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ABSTRACT 

Literacy teaching by utilizing technology is not a new yet has been well-developed in numerous studies. In order to augment 

this growing topic, the present study delineated EFL students experience in interpreting the content of English texts and 

reviewed the texts through video trailer. This article juxtaposed the students’ engagement in teaching literacy through digital 

short story trailers as a result of promoting students’ critical literacy. Questions that require higher order thinking skills were 

posed to encourage students’ critical literacy in reading short stories. The data of this descriptive study were gathered from 

observations and interviews with eleventh undergraduate students who were voluntarily involved in this research. The 

gathered data attested that students were engaged, worked cooperatively, and successfully produced short story trailer that 

not only summarized the texts but also included their point of view about the text. Moreover, the participants also uttered 

that they found an interesting way to show their understanding of the given stories. The evidence suggests that EFL teachers 

may guide students by using critical questions to make digital short story trailers in order to entice them to read texts 

critically. 
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1. INTRODUCTION 

In foreign language teaching, reading critically can be 

seen as a major goal of the learning process and 

considered as a crucial part of learners’ reading 

proficiency in the 21st-century learning (Emilia, 2010; 

Erikson & Erikson, 2019; Indah, 2016; Kumagai & 

Iwasaki, 2011). Hence, the way in assisting learners to be 

critical readers become a major concern in EFL 

classroom. In connection with this, it is a challenge for 

teachers to build critical reading activity as a fun 

classroom project by utilizing appropriate strategy 

(Wallace & Wray, 2016). Since technology evolves in 

students’ everyday lives, incorporating ICT and language 

learning should be a great idea.     

Critical literacy can be defined as the use of texts to 

analyze and transform relations of cultural, social, and 

political power (Jones, 2013). When people are critically 

literate, they examine their ongoing development in order 

to show the subjective positions from which people make 

sense of the world and act in it (Shor, 1999). Seeing this, 

it can be said that critical literacy can be seen as 

decontextualized skills that can be applied in any 

situation. Besides, the value of critical literacy fits to 

language teaching. 

Dealing with this, there are few studies which deal 

with critical literacy in English as foreign language 

teaching. Dealing with this, in terms of orientation to 

critical literacy on English as an additional language, a 

study undertaken by Alford & Jetnikoff (2016) focuses on 

portraying the ways four EFL teachers of senior English 

constructed critical literacy in their talk and practice. The 

research was conducted in two state high schools in 

Queensland. It was a case study, and the data were 

gathered by utilizing Janks’ (2000) model of critical 

literacy (covering domination, access, diversity, and 

design), interview, and video recordings of teachers’ 

classroom practice. The data reveals that the teachers’ 

understanding varied. It indicates the teachers’ 
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commitment to critical literacy as an approach to English 

language teaching. 

In terms of teaching reading with critical attitudes, 

another study conducted by Dar, Rahimi & Shams (2010) 

tried to examine the importance of developing learners’ 

critical language awareness through some techniques of 

CDA. Sixty students were participated in the study. This 

study showed that CDA techniques enhance students’ 

critical language awareness. Another study carried out by 

Gustine (2018) aimed at exploring the meaning of literacy 

for in-service English teachers as well as strategies to help 

students develop their critical literacy and what English 

teacher know about critical literacy as pedagogical model. 

It is a survey study with 21 English teachers in Bandung 

as the sample in responding the questionnaire. The data 

showed that some teachers show lack of knowledge on 

critical literacy as methodological approach to teaching 

English. In addition, a research carried out by Kurniawati 

(2016) aimed at examining the use of critical literacy (CL) 

program in a critical reading course at one university in 

Indonesia. This is a case study. through this study, the 

data revealed that the implementation of infusing CL 

program in reading course was successful. 

Given this, it is highlighted that in EFL context, 

critical literacy by integrating digital literacy has not been 

widely investigated. In Asian setting, this area of research 

commonly has been conducted at tertiary level. Besides, 

there is no previous research that tries to identify the 

relationships between critical literacy-based teaching 

with students’ digital literacy. Hence, in order to fill the 

gap, this study will relate critical reading activity and 

appropriate technology within the context of English as 

Foreign Language Learning. Likewise, in order to support 

the initiative to manage more challenging learning 

activity and to build freedom to learn and create 

democratic classroom as a public sphere (Giroux, 2009), 

in the language teaching, digital short story trailer project 

by utilizing technology can be one of the alternatives. 

With this in mind, having foreign language learners 

design short story trailer may encourage them to read and 

develop their creativity.      

Apart from that, no doubt that appropriate 

technologies can be powerful language learning tools to 

meet certain learning outcomes. Hence, since 21st century 

students have knowledge and experience in using digital 

tools, teaching literacy can be more interesting and 

relevant by combining critical reading activity and using 

technology during the learning process. Hence, this study 

aims at investigating the benefits of using technology to 

facilitate students in designing digital short story trailers 

as the result of their critical reading. By doing this, it is 

 

expected to spark the interest of students during the 

lessons. To entice them to learn, the present study tries to 

relate critical reading and technology assisted language 

learning to reach all students to read critically in English 

as a foreign language setting. Through this, it may drive 

novel innovations in critical literacy teaching. It is as 

stated by Gura (2014) that applying appropriate 

technology to literacy classroom may attract students’ 

attention and participation. 

2. METHOD 

The aim of this research was to delineate the state of 

incorporating technology in literacy teaching within the 

context of EFL learning. Particularly, the present study 

tried to portray the students’ engagement in critical 

reading course by using suitable technology. Besides, this 

study also focused on identifying students’ attitude 

towards the learning activity. Hence, this study applied 

qualitative research design taking on characteristics of 

descriptive study. This is as stated by Nassaji (2015) that 

a descriptive study is organized in order to delineate the 

existing distribution of variables without regards to 

another hypothesis.  

2.1 Data collection 

2.1.1 Sample and site 

The present study was administered at one public 

university in West Java. The project involved sixth 

semester eleventh students of the bachelor’s degree in the 

Mathematic Education Major. They were four males and 

seven females. During the lesson, the researcher espoused 

as the teacher who guide the learning process. All of the 

participants were participated in observation session. 

Besides, the researcher solicited participants’ perception 

on the learning process through interview. They were 

advised to respond given questions based on their angle. 

All participants agreed to release the data for research 

publication.  

2.2 Instrumentation  

Since the present study focuses on examining the 

benefits of utilizing video trailer apps in literacy teaching, 

there were two instruments utilized in this study; namely, 

semi structured interview and observation. Before 

conducting the research, the researcher had been 

informed about the objective of this present study. 

Furthermore, each technique in collecting the data will be 

described below. 
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2.2.1 Observation  

In addition, in carried out this research, observations 

were conducted nine times. each meeting was organized 

90 minutes. During the lessons, guided questions adapted 

from some theoretical foundations including the four-

dimensional model, Janks’ model (2000), the Four 

Resources Model (Van Sluys, Lewison, & Flint, 2006; 

Flint, Van Sluys & Lewinon, 2003) and Discourse 

Historical Approach (DHA) developed by Reisigl and 

Wodak (cited in Wodak & Meyer, 2009). was adopted to 

guide the students in order to notice the important points 

in creating book trailer. The following questions are; (1) 

who’s character is heard in the story? (2) can you identify 

the writer’s point of view? (3) what does the story want 

you to believe? (4) do you agree with the act/statement(s) 

utter by the character in the story? Why/why not. (5) can 

you relate the story to your own experience? and others.           

During the lessons, students were asked to 

comprehend short stories and reframing the texts from 

critical reading perspective through video trailers. They 

were worked in group of three or four to plan the video 

through online discussion. In discussion session, 

participating in putting certain ideas is mandatory in this 

mission. Participants were asked to communicate with 

each other so that the students can keep track the 

information and ideas while discussing with their peers. 

Hence, participants who contribute useful and insightful 

ideas were identified through the conversation. Having 

the data from observations, in order to gain in depth data, 

the researcher organized the interview session. The 

findings during the observation session and interview are 

elaborated below.  

2.2.2 Interview 

To obtain further information related to the aim of the 

study and to ensure that the data obtained were accurate, 

the interview was conducted to all of participants. the 

respondents were allowed to use Bahasa Indonesia in 

stating their opinion in order to help the them in 

expressing their feelings more easily. In the interview 

session, the respondents were allowed to request for 

clarification when they found any questions that confused 

them. 

2.3 Data Analysis 

The data were analyzed and interpreted based on the 

information from the observations and interview. In 

analyzing the data from observation, the video of 

classroom observations was transcribed to see the real 

situation in the classroom. Besides, the field notes were 

employed in order to get detail comprehension of the 

learning activities. In analyzing the data, the researcher 

read the transcribed data so that the data could be 

analyzed and interpreted. Meanwhile, in analyzing the 

data from interview, the researcher transcribed the 

interview and analyzed the data by repeated reading and 

then interpreted them based on some relevant literature. 

3. FINDINGS AND DISCUSSION  

The reported data, drawn from online classroom 

observations, interview and the result of the students’ 

works. The findings of the research confirm two things; 

first, teaching critical reading through guided critical 

questions in comprehending short stories were considered 

as the catalyst for EFL learners in developing their critical 

reading. It is in line with a research conducted by 

Nourdad, Masoudi & Rahimali (2018) that questions that 

require higher order thinking skills help students in 

comprehending given text. In this present study, three 

short stories were used during the lessons; namely, Thank 

You Ma am by Langston Hughes; The Story of an Hour 

by Kate Chopin; and The Fun They Had by Isac Asimov. 

The stories were chosen by the students from researcher’s 

virtual bookshelf as these texts can be classified as “easy 

to be read” by beginner readers and they content social 

values. Students were asked to read three short stories in 

different genres, discussing the content of the stories, 

giving their arguments about the content and associating 

their own experiences or their prior knowledge to the 

stories. In doing this, students were given questions 

starting from questions that can be categorized as lower 

order thinking skills (such as vocabulary recognition and 

basic information related to the content of the text) to 

higher order thinking skill. Besides, during the learning 

process, teacher and students practicing critical literacy in 

their talk.  

Furthermore, as the final project, within small groups, 

they were asked to create two short story trailers as the 

result of their reading. The data of portraying critical 

reading activity and creating original short story trailers 

were garnered through multiple observations within nine 

class periods. The students were allowed to use any 

applications that creates video were utilized for this 

project.  

The students were discussed the aforementioned 

questions in the small group of online discussion and told 

the results to others. In discussion session, sometimes, 

there were different interpretations of the given text. It 

may appear since they have different experiences in real 

life. By seeing this, it can be said that the discussion 

session became more interesting as the students made 

their own hypothesis based on their background 
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knowledge and experience (Correia, 2006). For instance, 

while discussing “Thank You Ma’am” story where social 

issue was explored, the learners tried to relate the main 

character’s experience, Mrs. Jones who showed 

unexpected act of kindness to the young man who tried to 

stole her bag, into their own opinions or experiences in 

the real life. The students’ responses were varied. One of 

them uttered that the character of Mrs Jones changed their 

point of view in order to cope with that kind of situation. 

Meanwhile, the other said that it will never happened 

around his neighbourhood.          

Likewise, posing critical questions before producing 

the short story trailer videos was also intended to promote 

students’ critical literacy. These kinds of activities can be 

considered as discerning strategy. It is as uttered by the 

first participant. She states that “…actually, previously, I 

don’t really like English course because the previous 

English class was little bit boring while I only have very 

limited opportunity to the language during the 

lesson…this course is different I think. It is more 

interesting since it is the first time I experience these kind 

of activity in learning English….” Besides, the second 

participant said that “…the activity was interesting. I felt 

enjoy during the discussion session. And, I like the 

teaching and learning process by using the given short 

stories since I like the content and the characters of the 

stories. Besides, I was excited in the process of making of 

the video too since there was guided questions given by 

the lecturer.” Furthermore, the other participant also 

admitted that “…I think it’s interesting way to read 

English text in the context of foreign language and it’s a 

new way in learning foreign language since we can relate 

the content of the text with our own experience.” Given 

this, it was apparent that the participants showed positive 

attitude toward the lessons. In connection with this 

finding, as mentioned previously, critical literacy has 

become one of major points in second and or foreign 

language teaching and learning process. This finding 

actually confirms the statement proposed by Barnett and 

Francis (2012) that higher order thinking questions is 

necessary to assist learners to foster their’ critical thinking 

while reading a text.  

Second, as mentioned previously, since the 

participants in this study can be considered as ‘digital 

natives’, hence it is suitable to utilize technology assisted 

language learning. Dealing with this, critical reading by 

integrating video maker applications aids the learners to 

engage the lesson and further to illustrate the stories to 

produce two videos as the result of their critical reading. 

It is as stated by Ko (2017) and Sung and Mayer (2013) 

that using suitable technology can make students pay 

more attention to the given task. The learners were asked 

to pitch the given short stories in order to make the 

reading activity more purposeful. In creating video story 

trailer project, there were some steps followed by the 

students, which were; they learnt the content of the story, 

generic structure of the text, drafted the summary of the 

text, jot down their review of the story. Afterwards, they 

utilized Filmora as convenient video maker apps 

afterwards uploaded the videos on You tube to entice 

other to read the stories. The students admitted that they 

used the same application in creating the video. Besides, 

they also utilized widely available information and 

technology that facilitated them to access photograph and 

music. Through this, it provides opportunity for them to 

tap into their prior knowledge of certain experience(s).  

Having taught this kind of activity, learners were 

enthusiastic about attending the classes and creating their 

videos as the result of examining the texts. Furthermore, 

depicting the praxis of teaching literacy by utilizing 

suitable information and digital technology, it was proved 

that this activity-maintained pupils’ engagement during a 

long lecture session. All of the participants were 

participated actively in both discussion session and 

creating the video. Moreover, it portrays that the use of 

appropriate technology was aimed at engaging students in 

literacy practices. In doing this, online discussion that was 

managed to talked about the video project between the 

members of the small groups can be considered worked 

since this kind of discussion was prominent to be utilized.     

Dealing with the findings, with regard to disruptive 

era, teaching reading by utilizing critical literacy as 

pedagogical approach is demanding. With this in mind, 

posing critical literacy questions in pre-reading and post-

reading were considered helpful to develop students’ 

reading skill. Dealing with this, posing critical literacy 

questions can be the alternative way to assist the students 

to understand the world (Dzakiah, 2020; Gustine, 2013; 

Jun-min, 2014). In this study, the world means that the 

condition as represented in the stories. Moreover, the data 

in this study was also in line with the statement proposed 

by Kurniawati (2016) that infusing critical literacy in 

reading course can enhance the quality of language 

teaching and learning process. 

Apart from that, actually, numerous studies have 

investigated the use of information and communication 

technologies in second and/or foreign language classroom 

(Al-Munawwarah, 2015; Ghorbani & Jahandar, 2015; 

Khoshnoud & Karbalaei, 2015; Huang, 2015; Mei, 

Brown & Teo, 2018; Naraghizadeh & Barimani, 2013; 

Shokrpour, Mirshekari, & Moslehi, 2019). In relation to 

this, in order to fill the gap, this study tried to relate ICTs 

and critical literacy study within the context of EFL 

classroom. Fortunately, based on the data gathered from 

observation and document analysis in the form of the 
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content of the video, it is apparent that the technology 

applied in this present study was successful to entice 

students to learn and develop their reading skill.      

Specifically, it is probably fair to say that designing 

short story trailer by using suitable application may 

promote students’ critical reading. It is due to the reason 

in designing the video, the students combined the content 

of the story with some pictures and music that represent 

their interpretation. It is as can be seen in Figure 1 and 

Figure 2 as part of the video.  

It can be seen clearly that the students utilized pictures 

provided in the internet. Besides, they also wrote their 

opinion about the content of the story that may attack 

other to read the text. However, there was a grammatical 

error which was commonly occurred in foreign language 

learning.  Designing the short story trailer video can also 

be seen as the result of honouring students’ idea in the 

reading activity. This finding is actually in line with the 

statement proposed by Lamer (2014) that this kind of 

project to develop their literacy skills. Moreover, the 

study is also in line with the statement proposes by Meyer 

and Forester (2015) that creating video project in 

language learning transforms learning experiences for 

learners in this digital age. Referring to the findings, 

particularly, the students were participated actively 

during the lesson and feel challenging in accomplishing 

the project. In addition, the short story trailer 

demonstrates their knowledge about the story. This 

finding confirms the statement proposed by Prins (2017) 

that appropriate digital tool affords new ways to develop 

students’ critical literacy.  

4. CONCLUSION 

The present study espouses an integration of 

technology and literacy teaching. The data proves that 

literacy practice by integrating technology was 

challenging and fun for engaging students to learn the 

language and promoting their critical reading at the same 

time. All of the participants were viable in doing the video 

project. Through this research, it is hoped that the result 

of the present study can be one of the alternatives for EFL 

teachers to administer reading tasks. In addition, the 

findings of the present study points to challenges for 

critical reading within the context of EFL classroom to 

different level of education. In addition, there researcher 

notes that there is a limitation of the study since the 

researcher took part as a lecturer who applied the teaching 

procedure. Thus, to obtain more objectivity, the future 

study can be carried out in different method.   

 

 

 

Figure 1 Students’ assignment.  

 

Figure 2 Students’ Assignment 
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