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ABSTRACT 

Mode of classroom instruction is an important aspect of education, which serves as the main position of applying 

educational theories into practice. Therefore, exploring efficient and high-quality teaching mode actively has become 

one of the important topics for educators. With the increasing educational exchanges between China and foreign 

countries, the mode of classroom instruction of Chinese and foreign countries has attracted more and more attention. 

This paper focuses on the differences between Chinese and U.S.’s education and compares the methods, teacher-student 

relationships and evaluation methods between the two countries. Afterward, the differences between in school’s mode 

of classroom instruction as well as advantages and disadvantages are analyzed respectively, Finally, we look forward to 

the future development of education. Although the mode of classroom instruction of Chinese and American have their 

own benefits and drawbacks, they should learn from each other to jointly promote the continuous improvement of 

education. These results shed light for the improvement of teaching instruction and the development of education. 

Keywords: Mode of classroom instruction, Teaching methods, Teacher-student relationship, Teaching 

evaluation methods. 

1. INTRODUCTION 

Classroom teaching is closely related to every 

student, which affects students’ attitude towards study, 

interpersonal relationship with related personnel and 

future ability development directly or indirectly. China 

and the U.S., as major countries in education, have 

distinctive characteristics in curriculum teaching, which 

has led many scholars to conduct comparative studies in 

this field. Generally speaking, China is more inclined to 

adopt cramming teaching method, which focuses on the 

cultivation of students’ basic knowledge and is 

committed to build a relatively integrated knowledge 

system. In contrast, U.S. prefers to adopt heuristic 

teaching method, which can fully promote the 

development of students’ personality through different 

teaching forms and cultivate students’ innovation and 

dialectical thinking ability. During class interaction 

between teachers and students, Chinese students tend to 

be more introverted and express statements are based on 

their respect for teachers. On the contrary, in American 

classrooms, students is more frequent and the atmosphere 

is hotter. It is easier for teachers and students to establish 

a close relationship. These differences can be ascribed to 

the ideological and cultural differences between China 

and the United States. In terms of teaching evaluation, 

China still focuses on examination results, while the 

evaluation methods are more diverse in the United States, 

which require not only academic achievements but also 

individual comprehensive abilities. 

2. THE DIFFERENCES OF TEACHING 

METHODS BETWEEN CHINA AND THE 

UNITED STATES 

2.1. Differences in Teaching Objectives 

Compared with western teaching, the education 

system in China focuses on foundational knowledge in 

disciplines. For a long time, China’s education has been 

cultivating students’ respect for knowledge, paying 

attention to students’ construction and mastery of 
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knowledge system and emphasizing students’ memory, 

imitation and repetition of knowledge as well as their 

problem-solving skills [1, 2]. This teaching method, 

which attaches importance to the logic and structure of 

the discipline itself, help students build relative 

integrated knowledge systems and deepen their 

understanding of teacher imparted knowledge through 

repeated practices in some extent. However, it is easy to 

ignore students’ abilities to analyze and solve problems 

in real life. Meanwhile, Chinese curriculum goals 

emphasize the cultivation of foundational knowledge due 

to the implementation of the college entrance 

examination policy. In this case, a number of schools and 

teachers may pay too much attention to the teaching of 

foundational knowledge, blindly pursue high graduation 

rates and ignore the real connotation of quality-oriented 

education on account of their utilitarian thoughts [2, 3]. 

Some of China’s schools are known as “super middle 

schools”, namely regular schools with large scale, strict 

management and high enrollment rates, which are also 

controversial [4]. Some people believe that these schools 

enable more students to enjoy high-quality educational 

resources, while others hold the view that they are the 

product of the education evaluation system that pursues 

graduation rates as the goal and the result of local 

government’s one-sided pursuit of educational 

achievements [4]. Emphasis on students’ mastery of 

foundational knowledge and enrollment rate is useful to 

some extent. Nevertheless, students should not only focus 

most of their energy on attending lectures and doing 

exercises, but also cultivate their ability of critical 

thinking and innovation. 

On the other hand, the American education system is 

based on students’ competency, i.e., American schools 

pay more attention to students’ questioning, criticism, 

exploration and innovation of knowledge as well as the 

ability to comprehensively use knowledge [1]. The U.S. 

has formed its own curriculum theory and practice 

system, which is characterized by strengthening the 

connection between the curriculum and life, which gives 

full consideration to the diversity of students’ 

backgrounds and interests [3]. This mode of education is 

aimed at students’ practical ability and helps students 

better apply knowledge to work and life, which needs to 

be learned by China. Meanwhile, there has been an 

obvious trend in the classroom teaching reform in 

American colleges and universities. Specifically, it helps 

each student develop the maximum potential in learning 

and to advocate “example teaching method”, “interactive 

teaching” and “group cooperative learning” [5]. The 

combination of different teaching modes can improve 

students’ abilities of independent learning, continuous 

exploration of knowledge and teamwork, which is also 

conducive to better achieving teaching objectives. 

 

2.2. Differences of Students’ Class Participation 

and Teachers’ Teaching Style 

In China, the cramming teaching method is widely 

adopted and students are more passive and less involved 

in class. This teaching method has a subconscious 

premise that students are considered to be ignorant of the 

knowledge that they are going to learn and teachers need 

to teach and indoctrinate them in order to provide them 

with a complete knowledge system, which places special 

emphasis on the basic concepts [6]. If teachers only teach 

the knowledge and students passively accept the 

knowledge, then the students may not be highly 

motivated to participate in the class and their efficiency 

of receiving knowledge may also be low. In the 

meantime, Chinese classroom teaching advocates that 

teachers should play a leading role, which requires 

teachers to guide and organize students in the teaching 

process [2]. If teachers can not properly play their roles 

in the classroom, it is likely to reduce students’ learning 

motivation and opportunities. In terms of teaching 

content, teachers will prepare lessons together, carry out 

teaching and research group activities, systematically 

explain each chapter and each concept in strict 

accordance with the unified outline, arrange the course 

schedule in the same way and measure the teaching 

quality of teachers in accordance with the classroom 

teaching standards [6, 7]. Unified syllabuses and course 

schedules can guarantee the overall quality of teaching, 

but it is difficult for teachers to innovate and students 

may lack the motivation for learning and time for 

independent thinking. In addition, Chinese teachers pay 

attention to exercises after class and require students to 

master and consolidate the teaching content through 

repeated exercises of homework [3]. Although exercises 

can help students master the knowledge of what they 

have learned, they get bored and dull easily, i.e., reduces 

their learning enthusiasm. 

On the other hand, heuristic teaching method is 

adopted in the United States and students are more active 

with the high degree of participation in class. The 

curriculum atmosphere of heuristic teaching is relatively 

relaxing. The premise of this method is that students have 

certain self-learning abilities and some basic 

understandings of the knowledge introduced in the 

courses [6]. On this basis, students will better exert their 

learning motivation and actively participate in class, 

while teachers can timely understand students’ problems. 

In the teaching process, students often play dominant 

roles and the importance of communication is 

emphasized. Teachers always put the idea of 

personalized learning through the class, encourage 

students to think and explore constantly and respect 

students’ individual differences [2, 7]. Meanwhile, 

teachers work independently in classroom teaching 

without considering what other schools or teachers do 

[7]. Student-centered teaching can help students develop 
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potential, cultivate critical thinking ability and strengthen 

the interaction between students and teachers. However, 

this method also needs to be modest. If the overall 

atmosphere is too loose and casual, students may be too 

self-centered and neglect classroom discipline. Besides, 

American teachers pay attention to the effectiveness of 

teaching, which requires students to do more preparation 

before and after class, read the relevant chapters in the 

main textbook and other auxiliary readings intensively [3, 

6]. A large number of reading materials may bring a 

greater study burden to students. However, students can 

cultivate the ability of independent thinking, better 

interact with their teachers in class and improve the 

efficiency of learning through these materials.  

3. THE DIFFERENCES OF TEACHER-

STUDENT RELATIONSHIP BETWEEN 

CHINA AND THE UNITED STATES 

Teacher-student relationship means that teachers and 

students form a special bond in the education process, 

including both working relationships during the class and 

interpersonal relationships and psychological 

relationships after class in order to boost mutual 

development [8]. 

3.1. The Importance of Teacher-Student 

Relationship 

Teacher-student relationship is considered as one of 

the most common and essential relationships in school, 

which exerts enormous impacts on the process of 

education. Hu argues that teacher-student relationship 

can affect both teaching and learning process [9]. Chen 

refers that teaching and learning process can promote 

each other by harmonious teacher-student relationships 

[10]. Yao emphasizes that teacher-student relationship 

plays an important role for students and teachers, which 

directly affects the effectiveness of teaching and learning 

as well as the communication between teachers and 

students [11]. From the student's perspective, harmonious 

teacher-student relationship can enable them to get more 

interested in relevant subject. Therefore, they will have 

more active attitude towards the class and participate 

more in class activities. Through this way, they can also 

gain much better achievement. Form the teacher’s 

prospective, especially for those young teachers who just 

start their teaching careers, being accepted by their 

students will inspire them to become more confident. 

Thus, they will teach their students with more zeal and 

attempt to achieve better teaching outcomes. Based on 

above analysis, successful teacher-student relationship 

can greatly promote the educational outcomes. 

 

3.2. Comparison on the Teacher-Student 

Relationship between China and the United 

States 

3.2.1. Chinese teacher-student relationship 

Chinese teacher-student relationship is often based on 

respect. For Chinese students, they are taught to respect 

teachers since their childhood. Ma holds the view that 

Chinese students are supposed to sit up straight in class 

[12]. Besides, they should raise hands if they want to ask 

some questions and teachers are regarded as the definite 

authority above all students. Zhang points that in Chinese 

classrooms, students wait for questions from the teacher, 

rarely ask or interrupt the teacher, and fear arguing with 

the teacher [13]. It is common to see the phenomenon that 

students keep silent and take notes seriously while the 

teacher talk mostly in Chinese classroom since it is 

impolite and improper for students to interrupt teachers 

while they are taking. Although currently the new 

curriculum policy has conducted to ensure the students’ 

subject statues in the process of schooling, most of them 

still have little intention to speak out during the class. If 

they have something confusing, even though teachers 

leave time to answer their questions in class, they prefer 

to ask teachers privately after class. Besides, they should 

greet teachers politely if students come across their 

teachers after class. Sun points out that sometimes if 

students meet their teachers outside the classroom, they 

will subconsciously conceal themselves from teachers 

[14]. Therefore, Chinese teacher-student relationship is 

usually on the straight and narrow. 

3.2.2. American teacher student relationship 

In Contrast, American teacher-student relationship 

tends to be more relaxing and closer. For America 

students, they have more freedom during the class. Sun 

also points out that teacher-student relationship in the US 

is always democratic, equal, intimate and friendly 

whether in or out of class [14]. He refers that the teacher 

and students often sit in a circle during the class. Teachers 

can sit at the desk or on the floor, while students also sit 

disorderly. At the same time, students can raise an 

objection anytime if they have questions about their 

teachers’ opinions. Probably, they will then have a heated 

discussion, and teachers will suppose their critical 

thinking and classroom performance are excellent [14]. 

Additionally, the American teacher-student relationship 

become more casual out of class. American teachers and 

students are friends, i.e., students can directly call the first 

name or nicknames of their teachers. Their teachers will 

never mind and give a friendly response [12]. However,  

the behavior of teachers and students are inevitably a bit 

loose lacking of discipline [15]. Thus, American teacher-

student relationship is usually more liberal but 

disengaged sometimes. 
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3.2.3. Reasons for the Differences between 

Chinese and American Teacher-Student 

Relationship 

The differences between Chinese and American 

teacher-student relationship main result from the cultural 

differences between the two countries. Chen suggests 

that Chinese education has been influenced by 

Confucianism and Taoism for thousands of years. 

Although Chinese education has undergone many 

reforms, the feudal ideology of obedience still has a great 

effect on it [16]. Respecting teachers is one of the 

traditional virtues of China over the years. Chen also 

states that in this type of society atmosphere, teachers 

become the masters of the class, i.e., students are willing 

to believe in their teachers and become meek naturally 

[16]. In contrast, America is a multicultural country. Ma 

states that individualism is a major part of American 

culture. On account of this, American students are 

encouraged to be independent from an early age, e.g., 

make decisions by themselves and express their own 

opinions [15]. Thus, teachers and students are equal and 

students have more passionate to participate in American 

class. 

In conclusion, as to teacher-student relationship, 

China and America can learn from each other. As 

Chinese teachers, they should respect students as well 

and become their mentors. With regard to American 

teachers, they should set some class rules to cultivate 

students’ sense of discipline. By this way, teachers will 

be more possible to provide a more democratic, friendly, 

and harmonious classroom atmosphere.  

4. THE DIFFERENCE OF TEACHING 

EVALUATION METHODS BETWEEN 

CHINA AND THE UNITED STATES 

4.1. Teaching Evaluation Methods in China 

4.1.1. Introducing teaching evaluation methods in 

China 

One of the most significant characteristics of students' 

academic evaluation in China is that all kinds of external 

summative evaluation occupy the absolute dominant 

position [17]. For most schools, especially primary and 

middle schools, the exam-oriented education mode is still 

popular, which leads to the dominance of some 

summative evaluation methods (e.g., mid-term 

examination and final examination). Examination is still 

the most important measurement to assess students' 

performance. At present, most colleges and universities 

in China conduct comprehensive evaluation on students' 

classroom performance and practical activities in the 

teaching process, but the proportion of examination 

results at the end of the semester is still large. Most 

schools generally take students' final examination results 

as the most important criterion to measure the course 

learning performance [18]. 

4.1.2. Advantages and disadvantages of teaching 

evaluation in China 

This evaluation model based on examination results 

can quantify the learning effect of students and increase 

the visualization of teaching results. Moreover, this way 

of assessment ensures the fairness and justice of the 

evaluation results to a certain extent. Considering stresses 

human feelings and relations in China, the only basis for 

evaluation is the unified and strict score standard, which 

greatly reduces the intervention of power in this field and 

ensures the fairness of education to a certain extent [17]. 

Inevitably, this relatively single evaluation method 

has many disadvantages in teaching. In education, this 

kind of assessment emphasizes the standard of everything, 

teachers and students have become the vassal of the 

examination, lack of independence and flexibility [19]. 

Besides, the examination-oriented education model is 

false in educational effect to some extent. Because of the 

utilitarian purpose of education, teachers cram education 

for students in terms of the knowledge that should be 

summed up by students themselves in order to compress 

the time, which also highlights the speculative nature of 

education [19]. Moreover, external large-scale 

standardized examinations are usually carried out at the 

end of the semester, i.e., the feedback of students' 

evaluation information is lagging, which often delays the 

best time to improve students' learning [17]. 

4.2. Teaching Evaluation Methods in the United 

States 

4.2.1. Introducing teaching evaluation methods in 

the United States 

American schools are relatively diversified in terms 

of teaching evaluation and pay more attention to process 

evaluation. Taking the admission standards of American 

universities as an example, the admission standards of 

American universities are quite complicated. The high 

school scores and standard examination scores, e.g., SAT, 

AP, etc., are the first factors to be considered in the 

admission of famous universities. Then, there are 

outstanding leadership skills. Priority is given to those 

with outstanding academic achievements, e.g., Olympic 

Mathematics champion, Westinghouse Science Prize 

winner, etc. After these admission conditions, 60% to 70% 

of the total enrolment has been selected. The rest of the 

admission mainly depends on Teachers' recommendation 

letters and applicants' compositions. By reading the 

applicants' compositions, the selectors can see the 

students' writing level, personality, passion, leadership, 

determination and integrity [20]. 
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4.2.2. Advantages and disadvantages of teaching 

evaluation in the United States 

This kind of teaching evaluation method does not take 

achievement as the only evaluation index, it tests students’ 

comprehensive ability in many aspects. In the meantime, 

the evaluation index is distributed in all stages of students’ 

learning, which is helpful for teachers to find students' 

problems and correct them in time and it will not bring 

too much learning pressure to students [21]. In addition, 

this evaluation method can promote the development of 

students’ comprehensive abilities (e.g., leadership and 

creativity), which is conducive to students’ personalized 

development. 

However, this kind of teaching evaluation method 

also has some drawbacks. This kind of diversified 

process evaluation usually has strong subjectivity and no 

clear standard. Therefore, it cannot meet the requirements 

of professional students' evaluation method in the aspects 

of scientificity, fairness and rationality [22]. Besides, 

focus on the way of process evaluation, it is difficult to 

investigate the psychological quality and pressure state of 

students in the examination ignoring the summative 

evaluation of students. Moreover, the evaluation content 

of this evaluation method is various, which increases the 

difficulty of evaluation to a certain extent. It costs a lot of 

human, material and financial resources, but the value of 

the evaluation results is limited [22]. These are the 

problems that are easy to arise in the process of American 

education evaluation. 

4.3. The Future Development of Teaching 

Evaluation Methods 

Any evaluation method has its own advantages and 

disadvantages for the development of students. The 

purpose of teaching evaluation should be based on the 

principle of promoting students’ all-round development 

and personality development, seeking common ground 

while reserving differences to achieve the comprehensive 

development of students’ quality. The Chinese Ministry 

of education’s “notice on actively promoting the 

evaluation and examination system in primary and 

middle schools” points out that “it is necessary to study 

and formulate scientific, simple and easy evaluation 

methods that are convenient for evaluators and explore 

evaluation methods that are conducive to guiding 

students, teachers and schools to conduct positive self-

evaluation and other evaluation.” [23]. In this case, we 

should optimize the form of evaluation, choose 

reasonable and scientific examination methods in the 

process of teaching evaluation according to the 

characteristics of curriculum content and students' 

personality [23]. For the future development direction of 

education, educators should change the traditional 

evaluation concept and establish the evaluation concept 

of development education with students' improvement as 

the center [24]. The approach of education evaluation 

should pay attention to respecting students' personality. 

Meanwhile, it should be based on improving students' 

knowledge and ability. The evaluation and the learning 

process interact with each other. In the learning process, 

the evaluation feedback is continuously carried out, and 

the joint participation of the evaluator and the evaluated 

is strengthened to build a learning oriented and perfect 

evaluation system. 

5. CONCLUSION 

In summary, this paper reviews the differences in 

mode of classroom instruction between China and the 

United States. Firstly, the differences of teaching 

methods based on teaching objectives, students’ 

participation, and forms of teaching are introduced. 

Subsequently, the differences of teacher-student 

relationship and the importance of them as well as the 

reasons discussed. Lastly, we review the differences of 

teaching evaluation methods and summarize the future 

development of it. According to our results, the 

differences between these two countries education is 

attributed to their unique tradition and culture. For China 

and America, both countries’ teaching models have their 

own pros and cons. For the common progress, China and 

America should draw on the merits from each other to 

improve their educational levels. For Chinese education, 

they should gradually abandon the exam-oriented 

education and make efforts to develop the quality-

oriented education. With regard to American education, 

they should set clear educational standards to regulate the 

classroom discipline and enhance the quality of 

education. This review generalizes the importance to 

compare the difference among different countries’ 

education and inspires future researchers to find out the 

methods for the education modes. 
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