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ABSTRACT

This study aimed at finding out the correlation of social support and self-efficacy on performance among early childhood
inclusive education teachers in Bali. Teachers as educators have an important role in implementing inclusion classes,
especially in early childhood education (PAUD). The proffer of inclusive program implementation is closely related to
teacher’s performance. As an educator, teacher’s belief of their ability to manage class and perception of social support
become an important factor. This study focused on teacher’s performance, self-efficacy, and social support. This study
used quantitative approach and there were 170 teachers participated on the survey. The result showed that there was a
significant correlation (o < .05) between social support and self-efficacy toward teacher’s performance. Social support
correlated to teacher’s performance with the correlation value is -.181 and self-efficacy correlated to teacher’s
performance with correlation value of .196. Social support has a negative effect on the teacher’s performance, so it’s
mean that if social support increase, then teacher’s performance would decrease. The vector was different for self-
efficacy, which is in a positive value. So, when self-efficacy increased then teacher’s performance would increase too.
This research concluded that social support and self-efficacy have a correlation on PAUD teacher’s performance.
Furthermore, in an effort to achieve optimal performances among inclusive PAUD teachers in Bali, the aspect of self-
efficacy is needed to involve in the personal development program.

Keywords: Teaching Performance, Work Engagement, Psychological Competence of Teacher, Teaching
Evaluation, Early Childhood Education

1. INTRODUCTION the progress of the EFA, Indonesia formally declared an

inclusive education program, on August 11, 2004, in
Education for All (EFA) is launched by the United Bandung. The program is thought to be able to answer
Nations  Educational, ~ Scientific and  Cultural  the basic needs of education for children with special
Organization (UNESCO), as a reference for educational needs (there are approximately around 1.6 million, based

opportunities for all children in the world. It is adapted on the 2017 Indonesian Statistical Bureau) in Indonesia,
from the 2000 Education Forum in Dakar, which is
The UNESCO evaluated 15 years of EFA

started with the World Declaration on Education for All . ) :

and the Framework for Action to Meet Basic Learning implementation ar_ound_ the world in 2915' Ba:_;e_d on the
Needs was held in Jomtien, Thailand in 1990 and the report, UNESCO is claimed that there is a positive trend
World Conference on Children with Special Needs was in increasing education equity in _the world. Howev_er,
held in 1994 in Salamanca, Spain [1]. Through that therg were severz_all notes, espeually for the_z active
forum, the needs for education concept for children with participation and involvement of various parties. The
disabilities was emphasized again. The fulfilling of basic report he}s 3'59 suggested an evaluatlo_n of the program
educational needs are also outlined in the Millennium from various sides [2], [3]. The evaluation of educational
Development Goals (MDGs). The MDGs are eight goals programs includes four aspects, namely context, input,
with measurable targets and clear deadlines for process, and product [4_]' Based on these aspects, the role
improving the lives of the world's poorest people. To of the teacher as a designer, facilitator and evaluator of

meet these goals, the governments of 189 countries was the _|nclu5|on program in each class needs to be
signed this declaration. The Indonesian government is considered.
one country that is committed to this issue. In line with
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Previous research on inclusive education in Indonesia
found that the ineffective management of inclusive
classes [5]. That study is examined the inadequate
knowledge and skills of inclusive teachers so that their
performance in the management of inclusive classrooms
is not optimum. Other research was conducted by Lili
Novitayanti and Luh Ayu Tirtayani is describes
ineffective interactions between teachers and students
[6]. The attitudes and skills of teachers in implementing
learning and evaluation are known as weak. However,
from the aspect of earning design, the teacher's
performance shown is adequate. Teachers are played a
role in the sustainability of the program. The need for
adequate skills of teachers to conduct inclusive education
programs is needed [7]. Therefore, the teacher's
performance to manage the inclusive class needs to be a
concern.

Performance appraisal is the process of evaluating
employees' abilities in duties and responsibilities [8].
Performance is an expression of knowledge, skills,
values, and attitudes, both in quality and quantity, as part
of their responsibilities [9][10][11]. The part of teacher’s
responsibility includes four aspects, that is pedagogic,
personality, social, and professional (Indonesian Law
No. 20/2003 on the national education system;
Indonesian Law No. 14/2005 on teachers and lecturers:
Indonesian Government Rules No. 19/2005 on national
educational standards). Teacher performance is an
expression of knowledge, values, attitudes, and skills that
are manifested in the appearance, actions, and work
performance of the teacher as well as their
responsibilities in the pedagogic, personality, social, and
professional fields. Practically, teacher performance can
be seen from the activities of planning, implementing,
and assessing the teaching and learning process, based on
the work ethic, professionalism, and discipline.

The assessment of the inclusive teacher’s
performance is a part of the monitoring of the
implementation of the inclusion program itself. The
background of this study based on the ineffective
inclusive early childhood teachers’ performance. Studies
on social and psychological aspects are important to
determine the relationship between performance and
other variables. Two of these aspects that can be studied
are social support and self-efficacy. Social support is
defined as the provision of physical, emotional,
informational, and instrumental assistance that an
individual perceives from his or her social networks [12],
[13]. Social support is the action of help or support that
individuals receive from certain people in their lives and
are in a certain social environment that makes recipients
feel cared for [14]. Social support consists of several
components, including emotional support, appreciation,
instrumental, and informative [15]. Positive social
support has an increasing impact on teacher work
performance, and vice versa [16]. Therefore, attention to
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social support, in this case for PAUD educators, needs to
be increased, so that teachers feel given attention.

According to Albert Bandura, self-efficacy is a
judgment of capability [17]. As a judgment, self-efficacy
is a dialogue between a person's personal thoughts on
their personal abilities and the workload they receive
[17]. Low self-efficacy leads individuals to assess
negative conditions and believe that they are unable to
perform well, and vice versa. Self-efficacy affects the
way individuals think, feel, and motivate themselves to
act. Self-efficacy has become an important framework to
predict and explain judgments that influence teachers'
decisions and actions. Mark Wyatt defines teacher
efficacy as' Teachers' beliefs in their capabilities of
supporting learning in various tasks and context-specific,
cognitive, metacognitive, affective, and social ways' [18].
Teacher self-efficacy is related to the work performed as
educators, as well as teaching and other related tasks
[19]-[21]. In the teacher’s role of educator, especially in
the inclusive class, self-efficacy is seen in the teacher's
belief in being able to organize and achieve optimal
results from learning and evaluation activities carried out
in the inclusive class.

According to the background of the study, self-
efficacy in relation to teacher performance has been a lot
to study, however, no one has investigated teacher
performance in the setting of inclusive early childhood
education. As well as the research on the direct
correlation between social support and teacher
performance is also not conducting yet. Therefore, this
study aims to determine the level of connection between
social support and self-efficacy on the performance of
inclusive PAUD teachers in Bali.

2. METHODS

This research was conducted in Bali by involving PAUD
institutions. The population of this study were teachers
from early childhood education institutions who were
carrying out a pilot project (piloting project) for inclusive
early childhood education. There are about 170 inclusive
PAUD teachers who are willing to be involved in this
research.

This study is a correlation study to determine the level
of the relationship between social support and self-
efficacy on the performance of inclusive PAUD teachers.
Teacher performance is defined as the appearance of the
teacher in planning, implementing, and assessing the
teaching and learning process based on the work ethic
and professional discipline of the teacher. Social support
is defined as assistance provided by certain people in the
school environment or organizational groups, with the
hope of making teachers feel cared for and loved. Self-
efficacy is defined as the teacher's belief in his ability to
organize and organize learning, specifically in inclusive
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classes, as an effort to fulfil professional duties as a
teacher.

The data in this study were collected using a
questionnaire with a choice of answers on a Likert scale.
There are three parts of the questionnaire given,
according to the variables being measured. The research
instrument has been declared valid by judges and has
high reliability (0.79 - 0.80). Data analysis begins with
the prerequisite test using the Chi-Square Technique (y2)
and the linearity test is seen at the significance value of
Deviation from linearity. In the final stage, the hypothesis
is tested using the product-moment correlation technique.
The correlation coefficient is a measure used to describe
the degree of relationship between variables [22]. The
correlation coefficient value is in the range -1 <0 <1. A
positive coefficient value shows a linear relationship,
while a negative coefficient value shows a relationship
that is in the opposite.

3. FINDINGS AND DISCUSSION

Data descriptions of social support, self-efficacy, and
teacher performance are presented in Table 1, which
respectively contains the mean, standard deviation, and
variance.

Table 1. Descriptive data of social support, self-efficacy,
and teacher performance

Deviation
SERGES
(SD)

Variables

Social support 56.54 3.87 19.98
Self-efficacy 33.42 3.03 9.19
Teacher

performances 45.68 3.86 1491

According to the data exposure in Table 1, the social
support variable has a mean of 56.54 with a standard
deviation of 3.87. The social support data variant is
19.98. Self-efficacy as the second variable has a mean of
33.42 and a standard deviation of 3.03 and a variant of
9.19. The teacher performance variable has a mean of
45.68 with a standard deviation of 3.86 and a variant of
14.91. All variables have a standard deviation value that
is lower than the mean, so it can be said that this data has
a good representation value.

Furthermore, the normality test was carried out using
the Chi-Square Technique (¥2) and linearity using the
Deviation from linearity significance value. Social
support variables (y%est), self-efficacy (xest, and teacher
performance (x%est), S, with sig. <5% and degree of
freedom (df) = 5, have the calculation result ), %2est <
Yuable, SO that the data is declared normal. The results of
other prerequisite tests with a significance value of
deviation from linearity on the social support (.50) and
self-efficacy (.98) variables are greater than .05, so the
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relationship between the two variables to teacher
performance is linear.

Further analysis is on the hypothesis of the
relationship between social support and self-efficacy
with teacher performance (Table 2).

Table 2. Correlation coefficient analysis

Coefficients?

Stan.
Coeffi
cients

Unstandardize
d Coefficients

B Std. ‘ Beta

Model

Error

(Constant) | 32,137 | 5,606 5,733| ,000
Self- ,196 ,093 ,194| 2,094| ,038
efficacy

Social -,181 ,088| -,180 -|  ,042
Support 2,044

a. Dependent Variable: Teacher Performance

The product moment correlation test on the social
support variable for teacher performance shows the
correlation coefficient r = -.181, while the rwpe value (o
<.05) = .148. These results indicate that there is a
significant correlation between social support and teacher
performance. The correlation value of social support for
teacher performance with a negative value means that the
correlation is not unidirectional. Furthermore, the
product moment correlation test on the self-efficacy
variable towards teacher performance shows the
calculated correlation coefficient r = .196. The value of
lante (00 <.05) = .148. So, these results indicate that there
is a significant relationship between self-efficacy and
teacher performance.

Based on the test, social support and self-efficacy have
a significant relationship with teacher performance. Even
though there is a significant relationship, the interpretation
of the correlation coefficient value shows that this
relationship is very weak, namely in the range >0 - .25 [23].
This means that the strength of social support and self-
efficacy in explaining teacher performance is classified as
very weak.

The finding that self-efficacy has a significant
relationship to teacher performance further supports
existing theories. Nikki Bray-Clark and Reid Bates
explains that self-efficacy has a contribution to teacher
effectiveness in teaching [24]. Self-efficacy is one of the
factors that support teacher professionalism. Besides the
direct increase in performance, self-efficacy also correlates
with teacher motivation and work climate [25]. The
existence of a positive belief in one's ability as an educator
encourages teachers to improve their professional skills. It
is important for teachers to feel and believe in their
competence in learning. One of the professional skills
affected by self-efficacy is the ability of the teacher to give
instructions or organize learning [26], [27]. Apart from
organizing learning, self-efficacy also affects the teacher's
relationship among their peers’ groups. Good self-efficacy
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will have a positive impact on teacher-colleague
relationships. This self-efficacy can be increased through
participation in  self-development programs [28].
Participation in self-development programs will provide
opportunities for teachers to identify their potential and
needs so that later they will be able to have confidence in
what they are. Though increasing teacher self-efficacy
needs attention, and one of the recommended ways is to
design  self-development programs for teachers.
Stimulation through teacher development programs will be
able to increase the self-efficacy of educators and later
improve teacher performance and professionalism.

A significant performance proves that the environment
plays a role in work performance. Social support is defined
as information leading the subject to believe that he/she is
cared for and loved, esteemed, and a member of a network
of mutual obligations [12]. Social support can take various
forms, such as: aiding in lesson planning, solutions to
student problems, and even being a listener for teacher
complaints [29], [30]. Social support can help teachers to
cope with emotional conditions. Coping with the
appropriate teacher will affect their involvement in learning
management [31].

An interesting result of this study is the correlation of
social support toward teacher performance is non-linear.
Previous studies have supported a linear correlation of
social support with teacher performance. Social support can
generally make individuals feel cared for, cherished and
loved. In this context, the social environment supports the
teacher to be able to solve the problems at hand. With the
solution and efforts to solve the problem, then the teacher
can then return to activities according to their role. In this
study, the existence of a non-linear relationship shows that
the higher the social support, the lower the teacher
performance. Negative correlation can be related to
variables that are not used as controls, including: comfort
with social support and the type of attachment.

Comfortability is an important factor for the acceptance
of social support [32]. If someone is comfortable with this
form of social support, the learning duty will be reduced
and individual functioning will increase. On the contrary, if
the discomfort is high, social support will increase the stress
and make the performance decrease. The second factor is
the type of attachment. Anxious and avoidant attachment
types tend to seek less support, even though they are faced
with stressful conditions [33]. This may explain that even
though there is high social support, teachers with anxious
or avoidant attachment types tend not to use these social
support resources in solving the problems they face, so that
teacher work performance is not positively influenced. This
assumption is certainly not straightforwardly accepted, and
further research is needed.
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4. CONCLUSION

This study concluded that social support and self-efficacy
has a significant impact on inclusive PAUD teachers’
performances. Social support shows a negative
correlation, so it’s mean that if social support increase,
then the teacher’s performance would decrease. The
vector was different for self-efficacy. Self-efficacy has a
positive effect on the teacher’s performance, so when
self-efficacy increased then the teacher’s performance
would increase too. Furthermore, to achieve optimum
performances among inclusive PAUD teachers in Bali,
the aspect of self-efficacy is needed to involve in the
personal development program.
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