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ABSTRACT 

In general, students are in the age of 18-24 years, which is the transition period from late adolescence to early 

adulthood so that it is not uncommon during the transition period to arise a variety of problems. The number 

of stressors in the lecture life makes students must be able to regulate their emotions in order to harmonize the 

emotional responses that individuals have to the problems or environment they face. As is commonly known 
that the environment contributes to an important role in shaping the character of each individual. In shaping 

individual character, emotional and ability, a well-functioning family is needed so that the individual can 

grow and develop as he should. Therefore, this study aims to find out how big the role of family functioning 

to emotional regulation in undergraduate students. This study had 114 participants using purposive sampling 

techniques and measuring instruments in the form of questionnaires in measuring family function and 

emotional regulation. This study used a simple linear regression analysis that found that there was a positive 

and significant role of family functioning to emotional regulation in undergraduate students of 27.4% with Z 

= 0.072 and t = 6,509 > 1,981. 
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1. INTRODUCTION 
 

According to Siswoyo [1], college students are individuals 

who are studying in higher education, both public and 

private or institutions that have the same level as 
universities. In general, undergraduate students have an 

age range ranging from 18-24 years. Hurlock argues that 

this period is a developmental transition period from late 
adolescence to early adulthood [2], during this transitional 

period sometimes it creates various kinds of problems due 

to changes experienced and followed by many demands, as 
well as the pressure given to individuals [3]. 

Based on a survey conducted by the Buckinghamshire 

Health Authority in 2002 [4], stressors for students are 

divided into four types, namely academic stressors, 
organizational stressors, placement stressors and personal 

factors. Which produces four kinds of responses, namely: 

(a) cognitive, such as having difficulty concentrating, 
understanding and remembering lessons, and inability to 

solve problems; (b) behaviors, such as procrastination, 

indolence, drugs and alcohol abuse, and low attendance; 
(c) physiological, such as insomnia, fatigue and lethargy, 

and various health problems; and (d) emotional, such as 

anxiety, motivation and emotional instability that can 
cause various problems (Heiman & Kariv, as cited in [5]; 

& [6]). 

One of the ways needed to minimize stress and the 

resulting response is to identify the source of the stressors 

that exist because if you only solve existing problems, one 
day the same problem will reappear [7]. Therefore, it is 

necessary to have the ability to identify the source of the 

problem effectively and efficiently which is able to issue a 
response with the minimum amount of energy and time 

[8]. In recognizing the source of the problem efficiently, 

individuals need to regulate their emotions [9]. 
According to Balter, emotional regulation is defined as an 

effort how individuals understand, understand and express 

their emotions so that they can influence individual 

behavior to achieve existing goals [10]. According to 
Frijda [5], through emotional regulation, individual 

behavior can be increased, reduced or inhibited. Therefore, 

individuals who are able to regulate negative emotions 
able to control emotions in many situations [5]. Research 

conducted by Guiliano [11] shows that individuals who are 

aware of the appearance of their emotions tend to have a 
faster ability to improve mood. According to Gross and 

Barrett [12], how individuals interpret the environment 

will shape emotional experiences, as well as strategies that 

will be used in regulating emotions. 
The first and foremost environment for each individual is 

the family [13]. The family plays an important role in the 

learning process because the family is a place for 
individuals to lay the basic foundations for their character 

and emotional development, so it can be said that the 

family is the main place for individuals to learn about 
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emotions, both feeling, responding, causing, expressing 

and regulating emotions [14]. 
With a family that instills basic values that must be used as 

the main foundation, individuals will learn to express 

emotions by regulating their emotions consciously or 

unconsciously ([15], & Izzard & Harris, as cited in [14]). 
This is supported in the research of Morris, Silk, 

Steinberg, Myers and Robinson [16] which shows that the 

family has an important role in the establishing children's 
emotional regulation abilities, which includes habituation 

of behavior in the family, the application of parents as 

examples and granting children's experiences. Another 
study by Han, Qian, Gao and Dong [16] explains that there 

is an influence between emotional stability on the ability to 

regulate children's emotions. 

Morgan et al. [11] assume that families who have 
closeness between family members are more likely to 

express emotions or feelings to one another. According to 

Lubow, Beevers, Bishop and Miller [17], family 
functioning refers to how all members are able to 

communicate with one another, do work together and help 

each other when there is a family member who is 
physically healthy and emotionally disturbed. 

Yahya and Bahri's research [18] shows that the highest 

problems of college students after financial problems 

(77.69%) are household and family problems (66.15%), 
problems with college assignments (66.15%), and future 

problems and education (66.15%). 

Based on the phenomena obtained about family 
functioning and emotional regulation in undergraduate 

students, the researcher wanted to find out about the role 

of family functioning on emotional regulation in 
undergraduate students. The result of this research is 

expected to be useful for the further development of 

psychological science. 

 

1.1. Related Work 
 

Research by Uci and Savira [14] which examined the 

relationship between the family functioning and emotional 
regulation in junior high school students found that there 

was a positive and significant relationship between the two 

variables. This is reinforced by the research of Saifullah 
and Djuwairiyah [19] which uses a qualitative research 

approach with the same variables carried out on 

adolescents showing that family function plays an 

important role in fostering a good emotional situation. 

 

1.2. Our Contribution 
 

This research was made based on the research of Uci and 
Savira [14], and Saifullah and Djuwairiyah [19] who have 

proven that the family function has a positive and 

significant correlation with emotional regulation, so 
researchers want to further examine how big is the role of 

family functioning in emotional regulation. The biggest 

difference with previous studies lies in the research 

subjects, namely undergraduate students. The hypothesis 

in this study is that there is a role of family functioning on 

emotional regulation in undergraduate students. 

 

1.3. Paper Structure 
 

The rest of the paper is organized as follows. Section 1 

introduces the preliminaries used in this paper, which 
include previous research about family functioning and 

emotional regulation. Section 2 introduce the grand theory 

about family functioning and emotional regulation. Section 
3 presents the research method that contains an overview 

of participants and measurement of the Emotion 

Regulation Questionnaire (ERQ) and the Family 

Assessment Device (FAD). Then, the results and 
discussion of the research are in Section 4. Finally, Section 

5 concludes the paper and presents direction for future 

research. 

 

2. BACKGROUND 

 

2.1. Family Functioning 

 

2.1.1. Definition of Family Functioning 
 
According to Epstein, Baldwin and Bishop [20], family 

functioning is the interaction of each family member to 

achieve functions and goals in a family. The concept of 
The McMaster Model of Family Functioning proposed by 

Epstein, Baldwin and Bishop [20] states that family 

functioning is closely related to the systematic and 

transactional set of families compared to the intrapsychic 
characteristics of each individual family member. 

 

2.1.2. Dimensions of Family Functioning 
 
According to The McMaster Model of Family Functioning 

by Epstein, Bishop and Levin [21] and Epstein, Baldwin, 

and Bishop [20], there are seven dimensions of family 

functioning. 

 

2.1.2.1. Problem Solving 
 

Problem solving is defined as the ability of a family to 
solve problems until it achieves effective family 

functioning. Problems in the family are seen as an issue 

that threatens the integrity and capacity of family 

functioning. 
Generally, problems in the family are divided into two 

areas, namely: (a) instrumental problems, namely 

problems relating to everyday life, such as finances and 
household; and (b) affective problems, namely problems 

relating to feelings. 

A family that is unable to solve the two types of problems 
above is considered a very ineffective family, if only able 

to solve one of them will be considered an effective 

family, and if it is able to solve both types it is considered 
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a very effective family. Effective is meant here is to solve 

problems quickly, easily and without much consideration. 

 

2.1.2.2. Communication 
 

Communication refers to how family members exchange 

information, especially verbally. Communication is also 
divided into two areas, namely the instrumental and 

affective areas. 

Generally, there are two independent dimensions, namely: 
(a) clear vs masked continuum; and (b) direct vs indirect 

communication. These two dimensions make four 

communication patterns, namely: (a) clear and direct, (b) 

clear and indirect, (c) masked and direct, and (d) masked 
and indirect. 
 

2.1.2.3. Roles 
 
Roles refers to the role of each family member with a 

pattern of behavior that repeats itself to fulfil a role in the 

functioning of the family. 

Based on the role dimension, there are two role concepts, 
namely: (a) role allocation refers to the concept of 

assigning responsibility to family functions, such as 

whether the allocation is appropriate and whether the 
allocation process is carried out implicitly or explicitly by 

dictum or by open and free discussion; and (b) role 

accountability refers to the process by which family 
members become responsible for the responsibilities that 

have been allocated to them. 

 

2.1.2.4. Affective Responsiveness 
 
Affective responsiveness refers to how the ability to 

respond to various stimuli with the appropriate quantity 

and quality of feelings. 
Affective responsiveness is divided into two, namely: (a) 

welfare feelings, such as affection, tenderness, happiness 

and joy; and (b) emergency feelings, such as fear, anger, 
sadness, disappointment and depression. 

 

2.1.2.5. Affective Involvement 
 

Affective involvement refers to the extent to which the 
family shows a sense of interest in the interests and 

activities of family members. 

There are six possibilities for affective involvement in the 
family, namely: (a) lack of involvement, (b) involvement 

devoid of feelings, (c) narcissistic involvement, (d) 

empathic involvement, (e) over-involvement, and (f) 

symbiotic involvement. 
 

2.1.2.6. Behavior Control 
 
Behavior control refers to how the family adopts in dealing 

with behavior in three specific situations, namely: (a) 

physically dangerous situations, (b) situations that involve 

meeting and expressing biological needs and drives, and 

(c) situations involving socializing behavior with outsiders 

and in the family. 
 

There are four types of behavior control, namely: (a) rigid 

behavior control, (b) flexible behavior control, (c) laissez-

faire behavior control, and (d) chaotic behavior control. 
 

2.1.2.7. General Functioning 
 

General functioning refers to the functioning of the family 
as a whole. 

 

2.2. Emotional Regulation 

 

2.2.1. Definition of Emotional Regulation 
 
According to Gross [22], emotion regulation refers to how 

individuals affect the emotions they have, when 

individuals have and how individuals experience and 
express these emotions. Emotion regulation can be done 

automatically or controlled, consciously or unconsciously, 

and has one or more effects in the emotion-generative 
process [23]. 

 

2.2.2. Process Model of Emotion Regulation 
 

According to Gross [22], in regulating emotions there are 
five series of process models developed from the concept 

of Gross and Thompson's capital model in 2007. The 

processes for regulating emotions are: (a) situation 
selection. Situation selection is an action that allows 

individuals to choose or consider the consequences of an 

emotional response from the choices to be faced. Situation 
selection allows individuals to reduce or increase the 

emotions they want to have by taking steps to minimize 

unwanted or less desirable emotional states; (b) situation 

modification. Situation modification is an individual 
attempt to modify a situation and condition directly to give 

rise to a new situation and condition. Situation 

modification can be done by modifying the external 
physical environment or the circumstances around the 

individual; (c) attentional deployment. Attentional 

deployment is an action to influence emotional response 
by diverting attention in certain situations and conditions. 

Attentional deployment is an internal version of situation 

selection in which attention is used to select or consider an 

“internal situation” from the many possibilities that exist at 
a given time; (d) cognitive change. Cognitive change 

refers to changing one or more of the cognitive 

assessments in a way that changes the emotional meaning 
of the current situation, as well as changing the way 

individuals think about the current situation or about their 

capacity to manage the demands it brings; and (e) response 
modulation. Response modulation refers to how an 

individual influences physiological, experiential or direct 

behavioral responses. Gross mentions this theory as a 
model process for emotional regulation, but these stages 

can be carried out without going through the entire process 
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or stage. For example, individuals can regulate their 

emotions by directly engaging in the cognitive change 
process by going through the stages of situation selection, 

situation modification and attentional deployment [24]. 

 

2.2.3. Dimensions of Emotional Regulation 
 
According to Gross and Thompson [23] and Gross [22], 

there are two dimensions of emotional regulation. 

 

2.2.3.1. Cognitive Reappraisal 
 
Cognitive reappraisal is defined as cognitive changes that 

involve a change in the meaning of a situation in such a 

way that it causes changes in an individual's emotional 
response to the situation.  

For example, when an individual greets another person, 

but that person ignores it, the natural response that the 
individual will experience is usually anger, shame or hurt. 

Thus, cognitive changes will alter this natural response by 

thinking that the person is distracted or is focused on his 

own problems. Such thinking affects the quality (which 
emotion) and the quantity (how much) of subsequent 

emotional responses. 

 

2.2.3.2. Expressive Suppression 
 

Expressive suppression is defined as one form of response 

modulation which refers to efforts to reduce ongoing 
emotional expressive behavior (response-focused). For 

example, when individuals hold their anger at their boss or 

anxiety during an interview. Therefore, it can be said that 

expressive suppression is effective in reducing the 
expression of negative emotional responses. 
 

3. METHODS 

 

3.1. Participants 
 

The participant of this research are 114 undergraduate 

students at the age between 18-24 years old. This research 
is not limited to certain religious, ethnic or racial groups. 

This study also does not limit the subject's domicile of 

residence, but the subject must reside with the family or 

return home once a week while being an undergraduate 
student or at least communicate with family within one 

week with frequency always, often or sometimes. The 

research subject must be an active undergraduate student 
who comes from a University, Institute, College or the 

like. 

 

3.2. Measures 

 

3.2.1. Family Assessment Device (FAD) 
 

Family Assessment Device (FAD) made by Epstein, 

Baldwin and Bishop in 1983. FAD uses a Likert scale 

consisting of seven answer choices that are in the range 

from 1, namely Strongly Disagree (SD) to 4, namely 
Strongly Agree (SA) 

FAD has a total of 53 question items that have good 

validity and reliability with alpha for the subscales ranging 

from 0.72 to 0.92. 
The FAD scale is arranged based on the dimensions of 

family functioning according to The McMaster Model of 

Family Functioning (MMFF) which was later developed 
by Epstein et. al in 1983 so that it consists of seven 

dimensions with a total of 53 question items. 

After testing the validity and reliability using the Cronbach 
Alpha formula on the seven dimensions tested, the FAD 

items that were discarded were items 03, 12, 17, 22, 24, 

31, 38, 39, 42, 43, and 44 which make up changes in the 

overall Cronbach Alpha value from 0.922 to 0.940. Thus, 
after being tested, of the 53 statement items, only 42 items 

remained. 

 

3.2.2. Emotion Regulation Questionnaire (ERQ) 
 

Emotion Regulation Questionnaire (ERQ) was developed 

by Gross and John (2003), which is used to measure how 

the participants tend to regulate their emotions. This ERQ 
uses a Likert scale consisting of seven answer choices that 

are in the range from 1, namely Strongly Disagree (SD) to 

7, namely Strongly Agree (SA) so in other words that the 
greater the number chosen by the subject, the more 

agreeable it is. also subject to the available statements. 

ERQ has two dimensions, namely the cognitive reappraisal 
dimension with a total of 6 items and an expressive 

suppression dimension with a total of 4 items, so that the 

total of this ERQ is 10 items. 
After the validity and reliability tests were carried out 

using the Cronbach Alpha formula on both dimensions, the 

ERQ items that were discarded were items 2 and 4 which 

caused a change in the overall Cronbach Alpha value from 
0.563 to 0.632. Thus, after being tested, of the 10 

statement items, only 8 items remained. 

 

4. FINDINGS AND DISCUSSIONS 
 

In testing the normality of the data, the researcher used one 

sample Kolmogorov-Smirnov by using unstandardized 
residuals on the two research variables so that the 

Kolmogorov-Smirnov Z = 0.072 and p = 0.2> 0.05 results 

so that it can be concluded that in this study the data group 
on the two variables met the requirements minimum in 

normality test or in other words, the data is normally 

distributed. 

Based on the linear regression analysis conducted by the 
researcher, the results obtained were R = 0.524, R Square 

= 0.274, and Adjusted R Square = 0.268. R square is the 

coefficient of determination in linear regression which is 
used to measure how much the ability of IV to explain the 

variance of DV which comes from the result of the square 

of R (0.524 x 0.524) so that if it is used as a percentage, it 
will be 27.4%. This means that the role of family 

functioning in emotional regulation is 27.4%, of which 
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72.6% (100% - 27.4%) is the role of other factors that are 

outside of this study. 
Based on the existing variables, there are two hypotheses 

in this study, namely: (a) H0, which means that the 

regression coefficient is not significant; and (b) Hi, which 

means the regression coefficient is significant. Based on 
the linear regression analysis that has been carried out by 

researchers, the ANOVA results were obtained, namely F 

= 42.37 with a significance level of 0.0000, because 
0.0000 <0.05, then there is a significant effect. In addition, 

the results of the t test were also obtained, namely t = 

6,509> 1,981 with a degree of freedom of 112 (114-2) and 
a significance level of 0.000 <0.05. Because the result of t 

count is greater than t table and the level of significance is 

smaller than 0.05, there is a significant effect. 

Testing with the Confirmatory Factor Analysis (CFA) 
model aims to identify the right model that explains the 

relationship between a set of items and the construct 

measured by the item. The measurement model has good 
model accuracy when the items involved are able to be 

indicators of the construct being measured as evidenced by 

a low measurement error value and a high loading factor 
of the manifest variable. In addition, through CFA testing, 

researchers can find out which manifest variables or 

dimensions are the most dominant for latent variables or 

measuring constructs. After testing, it was found that chi-
square = 66.53> 0.05; df = 26; p-value = 0.00002 <0.05; 

and RMSEA = 0.12> 0.08. 

 

Table 1 Goodness of fit index 

Goodness of 

fit index 

Cut-off 

value 

Research 

Model 
Information 

GFI ≥ 0.90 0.88 Marginal fit 
AGFI ≥ 0.90 0.80 Marginal fit 

CFI ≥ 0.90 0.95 Good fit 

 
 

 

 
Figure 1 Confirmatory Factor Analysis (CFA) 
 

 
 

 

Table 2 Confirmatory Factor Analysis (CFA) 

Indicator 

Codes 

Standardize

d Loading 

Factors 

(SLF) ≥ 0.5 

Standar

d Errors 

Informatio

n 

Cognitive 

Reappraisal 

0.46 0.79 Bad 

Validity 
Expressive 

Suppression 

0.28 0.92 Bad 

Validity 

Problem 
Solving 

0.87 0.25 Good 
Validity 

Communicatio

n 

0.63 0.60 Good 

Validity 
Roles 0.70 0.51 Good 

Validity 

Affective 

Responsivenes
s 

0.76 0.43 Good 

Validity 

Affective 

Involvement 

0.77 0.40 Good 

Validity 
Behavior 

Control 

0.75 0.44 Good 

Validity 

General 
Functioning 

0.93 0.13 Good 
Validity 

 

So, it can be concluded that in the family functioning 

variable, the most dominant dimension is general 
functioning with loading factors of 0.93, and the least 

dominant is communication with loading factors of 0.63. 

Meanwhile, in the emotional regulation variable, the most 
dominant dimension was cognitive reappraisal with 

loading factors of 0.46, and the least dominant was 

expressive suppression with loading factors of 0.28. 
This research is based on previous studies, namely Uci and 

Savira [14] and Saifullah and Djuwairiyah [19] which state 

that family function has a positive and significant 
relationship with emotional regulation so that the 

hypothesis in this study is obtained, namely the role of 

family functioning. which is positive and significant 

towards emotional regulation in undergraduate students. 
Based on the results of the regression analysis in this 

study, it was found that there was a role for family 

functioning in emotional regulation even though the role 
of 72.6% was held by other factors that were not in this 

study. In additional tests, researchers found a relationship 

between emotional regulation with birth order, semester, 
and place of residence, which means that these three things 

become other factors in individuals regulating their 

emotions. 

In this study, the primary criteria for the subjects used 
were undergraduate students aged 18-24 years and came 

from an intact family; while the secondary criteria for the 

subject used are living with parents and nuclear family or 
alone, but still returning to the family home with a 

frequency of at least once per week or at least having a 

frequency of communication with family that ranges 
always, often and sometimes within a period of time one 

week. Based on the primary and secondary subject criteria, 
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there were 114 subjects covering both of these criteria, 

which were known to be mostly female students. 
Although this research has been carried out well, the 

researcher realizes that this research is still far from perfect 

and has its own limitations, namely that this study cannot 

measure the role of family functioning in emotional 
regulation in subjects with families whose father and/or 

mother died and their parents divorced. In addition, due to 

time constraints, there were not too many participants 
which allowed for bias in this study.  

 

5. CONCLUSIONS 
 

The results of this study indicate that there is a role for 
family functioning on emotional regulation in 

undergraduate students, so based on the results of the 

research analysis, it is concluded that there is a positive 
and significant role of family functioning at 27.4%, so it 

can be said that if the functioning in the family increases, 

then emotional regulation will increase. 
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