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Abstract—The results of the 2015 to 2017 UKG (Teacher 

Competency Test) are not much different from the measurements 

carried out in 2018. Teachers' UKG scores are still below 75. The 

purpose of this study is to describe teacher competencies that are 

still weak based on the results of the 2019 AKSI (Indonesian 

Student Competency Assessment) questionnaire’s Parent 

Teacher Support. The questionnaire contains six aspects of 

pedagogical competence, namely: understanding student 

characteristics, applying various approaches, strategies and 

methods, determining learning objectives, understanding 

communication strategies, using information on assessment 

results, and reflecting on learning. The method used is a 

qualitative descriptive method. The results found that students 

stated that most of the teachers (50% -60%) had good 

pedagogical competence. This means that there are still 40% of 

teachers who have not mastered their pedagogical competence. 

Teachers are still weak in terms of pedagogical competence, for 

example the ability to innovate in designing and implementing 

learning using model learning, tends to teach with monotonous 

methods, and lacks the knowledge to do reflective. 

Keywords—teacher competency test, pedagogical competence, 

AKSI 2019, parent teacher support 

I. INTRODUCTION 

AKSI or Indonesian student competency assessment [1] is a 
program for mapping educational outcomes to monitor the 
quality of education at a national / regional that describes the 
achievement of student abilities through surveys. The AKSI 
result data is expected to be the basis for the formulation of 
policies and programs to improve the quality of learning in 
particular and the quality of education in general. 

Some of the objectives of implementing AKSI are a) 
achievement, namely knowing and comparing the success rate 
of educational programs, b) diagnosis, namely diagnosing 
student strengths and weaknesses in terms of cognitive and 
background, c) quality improvement, namely identifying 
factors that affect student achievement, d) monitoring the 
progress of the program's success periodically and systemically 

The sample in this survey was class IX students from junior 
high schools in all provinces in Indonesia, a maximum of 50 
students per school. The sampling technique used is Multistage 
Probability Sampling. The first stage select sample districts / 
cities, the second stage select sample schools, and the third 
stage select sample students The sample received a cognitive 
test (for math, reading, and science test material) and filled out 
a questionnaire. 

Survey results for 2019 [2] shows that for reading 
competence, less (55.85%) find and retrieve explicit 
information contained in discourse; make a simple 
interpretation of a text; Medium (38.01%) able to make 
interpretations from implicit information in the text; able to 
make conclusions from the integration of several information 
in a text; and Good (6.14%) able to integrate some information 
across texts; evaluate the content, quality, way of writing a text; 
be reflective of the content of the text. 

For math competence, Less (79.44%) have basic math 
skills: basic computing in the form of direct equations, basic 
concepts related to geometry and statistics, and solving simple 
routine math problems; Medium (18.98%) Able to apply their 
mathematical knowledge in more diverse contexts; Good 
(1.58%) Able to reason to solve complex and non-routine 
problems based on their mathematical concepts. 

Meanwhile, for science competence, less (66.11%) have 
basic knowledge related to biology, physics, chemistry and 
earth sciences; Medium (32.12%) able to apply knowledge of 
biology, physics, chemistry and earth sciences in various 
contexts; Good (1.78%) able to apply and communicate 
scientific concepts to solve non-routine problems, both in 
practical and research / experimental situations 

Based on the survey results, it is known that our students 
are already good at basic skills but need assistance for analysis 
and reasoning’s skills.This needs to be a reminder for teachers 
that the survey results are an effort to determine the 
professional level of teachers in learning [3]. The part that 
plays an important role here is pedagogical competence. The 
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study conducted by Keller et al. [4] revealed that teacher 
pedagogical content knowledge positively predicted students’ 
achievement, neither did teacher pedagogical content 
knowledge predict students’ interest, nor teacher motivation 
students’ achievement 

From the survey results, it can be assumed that teachers are 
still weak in their pedagogical competence. In fact, pedagogy is 
one of the four main competencies of teachers  [5]. Previously, 
research was conducted by Utiarahman [6] and Santosa [7] also 
found something similar. Teachers are still weak in organizing 
quality learning as evidenced by the fact that teachers have not 
fully involved the potential, both students’s physical and non-
physical. Other research [8], found that teachers are still weak 
in the accuracy in choosing learning contexts, namely learning 
activities, indicators and basic competencies related to real life 
students. 

The following article will describe the perspective of 
Indonesian students based on the student questionnaire “Parent 
Teacher Support”. The teacher pedagogical competencies that 
were asked in the questionnaire included the following: 

 Understand student characteristics related to physical, 
intellectual, socio-emotional, moral, spiritual, and 
socio-cultural backgrounds. (1.1) 

 Apply various approaches, strategies, methods, and 
learning techniques that educate creatively in the 
subject being taught. (1.2) 

 Determine the learning objectives being taught. (3.2) 

 Using information on the results of assessment and 
evaluation to determine learning completeness (9.1) 

 Reflecting on the learning that has been implemented. 
(10.1) 

II. METHODS 

A. Sample 

This study uses AKSI survey data in 2019 for 8th grade 
junior high school students. The samples were determined 
using a multi-stage probability sampling. The first stage select 
sample districts / cities, the second stage select sample schools, 
and the third stage select sample students. The sample used in 
this study consisted of 17,099 students . This data was obtained 
from the Center for Assessment and Learning, the Ministry of 
Education and Culture. 

B. Instrument 

The instruments used in AKSI survey were cognitive 
instruments (mathematics, science, and reading) and 
questionnaire instruments. The AKSI Survey questionnaire 
instrument consisted of a questionnaire for school principals, 
teachers, and students. 

(https://pusmenjar.kemdikbud.go.id/aksi-2/). This study 
uses student questionnaire namely parent teacher support and 
cognitive score  (mathematics, science, and reading). 

C. Data analysis 

The purpose of this study is to describe teacher 
competencies that are still weak based on the results of the 
2019 AKSI (Indonesian Student Competency Assessment) 
questionnaire’s Parent Teacher Support. The method used is a 
qualitative descriptive method 

III. RESULTS 

A. Understand the characteristics of students related to 

physical, intellectual, socioemotional, moral, spiritual, and 

socio-cultural backgrounds. 

 In terms of the convenience of students interacting with 
the teacher, how often do you do the following things? 

When I look gloomy, the teacher pays attention to us  

(42.93% sometimes, 21.26% often) 

Learning with teachers in school is fun.  

(57.66% often, 2.5% rarely) 

Only 21.26% of teachers who often pay attention to 
students, but, another fact is that as many as 57.66% of 
students still stated that learning with teachers at school 
is fun. 

 In terms of the teacher's respect for students, how often 
does this happen in your classroom? 

Most of the teachers at school really appreciate me. 
(58.87% often, 8.65% rarely) 

Most of the teachers are friendly to me.  

(59.35% often, 6.25% rarely) 

Most of the teachers were late to class. 

(12.72% often, 52.3% rarely) 

Most of the teachers were absent. 

(13.69% often, 53.51% rarely)  

Most of the teachers play on the computer or 
smartphone jh’while they are in class.   

(14.73% often, 50.49% rarely) 

Most teachers receive telephone calls while teaching. 

(50.07% often 14.01% rarely) 

From  the student’s answer distribution, we can 
conclude that most teachers  (about 50%) can respect 
the students, be friendly to students. 
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B. Implementing various approaches, strategies, methods, 

and learning techniques that educate creatively in the 

subject being taught. 

 Solve problems and think creatively  

 
Fig. 1.  Percentage of teacher solving problems and thinking 

creatively 

From figure 1, it is known that 50.19% of students 
answered that their teacher “sometimes” teaches them to 
solve problems and think creatively. 

 
Fig. 2. Student’s national reading mean score for  solve problems 

and think creatively 

 
Fig. 3. Student’s national science mean score for solve problems 

and think creatively. 

 
Fig. 4. Student’s national mathematics mean score for solve 

problem and think creatively. 

From the three figure (figure 2-4), we get the 
information that the mean score of mathematics, reading 
and science for students who answered their teacher 
"sometimes" taught them to solve problems and think 
creatively was lower than those who answered "rarely". 

 With regards to how teachers teach students to solve 
problems and think creatively, how often do things like 
this happen in your classroom? 

Most teachers require students to make different 
solutions to a problem in the task. 

(60.16% often, 6.86% rarely) 

Most teachers are very concerned about ensuring that 
no student's work is duplicated by other students' work. 

 (54.48% often, 7.65% rarely) 

Most teachers encourage students to be open to new 
ideas. 

(64.31% often, 5.01% rarely) 

Students are given the opportunity to express their ideas 
and thoughts. 

(61.37% often, 6.29% rarely) 

Most teachers do not encourage their students to think 
independently.  

(40.46% often, 13.64% sometimes) 

In the view of students, more than 50% teacher  often 
requires  students to think creatively, to be open to new 
idead, to express ideas and thought, and encourage 
students to think independently.  

 How often do teachers encourage you to do the 
following? 

Discuss how to solve a problem 

(44.24% often, 9.04% rarely) 

Defend answers with evidence. 

(47.06% often, 6.44% min) 

Group discussion. 

(35.14% often, 3.3% rarely) 

Not easily give up. 

(49.78% often, 5.71% rarely) 

Check the accuracy of the information obtained. 

(42.46% often, 6.47% rarely) 

Correct errors from tasks that have been done. 

(38.83% sometimes, 5.25% rarely,) 

We can see that students' answers vary quite a bit to that 
question and we can conclude that less than 50% of 
teacher can encourage the students with the following 
item, especially for correct error from the task that have 
been done and group discussion. 

C. Determine the learning objectives being taught. 

 Integrate values in lessons with everyday life 
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Fig. 5. Percentage of  teacher integrating values in  lessons with 

everyday life. 

From the figure 5, we get know that as many as 50.8% 
of students answered that teachers “sometimes” 
integrate values in lessons with daily life. 

 The reading and math means score for the 
questionnaire were as follows. 

 

Fig. 6. Student’s national mathematics mean score for integrate 

values in lessons  with everyday life. 

 

Fig. 7. Student’s national reading mean score for integrate values in 

lessons with everyday life. 

The mean score for the two competencies in figure 6 
and 7 show the opposite. The mean score was higher for 
students who answered “rarely” than students who 
answered “frequently”. We can conclude that there is no 
relationship between teachers integrating values in 
learning with everyday life on students' abilities. Based 
on research results [9] that interpreting the value of 
PKN learning in everyday life ideally can develop the 
character of students for the better. 

 Regarding how teachers integrate values in lessons, how 
often do things like this happen in your class? 

Most of the teachers gave examples of how the topics of 
one subject relate to other subjects. 

(65.37% often, 5.7% rarely) 

Most of the teachers indicated that every lesson can be 
used in daily life. 

(59.52% often, 3.49% rarely) 

Most of the teachers explained how the new topic and 
the previous one were related. 

(61.65% often, 5.14% rarely) 

 
Fig. 8. Student’s national mean score based on frequency for 

relevance of one topic to another. 

 
Fig. 9. Student’s national mean score based on the frequency for 

lessons can be used in daily life. 

 
Fig. 10. Student’s national mean score based on the frequency for 

relevance of new topics and previous one. 
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More than 60% of students stated that most teachers 
almost all the lesson time always give an example how 
the topic of one subject relates to another, also shows 
how each lesson can be used in everyday life and how 
to explain new topics and previous topics to each other 
related.  In other hand, from all three graphs, we can 
conclude that there is no relationship between the 
teachers integrate values in lesson with the mean scores 
(reading,mathematics and sciece). 

D. Using information on the results of assessment and 

evaluation to determine learning completeness 

 Teachers write general comments (feedback) on each 
student's assignment 

 

Fig. 11. Percentage of teachers write feedback on each student’s 

assignment. 

From figure 11, we know that as many as 49.99% of 
students answered that the teacher “sometimes” 
provides feedback on the work that has been done.  

The reading, math, and science means score for the 
questionnaire were as follows. 

 

Fig. 12. Student’s national reading mean score for the feedback from 

teachers. 

 

Fig. 13. Student’s national mathematics mean score for the feedback 

from teachers. 

 

Fig. 14. Student’s national science mean score for the feeback from 

teachers. 

The mean scores for the three competencies in the three 
figure (figure 12-14) show the opposite. The mean 
scores was higher for students who answered “rarely” 
than answered “frequently”. We can say there is no 
relationship between the feedback provided by the 
teacher and student achievements. In contrary, in the 
study conducted by Cavanaugh [10], it can be conclode 
that teachers become more aware of the quality of their 
students by giving feedback on each student's 
assignment, so that they will be better able to guide 
them in learning, we can refer to “teaching at the right 
level” for this task. 

E. Reflecting on the learning that has been implemented 

 Regarding how the teacher gives assignments / 
homework, how often do things like this happen in your 
class? 

Most teachers encourage students to read text books / 
packages independently. 

 

Fig. 15. Stdent’s national mean score based on the frequency for the 

teacher encourages students to read text books independently. 

Most teachers encourage students to practice doing the 
questions a lot. 
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Fig. 16. Student’s national mean score based on the frequency for 

teacher encourages students to practices doing the questions a lot. 

From the figure 15 and 16, it can be seen that there is no 
relationship between teacher recommendations to read text 
books / packages independently and student achievement.  In 
contrary with the  next graph, there is a correlation between the 
teacher's recommendations for students to practice doing the 
problems a lot with their score achievements. The more often 
the students practice doing the questions, the better score they 
get, especially in reading. We hope this is also correlates with 
the better students' reading, mathematics and science literacy. 

IV. DISCUSSION 

In this study, we found that 21.26% of teachers often pay 
attention to their students when they look gloomy. This 
percentage is small for the elementary and junior high school 
levels because the students at that age still really need attention 
from their teachers. In fact, teachers' attention has a significant 
impact on learning achievement in certain subjects [11].  The 
attention given by the teacher can be in the form of being wise 
towards students, assertive but not easily angry, motivating 
students to learn, being able to stimulate students to be creative, 
not favoritism, giving orders in a fun way, giving wise 
admonitions; like giving ideas and input, initiating pedagogical 
relationships inside and outside the school with students and 
removing away the violence and intimidation. On the other 
hand, even though only 21.26% of teachers who often pay 
attention to students, but as many as 57.66% of students still 
stated that learning with teachers at school is fun. This is a 
positive thing that must be maintained because it will have an 
effect on increasing student motivation and learning 
achievement [12]. 

 In terms of the teacher's respect for students, the student 
says that most teachers can respect the students and be friendly 
to students. Both of these attitudes should flourish in education 
because it affects the character of students. Prophet 
Muhammad SAW said as narrated by ath-Thabrani, "Give each 
other gifts so that you love each other." Encouraging with gifts 
or sweet words, including a form of appreciation. In education, 
giving awards is one way in the teaching and learning process 
that is useful to provide motivation for students to encourage 
them to be more active in learning so that they can achieve 
learning achievement [13]. Award is a "function of 
reinforcement" or a function of reinforcement that is more 
encouraging children to  improve their achievements. In 
addition, 51.84% the teacher often gives appreciation to 
students and we can see that the mean score of 
reading,mathematics and science for students who answered 
“frequently” was higher than student who answered “rarely or 
occasionally . It means that the teacher appreciation can affects 
students' achievement. 

The other positive side is teachers are not coming late for 
class, always present according to their hours and do not play 
with computers or smartphones in class. This is a good 
example and professionalism of a teacher. This is the first step 

in increasing the quantity and quality of teaching and learning 
activities in the classroom [14]. However, with the busyness 
that the teacher has, students see that most of their teachers 
receive calls when teaching more than half of the lesson. 

With regard to implementing various approaches, 
strategies, methods, and learning techniques that educate 
creatively in the subject being taught. The result of study 
revealed that as many as 60.16% of teachers, almost all of the 
lesson time requires students to make different solutions to a 
problem in doing assignments  and 64.31% of teachers in 
almost all lesson times encouraged students to be open to new 
ideas.This is really importanta for students so that they get used 
to dealing with problems and finding solutions. In 21st century 
learning, this method is important so that students are trained in 
creativity and critical thinking. Giving essay questions during 
the teaching and learning activities is believed to familiarize 
students with critical and creative thinking in developing ideas.  

In AKSI or PISA we can see that one of the weaknesses of 
Indonesian students is answering essay questions. This happens 
because students are not accustomed, so they have difficulty 
writing down their ideas or understanding in writing. Align 
with teacher's point of view, according to the results conducted 
by  (Siswono, Abadi, & Rosyidi (2008) in [15] ) on 130 SD 
teachers in Sidoarjo Regency shows that teachers have not 
focused on learning leads to students 'creative thinking 
abilities, more than 50% of teachers do not teach students 
different ways to solve problems, do not try to develop 
students' imaginations.  Similar results are found in research 
[16] that elementary teacher performances to improve students 
creative thinking is still weakness. Torrance [17] revealed that 
teaching for creativity can facilitate children’s agency and 
engagement, such as strategies of learning to learn, or to 
exploring more new possibilities, often seek to be inventive in 
order to arouse curiosity and learning motivation. Through 
teaching creatively, teachers encourage learners’ creativity by 
passing on their enthusiasm, imagination, and other talents 
[18]. 

In this study, we also found that 54.48% of teachers for 
almost all the lesson time ensure that no one student work 
imitates other students' work. This is very important for 
students so that they more independent and foster self-
confidence. Based on research results conducted by Nizar [19] 
that the habit of imitating other students 'work (cheating) can 
reduce students' self-efficacy. Nora and Zhang [20] in their 
study revealed that students with low self-efficacy were more 
likely to cheat than those who perceived themselves as 
efficacious. It was further found that peers played a significant 
role in discouraging cheating by expressing disapproval and 
informing teachers of dishonest behaviour. In essence, 
Puspitasari [21] said that every child tends to be independent or 
has the potential to be independent, because every child is 
endowed with feelings, thoughts, wills of his own, all of which 
are psychic totality and different characteristics and structures 
at each phase of his development. But in fact, the independence 
of our students is still low during exams, especially the 
National Examination [22]. 
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Another important result from this study are less than 50%  
of teachers often encourage students to discuss how to solve a 
problem, teaching them to defend the answers with relevant 
evidence and check the accuracy of the information obtained. 
The three things are important in education and daily life,but in 
fact, the teacher is not ready for that. Learning to defend the 
answer with relevant evidence will train the students with 
scientific opinion and critical thinking. Several studies have 
developed a program called “problem based learning” [23], 
[24] and “epistemological understanding” [25] to train 
argumentation skills which have significant results on the 
development of the concept of reasoning, critical thinking and 
student achievement. Even though in other facts, the ability of 
students to maintain answers by providing relevant evidence is 
still low [26].  

Furthermore, teachers are also still lacking in motivating 
students not to give up easily in learning. This attitude affects 
how individuals think, feel, motivate themselves, and act. 
Students who have high self-efficacy tend to have high self-
confidence and do not give up easily in facing problems. The 
OECD states that life begins when you are 15 years old. In fact, 
the authors often find students still giving up easily when 
working on non-routine questions and if  they have to read the 
stimulus questions which are long and have no effect on their 
grades in school. This is often the author finds in the AKSI or 
PISA (Programme for International Students Assessment) 
survey. 

On the other hand, it appears that less than 40% the teacher 
is getting used to group discussion and correct errors from 
tasks that have been done by students. In fact, the habit of 
group discussion is also an effort to improve student learning 
outcomes [27]. It is generally assumed that active engagement 
of students during discussion with peers, some of whom know 
the correct answer, leads to increased conceptual 
understanding, resulting in  improved performance [28]. Get 
used to discuss between students in class in line with 21st 

century competencies, namely ability to work collaboratively 
(the ability to work together) and the more frequent group 
discussions students will also train communication skills 
(ability to communicate) and learn to express arguments 
(opinions) and defend them with relevant evidence [29]. 

V. CONCLUSION 

The results of the study found that students who took the 
parent teacher support questionnaire in the 2019 AKSI survey 
thought that their teachers at school had fun teaching them, 
teachers often appreciate student work, exemplifying how the 
topic of one subject relates to other subjects, encouraging 
students to open to new ideas, given the opportunity to express 
ideas and thoughts. On the other hand, it was also found that 
teachers were still weak in several pedagogical competencies, 
namely I terms of motivating students to discuss how to solve a 
problem, defend answers with evidence, build discussion grup 
in class, and do not give up easily in learning. In another 
aspecs, student found that most teacher receive phone calls 
while teaching.  
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