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ABSTRACT 

Speech activities in speech therapy are frequently applied of early interventions to children with speech delay. The 

speech therapy was conducted to assist the children with speech difficulties. However, these speech activities need to 

be implemented regularly at home as a reinforcement to the speech therapies attended at clinics. Therefore, this paper 

discusses the factors of parental involvement in implementing speech activities at home. In this study, two parents who 

each has a child with speech delay, were interviewed using semi-structured questions. Triangulation was utilized using 

two types of data collection technique: interview and document analysis. The interview transcripts and parents’ personal 

notes throughout the speech therapy session with speech therapists were analyzed using The ATLAS.ti (version 4.1). 

Five factors were found on parental involvement in their children’s speech activities at home: a) perceived language 

development, (b) emotion, (c) knowledge, (d) children’s performance and (e) support. These factors motivate the parents 

to continue conducting speech activities relentlessly at home. Furthermore, the training and guidance from speech 

therapist on how to conduct speech activities successfully at home, would reinforce the children’s speech development 

and eventually overcome the speech difficulties faced by the children. 
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1. INTRODUCTION 

Parents play an important role in nurturing their 

children’s development since birth. Parental involvement 

in a child’s learning has been identified as one of the 

factors that assist children’s development. Researches 

have shown that parents play an important role in their 

children’s language development [1,2,3,4,5]. Four 

aspects of language development involving parents-child 

interactions are the amount of interaction between 

parents and the child; the response to the child’s 

communication; the amount and quality of linguistic 

input; and the use of learning strategies [4]. Parental 

involvements are important in children’s development 

[6] such as asking about school homework and helping in 

completing the homework, participation in school 

activities or parents-teacher communication on the 

child’s performance. 

1.1. Parental Involvement 

Parental involvement in speech therapy activities 

could shorten the amount of time allocated to the child’s 

undergoing speech therapy session [7]. Speech therapy is 

one of the early interventions for children with delayed 

speech. For example, parental involvement in 

intervention and interaction has helped in reducing 

stuttering faced by preschool children after undergoing 

only six therapy sessions at clinics and six weeks of 

therapy by parents at home [2]. Speech activities at home 

play a role as reinforcement to the therapy session with 

the experts at the clinic. Parents were involved and 

informed of their role in implementing the early 

interventions activities [8]. Therefore, this study 

identified the factors that influent parents to be involved 

in speech activities at home.  In a study by Gunther and 

Hautvast [7], parents’ frequency in performing speech 

assignment given by the therapists, has been measured by 

parents’ reports on the time and duration allocated to 

conduct the speech training with their children. Parents 

were trained to observe symptoms shown by the child 

during communication, to stimulate the child to 

communicate using structure conversation and to guide 

the child to communicate verbally and non-verbally.  
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A meta-analytic study by Robert and Kaiser [5] 

reported that parental involvement in intervention 

program is very effective if they are trained to assist their 

children to overcome the problems of communication, 

language and speech. Interventions conducted by trained 

parents showed positive effects to children’s language 

development. Various approaches have been used to 

conduct therapy involving parents such as parent-child 

interaction, parent interventions and training at home [9]. 

An approach used to reduce the children’s speech 

problem by engaging parents directly is Parents-Child 

Interaction Therapy. Through parents’ interaction 

approach, therapists would guide parents to increase the 

child’s knowledge and understanding in communication 

[2]. The use of video recording helps the therapists in 

analyzing the parent-children interaction. The therapists 

identify how the parents help their children to 

communicate effectively, in addition to encourage 

communication that is of high quality, spontaneous and 

relevant to the situation using various techniques. If the 

quality of interaction between parents and children 

increases, opportunities for language learning to occur 

would also increase [10,11]. The intervention effect of 

parents who underwent training was positive and 

significant towards children language development [11]. 

As a result of involvement with training programs to 

conduct interventions, parents succeeded in mastering 

the strategies and used them when interacting with 

children. Parents believed they could make a change and 

improve their children’s communication problem. 

Parents used the strategies learned to enhance their 

children’s skill of expression including non-verbal and 

speech communication, comprehension, vocabulary, 

grammar and the frequency of children’s speech. In 

addition, the children with multiple language problems 

showed a good progress when parents were trained to 

assist them. This included children with language delay, 

autism and developmental problem [4,5]. 

2. METHOD 

This case-study was conducted by interviewing two 

parents who each has a child with speech delay. The 

participants were selected using purposive sampling. The 

ATLAS.ti (version 4.1) software was used to analyze the 

interview transcripts and parents’ personal notes 

throughout the speech therapy session with speech 

therapist. The data from the interview were verbatim 

transcripted and analyzed based on themes identified 

from the implementation of speech activities at home. 

The interview questions were adapted from semi-

structured interview by Kummerer and Lopez-Reyna 

[12]. According to Chua [13], semi-structured interview 

allows the use of framework that facilitates the analysis 

of research data. It is a small-scale research that focuses 

on the parental involvement in speech activities at home 

only and the roles of parents in implementing speech 

activities at home. In addition to the interview, document 

analysis was done on the personal notes of the two 

parents during the speech activities. The two parents (P1 

& P2) who each has a child with speech delay aged 4 

years old. Both boys had undergone speech therapy from 

12 to 18 months. 

The problems faced by these two boys were different 

as P1’s son has speech delay and developmental level of 

a one year-old child even though the child has good 

focus. The boy couldn’t imitate the lip movement, sound, 

words or physical movement and did not know how to 

actually play. Besides, the boy who started speech 

therapy at the age of 2 years and 9 months, often played 

alone resulting in lack of interaction and communication. 

Whereas, P2’s son has autism and started speech therapy 

at the age of 2 years and 6 months. He always repeated 

other people’s speech (echolalia) and did not speak much 

and did not want to socialize. The boy was also confused 

when differentiating small ‘b’ and small ‘d’ as well as the 

colors of red and orange.  

3. FINDINGS 

The findings of this study were discussed based on 

the themes identified from the analyses of interviews’ 

transcription and personal notes of the parents which are 

perceived language development, emotion, knowledge, 

support and child’s performance. 

3.1. Perceived Language Development 

Parents’ perception towards children’s language 

development is influenced by hearing ability, gender, 

genetic and age of the children. Parents perceived that the 

children’s speech problem is due to genetic factors since 

there are family members who have speech delay. 

Besides, the parent were hopeful that the children would 

acquire the language and speak at certain level of age like 

other children of their age. It showed that the parents 

were aware of their children’s language development. 

Below are the excerpts from the interview translated from 

Bahasa Malaysia to English Language. 

“...but most children of similar age with my child are 

already speaking fluently.” (P1) 

 “My mother said that my siblings have speech delay 

problem. But my husband’s family do not have such 

problem.” (P2) 

These parents were also concerned about their 

children’s ear condition because they were aware that if 

the ears have problem, it would affect their children’s 

speech ability. Having hearing problems would affect the 

child’s ability to speak. Therefore, they took their 

children to see ENT (Ear, Nose & Throat) specialist at 

the hospital to get treatment needed on the matters, to 

ensure it would not interfere the child’s ability to speak 

and communicate. 
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3.2. Emotion 

Emotion plays and important aspect in motivating 

parents to get involved with their child’s development. 

Both parents felt that their emotion in facing challenges 

were related to the language problem faced by their 

children. These parents’ emotions motivated them to 

continue assisting their children with speech activities. 

They were also determined to take their children for 

speech therapy session at the clinic and continued 

practicing the speech activities together with their 

children at home. Below are excerpts from the interview 

translated from Malay language to English language. 

“...when I am determined to continue with my child’s 

therapy, it makes me stronger to face the problem.” (P2) 

Parents often felt sad and worried about their 

children’s language development. They also felt guilty as 

the children’s development and well-being were their 

responsibility as parents. Even when faced with 

difficulties, the parents were determined to face the 

problems together with patience. Positive improvement 

of their children language development made the parents 

happy and thankful that they sent their children for 

speech therapy, besides being happy with the outcomes 

of the speech activities conducted at home. 

“Of course, I am sad and worried with my child’s 

development.” (P1) 

“It’s not your responsibility alone, it’s a shared 

responsibility.”(P2) 

“Lots of changes... I like it.” (P2) 

The parents were seen to have their own expectation 

toward their children’s achievements. They wished that 

their children were able to communicate with others, 

understand questions and able to answer questions 

appropriately, at least simple questions. Parents’ 

expectations toward their children, gave them motivation 

to continue the speech activities until their children were 

able to speak at a satisfactory level.  

“I hope he [her child] will be able to speak fluently so 

that he can communicate with others.” (P1) 

“If my child can speak, understand every question and 

answer and have a conversation with me that would be 

good enough for me.” (P2) 

Analysis of the parents’ notes support the findings 

from the interviews where the parents felt afraid, anxious 

and worried if their children would be lagging behind 

compared to their peers. The parents strived to assist their 

children so that they would be able to communicate in 

their daily life as the peers do.  

“I feel threatened. I feel worried if my child is lagging 

behind from his peers. But I will remain strong.” (P1) 

 

3.3. Knowledge 

Parents have the experience in assisting children 

implementing speech activities at home. They played a 

role in ensuring their children to undergo speech 

activities at home and allocating time for their children, 

preparing their children’s time-tables and giving 

reinforcements as part of motivation for the children to 

stay committed to the speech activities at home. Parents 

believed that the time spent with children during the 

speech activities, even for a short period of time, would 

impact their children’s speech development.  

“Setting up time-table for my children...” (P2)  

Reinforcements for the speech activities were in a 

form of token economy and rewards desired by the 

children. In addition, praises were given to motivate the 

children towards performing speech activities. Parents’ 

observation on the children undergoing therapy session 

at the clinic where the therapists often give reinforcement 

to encourage the children to speak. These helping hand 

from the therapists has guided the parents to implement 

the same strategy during speech activities at home.  

“I said... if you want ice-cream, you have to complete the 

tasks.” (P2) 

“The doctor gave heaps of praises to my child.” (P2) 

Knowledge about early intervention influenced the 

parents to send their children to the speech therapists after 

detecting speech problems.  

“I am worried if we delay the [speech] therapy, the 

problem will be escalated.” (P1) 

Knowledge obtained from therapists, guidance, self-

reading, internet searches and attending speech therapy 

workshop organized by speech therapist increased the 

parents’ confidence in implementing speech activities at 

home. Parents became more sensitive toward their 

children’s needs and understand the objectives of the 

speech activities they did at home.  

“Through this workshop, I understand why certain 

activities are performed during the speech therapy 

session. I also do a lot of internet searching for suitable 

activities that can be done at home.” (P1) 

Based on parents’ personal notes, it was also found 

that the therapists guided the parents to prepare 

conducive environment for their children to conduct the 

speech activities at home.  

[The therapist said]: “Here [at the therapy session], your 

child can focus. At home, the environment is different... 

here your child saw that the parents give attention to 

him... that’s what he wants [at home].” (P2) 
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3.4. Support 

A part from the therapist’s support during therapy 

sessions at the clinic, the parents also received support 

from their spouses and family members at home. It made 

them feel that their involvement was important and they 

were motivated to conduct the speech activities at home. 

The parents also acknowledged that the speech activities 

done with their children as a learning process for them in 

helping their children to acquire better communication 

skills.  

“My husband helps a lot.” (P1) 

“...at least 15 minutes (of speech activities at home) is 

enough... learn and grow together.” (P2) 

The therapists’ client-friendly style during therapy 

session helped parents in understanding the therapists’ 

explanation on how to conduct speech activities needed 

at home.  

 “...very friendly... make me understand his explanation 

better.”(P2) 

A good support system from family members and 

speech therapist, give parents strength to continue 

assisting their child’s in speech activities at home. 

3.5. Children’s Performance 

After undergoing speech therapy session at the clinic 

and speech activities at home, there were positive 

changes in the children’s speech development. These 

positive outcomes has an impact on the parents’ 

motivation and emotions. Their sons who were only able 

to utter a few words at the beginning of the speech 

therapy program, showed impressive improvement in 

answering simple questions posed to them.   

“Before this I seldom had conversation with my child… 

but now I do.”(P1) 

“My child has improved a lot in his speech... so many 

words came out from his mouth.” (P1) 

“now no more mumbling.” (P2)  

Speech activities at home improved the self-

confidence of the children with speech problems. Parents 

were informed by the school teachers that their children 

also have improved their speech in school and interacting 

with their classmates in class. 

“... My child now has self-confidence... teachers also 

noticed his improved speech due to speech activities at 

home.” (P2) 

4. DISCUSSION 

The research findings revealed that five factors 

compel the parents to be involved in speech activities at 

home: parents’ perception towards their children 

language development, parents’ emotion towards their 

children’s problem, parents’ knowledge on the 

importance of speech training at home and changes 

shown by their children after undergoing speech therapy 

as well as supportive spouses, family and speech 

therapists. These factors motivate the parents to continue 

implementing speech activities at home for the children’s 

benefits. These activities are considered as interventions 

on the children’s language development. Even though, 

the parents did not necessarily know the techniques and 

instructional methods in conducting these activities, but 

they bravely did it based on what they had learnt from the 

therapists [8]. Parents who have children with speech 

delay often concern about the future of their children. 

They hope that their children would be able to 

communicate better in their daily life like their peers in 

the society. Parents would definitely feel relieved and 

satisfied even though their children showed little 

improvement in their speech ability.  

Parents felt that the effort and time spent on the 

speech activities at home are worthwhile. Hornby and 

Lafaele [14] stated that changes in family structure that 

increase parents’ time spent at work and mobility, 

addition of new family members or dual-career parents, 

divorce cases or marriage that causes competition 

between siblings are factors that increase parents’ stress, 

decrease family income, and decrease time, which lead to 

difficulty for optimum involvement with children’s 

education. Grindle et al. [15] found that almost half of 

parents who were involved in home intervention program 

for children with autism reported that their involvement 

had reduced their own stress. Their stress level decreased 

when they noticed their children’s improvement. Parents 

who were involved in their children’s therapy also 

reported improved relationship with their children due to 

the children’s improved communication after undergoing 

therapy. Parents’ perception towards children’s language 

development increased their awareness [16] on their 

children’s speech delay, thus compelling them to seek 

professional services for help.  

Lewis et al. [17] compared between parents with 

history of speech problem with those without such 

history by measuring the outcomes of speech sound, 

phonology process, language, readings and spellings. 

The study found that parents with speech problems 

during their childhood scored lower in assignments 

related to words repetition, but not related to words and 

tongue twister. The parents also showed weaknesses in 

readings, spellings and receptive language skill. Hence, it 

can be assumed that the probability that other family 

members are having speech problem is higher compared 

to parents without any history of speech problem. 

Quittner et al. [18] studied the relationship between delay 

in mastery of language, children behavioral problem and 

parental stress. The research found that children with 

delay in language mastery demonstrated problems in 

regulating emotion, attention and behaviors. These 

children are facing difficulty in expressing their needs, 

leading to frustration and undesirable behaviors. Not only 
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that, the children also face difficulties in communication 

and understanding their parents’ instructions.  

The knowledge that the parents acquired from the 

speech workshop, sharing session with the therapists, 

observing during therapy session at the clinics, reading 

and searching information from the internet had 

increased the parents’ confidence to conduct the speech 

activities at home [19]. Therefore, the parent could 

conduct a variety of speech activities not only during the 

time allocated, but also during various daily activities. 

The session with therapists also gave the opportunity and 

guidance to parents in conducting the activities in the 

interest of their children’s development [8]. The skills 

that the parents learned from the therapists such as 

observing their children would provide information on 

how to identify the children’s difficulties in 

communicating. On top of that, the collaboration between 

parent and therapists would enhance the effort to 

encourage the children’s skill in communication and 

speaking [10].  

The use of multiple activities is an interesting 

approach to attract the children to do speech activities 

with their parents at home so they would not feel bored 

and uninterested [11]. In addition to that, applying the 

concept of play in speech activities could maintain the 

momentum of fun learning process for the children and 

reduce the pressure they are facing during the activities. 

Fun activities also encouraged the child to interact and 

communicate actively with their parents [9]. The speech 

activities that were chosen by parents should be creative 

and fun in order to initiate the children participation in 

activities.   

The usage of reinforcements and token economy 

could motivate the children with speech delay to 

participate in the speech activities at home and show 

interest in participating in the activities. These techniques 

can encourage the children to engage in the activities and 

become the indicators of the parents’ success in 

managing the children [2]. The spouses’ role of 

encouraging their partners to engage actively poses 

positive effects to the children’s speech development. 

Spouses’ supports are usually inconsistent, but still 

relevant to the children’s best interest [11,20].  

5. CONCLUSION 

This study has highlighted the factors that influence 

parental involvement in conducting speech activities at 

home with their children. Furthermore, the therapists’ 

supports and suggestion on appropriate strategies and 

activities that need to be conducted at home by the 

parents, increased the parents’ confidence to get involve 

in the speech activities at home. The appropriate speech 

activities conducted at home by parents should be able to 

provide variety of choices as sources of references for 

other parents who are interested to conduct speech 

activities on their own at home. As a conclusion, parental 

involvement is important in assisting the development of 

their children in overcome their speech difficulties. The 

parents in this study showed a lot of relentlessly efforts 

in conducting the speech activities at home as long as the 

children could improve their speech and communication 

in their daily life. Speech workshop and training for 

parents should be offered to ensure that they are equipped 

with necessary knowledge and skills that enable them to 

contribute positively to the development of their 

children’s speech.  
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