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ABSTRACT 

This study aims to determine the effectiveness of Cognitive Behavior Group Counseling to improve career decision 

making self-efficacy of high school students. This research is a quantitative research with a quasi-experimental design. 

The research design was the pre-test and post-test control group design. The population in this study were 144 students 

of class XII SMA Negeri in Singaraja district who had a very low level of self-efficacy in career decision making. The 

research sample consisted of 12 students obtained through purposive sampling technique. The sample consisted of 6 

students as the experimental group and 6 students as the control group. Data collection uses a career decision making 

self-efficacy measurement scale. The results showed that Cognitive Behavioral Group Counseling was effective to 

improve career decision making self-efficacy for high school students. This research has implications for the 

implementation of counseling in schools related to the cognitive restructuring process of students. 
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1. INTRODUCTION 

Making the right career decisions after high school is 

a stage that should be passed to achieve career success in 

the world of work as expected. Career decision making 

can be defined as the process of determining an 

alternative from several alternative choices related to 

career choices and exploration. The career decision-

making process at the high school level is related to the 

choice of continuing to. However, making career 

decisions after graduating from high school is not an easy 

thing. B M any students experiencing difficulty in 

making decisions to choose a major in college in 

accordance with the abilities, interests, and career 

expectations aspired. 

Research conducted by Baiti et al. [1] showed that 

62.5% of students had problems in the career field. This 

is shown by the inability of the subject to make career 

choices and tend to be confused in carrying out his career 

goals. Nengsih [2] in his research found that 70% of 

research subjects had problems in the career field. As a 

result, the subject is still confused about continuing a 

career in accordance with his current major or switching 

to another field.  

Bandura (in [3]) argued that in the decision-making 

process related to career choices, individuals must 

consider the uncertainty about their ability to their field 

of interest, the certainty and prospects of their future 

career and the identity they are looking for. To overcome 

uncertainty about his abilities, individuals must have 

confidence in their abilities or what is called self-efficacy 

(Bandura in [3]) 

Self-efficacy is basically the result of cognitive 

processes such as decision, belief, or appreciation of the 

extent to which individuals estimate the ability of him in 

performing specific tasks or actions necessary to achieve 

the desired result [4,5]. Self-efficacy is a belief and sense 

of success that an individual has based on learning 

outcomes about his or her ability or competence to direct 

motivation, cognitive abilities, organize actions, and take 

necessary actions to carry out tasks, achieve goals, and 

overcome existing challenges. This belief will affect the 

ways of socialization that will be carried out as well as 

the person's perspective on his own quality, good or bad 

[4,6,7]. 

Based on the nature of self-efficacy and related to the 

phenomenon of the student's condition from the previous 

explanation, it can be concluded that the obstacles 
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experienced by students in making career decisions are 

caused by low self-efficacy. The constraints experienced 

by students during the career decision-making process 

reflect learning outcomes from the four sources of self-

efficacy. Supposedly, if high self-efficacy is embedded in 

these students, students will be able to make career 

decisions. Students will see themselves as capable of 

making career decisions after high school. Students will 

be more persistent in finding existing information and 

convince themselves in making career decisions later. 

This was also explained by [7,8], that decision making 

can be facilitated or hindered by individual self-efficacy. 

Self-efficacy in career decision making was first 

raised in research by Taylor & Betz (in [9]), where both 

applied self-efficacy in career decision making. The 

results showed that low self-efficacy resulted in doubt 

and insecurity in the ability to complete the tasks needed 

to decide career choices. In other words, students' 

confidence in their ability to make career decisions has 

not yet been formed. 

Career decision making self-efficacy can be defined 

as an individual's belief in carrying out the tasks related 

to the exploration and career choices [9]. The self-

efficacy component of career decision making is related 

to students' confidence in their ability to perform five 

tasks, namely, (1) confident in the ability to perform self-

assessments, (2) confident in the ability to collect career 

information, (3) confident in the ability to selecting and 

determining career direction and goals, (4), belief in 

ability to make realistic plans for the future, and (5) 

believe in the ability to solve the problems [1,10,11]. The 

five components of career decision making self-efficacy 

are formed and developed through one or a combination 

of the four sources of self-efficacy. The wrong thinking 

process towards one or a combination of the four sources 

will have an impact on the low self-efficacy of student 

career decision making, and conversely [1,10,11]. 

One of intervention to resolve the low career decision 

making self-efficacy is Group Cognitive Behavior 

Therapy (CBT). The purpose of this CBT group 

counseling intervention is to provide a place where 

individuals can maximize their potential in career 

development through a series of activities such as 

identifying and modifying dysfunctional beliefs, playing 

behavioral roles, and recommending doing homework 

[12,1314]. CBT is based on the concept of changing 

thoughts that have an impact on behavior, that is, 

individuals can make appropriate career decisions 

[15,16]. Based on the exposure is then researchers 

interested in conducting research on the effectiveness of 

cognitive behavior therapy (CBT) group counseling to 

increase the career decision making self-efficacy of high 

school students. 

The problem in this study is "Is the Cognitive 

Behavior Therapy (CBT) group counseling effective in 

improve the career decision making self-efficacy of high 

school students?". In accordance with the formulation of 

the problem, the purpose of this study was to determine 

the effectiveness of Cognitive Behavior Group 

Counseling to improve career decision making self-

efficacy of high school students. 

2. METHODS 

This research is a quantitative research with a quasi-

experimental design. The research design used was the 

pre-test and post-test control group design. The 

population in this study amounted to 144 students who 

were students of class XII SMA Negeri in Singaraja sub-

district who had a very low level of career decision 

making self-efficacy. The sampling technique used in 

this research is simple random sampling technique. 

Based on the sampling conducted, it was found that 12 

students were used as research subjects. Details of the 

subjects in this study can be seen in table 1. 

Table 1. Research Subjects 

Experimental Group 

Student's name Gender Age Score Category 

AA Women 18 years 87 low 
AB Women 17 years 81 Very low 
AC Male 18 years 78 Very low 
AD Male 18 years 83 Very low 
AE Male 17 years 78 Very low 
AF Male 18 years 84 Very low 
A1 Women 18 years 88 low 
A2 Women 17 years 87 low 
A3 Women 18 years 75 low 
A4 Male 18 years 87 Very low 
A5 Male 17 years 85 low 

 

There are two types of instruments used in this study, 

namely: (1) the treatment instrument in the form of the 

CBT group counseling scenario and (2) the data 

collection instrument, namely the career decision making 

self-efficacy scale. All instruments have been tested for 

feasibility before they are used in the study. The 

intervention procedure in this study generally used a 

process or stage in the CBT group counseling. In 
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particular, the design of the stages in the CBT group 

counseling can be seen in table 2. 

Table 2. Stages of CBT Group Counseling 

Execution time Step Activities 
3 August 2020 Early stage Orientation, group exploration and overcoming resistance 
4 August 2020 Working Stage Assessment of negative thoughts, feelings and behavior 
5 August 2020 Counseling goal setting 
6 August 2020 Discussion of the problem 
7 August 2020 Discussion of the problem 
9 August 2020 Final Stage Summary of the counseling process and closure 

 

3. RESULT 

The average value of the efficacy of career decision 

making obtained before being given the CBT group 

counseling treatment in the experimental group was 

81.83 in the category of having a very low career 

decision-making efficacy level, and after being given 

treatment the CBT group counseling reached an average 

career decision-making efficacy score of 170.66 in 

category has a very high efficacy of career decision 

making. Meanwhile, in the control group there were only 

decreasing changes and there was one person who 

experienced an increase in the efficacy of career decision 

making, but was still in the very low category. The 

average score of the efficacy of career decision making 

at the pretest was 84.16 and at the posttest it was 82.66 in 

the very low category. The comparison of the average 

score can be seen in table 3. 

Table 3. Short cut keys for the template 

Experimental Group Control Group 

No. Name Post-test Score Category Name Post-test Score Category 

1 AA 183 Very high A1 85 Low 
2 AB 184 Very high A2 87 Low 
3 AC 166 Very high A3 84 Very low 
4 AD 184 Very high A4 80 Very low 
5 AE 134 High A5 83 Very low 
6 AF 173 Very high A6 77 Very low 
 Average 170.66 Very high Average 82.66 Very low 

 

Analysis of data on hypothesis testers using 

nonparametric statistical techniques, because the data 

processed is only a little (<25) so it is considered not 

using the statistical analysis Test-Mann-Whitney to test 

the effectiveness of CBT group counseling to increase the 

self-efficacy of high school student career decision 

making. The research hypothesis is determined as 

follows: 

H0: If the value of significance or Asymp. Sig (2-tailed) 

is smaller than 0.05, so Ha is accepted and H0 is 

rejected. 

H1: If the value of significance or Asymp. Sig (2-tailed) 

is greater than 0.05, so Ha is rejected and H0 is 

accepted. 

The results of statistical tests with the Mann-Whitney 

Test show the following data: 

 

 

 

 

 

Table 4. Rank Test-Mann-Whitney 

Ranks 

Groups N 
Mean 
Rank 

Sum of 
Ranks 

Experiment 
Group 

6 9.5 57 

Control Group  6 3.5 21 
  12     

 

Table 5. Test Statistics Test-Mann-Whitney 

Test Statistics 

   

Mann-Whitney U Wilcoxon W 0 

Z 21 

  -2.892 

Asymp. Sig. (2-tailed) Exact Sig. 
[2*(1-tailed Sig.)] 

0.004 

.002b 

 

Based on the output test statistics Test-Mann-

Whitney using SPSS for windows version 22.0, the 

Asymp results are obtained. Sig (2-tailed) of 0.004 is 
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smaller than < 0.05. Therefore, as the basis for the Mann-

Whitney Test decision making, it can be concluded that 

Ha is accepted and H0 is rejected. Thus it can be said that 

there is a significant difference between the self-efficacy 

of career decision making in the control group and the 

experimental group. This can be seen also from the 

average postte st score in the experimental group which 

is greater than the average posttest control group which 

indicates that the CBT group counseling is effective for 

increasing the self-efficacy of high school student career 

decision making. 

4. DISCUSSION 

The discussion focused on findings related to 

cognitive behavior group counseling to improve high 

school student career decision-making self-efficacy. In 

this discussion, CBT Group Counseling is hereinafter 

abbreviated as CBGC, and Self Efficacy in Career 

Decision Making abbreviated as. Based on the results 

obtained from the pretest, it has shown that a group of 

students tends to have doubts about career decision 

making in the high category. This means that students in 

making career decisions still show an attitude of doubt, 

are anxious in choosing, have too high a level of criteria 

that are incompatible with their abilities, are less aware 

of the abilities with which career choices will be chosen, 

and are afraid to commit to a career choice that will 

chosen. 

Determining successful decisions is easy because 

individuals must try to overcome uncertainty regarding 

their capabilities, stability of interests, current and future 

prospects for alternative choices, career accessibility and 

the identity they want to develop within oneself (Bandura 

in [2]). This causes not all teenagers to easily make career 

decisions and many of them experience doubts before 

settling on a particular career path. CDMSE plays a very 

important role for each individual in determining career 

decisions. CDMSE in this study is basically the result of 

a cognitive process in the form of decisions, beliefs, or 

awards about the extent to which individuals estimate 

their ability to carry out certain tasks or actions needed to 

achieve the desired results in determining their career 

decisions [8,11]. A high CDMSE makes it easier for 

individuals to determine self-assessment, gather 

information, organize and determine career directions, 

and solve all problems related to their careers. In fact, a 

low CDMSE will prevent individuals from making career 

choices. 

The low level of individual CDMSE manifests as 

difficulties connecting individuals when deciding career 

choices [8,11]. These difficulties can make individuals 

give up responsibility in making decisions that make 

decisions to others or even those who cannot make 

decisions that take decisions that do not make optimal 

decisions [8,11]. The results of observations that have 

been made found that students with low CDMSE tend to 

think that they do not have the ability to assess 

themselves, are unable to collect information needed to 

determine careers, are unable to select and determine 

career goals and direction, do not have the ability to plan 

realistic for future careers, and unable to solve problems 

related to career choice. 

Based on the results of the study, the changes 

observed in the experimental group, namely from 

thoughts, feelings and behavior that lead to positive 

thoughts, feelings, and behaviors in a career, will increase 

personal awareness related to behavioral awareness 

carried out through thoughts and feelings, behavior. 

proper behavior is the result of positive thinking and 

feeling. CBCG emphasizes on dysfunctional cognitive 

restructuring. Changes between warming that occur 

changes that trigger doubtful decision-making problems 

that arise by students will quickly decrease, so that 

students can think, act, and act appropriately and can 

make a steady career [17,18,19]. 

As for the activities carried out by the experimental 

group during the CBGC activities, each member first 

introduced new members who were not previously 

known. The group leader in this CBGC activity is the 

counselor. This activity is facilitated by the group leader 

with one assistant group leader or co - leader. This 

activity is the initial stage in the CBGC or called the 

initial stage. 

The working stage in the CBGC activities begins with 

the identification of negative thoughts, feelings and 

behaviors which begins by providing an identification 

sheet for negative thoughts, feelings and behaviors 

experienced in career decision making for all group 

members. The identification sheet helps group members 

identify any negative thoughts, feelings and behaviors 

they have had in planning their careers. The counselor as 

the group leader also helps group members to identify 

and describe what the counselor has experienced so far in 

planning a career. The counselor also explains how 

behavior is integral to thoughts and feelings. If thoughts 

and feelings are negative, the behavior that is generated 

is also negative. 

Through the identification of these thoughts, feelings, 

and behaviors, group members begin to understand what 

negative thoughts have been in the members so far, and 

realize that their actions have been dominated by 

irrational thoughts, especially commitment in career 

decision making. The basic understanding given by the 

counselor can provide a stimulus to group members 

related to analyzing negative thoughts, feelings and 

behaviors that arise in career decision making. When 

expressing thoughts, feelings and behaviors experienced 

so far, group members express their problems. Group 

members showed that they were able to identify negative 

thoughts that were observed through one of the members' 

accounts in the positive and negative thought 

identification stage "I am afraid that if what I choose will 
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eventually disappoint my parents, so I prefer to leave the 

career choice to parents only, this is the most effective 

and safe. I know that is why I have not made up my mind 

to make a decision”. Based on the understanding and 

ability of group members to identify negative thoughts, 

feelings and behavior, this has an impact on self-

awareness in career decision-making beliefs. 

These findings are in accordance with the cognitive 

behavior counseling theory which emphasizes that 

humans have the potential to absorb rational and 

irrational thinking, where irrational thinking can cause 

emotional disturbances and deviant behaviour 

[18,20,21]. Therefore, in this study, the first focus in the 

CBGC intervention is understanding and correcting the 

cognition of members who are still irrational. 

If it is associated with low, then this happens because 

the cognitive processes of students are not working 

properly and are directed in determining the right career 

choices. Individuals who assess their choices are many 

and do not understand their potential, so that they cannot 

combine these choices with their potential, besides that 

factors outside the individual are also vulnerable in 

giving influence to students, resulting in individual 

doubts. in choosing a particular career. Conditions in 

which individuals feel unstable and doubtful regarding 

their career choices are basically created by irrational or 

dysfunctional thoughts. CBGC is based on the concept of 

changing minds that have an impact on their behavior, 

namely students can make appropriate career decisions 

[19]. 

The second working stage in the CBGC is the setting 

of counseling goals. After group members are able to 

identify any negative thoughts, feelings and behaviors 

that have emerged when making career decisions, then 

group members begin to determine what goals they want 

to achieve during the CBGC process related to the 

problem of the low of group members. This counseling 

goal setting is necessary so that all group members have 

specific goals that will be realized in the CBGC process, 

so that there is a clear limit to the desire related to the 

problem of the low students. 

The findings were that during the CBGC 

implementation process, group members, through the 

direction of the group leader, were able to make plans and 

objectives to be achieved related to the problem of low  

in the CBGC process. Prior to the implementation of the 

CBGC, group members already had objectives related to 

the problem of low, but these goals were still limited to 

general goals, not specific. Each group member is taught 

to make specific goals based on the problems 

experienced. Through the CBGC process, members make 

general goals more specific, which include aspects of 

implementing the objectives, how to carry out goals, how 

to evaluate the level of success of the goals. This is in 

accordance with the principle of goal-making in 

cognitive behavior counseling, that the objectives of 

counseling must be specific to implement and measure 

the level of success, identification of goals determines the 

direction of further counseling [13,20,22, 23]. Although 

the group leader guides the discussion of objectives and 

working with members, group members who choose their 

personal goals. Group members describe the problematic 

behavior that they want to change and the new skills they 

want to achieve. 

The working stage in the third CBGC is positive self-

talk. This stage is the stage of training group members to 

manage negative thoughts, feelings and behaviors that 

have been identified to be positive thoughts, feelings and 

behaviors that can help in making career decisions. 

During the CBGC intervention process, namely in the 

positive self-talk section, group members experienced 

enough difficulties. The group leader gives examples 

several times, and asks group members to practice doing 

positive self-talk repeatedly until group members really 

understand, realize, and feel the impact of positive self-

talk on irrational thoughts that have been had in making 

career decisions, and can shows an attitude of confidence 

in career decision making. 

Stage work (working stage) activity CBGC third at 

the first meeting overall indicator has not indicated any 

change in the form of a significant decrease, this is one 

of them pointed out members of the group are still not 

fully and appears hesitant in doing speech self-positive 

that the counsellor has taught. However, at the second 

meeting, group members began to show that there were 

changes in the increase, although not all indicators. 

This is shown from the self-talk conducted by group 

members, the negative self-talk that is in the members "I 

should be able to make my parents happy, and I must not 

make mistakes in making career decisions, it is better to 

leave that choice to the parents than to take action. wrong 

"self-talk was replaced with positive self-talk" Indeed I 

want to make my parents happy, but I realize that not all 

things I can do to achieve that, but I will try to make my 

parents happy by taking concrete steps to decide the 

direction and Advanced schools that are in accordance 

with our abilities, seek information related to the 

advanced schools, because we will never know if we 

don't do anything, and mistakes in the learning process 

are normal, right Sir”. 

The perfectionist attitude that exists in students 

causes students to hesitate in making career choices, and 

it is not uncommon for them to avoid or leave choices to 

parents or some who follow their peers. Before 

participating in the CBGC activity, the experimental 

group members thought that everything they do must be 

as expected, can run ideally. But in reality, not everything 

can go according to plans and expectations, as well as 

choosing career options. Sometimes the expected career 

choice and reality do not go hand in hand, even so 

students still need to prepare themselves to make career 

choice planning. 
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After participating in the CBGC activities, students 

were taught to change inappropriate cognition into more 

precise thinking. Students were taught through positive 

self-talk which was trained on members of the 

experimental group. Students learn to change 

perfectionist thoughts and attitudes; everything must go 

according to plan and be perfect to be more precise 

thinking. 

Meeting of the three-stage positive self-speech, 

showing all the indicators experienced an increase in the 

sign if i right, it is observed through a sheet of self-

reflection and observation conducted by researchers. 

Group members are able to reduce perfectionist thinking, 

self-consciousness, fear of commitment, anxiety in 

making decisions, and the level of ego identity 

manifested through positive self-talk by group members. 

At this third meeting, group members are better able to 

manage their negative thoughts and replace them with 

more rational or positive thoughts. Group members are 

more fluent in conducting positive self-talk, and appear 

more stable and confident in the words conveyed. In 

addition to the findings of the researchers, group 

members after conducting positive self-talk were 

immediately balanced with positive actions that had 

never been done so far. 

The process of changing from low to high is in 

accordance with the behavioristic theory that behavior is 

the result of formation, that behaviour is learned through 

repeated habituation. Thorndike in Bandura (in [24]) 

behaviouristic learning theory regarding the law of 

training, that the more often a behavior is repeated or 

trained, the stronger the association will be. The same 

behavior and repeated display can become a habit. This 

means that something that is repeated and learned will 

internalize in the person of the person. 

On the one hand, the control group was very different 

from the experimental group. The results of the post-test 

carried out, the control group did not experience a 

significant increase from the pretest results. That is, there 

was no increase in the control group. In addition, control 

group members also still have doubts in making career 

decisions, are anxious, fearful, and are not sure of their 

abilities so that there is no increase in the control group. 

Based on the average results obtained from the 

pretest-posttest in the experimental group which have 

been discussed in chapter 4 showing a significant 

increase in from members of the experimental group, it 

can be concluded that CBGC is effective for improving  

of high school students. The acceptance of the hypothesis 

in this study is supported by accurate results from the 

results of the analysis which show a difference in the 

mean value of the experimental group, namely a sharp 

increase compared to the control group which did not 

experience an increase in. Thus, it can be concluded that 

the use of CBGC effectively increases the of high school 

students. 

The results of this study are in line with the research 

of [13,14,16,25,26,27,28] which shows that cognitive 

behavioural counseling can be used as an intervention for 

individual problems that are rooted in misconceptions of 

thinking or dysfunctional thoughts. Previous research has 

shown the individual thinking errors lead to various other 

problems such as insecurity, not being independent, 

anxiety and even doubt in making choices or decisions. 

Cognitive counseling that is packaged through group 

settings and individual settings is carried out based on the 

counselee's cognitive restructuring of his dysfunctional 

thoughts [13,22,26]. Cognitive restructuring is carried 

out on the idea that each individual has the cognitive 

structure that should be, and dysfunctional thoughts are 

thoughts that are not in the proper structure. Through the 

stages in cognitive behavioral counseling, counselees are 

taught to restructure the mind again to be able to think 

well and positively [13,22,26]. 

This study used a pretest-posttest control group 

design so that the process of implementing the counseling 

from start to finish has limitations in observing each 

situation of each individual. This makes it less optimal to 

describe the changes of each counselee in the group. For 

further research, it can be done using a single subject 

design, so that the observation and discussion of the 

counselee in the group will be more detailed. In addition, 

the measurement and assessment of changes in the 

counselee’s was carried out only once. This is considered 

inaccurate considering the evaluation of counseling, 

including the results and impacts of each treatment given. 

For further research, it is recommended to use continuous 

assessment and measurements such as the Time Series to 

be able to see the impact of the interventions that have 

been given so that the results and assessments obtained 

will be more accurate.  

 

5. CONCLUSION 

Based on the result of this study, it can be concluded that 

behavioral group counseling (CBGC) can improves 

career decision making self-efficacy (CDMSE) of high 

school student. This result is supported by accurate 

analysis results which show a difference in the mean 

value of the experimental group, there is a sharp increase 

in CSDMSE compared to the control group that did not 

experience an increase in CDMSE. CBGC through its 

implementation stages can effectively identify 

dysfunctional thoughts experienced by the counselee. 

Dysfunctional thoughts experienced by the counselee are 

the root of the problem of the counselee's low EDPKK 

which causes the counselee's inability to determine career 

direction. The counselee's dysfunctional thoughts can be 

modified through cognitive-behavioral counseling in a 

group setting. Changes in dysfunctional thoughts that the 

counselee has also improves counselee's CDMSE. 
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