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ABSTRACT 

This study aimed to investigate the effectiveness of Reading to Tell the Story Strategy to students’ reading 

comprehension reviewed from students’ autonomy level. This was a quasi-experiment research. The population of this 

study is the students of Intermediate Reading course academic year 2019/2020. Two classes selected to be the samples 

were the experimental class with an extra treatment called Reading to Tell the Story, and the control class with the 

conventional strategy only. The data were attained through a questionnaire to determine the level of students’ 

autonomy, and a reading comprehension test in forms of spoken and written reports. The data were analyzed by using 

statistical formula. The results revealed three findings. First, reading comprehension of students taught by using 

Reading to tell the story strategy was higher than that of students taught by using conventional strategy. Second, 

reading comprehension of students with high autonomy level was higher than that of students with low autonomy 

level. Third, there was a significant interaction between the different reading strategies with students’ autonomy level 

toward students’ reading comprehension. Therefore, Reading to tell the story strategy is suggested to use in Reading 

class in order to enhance students’ ability to comprehend the text. 
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1. INTRODUCTION 

Reading is one of receptive skills that help someone 

to attain, comprehend, and interpret written information. 

It is not a passive activity because it activates the 

cognitive aspect in comprehending the information [1]. 

As a receptive skill, reading is also an effective way to 

learn foreign languages through contextual sources [2]. 

For college students, mastering reading skill is really 

needed in order to achieve the learning goals. Some goals 

of reading are being able to read more English texts, 

attaining knowledge about English in learning process, 

comprehending semantics knowledge and sentence 

structures, being able to adjust the reading style toward 

the reading purpose, and improving critical thinking skill 

[3]. Therefore, reading is a complex activity to 

understand the information. 

Mastering reading skill should be integrated to other 

skills: listening, speaking and writing. It is used as a basic 

skill to engage in a good communication because it 

provides opportunities to enhance vocabularies, recognize 

the good sentence constructions, and analyze the 

information critically. As a result, speaking activity can 

be performed naturally and writing activity produces a 

good writing if the reading activity is well-applied [2].  

EFL students commonly have problems in fostering 

their reading comprehension that they need to be able to 

learn on their own and understand their reading [4]. Even 

though all theories of reading strategies have been taught, 

in reality those cannot be implemented well. For 

example, the discussions are not interactively engaged 

students to share and clarify their points of view, power 

point presentations are full of sentences instead of 

important points, or there is no interest in reading 

academic books and articles that have many difficult 

words and contexts. These problems lead to inability of 

students to comprehend the texts in higher level such as 

academic articles and books, and to analyze the 

information critically; meanwhile, one of the importance 

of reading comprehension is to help the students writing 

the academic paper and thesis as the requirement of 

graduation. Thus, if this condition remains, the goals of 

learning cannot be achieved too.  
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Many strategies and teaching techniques, however, 

have been explored to figure out ways to help students 

comprehend information in their reading, such as SQ3R, 

KWL, Active reading, Skimming, Scanning, Intensive 

and Extensive Reading, and so on. Unfortunately, the 

implementation of those techniques and strategies also 

deals with many problems including students’ autonomy 

to do reading itself. Reading activities tend to be a burden 

because the students have to achieve the goals without 

being pleasured with what they read. Therefore, 

encouraging the students to develop their positive feeling 

in reading will motivate them for gaining a range of 

language skills and doing further study and reading [5].  

Reading for pleasure (extensive reading) is expected 

to be one of solutions to solve the problems encountered 

in reading activities. Pleasure reading helps students 

understand many aspects in English such as grammar, 

vocabulary, and writing [6]. Students are allowed to 

choose the reading material based on their own interest, 

knowledge, and experience that suitable their language 

level and they set their own time and place to read [5]. 

Consequently, providing opportunities for students to 

select their reading materials would promote a 

meaningful reading process, and lead to be autonomous 

students who are able to set their learning goals, choose 

their learning strategies, figure out the way to use 

material sources, set their own time to study, and highten 

up their motivation to study themselves [7,8] 

Reading to tell the story adapts the rules of reading 

for pleasure (extensive reading), but there are some 

instructions modified in order to make the activity more 

meaningful and suitable with the learning conditions. 

Principally, reading for pleasure should not be interrupted 

of any exercises. However, to figure out the effect of this 

activity in reading comprehension, the assessments have 

been set as a part of the overall project.  The guidelines of 

conducting Reading to tell the story are described below: 

1. Students select the reading materials. 

Since the aim of reading to tell story activity is to 

make reading pleasurable, students are suggested to start 

reading with fictions such as short stories, narratives, 

fables, or novels. This is in line with the learning 

circumstance that the course objective is to be able to 

read and understand types of text. Students’ condition is 

also a consideration that they do not familiar with the 

authentic English texts, so the reading materials are 

provided by the teacher. Then, the students choose 

among the stories provided in accordance with the level 

of difficulties of the texts. 

2. Students write a pleasure reading report. 

While students are reading their materials, they 

also regularly write the journal about what they 

read. The purpose is to enhance the reading 

comprehension, activate the new vocabulary, and 

develop their writing ability. The components of 

writing report are described below: 

 Tell what the story is about. 

Students write the general information about 

the story or reading material including title of 

the story, the author, and the overall view of 

the book.  

 Tell about what they like or dislike of the 

story. 

Students are able to express their opinion about 

the story they read. They can share the best part 

or how interesting or challenging the story.  

 Recommendation about the story 

At the end of writing, students can share 

recommendation about the story; why other 

people should read the story. 

 

3. Students tell the story to other students. 

It is a kind of students’ oral report to retell 

the best part of stories and their opinion about it. 

 

Reading to tell the story is to make students aware 

of their autonomy. Students’ autonomy influences 

reading comprehension as the students are able to adjust 

their own learning [9]. The students focus and know how 

they are responsible for their own reading because they 

decide what to read, when and how to achieve the goals 

of their reading. By enhancing these processes, the 

autonomy is meant to lead the students be more critical 

and creative [10]. 

In short, the specific purpose of this study is to find 

out whether Reading to Tell the Story has a significant 

effect on improving students’ reading comprehension 

reviewed from students’ autonomy level. The research 

problems are formulated as follows: (1) Do the students 

taught using Reading to tell the story have higher reading 

comprehension than the students taught in conventional 

way?; (2) Does Reading to tell the stories have significant 

effect on students with low or high autonomy level? 

 

2. METHODS 

This study is a Quasy-experimental research. 

Experimental research is one of method to examine 

causal relationship [11]. Experimental study reveals the 
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effect of treatment effects that arise. There are three 

variables involved, namely independent, dependent, and 

attributive variables. The independent variable is the 

Reading to tell the story and conventional strategies in 

teaching reading; independent variable is students’ 

reading comprehension; and autonomy level is attributive 

variable which is classified into high and low level. Thus, 

because of the engagement of attributive variables, 2x2 

factorial design is used. 

The population of this study is the students of 

Intermediate Reading course academic year 2019/2020. 

Two classes were selected the experimental class with an 

extra treatment called Reading to Tell the Story, and the 

control class with the conventional strategy only. The 

treatment was conducted for 8 times. Since it was in 

pandemic situation, the activities of Reading to tell the 

story was conducted online by keeping up the report of 

activity through WhatsApp group.  

The data were attained through a questionnaire and 

a reading comprehension test. The questionnaire adapted 

from Zhang dang Li [12] was used to collect the data of 

students’ autonomy level. The questionnaire had two 

parts; the first part consists of 11 questions with 5 scales 

of responses including never to always, and the second 

part consists of 10 questions with range score 1 to 5 

(A=1, B=2, C=3, D=4, and E=5). The maximum score 

was 105 and minimum score was 21. Students had 30 

minutes to complete the questionnaire.  

Moreover, reading comprehension test was set in 

two forms of reports; spoken and written reports. Both 

experiment and control classes had to perform these two 

reports to see how well they understand the text. The 

form of assessment was adapted from Mikulecky [6] with 

the main components to assess were: (1) what the story is 

about; it is about how the title and the author are told, (2) 

students’ opinions about the best part of the story and 

why they like or dislike the story, (3) recommendation 

why people should read the story. The final scores of 

reading comprehension were taken from the mean score 

of multiplication of speaking and writing reports. Then, 

the final score of both classes were analyzed by using 

ANOVA. ANOVA is used to answer the research 

questions and to see the relationship among the variables. 

 

3. FINDINGS AND DISCUSSION 

3.1. Findings 

Based on the analysis of the autonomy level 

questionnaire, it was shown that there were 19 students 

who have high autonomy level in experimental class, and 

there were 15 students who have low autonomy level. 

Meanwhile, in control class, 15 students had high 

autonomy level and 19 students had low autonomy level. 

So, the total students who have high level autonomy were 

the same as the total students who have low autonomy 

level. The data is described in Table 1. 

 

Table 1. Distribution of students’ autonomy level 

 

 

 

 

 

 

 

 

 

 

To fulfill the assumption of homogeneity, Levene 

test was used in order to make sure the data analyzed 

were homogenous based its significant value. The 

significant of homogeneity 0.629 (≥ 0.05) indicates that 

the data were homogenous. The analysis result is 

described in Table 2. 

 

Table 2. Levene’s Test of Equality of Error Variances 

 

 

 

 

The data were analyzed by using ANOVA with a 

factorial 2x2 design. The F-ratio for reading strategies 

was 5.810. The P-value of strategy was .019 with 

significant level .05 (α=.05). The result showed that P-

value of strategy was lower than the significant level 

(0.019<.05). It means that there was significant different 

mean score of students’ reading comprehension after 

being thought with Reading to tell the story and with 

conventional technique. Moreover, the P-value of 

autonomy level was .009 with significant level .05 

(α=.05). In other word, the autonomy level has significant 

different score between the high and low level when 

teaching in different strategies. The data are presented in 

Table 3. 
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Table 3. Test of Between-Subjects Effects 

 

 

 

 

 

 

 

 

 

Furthermore, the data analysis also tailored the 

estimated marginal means. It can be seen from Table 4 

that the experimental class taught by Reading to tell the 

story had higher mean score (79.93) than the control class 

taught by using conventional reading activity did (74.21). 

Meanwhile, students with high autonomy level had better 

reading comprehension (80.26) than students with low 

autonomy level did (73.87). The data are described in 

Table 5 

 

Table 4. Estimated marginal means of reading strategies 

 

 

 

 

 

Table 5. Estimated marginal means of autonomy level 

 

 

 

 

 

The last finding is the estimated marginal means of 

reading strategy across autonomy level. The data analysis 

was described in Table 6. It was revealed that students 

with high autonomy level had higher mean score of 

reading comprehension in experimental class taught by 

Reading to tell the story (80.52) than students who had 

low autonomy level (79.33). Besides, students with high 

autonomy level had higher mean score than students with 

low autonomy level taught by using conventional 

strategy. 

 

Table 6. Estimated marginal means of reading strategies 

across autonomy level  

 

 

 

 

3.2. Discussion 

The implementation of Reading to tell the story 

affects students’ understanding of the text. Since students 

are exposed more in lots of reading materials, they have 

found their own ways to expand their vocabularies and 

strategies to better understand the various types of text. 

This finding was in line with the results of previous 

researchers that found significant relationship between 

extensive reading activity and reading comprehension. 

First, it was confirmed that students in extensive reading 

group had higher score than students in intensive reading. 

It was found that extensive reading program had big 

influence in improving students’ reading comprehension 

because the students were motivated to read the 

remarkable chosen book [13]. Moreover, the another 

finding figured out the positive effect of extensive 

reading on students’ reading comprehension performance 

since students were able to read the self-selection 

materials [14]. Therefore, Reading to tell story that is 

adapted from extensive reading have the same impacts as 

a mean to gain students’ comprehension and enhance the 

literacy development. 

Another result to highlight is the relationship of 

students’ autonomy level and reading comprehension. 

Students with high autonomy level tend to be more 

independent and critical in completing reading activity as 

they enjoy and are able to choose the texts equal with 

their reading level. This finding is supported by the 

current studies that students’ autonomy and reading 

comprehension had positive and strong relationship [15, 

16]; students with high autonomy have more control on 

their own learning, and are able adapt to the new strategy 

to improve their reading comprehension. So, the more 

autonomous the students, the more skilled and proficient 

readers they are [16]. 

 

4. CONCLUSION 

The current research aimed at figuring out the effect 

of Reading to tell the story toward reading 

comprehension reviewed from students’ autonomy level. 

Based on the findings, it can be concluded that there was 

significant relationship between Reading to tell the story 

and reading comprehension. It indicated that the reading 

exposure such as reading short stories and novel gave 

better understanding to students and made them able to 

think critically. Moreover, students with high-level 

autonomy have greater opportunity to expand their 

reading comprehension since they are able to adjust and 

control their own reading. Therefore, using Reading to 
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tell the story, especially for students with high-level 

autonomy, was able to enhance students’ reading 

comprehension. 
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