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ABSTRACT. This research applied content analysis by using descriptive approach. The object of the research is pragmatic 

content in the series of Indonesian ELT textbooks for high school issued by the Ministry of Education of Republic of 

Indonesia. Moreover, the documents were gathered from the conversation or speaking parts of all textbooks. The data 

collection was conducted through careful observation and inspection of the conversations in the textbooks as for the 

observation on the types of illocutionary acts, Searle’s (1979) speech acts model was used as the reference. The results 

showed that there are 4 illocutionary acts found in the textbooks: 1) Directives 2) Assertives 3) Expressives and 4) 

Commissives. For Directives, there are 41 utterances found in grade X, 21 utterances in grade XI, and 50 utterances in grade 

XII. Assertives acts are found with 24 utterances in grade X, 14 in grade XI, and 33 in grade XII. While for Expressives, 

there are 41 utterances in grade X, 12 in grade XI, and 19 in grade XII. Commissives acts are recorded with 11 utterances in 

grade X, 13 in grade XI and 9 in grade XII. The illocutionary forces for each illocutionary act are also found with various 

frequencies that were discussed in discussion section of this research. Related to the third research question, it was concluded 

that there was limited information about context and meta-pragmatic provided in the three textbooks. The findings of this 

research can be used as reference for content design for future textbooks especially regarding pragmatic content. As for the 

teachers, the findings can expose the weaknesses of the textbooks for pragmatic aspect. Therefore, if they use these 

textbooks, they need to expand the materials to provide better pragmatic teaching in the classroom. Otherwise, the students’ 

pragmatic competence is hard to acquire if they are not provided with pragmatic knowledge adequately. Consequently, the 

students’ communicative competence is not developed either.  
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1. INTRODUCTION 
In recent trend of English education, 

communicative competence has been accepted 

widely as the main focus of English Language 

Teaching (ELT). Thus, in current ELT practice, 

communicative competence is the selling point 

offered to the English learners. The emergence of 

the importance of communicative competence in 

English education began In the 1970s, as stated by 

[1]. It was started when some educators found the 

weakness in the teaching methodology applied at 

that time. They observed that in lesson, students 

could produce sentence accurately but when it 

comes to the conversation outside of the classroom, 

they could not communicate appropriately. This 

observation then leads to the theory that being able 

to communicate requires more than linguistic 

competence; it requires communicative competence 

[1]. This communicative competence theory was 

introduced by [2] which later influenced the change 

of the language teaching approach from the 

structural approach which focuses on understanding 

pattern and structure of the language to the 

communicative approach which focuses on both  

grammatical or linguistic competence and 

communicative competence. This communicative 

competence can be defined briefly as “how to use 

language in variety of communicative situations”. 

Applying communicative competence as the target 

for ELT requires a comprehensive set of 

competence covering syntactic, semantic and 

pragmatic competence.  One of the pivotal parts of 

communicative competence yet the most intricate 

one is pragmatic competence. Pragmatic 

competence in general is related to the ability to 

interpret and convey meaning correctly and 

appropriately in social communication [2]. When 

the learners can employ pragmatic in 

communication, they are considered as fluent 

speakers. Otherwise, their lack of pragmatic 

competence leads them to misunderstanding and 

miscommunication [3]. The example of the analysis 

on cross-cultural pragmatics which shows the 

failure in communication was elaborated in the 

study by Wuryaningrum & Andanty (2008) about 
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the case when an Indonesian student have a 

conversation with a native speaker teacher of 

English for the first time in Jakarta, There is a 

misunderstanding in their conversation when the 

teacher wanted to close the conversation politely by 

saying “nice meeting you”. Unfortunately, the 

student kept talking because he/she did not 

understand the function of that utterance which is 

used as a farewell expression or closing in English 

(Rianita, 2017). This shows the fact that some 

learners may know the literal meaning of an 

utterance. However, they fail to comprehend its 

contextual meaning. 

This example is among plenty findings from 

previous research that shows how students fail to 

overcome the gap in understanding native speaker’s 

pragmatic communication. Significant number of 

language learners could not identify the socio-

cultural of the foreign language properly in the 

context of interaction. Thus, specific attention on 

pragmatic aspect is crucial in order to prevent 

pragmatic failure that leads to a complete failure in 

exchanging the information. Considering this fact, 

[6], [7] believed that pragmatic competence has to 

be the main objective for English teachers which at 

the same time becomes a challenge, too. Moreover, 

Students must be provided with pragmatic topics 

for the development of their pragmatic knowledge. 

Considering the fact, as the pivotal part of 

communicative competence, pragmatic knowledge 

has not been provided sufficiently in ELT. [8] 

stated that the English teachers provide lack of 

pragmatic knowledge in the teaching materials and 

little do they emphasize the pragmatic details in 

their teaching. In line with that, [9], [10] stated that 

despite its pivotal role in ELT, pragmatics is 

introduced in a limited extent in ELT textbooks, 

hardly ever provided as materials taught to EFL 

students, and still neglected by teachers. 

Furthermore, one of the effective means to 

provide pragmatic content is ELT textbooks which 

also become a pivotal part in ELT teaching. Thus, 

ELT textbooks designers must also include 

pragmatic materials beside grammatical and lexical 

aspects in L2 classroom settings which are 

important for the successful of L2 learning. 

Vellenga (2004) emphasized that textbooks are the 

pivotal instructional material for ELT which is 

supposed to be considered as the essential material 

resource for the classroom activity. Furthermore, 

material designers have to provide special attention 

to ELT textbooks in regard to the pragmatic 

knowledge since the textbooks are the essential part 

of ELT so that they can promote learners’ 

pragmatic knowledge in ELT classroom settings 

[12]–[14]. In other words, textbooks should not 

only provide grammatical and lexical competence 

but also pragmatic knowledge in order to achieve 

communicative competence. 

In Indonesia, the curriculum applied nationally 

is the curriculum 2013. In this curriculum, 

pragmatics also becomes the main concern. The 

model of competence adopted in Curriculum 2013 

is the concept of communicative competence [15]–

[17]. There are six competences equipped in 

communicative competence which also become the 

learning aims in Indonesian curriculum 2013, they 

are: (1) sociocultural competence, (2) discourse 

competence, (3) linguistic competence, (4) 

formulaic competence, (5) interactional 

competence, and (6) strategic competence. From 

these six competences, pragmatic competence is a 

part of sociocultural competence which refers to the 

pragmatic knowledge of L2 learners in 

appropriately using L2 in a social and cultural 

context of communication. Moreover, pragmatics 

competence is also required for interactional 

competence that refers to the knowledge of how to 

perform speech acts, maintain conversations, and 

use non-linguistic components in interaction. Thus, 

pragmatic competence can be considered as one of 

the main target in Indonesian curriculum. 

Despite its importance, pragmatics has not been 

explored a lot by Indonesian researchers especially 

in textbook analysis. Recent studies at least 

recorded a few researches about pragmatic analysis 

in Indonesian ELT textbooks such as  Inawati 

(2016), Kusumo & Wardani (2019), and Pramono 

& Kurniawan (2020). Inawati (2016) analyzed how 

greetings are presented in 9 textbooks for grade VII 

and X. Moreover, she also analyzed the meta-

pragmatic information presented in the textbooks to 

support the learning of greetings. The results 

showed that less various types of greetings are 

presented in the textbook and meta-pragmatic 

information is limited. Kusumo & Wardani (2019) 

researched more aspects of pragmatics which are 

illocutionary acts and illocutionary forces. Their 

research aims are to analyze the illocutionary acts 

and illocutionary forces; the direct and indirect acts 

realized in the spoken dialogs in the textbook 

Bahasa Inggris SMA/ MA/ SMK/ MAK grade XII; 

and whether the illocutionary forces fulfill the 

language functions in Basic Competence 

Curriculum 2013. It is concluded from the analysis 

that there are four types of illocutionary acts and 

fourteen types of illocutionary forces in the 

textbook.It also showed that the textbook has 

fulfilled the language functions as stated in basic 

competence. However, the spoken dialogs are 

dominated by direct speech which influences the 

English natural conversations becoming less 

authentic. In the recent research, the frequency of 

pragmatic content occurrence represented as speech 

acts of thanking and apologizing in two Indonesian 

ELT textbooks: a prescribed textbook published by 

Ministry of National Education and a commercial 

textbook for grade VII. The results indicated that a 
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number of speech acts of thanking and apologizing 

have sufficiently provided by both prescribed and 

commercial textbook. However, both textbooks 

failed to provide various strategies to perform 

thanking and apologizing. 

From the previous researches mentioned above, 

we can see that mostly the pragmatic contents 

analyzed are limited to certain types. Moreover, the 

textbooks are also usually limited for one grade 

only. Thus, this research aims to analyze more 

variables in pragmatic scope with more textbooks 

for various grades (grade X, XI, and XII) to provide 

more comprehensive analysis. This study analyzes 

all illocutionary acts and illocutionary forces in the 

series of Indonesian ELT textbooks for high school 

issued by the Ministry of Education of Republic of 

Indonesia titled Bahasa Inggris untuk 

SMA/MA/SMK/MAK Kelas X, Bahasa Inggris untuk 

SMA/MA/SMK/MAK Kelas XI, and Bahasa Inggris 

untuk SMA/MA/SMK/MAK Kelas XII. The analysis 

is also on how contextual and meta-pragmatic 

information presented in the textbooks. Grade X, 

XI, and XII are chosen because these grades are the 

highest in the level of school so that the materials 

are also more complex and challenging for the 

students compare to the junior high level. 

Moreover, more language functions are taught in 

these levels. For example, the basic competence for 

grade XII is “comprehending spoken and written 

text to get someone’s attentions, offering service, 

asking for attentions and their responses” 

(Kemdikbud, 2013). These language functions 

require more discussion on pragmatic level in order 

to achieve students’ pragmatic competence. Thus, 

the materials for grade X, XI and XII are relevant 

for this research. 

2. LITERATURE REVIEW  
2.1 Pragmatics 

How linguistics had been expanded into a broad 

scope from a narrow aspects of language dealing 

with physical data of speech to a wider range of 

scope covering form, meaning and context [21]. In 

relation with meaning, the branch of linguistics 

evolved through semantics and pragmatics. Despite 

their similarity in a study of meaning, semantics 

and pragmatics are defined differently. Leech 

(1983) described the difference by stating two 

different uses of the verb to explain briefly about 

the distinction: (1) what does X mean?; and (2) 

what did you mean by X?. Semantics is defined in 

(1), in which the meaning is purely as a property of 

expressions in a given language, while the meaning 

in Pragmatics is relative to the speaker, situation 

and hearer as in (2). Thus, pragmatics can be briefly 

defined as the study of meaning in relation to 

speech situations [21]. Furthermore, [22], [23] 

briefly elaborated the difference between 

Pragmatics and semantics with the illustration  that 

if it is only related to meaning without any context 

to think about, then you are dealing with semantics, 

but if you have to consider the context, then you are 

doing pragmatics [23]. Thus, since pragmatics deals 

with interpretation of meaning based on context 

unlike semantics which deals with literal and 

grammatical meaning, the study of pragmatics has 

become an important part of language and 

communication to explore. 

The study of pragmatics has become more 

familiar and started to be an intriguing scope of 

research in linguistics nowadays. People do not 

always or even usually say what they mean. 

Speakers frequently mean much more than their 

words actually say. She then illustrated that people 

may say to someone that “It's hot in here!”. 

However, the implied intention of that utterance 

might be Please open the window! Or Is it all right 

if I open the window? Or You're wasting 

electricity!. In this case, People can have other 

intention and meaning behind what they actually 

say. This kind of issue is an example of a case 

studied in pragmatics. Pragmatics is defined as the 

study of communicative action in its sociocultural 

context. In further detail, [24] defines pragmatics 

into four definitions: 1) Pragmatics is the study 

related to the literal meaning of someone’s 

statement;  it means that  the analysis is more to do 

with what people  mean by their utterance. 2) 

Pragmatics is the study related to the contextual 

meaning; it analyzes the way speakers organize 

their speech and what they intend to say by 

adjusting with who they are talking to, where, 

when, and under what circumstances. 3) Pragmatics 

is the study of implicit meaning expressed in 

someone’s speech other than what it is said. 4) 

Pragmatics studies language related to the 

expression of relative distance. 

2.2 Pragmatic competence 

The above definition of pragmatics reveals the 

complexity of human communication related to 

meaning.  It shows how people convey and 

interpret utterances in certain way to express as 

well as understand the true intention and meaning. 

This emphasizes that every human being is 

naturally equipped with language competence. The 

competence that related to the language in two 

definitions: linguistic competence which is related 

to grammatical competence (abstract knowledge of 

phonology, syntax and semantics) [25] and 

pragmatic competence defined as “the ability to use 

language effectively in order to achieve a specific 

purpose and to understand language in context” 

[26]. 

Pragmatic competence is shown in how  

interlocutors express themselves through the 

choices of utterances in their spoken interaction for 

example how the speakers express a complaint or a 

compliment and how it affects the addressee 
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whether or not the complaint is answered 

appropriately or the compliment is successfully 

responded to. Moreover, the competence is also 

related to form’s conventions and choices on 

following certain language strategy such as 

following or violating Grice’s maxims. Pragmatic 

competence also often refers to how to choose 

social marking status and relationships such as 

close/distant/formal/informal, or ability to choose 

degree of politeness in the interaction.  

According to [27] pragmatic competence 

comprises certain elements such as how someone 

acquires a knowledge related to the structure and 

forms of language; a set of vocabulary, register, and 

formulaic exchanges; and knowledge about the way 

to interact in particular social contexts. Moreover, 

she stated that acquiring a language is not enough 

by only having the ability to speak the language 

correctly in terms of grammar, lexical and 

phonology. More importantly, people should 

acquire communicative competence which requires 

a combination of social competence and linguistic 

competence in which considering other people's 

linguistic and social behaviour are needed. 

Moreover, being communicatively competent also 

needs an awareness regarding  relative status, the 

roles and relationships they represent and an 

understanding of the cultural significance of the 

interlocutors [27]. It is crucial to acquire pragmatic 

competence in addition to the linguistic competence 

because when someone is lacking pragmatic 

competence, he certainly fails to convey an 

appropriate communication regardless his flawless 

sentence grammatically. There are several 

important aspects of pragmatic competence such as 

implicature, presupposition, and speech act.  

2.3 Communicative competence 

Communicative competence was introduced by 

Hymes to contrast his view to Chomsky’s theory of 

competence [3]. Chomsky stated that linguistic 

theory is focused predominantly with a context of 

ideal speaker-listener occurring in a completely 

homogeneous speech community, who knows its 

language perfectly and is unaffected by such 

grammatically irrelevant conditions as memory 

limitation, distractions, shifts of attention and 

interest, and errors (random or characteristic) in 

applying his knowledge of the language in actual 

performance. For Chomsky, the focus of linguistic 

theory was to characterize the abstract abilities 

speakers possess that enable them to produce 

grammatically correct sentences in a language.  

As English has become more global, the 

emergence of communicative competence theory 

becomes more relevant and serves as a main goal 

for English teaching over the world. This leads to 

the popularity of Communicative language teaching 

approach in ELT. Communicative language 

teaching sets as its goal the teaching of 

communicative competence. 

2.4 The importance of pragmatic competence 

in ELT 

In some curriculum, especially in Indonesia, the 

model of communicative competence based on 

Celce-Murcia is applied as the main competence’s 

goal [28]. One of the important components in this 

model is the socio-cultural competence which 

refers to the pragmatic competence. In this part of 

competence, the important components are: 1) 

social contextual factors that includes the age, 

gender, status and social distance of the participants 

and the each other relation in power and affect, 2) 

stylistic appropriateness that involves politeness 

strategies, a sense of genres and registers, 3) 

cultural factors that include target language group’s 

background knowledge, the difference of major 

dialects/regional, and the awareness of cross 

cultural. 

2.5 Contextual and meta-pragmatic 

information 

Since English has become a global language 

which is spoken by non-native speakers across the 

world with cultural differences. It is really easy to 

find some miscommunication due to the cultural 

gaps. One of the concerns in ELT is that the 

diversity of users’ linguistic resources, the 

contextual use of these resources, and how the 

speakers themselves are positioned socially, 

economically and culturally. Thus Contextual and 

meta-pragmatic information are also crucial in ELT 

in order to lead the students to the fluency and 

appropriateness on their speech. Meta-pragmatics 

encompasses the study of displays of awareness on 

the part of users and observers of language about 

their use of language. Moreover, he argued that 

Meta-pragmatics is concerned with the study of 

reflexive awareness on the part of participants in 

interactions, and observers of interactions, about 

the language that is being used in those interactions. 

In other words, it involves analysing the ways in 

which we display awareness of our use of language 

through the various ways in which we use language 

to refer to our use of language. Meanwhile, 

Following [29], Contextual means 1) information 

about relationship between the speakers, for 

example, how close they feel to one another, how 

likely can one impose what one wants on the other. 

2) Description of the contextual variables that 

might help to judge the degree of imposition of the 

speech act involved [7], [30]. 

Referring to the importance of the issue in 

pragmatic competence and meta-pragmatic 

information, the ideal means to present them is 

through ELT textbooks. Thus, many researchers 

concern on how ELT textbooks present pragmatic 

aspects. Eleven EFL course books content in 

Turkey related to requesting, rejecting and 
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complaining. The results showed that even though 

request was well distributed, however the rest 

two speech acts weren't sufficiently distributed. The 

course books additionally had a scarcity of 

varied methods. In another study, [31] 

investigated the features pertinent to 

communicative ability from the inter-cultural 

viewpoint within the international textbooks named 

Life A1 and A2 levels published by National 

Geographic. The tasks were examined in step 

with the four skills. To do so, a listing was used that 

centered on source, target and international 

cultural components. The findings showed that the 

textbooks were quite vary in terms of covering a 

range of cultures aside from direct references to the 

specific culture, that is Turkish. In addition, English 

language textbooks used in Chinese universities 

focusing on pragmatic aspects specifically on the 

mention of pragmatic information, the treatment of 

speech acts, and the representation of intralingual 

pragmatic variation [32], [33]. The findings show 

that lack of pragmatic knowledge is presented in 

most textbooks. The range of speech acts presented 

are also limited, and the ways that speech acts are 

presented seem to be based on writers’ intuition. 

There is a paucity of explicit metapragmatic 

information on speech acts. In addition, little 

attention is devoted to enhancing learners’ 

awareness of intralingual pragmatic variation.  

3. RESEARCH METHOD 
This research applied content analysis by using 

descriptive approach [34]. Content analysis as a 

research technique in creating replicable and valid 

inferences from texts or other resources to the 

contexts of the usage [35], [36]. This research 

analyzed the content of three ELT textbooks based 

on the research questions. Descriptive approach is 

employed to elaborate the analysis. The purpose of 

descriptive approach is to describe phenomena and 

their characteristics that can be analyzed through 

survey or observation [37]. Moreover, he added that 

the data are collected in a qualitative way but 

frequently analyzed quantitatively through 

frequencies, percentage and other statistics to 

define the conclusion about the relation. 

Because this study investigates the 

pragmatic aspects, the information is analyzed by 

applying pragmatic identity technique [38]. 

This technique is applied to spot linguistic units in 

step with their linguistic units and also the effects 

performed by the speaker or according to the 

reaction and effect of the hearer when the 

utterances uttered or conveyed. [19]. The 

illocutionary acts are divided by using the concept 

of speech acts by Searle (1979) [39] and supported 

by Yule (1996) [24]. The types of illocutionary acts 

researched are declarative, representatives, 

expressives, directives, and commissives. Moreover 

some of types of illocutionary forces are also 

divided into some acts namely stating an opinion, 

informing, reporting, explaining, describing, 

agreeing, greeting, leave-taking, stating surprise, 

thanking, sympathizing, commanding, requesting, 

suggesting, wishing, questioning, promising, and 

offering. The conceptual framework is designed 

based on Searle’s definition of Illocutionary acts 

and Illocutionary forces supported by Yule (1996) 

[24] as a theoretical basis in analyzing the 

conversations presented in the following table: 
TABLE 1. Conceptual framework 

No. Illocutionary Acts Illocutionary Forces 

1.  

Assertives. 

The Illocutionary acts 

that state how things 

are which represents 

what speakers believe 

to be factual (true) or 

not (false). 

stating facts, assertions, 

conclusions, descriptions; 

claiming, hypothesizing, 

insisting, and predicting 

2.  

Directives. 

The Illocutionary acts 

that state how the 

speakers try to get the 

hearers to do things. 

commands, orders, requests, and 

suggestions. 

3.  

Commissives. 

The Illocutionary acts 

that state how the 

speakers commit 

themselves to doing 

things. 

promises, threats, refusals, and 

pledges 

4.  

Expressives. 

The Illocutionary acts 

that state how the 

speakers express their 

feelings and attitudes. 

stating pleasure, pain, likes, 

dislikes, joy, or sorrow; thanking 

apologizing, welcoming, praising, 

congratulating, deploring, and 

regretting 

5.  

Declaratives. 

The Illocutionary acts 

that state how the 

speakers bring about 

changes in the world 

through their 

utterances 

baptizing, marrying, and firing 

4. FINDING AND DISCUSSION 
4.1 The types and frequency of illocutionary 

act and illocutionary forces  

The analysis shows that, all the three text books 

analysed contain only four illocutionary acts of 

directives, assertives, expressive and commissives. 

However, there are different types of illocutionary 

forces included in these acts in the three books 

analysed and with varying frequencies. The 

following sections will be analysed : a). types and 

frequency of illocutionary acts and illocutionary 

forces in the grade X textbook, b). types and 

frequency of illocutionary acts and illocutionary 

forces in the grade XI textbook, c). types and 

frequency of illocutionary acts and illocutionary 

forces in the grade XII textbook.  
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TABLE 2. Types and frequency of illocutionary acts 

and illocutionary forces in the grade x textbook 
N

o 

Illocutio

nary 

Acts 

Illocutio

nary 

Forces 

Frequ

ency 

tot

al 

Percen

tage 

total 

1 Directiv

es 

Questioni

ng 

28 

41 

23.93% 

35.0

4% 

Wishing 4 3.42% 

Comman

ding 

2 1.71% 

Inviting  6 5.13% 

Suggestin
g 

1 0.85% 

2 Assertiv

es 

Informin

g 

14 

24 

11.97% 

20.5
2% 

Stating 
opinion  

3 2.56% 

Describin

g  

2 1.71% 

Reportin
g  

2 1.71% 

Explainin

g 

2 1.71% 

Agreeing  1 0.85% 

3 Expressi

ve 

Congratu

lating  

5 

41 

4.27% 

35.0

4% 

Thanking 18 15.4% 

Comforti
ng 

1 0.85% 

Greeting  2 1.71% 

Praising 12 10.26% 

Leave-

taking 

3 2.56% 

4 Commis

sives 

Refusing 4 

11 

3.42% 

9.4

% 

Acceptin

g 

2 1.71% 

Promisin
g 

1 0.85% 

Planning 4 3.42% 

Total 117 100% 

 
TABLE 3. Types and frequency of illocutionary acts and 

illocutionary forces in the grade xi textbook 
N

o 

Illocutio

nary 

Acts 

Illocutio

nary 

Forces 

Freque

ncy 

tot

al 

Percen

tage 

total 

1 Directive

s 

Question

ing 

10 

21 

16.67% 

35% 

Comman

ding 

2 3.33% 

Inviting  5 8.33% 

Suggesti
ng 

3 5% 

Requesti

ng  

1 1.67% 

2 Assertiv
es 

Informin
g 

1 

14 

1.67% 

23.3

3% 

Stating 

opinion  

5 8.33% 

Agreeing  1 1.67% 

Disagree
ing 

5 
 

8.33% 

Assertin

g 

2 3.33% 

3 Expressi

ve 

Thankin

g 

1 
12 

1.67% 
20% 

N

o 

Illocutio

nary 

Acts 

Illocutio

nary 

Forces 

Freque

ncy 

tot

al 

Percen

tage 

total 

Greeting  6 10% 

Leave-

taking 

4 6.67% 

Stating 

surprise 

1 1.67% 

4 Commis

sives 

Refusing 3 

13 

5% 

21.6

7% 

Acceptin
g 

6 10% 

Promisin

g 

1 1.67% 

Offering  3 5% 

Total 60 100% 

 
TABLE 4. types and frequency of illocutionary acts and 

illocutionary forces in the grade xii textbook. 
N

o 

Illocutio

nary 

Acts 

Illocutio

nary 

Forces 

Freque

ncy 

tot

al 

Percen

tage 

total 

1 Directive

s 

Question

ing 

25 

50 

22.52% 

45.0
4% 

Wishing 2 1.8% 

Comman

ding 

7 6.3% 

Suggesti
ng 

14 12.61% 

Requesti

ng 

2 1.8% 

2 Assertiv
es 

Informin
g 

10 

33 

9.01% 

29.7

3% 

Stating 

opinion  

3 2.7% 

Describi
ng  

3 2.7% 

Reportin

g  

2 1.8% 

Explaini
ng 

6 5.4% 

Agreeing  9 8.1% 

3 Expressi

ve 

Thankin

g 

6 

19 

5.4% 

17.1

2% 

Greeting  3 2.7% 

Praising 1 0.9% 

Leave-

taking 

2 1.8% 

Stating 
surprise 

6 5.4% 

Sympath

izing  

1 0.9% 

4 Commis
sives 

Acceptin
g 

3 

9 

2.7% 

8.11

% 

Promisin

g 

1 0.9% 

Planning 3 2.7% 

Offering  2 1.8% 

Total 111 100% 

 

4.2 Discussions  

The analysis shows that from 5 illocutionary act 

types, only 4 types were found, which are: 

Directives, Assertives, Expressives, and 

Commissive, while Declaratives was not found in 

any of the conversations in the 3 textbooks. In this 

section each illocutionary act is discussed under 

subchapter followed by the elaboration of the 

illocutionary forces identified in each speech act. 
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Coding system is applied in the discussion to 

provide the data presentation and example as well 

as point out the data in the data sheet, the coding 

system is designed as follows: 

X/5/p1 

Note : 

X : the textbook (grade X/XI/XII) 

5 : the number of the conversation in the respective 

textbook. 

p1 : page of the textbook 

5. CONCLUSION  
This study analyzed three research questions: 

(1) What are the types of illocutionary acts and 

illocutionary forces provided in conversation 

sections of Bahasa Inggris untuk 

SMA/MA/SMK/MAK Kelas X, Bahasa Inggris 

untuk SMA/MA/SMK/MAK Kelas XI, and Bahasa 

Inggris untuk SMA/MA/SMK/MAK Kelas XII? (2) 

What is the frequency of illocutionary acts and 

illocutionary forces provided in conversation 

sections of the textbooks? (3) How are contextual 

and meta-pragmatic information presented in the 

textbooks? Regarding the first and the second 

research questions, it was found that there are four 

types of illocutionary forces identified in the three 

textbooks: 1) Directives; 2) Assertives; 3) 

Expressive; 4) Commissives. These four 

illocutionary acts showed different frequency for 

each textbook. For grade X, the frequency of 

directives acts is 41 (35.04%), Assertives with 24 

utterances (20.52%), Expressive with 41 utterances 

(35.04%) and Commissives with 11 utterances 

(9.4%). The types and frequency of illocutionary 

forces found in grade X are Questioning (28), 

Wishing (4), Commanding (2), Inviting (6), 

Suggesting (1), Informing (14), Stating opinion (3), 

Describing (2), Reporting (2), Explaining (2), 

Agreeing (1), Congratulating (5), Thanking (18), 

Comforting (1), Greeting (2), Praising (12), Leave-

taking (3), Refusing (4), Accepting (2), Promising 

(1), and Planning (4). 

In grade XI, the analysis showed that directives 

acts provided 21 uttertances  (35%),  Assertives 

with 14 utterances (23.33%), Expressive with 12 

utterances (20%) and Commissives with 13 

utterances (21.67%). The illocutionary forces and 

the frequency for each act found in this textbook 

are: Questioning (10), Commanding (2), Inviting 

(5), Suggesting (3), Requesting (1), Informing (1), 

Stating opinion (5), Agreeing (1), Disagreeing (5), 

Asserting (2), Thanking (1), Greeting (6), Leave-

taking (4), Stating surprise (1), Refusing (3), 

Accepting (6), Promising (1), Offering (3). 

Furthermore, in grade XII, the frequency found 

for Directives acts is 50 (45.04%), 33 or 29.73% for 

Assertives, 19 or 17.12% for Expressives, and 9 or 

8.11% for Commissives. The illocutionary forces 

and the frequency analyzed under this category are: 

Questioning (25), Wishing (2), Commanding (7), 

Suggesting (14), Requesting (2), Informing (10),  

Stating opinion (3), Describing (3), Reporting (2), 

Explaining (6), Agreeing (9), Thanking (6), 

Greeting (3), Praising (1), Leave-taking (2), Stating 

surprise (6), Sympathizing (1), Accepting (3), 

Promising (1), Planning (3), and Offering (2). 

The data showed that the frequency of each 

illocutionary forces is not distributed equally in the 

conversation. Considering the data above, most of 

the frequency of illocutionary forces is below 10 in 

each of the textbook showing that there are not 

many variations of the illocutionary forces provided 

in each of the conversation in the textbooks. Thus, 

in terms of pragmatic aspect, the findings showed 

that the three textbooks do not provide many 

pragmatic strategies in the conversation. Moreover, 

the textbooks focus on some speech acts which can 

be seen clearly from the frequency above. The ones 

with higher frequency in each textbook are the 

speech acts that become the main focus of the 

textbooks according to the curriculum 2013. Based 

on the data, all speech acts required based on the 

curriculum 2013 are already presented in the 

textbooks except refusing acts in grade XII which 

could not been found at all. In addition, from the 

three textbooks, Declaratives acts are not found at 

all making the textbooks even so lack of the 

examples for pragmatic aspects that it is hard to 

consider the textbooks adequate for the pragmatic 

aspects. 

Beside the types and the frequency of the 

illocutionary acts and illocutionary forces, the 

analysis was also conducted on the contextual and 

meta-pragmatic information. The results showed 

that most of the contexts provided in every 

conversation are limited to the background 

information of the interlocutors and the setting. 

Meta-pragmatic information is rarely discussed in 

the three textbooks. The most relatable aspect of 

pragmatic found in the textbooks is the explanation 

of social function of certain speech acts or degree 

of formality of the speech acts. However, the 

explanation is only in terms of the list of 

expressions considered as formal or informal 

without any further explanation about what 

contexts are considered formal or informal. 

Moreover, there are not any conversation examples 

to show the communication strategy in a formal 

context or informal context. Furthermore, in most 

of speech acts discussed in the textbooks, the 

explanation is more on the semantic and syntactic 

aspects showing only the lists of expressions with 

the emphasis on the grammatical structure. 

Therefore, it can be concluded that contextual and 

meta-pragmatic information are not properly 

presented in the three textbooks. 
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