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ABSTRACT 

This study aims to analyse the initiatives of history teachers in improving the quality of digital-based learning during 

the Pandemic. The research questions are (i) how do teachers plan history learning during the Pandemic? (ii) How do 

history teachers develop their learning? And (iii) what are the obstacles faced by history teachers in implementing 

digital-based learning? This research is a qualitative project with a survey. The research data were collected from 

eighteen history teachers in Semarang. Participants come from public and private schools, are divided into a balanced 

quantity of gender and have diverse work experiences. The results showed that learning preparation was adjusted to 

government recommendations and school policies during the Pandemic, activities were carried out through digital 

technology. Teachers use several digital applications to conduct meetings, discussions and manage assignments so that 

students do not get bored quickly. Constraints appear to be more visible in senior history teachers who are slow in 

adapting to technology. The obstacle faced by junior teachers is mastering the material and its delivery to students 

through the online system. 
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1. INTRODUCTION 

During the Covid-19 pandemic, the government has 

set a series of policies to maintain the quality of education 

and learning. Efforts that have been and are being made 

to improve this quality are top-down, meaning that 

policies and concepts are formulated and decided from 

the center and then implemented in schools and 

classrooms. Efforts to approach from above, of course, 

need to be balanced with bottom-up initiatives [1]–[3], In 

this case, the role of the teacher is essential and should be 

taken into account. Policies from above that have been 

passed down have proven to be causing many problems. 

First, the implementation of distance learning (DL), 

which is implemented freely by some schools. Second, 

the psychological aspect of learning, both teachers and 

students, weakens along with the length of time the 

implementation of DL. And third, the development of 

learning quality which is hampered by technical and 

theoretical problems [4]. This problem has a direct 

impact on learning. Until now, schools and teachers are 

still looking for ideal learning for an emergency. 

In the Industrial Revolution 4.0, there have been 

many developments in the world of education [5], [6], so 

that teachers are required to improve their knowledge and 

teaching skills. The competencies possessed by teachers 

are proven to be able to be used dynamically in various 

conditions [7], [8]. Rapid technological developments 

make teachers have to be good at adapting and continuing 

to learn so that their abilities remain actual [9]. 

Sophisticated technology, if not supported by 

professional teachers, will not have a better impact. 

Teacher initiatives are needed in the digital learning 

process [10], [11], because, after all, the teacher's role as 

the core of teaching in the learning process cannot be 

replaced by technology. The history teacher is also the 

same, history lessons are full of stigma, and negative 

precedents must be changed from the thoughts and 

performances shown by the teacher in every lesson. 
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History learning is the ideal medians to develop the 

character and mindsets of a society [12]–[14]. The 

material's content in this subject contains the journey of 

a nation, the reasons for the formation of a nation, and 

why to become a nation [15]–[17]. All of that makes this 

subject essential and strategic for implementing the 

government's interests in creating good citizenship [18]. 

Other subjects cannot replace the function of this subject, 

and history learning requires an arena of dialogue 

between teachers and students effectively to develop the 

knowledge discussed [19]. The pandemic period 

provides the possibility of reducing the function of 

history lessons. In the midst of negative sentiment 

towards this subject, the Pandemic situation with the DL 

system also allows students to be more ignorant of the 

learning process. 

Absor [9], in his research findings, shows the 

weakness of history teachers in implementing DL is to 

ignore the affective domain. Teachers who taught 

initially with a textual approach became more dependent 

on official sources from the Government. It makes 

learning situations run monologue and formalistic. 

Amboro [4], in its findings, shows the positive impact of 

the Pandemic. The concept of repeated history will be 

contextual in certain situations. Pandemics in the past can 

be evocative stories in the present through the initiatives 

taken by teachers in planning lessons. Kurniawan [3] 

explained that during the initial period of the Pandemic, 

the learning situation became unstable, the government's 

indecision, and the lack of understanding of teachers in 

learning during an emergency made history lessons even 

more neglected by students. The previous researcher 

provided initial insight into learning history during the 

Pandemic, which faced many problems. 

Based on the explanation above, this research has two 

objectives. First, reviewing history teacher initiatives in 

improving the quality of digital-based learning during the 

Pandemic. And second, analyse the learning obstacles 

faced. The research questions are (i) how do teachers plan 

history learning during the Pandemic? (ii) how do history 

teachers develop their learning? And (iii) what are the 

obstacles faced by history teachers in implementing 

digital-based learning? The contribution of this research 

lies in the idea of developing digital-based history 

learning in the Pandemic period, which is based on the 

experience of teachers. 

2. METHODS 

This research is a qualitative project with a survey 

[20]. The survey method was used for two reasons: the 

Pandemic period, which had to reduce direct contact 

between residents, and data collection, which was more 

dynamic in terms of time, making it easier for teachers to 

review the questions. The data of this research are verbal. 

The data shows the number of teachers' perception 

accumulation of the situation at hand and is collected 

through the Google form. Part of the data collection 

process is also carried out with focus group discussions. 

The research participants were eighteen history teachers 

from public and private schools in Semarang. Quantities 

in gender are divided equally in number. Work 

experience in school is considered in providing 

information. There were eleven participants with less 

than twenty years of service and seven participants with 

more than twenty years of service. The data is checked 

for correctness through member check [21] by making 

auto-clarification from participants. Data analysis applies 

an interactive model to create a description with 

sufficient and appropriate data in terms of quality or 

quantity [22]. Participants in the analysis of this study 

were grouped based on their teaching experience, namely 

Senior History Teachers = SHT and Junior History 

Teachers = JHT. 

3. FINDINGS 

3.1 History teachers plan lessons during the Pandemic 

Planning for history learning during the Pandemic 

determines the success of learning. In the midst of 

changing policies, planning aspects are the keywords in 

carrying out their duties. With his own experience and 

knowledge, the history teacher tries to make his plan with 

ideas adapted to this particular situation. In this context, 

JHT appears to be more dynamic and receptive to change. 

JHT prepares plans according to government 

recommendations, from objectives, methods, media, and 

learning assessments following the allocation in the 

Pandemic situation. JHT is more skilled in operating 

technology and encourages students to be actively 

involved in digital learning through the application of 

various methods and media. Based on the findings, online 

meeting applications that are popular among teachers are; 

Zoom Meeting, Google Meet, WhatsApp Group, 

Telegram, Instagram, and MS Team. 

Different things are done by SHT who have more 

extended work experience. SHT usually emphasizes 

more on the delivery of materials and assignments. More 

mature experience and wider mastery of material and 

historical themes make teachers do more of the lecture 

process in class. The teacher believes that discussions 

about historical material online or not will significantly 

affect students' thinking about history. Any media or 

method can be used and developed, but if the mastery of 

the material is weak, the results will not be optimal. SHT 

has strong beliefs about process standards in the context 

of information transfer. Meanwhile, JHT is more creative 

in adapting and utilizing technology. 

The learning methods and media used tend to be more 

varied than the JHT. In this context, the teacher dares to 

apply the discovery or inquiry model to spur student 

learning. However, its application is still emphasized in 

the digital context, such as looking for biographies of 
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female historical figures, Indonesian economic thinkers 

in history, and other figures sourced from the internet. 

The teacher also emphasizes the importance of collection 

method and filter information, for that the teacher 

provides recommendations for trusted websites, for 

example, historia.id. SHT does something different, 

which mainly emphasizes a one-way delivery method 

that emphasizes direct interaction with students. The 

SHT often gave reading assignments and rarely gave case 

studies or investigative assignments. The learning media 

used by SHT are simpler, such as pictures and posters. 

Meanwhile, JHT is more attractive by displaying videos 

and info graphics with more complex information.  

Learning assessment between SHT and JHT is not 

much different. Both rely on email or social media such 

as Email, WhatsApp, and Telegram to collect 

assignments and exam results, mostly done without direct 

supervision. Cases of supervised exam work occur by 

several JHTs, namely with the Zoom Meeting or Google 

Meet application, then the exam is carried out at a 

specified time and then collected via email. The teacher 

will directly check the test results and identify students 

who do plagiarize.  

3.2 History teachers develop their learning 

The development carried out by SHT and JHT has a 

fundamental difference from the approach and content of 

development. JHT, with more actual insight and skills, 

can search, collect, and create relevant supporting media 

and teaching materials in the online learning system. For 

example, info graphics, short videos, and animations. The 

media is communicative enough for students and clarifies 

the meaning of the material being taught. The teacher 

assumes that students will be more interested in learning 

history and make history a priority. In addition, JHT also 

improvises more in a class by accessing social media 

such as Instagram, Facebook, Twitter, and YouTube with 

popular historical content. It increases the possibility of 

the teacher attracting the enthusiasm and activeness of 

students.  

JHT, in practice, further develops the approach in 

teaching and the content of the lecture material given. 

The teacher tries to provide contextualization of the 

material by displaying relevant pictures with the help of 

power points. The teacher tries to convey material by 

textbooks and other official sources, thus spurring 

students to learn more about the material provided. The 

teacher believes that if the material is presented clearly 

and thoroughly, students will understand more. 

Development in the delivery of this material is part of 

what JHT emphasizes for learning with a digital system. 

Teachers also tend to rely on Zoom Meeting or Google 

Meet intensely for use in learning, but the features of 

these two applications have not been used optimally.  

 

3.3 Constraints faced by history teachers in digital-based 

learning 

The obstacles faced by teachers in digital learning can 

be drawn into two aspects: technical and theoretical. 

Technical constraints include the availability of tools to 

carry out learning. Tools in digital learning are more 

complex and systematic, meaning that every tool used 

will be connected and impactful. Such as computers, 

smartphones, and internet networks that cannot be 

separated from the three. These tools will be easy to use 

if the student population is a society with a high 

economic level, which usually lives in the city center. 

Meanwhile, people with moderate to low economic 

levels in the suburbs will be hampered because the 

availability of these tools is not evenly distributed. The 

downtown schools have easier access to the internet, 

while those in the suburbs have limited access. The 

teacher overcomes this problem by making connectivity 

between students, namely making students who have 

complete equipment into a team with incomplete 

equipment and adjacent houses. This model is considered 

adequate to cut the learning gap between the two. The 

teacher limits one group to only two to three students 

with health protocols that are still adhered to under the 

supervision of parents. 

Theoretical constraints seem to hinder the process of 

teacher initiatives in improving the quality of student 

learning. It relates to teachers' mastery of policies, 

learning theories, and student study habits that need to be 

adjusted during the Pandemic. JHT has a significant 

weakness in mastering the material and reading the 

Government's policies or recommendations, although 

adjustments to the check and re-check pattern are made 

to produce tools that are suitable for use. While the SHT 

has problems adjusting the equipment to policies due to 

problems with mastering technology, such as making 

device designs and preparing media, the teachers are 

mature enough to transfer materials and read existing 

policies. In the end, the teachers are not able to follow all 

the recommendations given. The solution to the obstacles 

faced is the collaboration process between SHT and JHT 

which continues to be communicated intensely through 

WhatsApp Group and Telegram. This collaboration 

complements each other's shortcomings and creates a 

productive academic climate for both SHT and JHT. 

4. DISCUSSION 

This study begins a discussion about the history 

teacher's initiatives in improving the quality of learning 

from a history teacher's perspective directly. History 

teachers with more extended work experience have a 

high level of maturity in packaging and making learning 

materials. This history teacher opens the possibility for 

students to learn the material more fully even though they 

are in a pandemic. It proves Absor's [9] opinion that 

learning during the Pandemic emphasizes the role and 
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quality of teachers to maintain the quality of learning. 

Teachers with professional quality have a better ability to 

improve the quality of learning under any circumstances. 

This opinion is also in line with the findings of Hussin [7] 

that learning in the 4.0 Industrial Revolution era cannot 

be separated from pedagogical basics such as teaching 

strategies and the ability to provide comprehensive 

material. Good quality of learning is realized because of 

the quality of teachers and teaching materials that are 

relevant to students. Meanwhile, teachers with shorter 

teaching experience stand out in technological 

improvisation. Adaptation to technology is fast, resulting 

in more attractive media, methods, and packaging of 

learning content. It supports Gusty et al. [2] that online 

learning is more dynamic for young teachers because of 

more mature mastery of technology. The teacher also 

wins the psychology of students faster because the soul 

of the times is not too far. It means that the pattern of 

initiatives between teachers with longer and shorter 

tenures has fundamental differences that are influenced 

by experience and the spirit of the times. 

The history teacher's initiative in digital learning is 

aimed at the success of the teaching and learning process 

with the conditions being faced. The use of digital 

technology is a second step that transitions into a primary 

step during the Pandemic. Teachers fully understand that 

the teaching and learning process must change, adapting 

to the conditions of the times. The results of this study 

support the opinion of Kurniawan [3] that the online 

learning process in a technological adaptation pattern 

does not hinder the teacher's world view in teaching 

preparation, teaching styles, and the development of 

learning tools. Teachers maintain habits during face-to-

face learning that are in accordance with online learning 

patterns such as lectures and the provision of alternative 

reading materials. This study also supports Amboro [4] 

opinion that contextual history learning is part of a 

teaching strategy that can be developed in a pandemic 

situation. History teachers with different ranges of 

teaching experience have a point of view on the same 

historical contextually, which is a process of developing 

learning subjects by paying attention to developing 

situations. This kind of understanding becomes a 

concrete discourse produced as a primary principle in 

taking initiatives to maintain and improve the quality of 

digital-based history learning. 

So, the initiatives taken by history teachers in 

improving the quality of learning during the Pandemic 

are determined by: experience and length of work as 

dominant factors. These two factors are supported by 

non-dominant factors such as: basic skills, conceptual 

understanding of learning, and psychological 

dimensions. The initiatives carried out are guided by 

theoretical or practical academic principles. This 

understanding is relevant to the needs of students in 

receiving information in different ways of learning. The 

performance of history teachers during the Pandemic 

reinforces the notion that a bottom-up approach is 

important to consider in making a policy or 

recommendation for learning during special conditions, 

so the quality of learning will be maintained and can be 

consistently improved with relevant pedagogical 

foundations.  

5. CONCLUSION 

This research focuses on analysing history teacher 

initiatives in digital learning during the Covid-19 

pandemic. Research findings show that the pandemic 

situation weakens teacher creativity. It is due to unstable 

policies and recommendations that are difficult to adapt 

in certain areas. In addition, school policies, which 

should be more practical, still tend to be theoretical and 

do not provide concrete solutions. Teacher planning has 

been adapted to the online learning system and by 

government recommendations. The Zoom Meeting, 

Google Meet, WhatsApp Group, Telegram, Instagram, 

and MS Team applications are the focus and the most 

popular among teachers. The history teacher's obstacles 

in initiating quality improvement can be divided into 

senior and junior teachers. Senior teachers face more 

problems with technology adaptation, while junior 

teachers are constrained in the mastery of the material 

and its delivery which is less developed with the more 

limited meeting time. In conclusion, a self-actualization 

program is needed for senior and junior history teachers 

to improve the quality of learning during the Pandemic. 

The bottom-up approach needs to be considered by the 

government or schools in implementing digital-based 

learning policies. 
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