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Abstract—The main purpose of this study was to find out the
effect of Read, Encode, Annotate and Ponder (REAP) strategy
towards the students’ reading comprehension. It helps students
comprehend the text by connecting a text with their own words to
enable them to communicate their understanding of the text. This
research was quasi experimental research, the subjects were 51
students, divided into 22 students of control group and 29
students of experimental group was consisting. The data was
analyzed by using independent t-test, the experimental class got
higher score than control class. The mean score of experimental
class was 80.34. The mean score for experimental class was 73.41
with the maximal score was 80 and the minimal score was 65.
Based on the result of the t-test analysis was 0.000 that made
REAP strategy effective on students reading comprehension to
think more deeply about what they have read and get the gist of
the text. Based on the result of the research, it could be concluded
that the students who were taught by using REAP strategy gave
the positive effect on students’ reading comprehension. This
strategy is recommended to wuse in teaching reading
comprehension.
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I. INTRODUCTION

For the successful reading process, students must proceed
basic intellectual ability or background knowledge and
experience related the topic of reading since reading is usually
conceived of as a solitary activity in which the reader interacts
with the text in isolation [1,2]. Students need to improve their
reading skill in order to understand the teaching and learning
materials. The student can be a good reader if they can reach
the goal of reading itself. In reading class, most of reading
activities are focused on reading for comprehension.

Reading comprehension refers to ability to understand the
information presented in the written form. Reading
comprehension is the level of understanding the text. This
understanding comes from readers’ interaction between the text
and how they use their knowledge outside in the text [2-4].

Students always face the difficulty to comprehend the text
in reading, for example, students have known how to

pronounce the words, but without understanding the meanings.
The students can find the difficult words using the dictionary
but every paragraph the students have difficulties to convey the
meaning. Reading activity makes students feel bored and
frustrated because they feel difficult to get the point of what
they read. Moreover, during reading activity, in teaching and
learning process, reading a text is not interesting in learning
English and often students cannot focus and do their own
business with their friends. Media and reading strategy also
influence on students’ reading ability. Therefore, teachers are
advised to apply various strategies that give language exposure
and motivation to learners of language [5,6]

Based on these factors, the teacher must find various
strategies to make student interested and comprehend in the
reading text. Most of teacher sometime just ask students to read
the text without ensuring that the students comprehend the text
or not. One of strategies that can be used by the teacher is
REAP (Reading, Encoding, Annotating, and Pondering) that
can help the students to help them in increase their
comprehension skill in reading. REAP strategy is a good
strategy where the students can think critically where they use
their own language to retell the main idea of the text [7-11].
The procedure of REAP strategy can be seen on table 1 bellow.

TABLE I. THE PROCEDURE OF REAP STRATEGY

R : Read the whole text to | E : Encoding the main idea, difficult
catch the main idea word or synonym, or generic
structure

P : Question to be discussed with
group

A: Writing the summarize of
important point

Read to gather the idea of the authors. In this step the
reader reads the whole text to catch the main idea or the main
content from the text. In the reading steps, the reader can read
about one or two times, the others may be three times based on
student’s ability to get the main idea from the text.

Encode the authors’ idea by putting it into their own word.
In the second step, the reader explores the idea into their words.
In encode step it is demanded critical thinking of the reader to
concept of the text into their own understanding.
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Annotate by writing the idea for one or for sharing with
others. This is the key of process of REAP strategy. In this
step, the reader writes down the idea what they have got in
Read and Encode steps before. This is good steps for shy and
inactive students in the classroom by writing first, it can help
students to active in the class.

Ponder the idea through answering the question about
descriptive text and discuss with others.

Il. METHODS

Research design used in this study was experimental
research, by applying quasi experimental include assignment
but not random assignment of participants to group. The quasi
experimental was relevant to this research. In this case, the
researcher used two class as samples [12].

The subject of this research was 51 students of Secondary
school in East Java. 29 students as the experimental group and
22 students as the control group. The researcher gave the pre-
test to both experimental group and control group to know
student’s ability before giving the treatment. Then, the
researcher gave treatment to the experimental group by using
REAP strategy while for the control group the researcher did
not give the treatment. The control group were taught by using
conventional method. Third, the researcher gave post — test
both of experimental group and control group to measure the
effect of the technique. Then, the researcher gave the
questionnaire to the students. T test was applied by using SPSS
version 22.0 in which to answer the problem of this study in
comparing the result of post-test to both of experimental group
and control group.

I1l. FINDINGS

There were four steps in this strategy, they were read,
encode, annotate and ponder, and before start the first steps, the
researcher divided the class into some group consist of 5-6
member of groups. After that, the researcher implemented the
first step. In the read steps, the researcher asked students to
read the whole text to get the main idea of the text. The
researcher gave 10 -15 minutes to the students to read the text.

After the students read the whole text, the researcher asked
the students to find the main idea of each paragraph of the text
using their own words, find the difficult words and determine
the generic structure of the text. In the first treatment, the
students found the difficulties to find out the main idea of the
paragraph of the text. To help the students the researcher asks
the students to find the information that they knew about the
text. In the third treatment almost all of the students or only one
and two groups still difficult to do this steps. In the last
treatment the students did not find the difficulties in this steps.

In annotate step, the researcher asked the students to write
down the idea that they got in the encode steps and make a
summary using their own words. In the first treatment the
students got some difficulties to make a summary and took a
long time. In the second and the third treatment some groups
still got difficulty to make summary and still took a long time
to write. In the last treatment, the students did not find the
difficulties to make a summary using their words.
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In ponder step, the students answered and discussed the
questions about the descriptive text that they had been read,
such as the generic structure, the main idea of paragraph, and
the main information of the text. In the first treatment, the
students had difficulties to understand the text and could not
answer the questions. The second and the third treatment there
were some groups still could not answer the questions. In the
last treatment, all of the groups could answer the question.

Based on the results of the pretest, the mean of control class
was 60.00 with the total number of students were 22. The
minimum score of control group was 50 and the maximal score
was 70. Besides, the minimum score of experimental group
was 50, the maximum score was 75. The mean was 64.83 with
the total number of students were 29. From Table 2, it can be
concluded that the experimental class got higher mean score
than control group.

Based on the post-test score, the mean score of class VIII B
as the experimental group was 80.34 with the number of
students were 29. The minimum score in experimental group
was 70 and the maximum score was 90. On other hand the
mean score of control group was 73.41 with the member of
students were 22. The minimum score was 65 and the maximal
score was 85. Indeed, both of experimental and control group
had mean score increased in post-test. The result of the mean of
post-test showed that the mean score of experimental group
was higher than control group. It means that, the students who
were taught by using REAP strategy had better achievement
rather than the students who were taught by using jigsaw
strategy. It showed that REAP strategy gave a positive effect
on students reading comprehension.

The researcher used independent sample t —test to know
whether one of hypothesis are accepted or not and to answer
the question in chapter 1. The estimation if the sig.2 tailed was
less than O, 05, it means that H1 was accepted and HO was
rejected. So, the effectiveness was found. Besides, if the sig.2
tailed more than 0, 05, it means that H1 was rejected and HO
was accepted. So, there was no enough and the effectiveness
was not found.

In data analysis, if the sign can’t 2 tailed is < 0.05 it means
that HI was accepted and HO was rejected. And if the
significant 2 tailed is >0.05 it means that HI was rejected and
HO was accepted. Based on the table above, the significant
tailed was 0.000. The significance less than 0.05 and it means
that HI was accepted and HO was rejected. Based on this result,
can be conclude that teaching reading by using REAP strategy
in SMP PGRI 6 Malang was effective.

The result showed that the REAP strategy gave the positive
effect on students’ reading comprehension. Before gave the
treatment the students’ score is low in reading. But, after the
researcher implemented REAP strategy, the students’ reading
comprehension skill was increase. It was proving by the score
of posttest where the students get higher score and the result of
independent simple T-test. So, REAP strategy had a sign can’t
on students ’reading comprehension.

The researcher also gave the questionnaire to know the
students’ response about REAP strategy. The total number of
question is 10 question. Based on the result of the questionnaire
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showed that the students’ perception about the strategy was
they like REAP strategy even though only 2 students unhappy
when the researcher applies the REAP strategy. The students
enthusiastic with the strategy even though they did not really
understand about the strategy when the researcher explain it in
the first meeting and explain again in the next meeting. They
enjoyed with the strategy and the strategy can make them
active in the class so they can comprehend the text by this
strategy.

1V. DISCUSSION

The researcher gave the REAP strategy as the treatment to
the experimental class that cause the different conditions of
both classes. The result of data analysis proved that REAP
strategy gave the positive effect on students’ reading
comprehension. Based on the result of pre-test, both of
experimental and control class got nearly same at reading skill
even though the experimental class got higher score than
control class but the difference was not too far. The researcher
finds out the difficulties to implement the REAP strategy
because the students did not understand so that the first
meeting the researcher explain about the strategy first and
almost of students still confuse about it. The researcher
explains again about the strategy in the second meeting. So,
students get used to the strategy.

The first the researcher implemented the REAP strategy the
students did not really enthusiastic because they were not
familiar with the strategy. But, in next meeting, they began to
understand and active in the class even though not all the
students could follow the instruction. After they understood
how about REAP strategy, they enjoyed and they asked the
researcher when they found the difficulties, they asked about
the synonym, antonym, and the meaning of the words.

They discussed with the other member of groups about the
text, wrote down the summary and answered the question to
make sure they understood well. They enjoyed the class and
active because the REAP strategy help them to comprehend the
text. The advantages of this strategy is make students who are
passive or shy to speak up to more brave to tell their opinion.
The students need to find out the meaning, synonym, antonym
and generic structure of the text first; in encode step and write
the summarize in Annotate step before they answer the
question in Ponder step. The four step of REAP is connected
one each other so the students can understand the text easily.

The result of the hypothesis test showed the significant
tailed was 0.000. It means that the significant less than 0.05.
So, it proved that the REAP strategy was effective toward the
students reading comprehension. By using REAP strategy, the
can be more active in the class. It is good for the students who
are shy or not confident to speak up in the class because they
can write it down in Annotate step before they answer the
question.

Based on the research, it can be inferred, teaching reading
by wusing REAP strategy increases students’ reading
comprehension ability. REAP is a strategy which is aimed to
help readers synthesize the author’s thought in their own
words, thus improving their comprehension and writing skills
s0 as to enable learning and remembering to occur. REAP is a
strategy for helping readers read and understand a text. Each
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stage the ask students to analyze the text at a higher level to
increase and deeper comprehension [8,13,14].

Teaching reading by using REAP strategy make students
understand the text easily. The students felt enjoy and more
active in the class. They felt enthusiast and more interest when
the researcher applied this strategy. Regarding to the result of
the data analysis above, that the REAP strategy can improve
students’ reading comprehension. She said that the REAP
strategy was a teaching strategy which was effective to be used
in reading class and improve students’ reading comprehension.
She used narrative text as the reading materials [3,15,16].

She conducted the classroom action research to know
whether REAP strategy can improve students reading
comprehension or not y using narrative as the material in
reading. And the result showed there were students reached a
very good category. In conclusion, REAP strategy successfully
improved students’ reading comprehension REAP effect on
students’ reading comprehension and she found there is a
significant difference between the students who are taught by
using REAP strategy and the students who are not taught by
using REAP strategy and the material that she used in her study
was narrative text [17,18].

Based on the research, the researcher found that REAP
strategy gave the positive effect on students’ reading
comprehension. There were four steps to help students to
comprehend the text. In encode steps, the students need to
explore the author’s idea into their own language. In this steps,
the students need to think critically to put the gist into their
own language. Besides, the students can discuss the difficult
words and find out the synonymous or antonym of those
words. The students can make the summary easily in annotate
step because they already get the main point in encode step. So,
they can answer the question about the descriptive text in
ponder step [11,17,19].

V. CONCLUSION

In conclusion, REAP strategy was effective towards the
students ‘reading comprehension, especially on student’s
comprehension for descriptive text. Also this strategy could
make the students comprehend the text but also enrich their
ability in writing.

REFERENCES

[1] A. Sholeh, “Promoting Autonomous Learning In Reading,” JEELS, no
2,pp. 108-121, 2015.

[2] P. Maftoon, “Using Self- regulation to Enhance EFL Learners > Reading
Comprehension,” vol. 5, no. 4, pp. 844-855, 2014.

[3] C.Enyew and A. Yigzaw, “Original Research,” vol. 7522, pp. 263-272,
2015.

[4] S. Sanden, “Out of the shadow of SSR: Real teachers ’
independent,” Lang. Arts, vol. 91, no. 3, pp. 161-175, 2014.

[5] Y. Alshumaimeri, “The effects of reading method on the comprehension
performance of Saudi EFL students,” Int. Conf. Educ. Electron. J. Elem.
Educ., vol. 4, no. 1, pp. 185-195, 2011.

[6] U. Widiati and B. Y. Cahyono, “The teaching of EFL reading in the
Indonesia context: The state of the art,” TEFLIN J., vol. 17 no. 1, pp.
36-58, 2006.

classroom

94



ATLANTIS

[71

(8]

[9]

[10]

[11]

[12]

[13]

PRESS

S. Supriyantini, “Using Read Encode Annotate and Ponder (REAP)
Technique to Increase Reading Comprehension: A Case of the Eleventh
Grade Students of SMA Negeri 6 Semarang,” ETERNAL (English
Teach. Journal), 2018.

R. Renette, “Using Reap (Read, Encode, Annotate, Ponder) in Teaching
Reading,” Proc. ISELT FBS Univ. Negeri Padang, 2016.

R. Hardiyanti, Nurhayati, and Z. Alwi, “Pengaruh metode reap (read,
encode, annotate, ponder) terhadap kemampuan memahami tajuk
rencana,” Semin. Nas. Pendidik. Bhs. Indones., 2017.

M. Tasdemir, “The effects of the reap reading comprehension technique
on students’ success,” Soc. Behav. Pers., 2010.

M.V. Santi, “Improving Students’ Reading Comprehension By Using
REAP (Read, Encode, Annotate, Ponder) Strategy,” J. Linguist. Lang.
Teach., 2015.

H.P. Setyosari, Metode penelitian pendidikan & pengembangan. Prenada
Media, 2016.

A. Manzo, U. Manzo, and J. J. Albee, “iREAP: Improving reading,
writing, and thinking in the wired classroom,” J. Adolesc. Adult Lit.,
2002.

[14]

[15]

[16]

[17]

[18]

[19]

Advancesin Social Science, Education and Humanities Research, volume 542

A. Ya’acob, R. A. Latiff, T. Rashid, S. Othman, and R. H. R. Mushahar,
“R.E.A.P strategy: Developing esl learners as critical readers,” Int. J.
Sci. Technol. Res., 2020.

Y. Hou, “Metacognitive Awareness of Reading Stratetegies and
Mulltiple Intelligences in Prediction of English Reading Comprehension
with Medical Junior College Students,” Int. J. Arts &Sciences, vol. 6,
no. 4, pp. 9-20, 2013.

Yenni and Tiarina, “Student of English Language Teaching Program of
FBS UNP graduated on March 2013 Advisor, lecturer of FBS
Universitas Negeri Padang,” 2013.

V.M. Géamiz-Sanchez, M.J. Gallego-Arrufat, and E. Crisol-Moya,
“Impact of electronic portfolios on prospective teachers’ participation,
motivation, and autonomous learning,” J. Inf. Technol. Educ. Res., vol.
15, no. 2016, 2016.

S. Supriyantini, “Using Read Encode Annotate And Ponder (Reap)
Technique to Increase Reading Comprehension: a Case of the Eleventh
Grade Students of SMA Negeri 6 Semarang in Academic Year
2014/2015,” ETERNAL (English Teach. Journal), 2018.

A. Sholeh and T. Sulistyo, “Empowering EFL Students with
metacognitive Learning Strategies: Does it work?,” vol. 1, no. 2, pp.
243-252, 2015.

95



