insights and knowledge 

possessed by the teacher are more focused on the field of 

study they are working on. PAUD teachers must have a 

PAUD certificate as a higher education institution and 

program that prepares PAUD teachers who are 

significant in improving early childhood education. This 

is a necessity and a demand that currently early childhood 

educators must have academic qualifications in 

accordance with their field of work. In addition, the term 

professionalism can also be shown to members of a job 

who use strategy and rhetoric in an effort to improve 

salary status and conditions. 
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