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ABSTRACT 

This paper aims to investigate the role of foreign language enjoyment (FLE) and foreign language anxiety 

(FLA) on English task value (TV). It was hypothesized that foreign language enjoyment (FLE) and foreign 

language anxiety (FLA) had a role on English Task Value (TV). This research used quantitative non-

experimental methods and convenience sampling techniques, involving 163 high school students who 

completed the Foreign Language Anxiety (FLA), Foreign Language Enjoyment (FLE), and Motivated 

Strategies for Learning Questionnaire (MSLQ) questionnaires. The questionnaires were directly distributed to 

the participants and analyzed using the Multiple Regression Analysis. It was revealed that FLE had a significant 

role to TV (β = .613, t = 9.176, p < .05) while FLA did not have a significant role to TV (β = .072, t = 1.081, p 

> .05) with a total contribution of FLE and FLA to TV of 35.4% or R² = 35.4%. 
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1. INTRODUCTION 
 

Students’ performance or academic achievement in foreign 

language subject can be predicted by emotions, namely 

negative and positive emotions. A study assessing the role 

of negative emotion during foreign language learning 

process was first conducted by Horwitz, Horwitz and Cope 

[18]. In this study, they found foreign language anxiety 

among participants. Foreign language anxiety (FLA) is 

defined as an incongruence of individuals’ perceptions, 

belief, feelings, even behaviours which are shaped during 

language acquisition process. FLA consists of three 

components, namely communication apprehension, test 

anxiety, and fear of negative evaluation [18].  

Horwitz et.al [18] had found that FLA had a negative 

correlation with the freshmen’s scores in foreign language 

class during their first semester, indicating that the more 

anxious the individual, the lower the foreign language score 

was. In a similar vein, other recent studies showed that there 

was a negative correlation between FLA with the foreign 

language score and proficiency of a student in using English 

as foreign language [3; 5; 24]. Thus, the higher the FLA 

score, the worse the students performed and scored in 

foreign language subject. 

Additionally, positive emotion, especially foreign language 

enjoyment (FLE), is also found to be correlated with 

students’ foreign language score and performance [5; 18]. 

Foreign language enjoyment (FLE) reflects inviduals’ 

willingness to elaborate their efforts in improving their 

attention and optimizing challenges when performing 

specific tasks, catalyzed by their satisfaction of learning the 

foreign language subject [1]. 

Dewaele and MacIntyre [6] divide FLE into two 

dimensions, namely FLE-private and FLE-social. FLE-

private is individuals’ inner perception of foreign language 

subject, whereas FLE-social is associated with individuals’ 

perception of their external surroundings, consisting of 

supports from educators and fellow students. 

It was found that found that FLE correlated with increased 

motivation of learning and time of using foreign language 

among students [9]. In line, other recent studies showed that 

there was a positive correlation between FLE with the 

foreign language score [5; 18]. Thus, the higher the FLE, 

the higher the students’ motivation of learning, time of 

using foreign language and the scores were.  

Yet, it is argued that negative and positive emotions do not 

always directly predict academic performance. Hascher 

[14] concurs that the aspects of a task, such as its relevance, 

characteristics, and probability in failing or succeeding the 

task can mediate the role of emotions in academic learning 

process. Therefore, there is a need to further look into the 

role of emotions in the task aspects. To examine the role of 

emotions, furthermore, this study used the foreign language 

anxiety (FLA) and foreign language enjoyment (FLE). 

Meanwhile, the task aspects were examined through task 

value (TV).  

Task value (TV) is defined as an internal perception or 

incentive of a task that affects individuals’ decision in 

performing a task, consisting of four aspects, namely 

attainment value, intrinsic value, utility value and costs 

[28]. Attainment value represents the perceived significance 

of a task depending on the conception of individuals’ 

identity, ideal self-schema and competence in a specific 

sphere of knowledge or activity. Intrinsic value, secondly, 

is personal enjoyment gained from task performance. When 
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individuals consider intrinsic value of a task high, they will 

be highly interested in conducting tasks in a given domain. 

Utility value, thirdly, is a conception of the relevance of a 

task with one’s ideals or goals in the present or future. Costs 

are perceived negative conceptions associated with certain 

tasks. Costs include performance anxiety, fear of both 

failure and success, perceived relationship between effort 

and performance, and perceived consequences of mistakes 

made during the completion of tasks [12]. 

Furthermore, an extensive number of studies showed that 

both positive and negative emotions are correlated with TV 

in certain domains. Yet, most of previous TV studies 

heavily focused on [20; 21; 26]. For example, studies 

conducted among 2508 middle school students in Baden-

Wurtemberg by Trautwein et al. [27], among 6020 students 

in 275 middle schools in Germany by Kriegbaum et al. [20], 

and among 4306 students in 32 elementary schools in the 

Netherlands by Prast et al. [22] showed that TV had a 

negative correlation between mathematics TV and 

mathematics anxiety. Meanwhile, Schukajlow et al. [24] 

found a positive correlation between mathematics 

enjoyment and mathematics TV. Individuals therefore 

could deeply engage to and commit to the task when 

interested in the task. Thus, negative emotions and positive 

emotions have a role on task value. 

On the other hand, a study on the role of emotions and TV 

in other domains, especially English language subject, 

namely FLA and FLE is still limited in number. Moreover, 

a series of studies FLA, FLE and TV in Indonesia is also 

rare. A study by Djafri & Wimbarti’s FLA study [10] 

mainly investigated the relation among FLA, students’ 

motivation, and classroom learning. Additionally, their 

study revealed that FLA was non-significantly correlated 

with student motivation and could be reduced when 

teachers proactively created conducive atmosphere in the 

classroom. Another study by Purwanto [23] that merely 

focused on TV showed TV as an important aspect in the 

creation of the trident achievement motivation model, or 

model trisula motivasi berprestasi. 

Overall, this study aims to investigate the FLA and FLE in 

English subject task value considering the number of 

English TV study is not as extensive as that of mathematics 

TV.  Secondly, the study is propelled by the limited number 

of the study on FLA and FLE in Indonesia, especially 

among Indonesian high school students. The foreign 

language anxiety scale (FLA) used in this study is adopted 

from the foreign language anxiety in classroom scale 

(FLCAS) by Horwitz et al. [18], whereas the foreign 

language enjoyment (FLE) measurement is from Dewaele 

and MacIntyre [6]. Additionally, the foreign language used 

in this study is English, the most common foreign language 

spoken in 88 countries [13]. 

Based on the FLA, FLE, and English TV, there are two 

research questions proposed in this study. Firstly, what is 

the role of foreign language anxiety (FLA) in English TV? 

Secondly, what is the role of foreign language enjoyment 

(FLE) in English TV? 

It was hypothesized that foreign language anxiety (FLA) 

and foreign language enjoyment (FLE) could act as a 

predictor of English TV. 

2. METHOD 

2.1. Participants 

163 students were conveniently chosen to participate in this 

study. The participants were active senior high school 

students aged between 16 and 19 years old and attended 

compulsory English class at their respective school. 

2.2. Technique 

This study used convenience sampling method. According 

to Tabachnick and Fidell [26], the number of minimum 

samples required is 50 + 8m. m is the number of predictor 

variables. Since this study used two predictor variables, the 

minimum partcipants required was 66.   

2.3. Instruments 

Three measurement scales were employed in this study, 

namely Foreign Language Classroom Anxiety Scale 

(FLCAS), Foreign Language Enjoyment Scale (FLE), and 

Motivated Strategies for Learning Questionnaire (MSLQ).  

The items in the FLCAS represent communication 

apprehension, test anxiety, and fear of negative evaluation. 

In this study, 24 out of 33 items in the FLCA created by 

Horwitz et. al [18] were used. The unused items were items 

number 2,5, 8, 11, 14, 18, 22, 28, and 32. These items have 

been tested numerous times and lie between Cronbach 

Alpha of .86 and .93 [6; 16; 18]. Meanwhile, in this study 

the reliability of the FLCAS as tested on Cronbach Alpha 

stood at (α) = .938. FLCAS is measured using a standard 5-

point Likert scale, ranging from strongly disagree = 1, 

disagree = 2, neutral = 3, agree = 4, to strongly agree = 5. 

The higher the students score in FLCA, the higher the level 

of students’ FLA, or vice versa.  

The second instrument is foreign language enjoyment 

(FLE) scale consisting of 21 items, which cover learning 

subscales, and peers support subscales, teacher support 

subscales. The scale created by Dewaele & MacIntyre [6] 

and classified FLE as FLE private and FLE social.  The 

learning subscales, items 1 to 13, were used to measure FLE 

private; whereas, both of the peer support (items 14, 18, 19, 

20, 21) and teacher support subscales (15,16,17) were used 

to measure FLE social. Overall, all of these items have been 

tested numerous times and lie between Cronbach Alpha of 

.86 and .92 [6; 8; 9].  

Meanwhile, in this study the learning, peer support, and 

teacher support sub-scales reliability stood at (α) = .771, 

(α) = .737, and (α) = .715 respectively. FLE scale is 

measured using a standard 5-point Likert scale, ranging 

from strongly disagree = 1, disagree = 2, neutral = 3, agree 

= 4, to strongly agree = 5. The higher the students score in 

FLE, the higher the level of students’ FLE, or vice versa.  

The third instrument used is Motivated Strategies for 

Learning Questionnaire subscale intrinsic value (MSLQ). 
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The MSLQ is created by Pintrich and Groot [21]. In total, 

there were 8 items chosen from the MSLQ, which were item 

number 5, 6, 9, 12, 17, 18, 21, and 25 to measure TV. These 

items have been tested numerous times and lie between 

Cronbach Alpha of .87 and .93 [2; 11; 20]. Meanwhile, the 

reliability of MSLQ was at (α) = .726. MSLQ scale is 

measured using a standard 5-point Likert scale, ranging 

from strongly disagree = 1, disagree = 2, neutral = 3, agree 

= 4, to strongly agree = 5. 

3. RESULTS 

Pearson’s correlation test showed a positive correlation 

between FLE and TV (r = .591, p < .01). This indicates that 

the higher the participants’ FLE score, the higher their TV 

score. The lower the participants’ FLE score, the lower their 

TV score. On the other hand, it was found that there was a 

non-significant correlation between FLA and TV (r = - .116, 

p > .01). The results of Pearson’s correlation analysis can 

be seen in Table 1. 

 

Table 1 Relationships of FLE and FLA with English TV  

Correlations 

   M   SD FLE FLA TV 

FLE 72.865   9.239 1   

FLA 68.797 18.268 -.308** 1  

TV  31.490   3.897 .591** -.116 1 

**. For significance at the 0.01 level (2-tailed). 

*. For significance at the 0.05 level (2-tailed). 

 

Furthermore, multiple regression test showed that FLE had 

a significant relation with TV, F (2, 160) = 43.770, p <.000, 

with R2 = .354. Participants’ FLE equals to 11.592 + .259 

(TV).  Participants’ TV increased as much as .259 unit for 

each FLE. Meanwhile, it was found that FLA had a non-

significant relation with TV, p = .281 >.05. Therefore, only 

FLE could significantly predict TV. The results of multiple 

regression analysis can be seen in Table 2.  

 

Table 2 Summary of multiple regression analysis of FLA 

and FLE on TV (N = 163) 

Variable 
TV 95% CI 

p 
B SEB β LL UL 

FLE  .25

9 
.028 .613 .203 .314 .000 

FLA .01

5 
.014 .072 -.013 .044 .281 

R² 
         .354 

   

F           43.770    

Note. CI = Confidence Interval, LL = Lower Limit, UL = 

Upper Limit 

4. DISCUSSION 

Hascher [15] states that negative emotion subjectively can 

direct subjects to focus on managing the feeling of 

discomfort caused by the negative emotion rather than on 

finding information, or accomplishing their tasks or 

academic activities. 

On contrary, positive emotion can improve subjects’ ability 

in processing and recalling information, perception and 

logical thinking process, creativity, being a non-conformist, 

and forming divergent thinking [15].  

Another thing which can be highlighted is that if the 

assignment or activities are deemed unimportant, the 

impacts of emotion and mood will be more profound [15]. 

Hence, negative emotion, especially FLA, can optimally 

function if English subject is considered trivial by subjects. 

Meanwhile, if English subject is considered important, FLA 

cannot function optimally. 

Similarly, the impact of FLE as part of subject’s positive 

emotion [15], can be higher when the task is considered 

unimportant. The function of positive emotion is implicitly 

discussed in two factors which compose TV.  

Based on two out of three TV factors by Eccles and 

Wigfield [12], the intrinsic value is a conception of subjects’ 

perceived enjoyment of performing a task or activity. In this 

case, English is perceived to provide a sense of enjoyment. 

Moreover, subjects who perceive English to be enjoyable 

will be self-motivated to explore their interest in the given 

domain. 

Secondly, utility value is the perceived relevance of a task 

with a conception of both current and future ideals as well 

as circumstances [12]. In order to realize the utility value, 

positive emotion would act as a catalyst and support for the 

TV [15]. Indeed, positive emotion is needed by individuals 

to stay focus on and complete the tasks or activities [15]. 

Hence, it is expected that FLE has a role in TV and is 

correlated with TV. 

5. CONCLUSION 

This study found a significant role of FLE in English TV, 

and there was a non-significant role of FLA in English TV. 

6. SUGGESTIONS 

The findings revealed that there is a significant role of FLE 

in TV, but a non-significant role of FLA in TV.  It can be 

deduced that the more enjoyable the students feel about a 

subject, the higher the TV of English subject.  Therefore, it 

is highly necessary to keep students entertained so that the 

appreciation towards English subject increases [9]. For 

instance, educators and authorities should create student-

centred tasks / assignments, which are connected to 

students’ experiences and behaviours. Other than the 

specific task, educators should also create conducive 

atmosphere by being approachable for the students and 

creating challenging as well as mysterious tasks. 

Additionally, the teachers can also promote cooperation 

among students [9]. 

Pertaining to the non-significant role of FLA in TV, it was 

suggested that teachers should focus on increasing 
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enjoyment during the learning process [9]. Moreover, 

positive emotions, such as enjoyment, has three functions. 

Positive emotion has ‘’broaden impact’’ for individuals, 

enabling them to be flexible, inclusive, creative, systematic, 

open-minded and visioner. Additionally, positive emotion 

enables individual to be expansive, resourceful, socially 

connected, and to function optimally. This is known as the 

“build impact” of positive emotion. Lastly, positive emotion 

can undo the by-products of negative emotion, facilitating 

individuals to recover faster both physically and mentally 

after they experience a series of hurdles [15]. The improved 

physical conditions are usually seen in the measurement of 

heart rate, blood pressure, finger pulse index or even the 

index of peripheral vasoconstriction.   

In relation to the future studies, furthermore, the researcher 

offers theoretical and practical suggestions. Firstly, the 

scope of the research can be expanded. In this study, the 

researcher conveniently sampled senior high school 

students from two high schools. Thus, future research can 

consider conducting the study using probability sampling 

method in deciding the criteria for participants. For 

example, ethnicities, socio-economic classes, and ages of 

the participants can be made more diverse in order to be able 

to generalize the findings for general populations. 

Additionally, future study can also be conducted at a 

regional or a national scale.  

Another factor that should also be taken into consideration 

by future studies, the previous FLA scale used in this study, 

is rather outdated. Thus, it is highly necessary to search for 

more up-to-date references in order to ensure validity and 

reliability of the measurement scale.   

Thirdly, future studies should consider examining the 

relationship between the FLA and FLE in English TV and 

students’ English subject scores, while TV is used as 

mediator on the future research as in Hascher’s Model [15]. 

Moreover, it is highly suggested that the questionnaires are 

distributed after the mid- or final exam period so that future 

studies can obtain optimum results. 
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