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ABSTRACT

Covid-19 pandemic forces the schools to close and the students learn from home. Online learning becomes one of the
consequences. However, not all teachers and students are able to implement online learning because of several factors.
This phenomenon is experienced by the front-line Indonesian teachers who teach in the remote area, or in Bahasa
Indonesia namely “Terdepan, Terluar, dan Tertinggal (3T)”. The aim of this study is to investigate the practice of
teaching and learning in remote areas and challenges the front-line teachers face in this pandemic situation. The study
used qualitative data analysis using an interactive model which included data collection and data reduction, display data,
and draw and verify the conclusion. The results show the biggest challenges for front-line teachers are the limited
telecommunication equipment on the part of the students, and a stable network, and the cost of the internet as it is not a
free service. Other challenges are the students' low discipline and motivation in completing the assignments, lack of

their attendance when the teachers visited their homes, and the lack of support from parents and government.
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1. INTRODUCTION

The Covid-19 pandemic has changed a lot of things,
especially in the education sector [1], [2], [3], [4], [5], [6].
[7], [8]. Previously, learning activities were centered in
schools. Today, direct face to face activities in schools
are limited and most educational activities are conducted
online.

Closing schools physically and replacing them with
learning at/from home has changed the teaching and
learning system [9]. School managers, students, parents,
and teachers must migrate to digital or online learning
systems, which is broadly known as e-learning [10], [11],
[12] or known as online learning or "pembelajaran
daring" in Indonesian.

So far, the study of the online learning system in the
Covid-19 era focused on two trends [13]. Firstly, it
focuses on researching the online learning
implementation [14]. [15], [16], [17], [18], [19].
Secondly, it investigates the problems or the impacts of
the policy of online learning implementation [20], [21].
Yudiawan adds that evaluation in the implementation of
online learning has not been carried out comprehensively
in both of these research trends [13]. Most of all,
evaluation is important in every implementation of
activities or programs to ensure the objectives are in line
with standards [22].

This research aims at complementing the literature
about evaluation and online learning implementation,
especially in remote areas which creates certain
challenges for the teachers there. The Indonesian 3T
schools are struggling in their learning activities and face
a lot of obstacles. The most important one is the limited
communication and internet access which becomes the
biggest struggle for the remote area teachers.

The main problem in the 3T area besides the lack of
access to education, is also facing a lack of teachers.
Since 2015, 7093 teachers have been sent to the front
lines of the country to equalize the quality of education.
7093 teachers are spread across 93 districts, which in
their territory include the frontier, outermost, and isolated
areas (www.indonesiabaik.id). Before the pandemic,
teaching in 3T areas had become a challenge for teachers
because the access to schools is far and difficult, with
damaged and unpaved roads and far from the economic
center. During the pandemic, the difficulty increases
because in carrying out online learning, the teacher must
keep thinking of ways to make learning materials
available to students while the access to
telecommunication and the internet is very limited.
Although the government provides concessions through
simplifying the learning design and emergency
curriculum, teachers are still required to complete
teaching materials on time and meet the predetermined
learning outcomes.
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2. METHOD

The research uses descriptive qualitative design. The
purpose of this research is to describe the challenges
faced by teachers in the 3T areas in implementing the
learning activities during the Covid-19 pandemic. The
learning here means all types of learning activities
including online learning (daring), offline learning
(luring), and blended learning. The respondents of this
research were the front-line teachers or in Indonesian
called “Guru Garis Depan” who teach in the primary and
secondary schools at remote areas.

The research was firstly conducted by distributing
questionnaires through google form to the respondents.
The 3 respondents out of 20 respondents then were being
deeply interviewed through a phone call. The selection
of respondents was based on the representation of the
types of learning carried out during the Covid-19
pandemic, which are online, offline, and blended. The
main difficulty in capturing respondents was the
telecommunications access to reach and contact the
teachers who work in the 3T areas. Data were collected
from September to October 2020. Respondents were
scattered in 3T areas in the Provinces of East Java, Papua,
and East Nusa Tenggara.

Several aspects were explored through the interviews:
(1) types of learning practices during the pandemic; (2)
obstacles and challenges faced by teachers; and (3)
support and assistance received by teachers.

The analysis of research data was carried out using
the analysis model of Miles & Huberman which consists
of three stages, namely data reduction, data display, and
conclusion drawing and verification [23].

3. RESULT AND DISCUSSION

The challenges faced by the 3T areas teachers in
carrying out online learning during Covid-19 are:

3.1. Online Learning is Very Difficult to
Implement

Despite the government policy about learning
implementation during Covid-19, the schools in 3T areas
are closed and the front-line teachers must teach through
online-based learning. Yet, in reality, this is difficult to
implement in 3T areas. From the 20 respondents, thirteen
said they faced no option but implemented the face-to-
face learning through home visits, three teachers
implement offline learning at schools, and four others try
to combine online and offline learning at schools. None
of the 20 respondents are doing fully online learning.
Mulyasa states that the role of teachers is not only
conveying information to the students, but also able to be
the facilitator that focuses on facilitating the learning
process, thus, the students can learn in the class
atmosphere of fun, happiness, full of enthusiasm, not
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anxious, and able to express opinions openly [24]. Thus,
what is meant by a facilitator is that the teacher must
prepare himself in any situation, including the current
pandemic state. If there are students who cannot
participate in classroom learning and are required to learn
online, the teacher must be able to facilitate this online
learning demand. If students cannot go online, one
example is that teachers can come to students at home or
vice versa; students can come to the teacher's house [25].

3.2. Limited Communication and Internet
Access

The main thing that becomes the biggest struggle in
the 3T area online learning implementation is the
limited communication and network devices, both
telephone and internet signals. The internet is difficult to
access, where it is only reachable in certain spots
because of the hilly landscape. On the other hand, some
of the places still have no continued electricity services.
The electricity is only available in some hours and even
blackouts in most of the hours. It is difficult to access the
alternative learning facilities from the Ministry of
Education or Kementerian Pendidikan dan Kebudayaan
through educational television channels. The limited
economic condition of the parents also becomes the
struggle of the students. They cannot afford a cellphone,
computer, or laptop to be used as a learning tool. Even
they rarely have money to buy the internet. Problems
related to the limited telecommunications devices,
difficult and unstable internet network access due to
geographical conditions, and the inability to purchase
internet implement online learning becomes less
effective [26].

3.3. Limited Road Access

Because the schools are mostly closed, while
telephone and internet networks are limited, teachers are
doing home visits to students' houses. Some visit once a
week, some up to three times a week depending on the
number of students. The challenge with this home visit is
that the students' houses are far apart and difficult to
reach due to the hilly geographical and the damaged and
unpaved roads. To work around this, the teacher borrows
people’s houses to be used as learning posts. This learning
post is a gathering point for several students whose
houses are around the post. Within a day, the teacher will
tour several learning posts.

The concern of teachers is in those who are forced to
do face-to-face learning in schools. The distance from
students' houses that are difficult to reach for home visits
has made schools reopen themselves in several areas with
various restrictions. Those are the restrictions on the
number of students and the number of meetings only once
a week for each class. However, respondents who
conducted face-to-face learning at school express a lot of
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concerns because students often neglect health protocols
and are not used to wearing masks.

3.4. Students’ Learning Motivation and
Discipline

The students' learning motivation and discipline
become a certain problem for the teachers. Students
perceive the pandemic as the holiday time which makes
them have no motivation in attending the learning
activities. The students are often not at home even though
they know the teachers will have a home visit that day.
Sobon emphasizes that in learning, motivation is one
important factor that influences the efficiency of the
learning activity because motivation pushes the students
in doing learning activity [27]. Learning motivation also
means the overall driving force from within the student
which boosts the learning activities that are manifested in
the form of the need, encouragement, and effort of
students in carrying out activities to achieve goals.

3.5. The Lack of Parental Participation in
Assisting the Students to Learn

Ideally, when the students are mostly at home, then
the parents are expected to assist their learning activities.
In reality, as the impact of the lack of education, the
parents in 3T areas cannot do their role properly. Based
on the data obtained, several students were expected to
help on the farm or to attend traditional events with their
parents and so they were unavailable during home visit.
Parents also have to work and take care of the house, so
that communication occurs only in one direction,
teachers send assignments, parents send children's work,
without supervision in learning [28].

3.6. Government Support

Up until October of 2020, only two out of twenty
respondents said they received support in the form of real
assistance from the government or related agencies. One
respondent stated that he received support in the form of
emergency curriculum socialization, training on making
learning videos, and training making quizzes using
google form. One other respondent stated that he received
assistance in the form of BDR (learning from home)
transportation money and internet access. Unfortunately,
both the internet and training in making learning videos
or making quizzes using a google form to support online
learning cannot be used due to the lack of an internet
network. There was also internet credit allowance for
students, but it cannot be used because students do not
have cell phones.

4. CONCLUSION

Online learning is the answer to the implementation
of government policies on learning at/from home during
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pandemic. However, due to the uneven development of
telecommunications  infrastructure  in  Indonesia,
geographical conditions, and the minimal economic
capacity of parents, it becomes a real challenge for
teachers in the 3T areas in implementing online-based
learning. Therefore, if special efforts are not made such
as home visits and reopening the schools with health
protocol rules, students' access to teaching and learning
materials will be very limited. This even becomes the real
potential of the virus to be spread which actually had
been tried to be prevented through learning from/at home
policy. Therefore, the basic thing that is urgent to be
resolved by the government is the problem of
telecommunications infrastructure and the provision of
supporting telecommunications devices that support the
implementation of online learning. The true success of
education cannot be separated from other factors, such as
political and economic policies. The policies should be
mandatory to be right on target, not like in this case,
giving internet allowance while there is no internet signal
in the students' area.
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