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ABSTRACT
Over the past 60 years, parenting style has been consistently explored, particularly with regard to its role in children’s
development in western society. Various studies show that authoritative parenting is the best and the most effective
parenting style to be applied universally to support optimal children’s development. This paper aims at exploring how
the implementation of parenting style is highly affected by the cultural context of the society. Different cultural values
reflected in individualist and collectivist cultures shape different understandings of parenting and thus different
parenting styles. The two cultures perceive authoritative parenting style differently. To collect information, the author
reviewed the literature on parenting practices in Asian, European, and American countries. The results of this paper
highlight the need of having a better understanding on how the parenting style which is considered the best in one culture
can be distinctly perceived by other cultures.
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1. INTRODUCTION
Parenting plays a significant role in all of children’s
development [1]. Parenting style is an approach used by
parents to introduce culture and environment to their
children. Parents generally tend to have the biggest
influence on children’s development because the parentchild interaction is frequent and repetitive. Parenting is
an activity that involves physical and environmental
factors through daily interaction processes to develop all
aspects of children’s development and shape their
character [2], [3], [4]. Parenting is influenced by many
factors, one of which is culture [5].
Parenting cannot be separated from the postcolonial
condition. Most of the parenting practices today are based
on western theory and practice, such as Baumrind’s
parenting theory and parenting programs, such as TripleP (Positive Parenting Program) [6], Nurturing Parenting
Programs [7], PEP (Parents Encouragement Program) [8]
and many more. Baumrind’s theory predominantly
informs research on parenting in various countries,
including Asian countries. The theory explains four
parenting styles, one of them is authoritative parenting
that is mostly applied in Europe and America. The impact
of globalization and the stereotype that everything comes
from western is the best [9] make authoritative parenting
considered the best parenting style and can be applied
universally to optimally support children’s development
and academic performances. However, research in China
[10] suggests that authoritative parenting is not related to

a student's academic performances. Based on the
literature review, the author is motivated to find out more
about the authoritative parenting style in different
cultures.
This paper is organized as follows. Section 1 is an
introduction. Section 2 describes the most common
differences in parenting styles. Section 3 is the paradigm
used by researchers which produce criticism of parenting
theories in section 4. Section 5 discusses parenting in
different cultural contexts. Finally, section 6 concludes
the paper.

2. AUTHORITARIAN VS
AUTHORITATIVE PARENTING STYLE
As explained in the introduction, the concept or
theory that is commonly referenced in research on
parenting is that of Diana Blumberg Baumrind.
Baumrind was an expert developmental psychologist
from the United States who researches parenting styles.
She categorizes parent’s behaviour toward children into
two dimensions, namely parental demandingness and
parental responsiveness [11]. Parental demand refers to
the extent to which parents expect and demand children’s
maturity and responsibility meanwhile, parental
responsiveness refers to a parent's general tendency in
providing warmth, support, acceptance, and positive
response towards the children’s needs [12].
The combination of parental demandingness and
parental responsiveness results in four parenting styles,
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which are authoritative style, authoritarian style,
permissive style, and neglectful style [11]. The
combination of high control and low responsiveness
makes an authoritarian parenting style, whereas the
combination of high control and high responsiveness
creates an authoritative parenting style. The combination
of low control and high responsiveness yields a
permissive parenting style, and the combination of low
control and low responsiveness creates a neglectful
parenting style.
Authoritarian and authoritative styles are the two
most common parenting styles. Since those two styles
show a high level of control, authoritarian and
authoritative parenting styles only differ in the level of
support. Other researchers have noted that the control
exerted by parents’ styles become the characteristics of
the two parenting styles [11], [13]. The control of
authoritarian parents is very direct and demanding, while
the control of authoritative parents is characterized by
cooperative and being assertive. Authoritarian parents try
to guide children by dominating most of their interactions
and enforce obedience based on the provided directions,
meanwhile authoritative parents try to support children to
be the one who can reveal the opinions and maintain their
personal perspectives [2].

3. POSTCOLONIAL PERSPECTIVE
This research is based on postcolonial theory.
Although postcolonial theory varies [14], the main
objective remains the same, that is to explore, understand,
and analyse sharply the diversity of continuities of
colonialism in the contemporary world [15]. According
to Said, colonialism prevails through the persistence of
colonial hierarchies of knowledge that promote some
cultural diversity [16]. From a postcolonial perspective,
the definition of colonialism includes domination of a
country over other countries, global over local,
domination of one knowledge and discourse over others
[17]. Colonial legacy persists even when the country is
no longer colonized; moreover, it controls people's minds
[18], [19].
Matters in Global South countries such as African and
Asian countries are often frequently assumed to be
attributable to the development standards and norms
developed in Global North such as America and Europe,
creating an idea that everything coming from the Global
North is preferential and shall be the norm. Therefore,
non-western parenting is often perceived as inadequate
parenting, requires correction, and has low values,
causing the parenting to be regarded as “the other”. The
othering raises the subaltern, which in this matter, refers
to people implementing non-western parenting.
According to Gramscian theory [20], the subaltern is a
group of people of a certain race, social status, gender,
and culture that is seen as an underclass/a low-rank
people.

The continuous effects of colonialism are also seen in
the existing parenting programs. The research conducted
by Leung, Sanders, Mak, & Lau in Hongkong [21],
Matsumoto in Japan [22], Sumargi in Indonesia [23], and
Guo in China [24] showed how parenting in those
countries was influenced and based on the western
theories. Western theories of parenting have been
criticised as the practices are often different from the
theories; furthermore, they lack cultural sensitivity.

4. CRITICISM OF PARENTING
THEORIES
There is quite a large amount of research on
parenting. Baumrind’s theory highly dominates research
on parenting in many countries, including Asian
countries. A study in the United States using the
European-American middle-class children as a sample
entirely promotes the notion that the authoritative
parenting style was always related to children's ultimate
success [25], [26]. Berger states that the authoritative
parenting style is the recommended parenting style since
children who are raised democratically will achieve
success, are reliable, and are responsible [27]. The many
claims made by the researchers on the universality of
authoritative parenting and the repetitive propagandas
strengthen the opinion that the best parenting style is
authoritative so that it becomes a regime of truth and a
worldwide standard of parenting style [28].
On the other hand, the research of Deater & Dodge in
Africa questioned the idea of the authoritative parenting
style which was always related to the optimal compliance
among children and teenagers [29]. Accordingly, there
are controversies of whether authoritative parenting has
the same impacts on non-European children and
teenagers. This questioning is strengthened by the
research of Watabe and Hibbard in Japan [30], Chen and
Wong in China [31] which indicates that the authoritarian
parenting style gave a positive result on children's
academic accomplishments.
The relationship between the authoritative parenting
style and student’s academic achievements is only valid
among European-Americans [32]. Chao argues that nonAmerican-Europeans interpret the meaning of the
authoritarian parenting style differently [33]. For them,
authoritarian parents are defined as parents who care,
control, and pay attention to children; however, for
American-Europeans, those behaviours are very
controlling and dictatorial for children.
The definition of parenting is also a bias as the norms
and standards applied tend to follow the western
countries, whereas parenting style is highly influenced by
the culture and ethnicity in which the people live. The
best method of parenting and knowledge about what
children shall learn are derived from cultural knowledge
which are introduced and preserved from one generation
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to the next generation [34]. The parenting standard has
been universalized because the parenting scale used in
the Global North is adapted in the Global South [35]. It
can be confirmed that the indicators of the measuring
instrument are not suitable for a certain cultural context
so that parents are forced to answer based on the
determined standards.

5. PARENTING IN DIFFERENT
CULTURAL CONTEXT
The most noticeable differences in parenting
practices are the rarity of authoritative parenting in nonwestern cultures. Authoritarian parenting is perceived as
a traditional/primitive parenting style [36]. Non-western
parents expect their children will obey and be respectful
of what is instructed without getting resistance, so that
those parents carry inherent authority than it does in the
west. Does this mean authoritarian is typical of
traditional/primitive parenting style? That is not the case.
Traditional cultures are generally inclined towards
the authoritative parenting style because they tend to be
high in demandingness and responsiveness; however,
their demandingness is very different from the
authoritative parents in western countries. The
differences in demandingness are caused by the
differences between the two cultures. According to
Wishnuwardhani and Mangundjaya, Global North
countries have individualist cultures regardless of the
society and they only focus on themselves; meanwhile,
Global South countries have cultural values where the
people are attached to a strong bond and every individual
is obligated to maintain group loyalty and focus on the
communities in which they live [37].
Cultural values and aspirations are transmitted from
one generation to another through the practices of
parenting. Bornstein contends that cultures influence
parenting as the cultural belief and the attitude of
parenting practice are preserved and transmitted [5].
Accordingly, different cultural experiences in the
practice of parenting shape an individual that is different
from one another. Parenting attitude is influenced by
direct and non-direct effects of the individualist and
collectivist cultures.
Individualist and collectivist cultures refer to how
individuals perceive themselves in a relationship with the
other member of the society [38]. Collectivism highly
stresses the interdependent relationship with one another;
in contrast, individualism stresses self-independency
[39]. The two cultural orientations are related to a
different way of thinking and behaving, such as
emotions, moralities, goals, and social relationships. A
society that develops characteristics of individualism
supports emotional independence, assertiveness,
autonomy, and the need for privacy where the individual
loosens its bound with the others [40]. On the contrary,

collectivism prioritizes socialization, obedience,
security, and family integrity [41]. The different thoughts
and behaviours between the two cultures cause
differences in the fundamental basics of parenting
attitude and its results in children of various cultural
communities.
In collectivist countries, individuals shall learn to
refrain from expressing self-desire and helping one
another. Parents teach values, such as being helpful,
obedient, and interdependent in a group as a family and a
country. Parents imply strict control, rules, and warning
[42]. Meanwhile, in individualist countries, parents tend
to adopt a more democratic parenting style since in
individualist cultures, autonomy, independence, and selfinterest are the focus in socialization [43]. Contextually,
they stress negotiation and responsiveness toward
children. Collectivist cultures have different motivations
from individualist cultures in embedding values of
respecting the group. Kagitcibasi argues that in
collectivist cultures, children perceive strong control of
parents as a normal thing and it does not always reflect
parent’s cruelty because it shown care and concern; on
the other hand, in individualist cultures, parent’s strong
control is considered as dictatorial and reflects the cruelty
of the parents [38]. It has been shown that cultural
factors, such as race, ethnicity, and social-economic
status influence parenting styles. This statement is
strengthened by research conducted by Rebecca showing
that a study in Singapore among ethnic Chinese, Indian,
and Malay groups showed that authoritarian parents
make Malay teenagers able to adjust their behaviour
better in their school [44]. Authoritarian parenting style
was more related to positive development outcomes if the
social environment of family and society provides good
responses in accordance with the parenting style.

6. CONCLUSION
It can be concluded that parent’s behaviour and
involvement play a significant role in parenting. The
western parenting practices and theories still have a
strong impact and are predominant, so anything that is
not in line with them will be perceived as wrong and
different. There are different viewpoints regarding
authoritative and authoritarian parenting in the context of
different cultures because parenting behaviour and its
impacts differ from one culture to another. Every culture
develops its patterns in raising children. Matters that are
considered good in one culture can be considered as
maladaptive by another culture.
In collectivism, parents' closeness to children and
parental responsiveness are shown by rules, guidelines,
and monitoring. Conversely in individualism, parents'
closeness to children and parental responsiveness are
shown in a democratic way with warm hugs and praise.
So, parents who control their children represent a
negative parenting style in the individualist group
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because it is not appropriate with their culture norms.
Therefore, the meaning of the best parenting style tends
to be influenced by the norms and values in the respective
culture.
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