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ABSTRACT 

This article reviews the role of motivation in second language acquisition. It’s well established that motivation is one 

of the factors affecting learners in learning a second language. By explaining motivation and varying aspects of 

motivation including attitudes, goals, environment, and other variables, the theories of how motivation affects second 

language acquisition, Gardner’s motivation theory, Socio-Educational Model, and the Process-oriented Model, have 

demonstrated the significant role of motivation in second language acquisition. Additionally, this article explores the 

consideration of current studies and data on the role of motivation in second language acquisition. The 

Attitude/Motivation Test Battery, Integrative Motivation Study, and Socio Educational Study: Turkey context, 

presenting the results that learners who have positive motivation are more successful in learning a second language 

than those who don’t have a positive motivation, and indicating the importance of motivation second language 

acquisition in current days. 
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1. INTRODUCTION 

1.1. Definition of Motivation 

Motivation is defined as “the internal process that 

can’t be directly observed but that activates, guides and 

maintains overt behaviour” [1]. Motivation is a “factor 

that directs and energizes the behaviour of humans and 

other organisms” [2]. Motivation can be defined as a 

need or desire that energizes and directs behaviour [3]. 

Motivation should be viewed as a hybrid concept, an 

internal attribute that is the result of an external force 

[4]. The motivated individual expends effort, is 

persistent and attentive to the task at hand, has goals, 

desires and aspirations, enjoys the activity, experiences 

reinforcement from success and disappointment from 

failure, makes attributions concerning success or failure, 

is aroused, and makes use of strategies to aid in 

achieving goals. One type of motivation can be external 

such as the punishments for not completing the task and 

the rewards for completing the task. Another type of the 

motivation can also be internal such as the feeling of 

enjoyment the behaviour provides. 

1.2. Types of Motivation 

There are four types of motivation: Intrinsic, 

extrinsic, integrative, and instrumental motivation. 

Intrinsic motivation is driven by the inner force within 

learners, the desire being derived from learning the 

language itself, i.e., the willingness and pleasure of 

learning the language [5]. It is also a type of motivation 

that is grant learners high learning levels [6]. Whereas 

Extrinsic Motivation is driven by the desire for an 

external reward, which is an environmental energizer 

such as food, money, or recognition [5]. It may also be 

driven by a desire to avoid punishment [7].  

Integrative Motivation is driven by socially and 

culturally related purposes of learning the language, 

such as wanting to be accepted by a community 

speaking a different language and wanting to integrate 

into another culture or society [8]. Instrumental 

motivation is driven by career and academic related 

practical purposes [8], for example, passing an exam, 

getting a job, or receiving a higher income [3].  
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The distinction of these four types of motivations is 

significant as motivation is a “driving force” for learners 

to learn, knowing the specific type of motivation could 

also help teachers understand the need of their students 

more and “meet their particular needs” [8]. 

1.3. Characteristics of Motivation 

For second language learners, motivation plays an 

important role to stimulate them to acquire more 

knowledge about language. Under the stimulation of 

various types of motivations, students can embrace the 

linguistic patterns, which are reading, speaking, 

listening, and writing [9]. Motivation must have a goal, 

which guides the direction of the individual's behavior 

and provides the prime mover. The individual's 

understanding of the goal changes from the external 

incentive into the internal needs, and then becomes the 

motivation of behavior, and promotes the behavior. 

Hence, a motivated second language learner can be 

defined as 1) a person who is eager to learn, 2) willing 

to devote oneself in acquiring knowledge, 3) love to 

maintain the study environment [9].  In addition, people 

with  intrinsic motivation are more likely to complete a 

more creative and unique task, because if there are no 

external factors such as deadlines or punishment, they 

can come up with different approaches to solve 

problems or acquire knowledge. In the following 

sections, we will review how motivation affects second 

language learners, and how motivation plays a role in 

second language acquisition. At the same time, we will 

review some relevant data and experiments to fully 

interpret our concept. 

2. THEORIES  

2.1. Gardner’s motivation theory 

Gardner's motivation theory is one of the most 

influential theories in second language acquisition 

motivation in this area. There are three key elements in 

motivation that are indicated by Gardner [10], which 

are eagerness (the resolution to learn), willingness 

(wanting to reach a goal), and enjoyment of learning. 

Gardner’s research was first aroused in Canada, where 

both English speakers and French speakers are living 

together. Gardner mentions that people have a goal as 

their motivation, but instead of using “goal”, he replaces 

it with “orientation”. The two orientations are 

instrumental orientation and integrative orientation. 

People who have their aim to study one language 

because of external stimulation, such as a high salary 

and getting good scores in exams, are called 

instrumental orientation. In contrast, the integrative 

orientation means some people learn a second language 

in order to improve themselves, or in order to 

communicate with native speakers and integrate into the 

culture, the only motivation is to immerse themselves in 

the individual. Thus, Gardner and Lamberts come up 

with an idea that the integrative orientation is more 

likely to provide second language learners a better and 

long-term motivation.  

Gardner’s theory consists of four aspects: the 

integrative, the attitude toward learning circumstance, 

the socio-educational model, and the construct of 

extended second language motivation. However, the 

socio-educational model is the most famous and 

influential one. This model has been revised several 

times since it was first proposed in 1975 [9-12]. In the 

original socio-educational model version, Gardner 

points out that talent or aptitude cannot be the only 

factor to determine one learner to study the second 

language. The culture milium should be considered 

seriously since each individual is different. Gardner is 

interested in how people learn a second language well 

even if their aptitude is not outstanding. Therefore, he 

made a conclusion that motivation plays a significant 

role for those people in second language learning. In 

1985, Gardner introduced three elements mentioned 

before in the text--- intensity, the eagerness to learn, and 

the attitude towards learning, learners can acquire the 

second language more efficiently when these three 

factors work together [9]. 

2.2. The socio-educational model theory 

Gardner differentiates cognitive aspects, associated 

with intelligence and other related variables, with 

affective variables such as efforts and desire of a goal in 

defining motivation [9].  

The socio-educational model is basically the 

differences of learners in second language acquisition. 

According to Gardner (1985), there are four interrelated 

variables when acquiring a language, social milieu, 

individual differences, learning acquisition context, and 

outcomes [9]. Social milieu refers to individuals’ living 

environment and culture which influences both the 

affective and cognitive aspects of individuals. Individual 

differences can be divided into four sub variables 

including two cognitive factors and two affective factors. 

Intelligence and language aptitude are two cognitive 

factors that determine the quickness and linguistic 

abilities of acquiring a language. The affective factors 

are motivation, which shows the efforts of the learner in 

acquiring a new language, and situational anxiety, 

which relates to the inhibiting effects on learner’s 

efforts on language acquisition. Learning acquisition 

context refers to the settings where language is learned 

including formal settings, most of the time in the 

classroom, and the informal setting, such as music and 

movies. Finally, the outcome includes two sub variables, 
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namely linguistic knowledge (including the language 

skill) and non-linguistic skills [13]. Linguistic 

knowledge can be defined as grammar, vocabulary, 

fluency, pronunciation, etc.  Non-linguistic knowledge 

can be seen as an individual's attitude.  

In 1985, Gardner conceptualized a new variable 

under individual differences variables, integrative 

motive, which can be divided into two components: 

attitudes toward the learning situation and 

integrativeness, in order to modify the socio-educational 

model [9]. Attitudes toward the learning situation 

involve learner’s attitudes toward the school, textbook, 

classmate, teachers, etc. The integrativeness can be seen 

as the interest of the target language and the attitude 

towards the target language community and culture [9].  

2.3. The Process-oriented Period Model 

The Process-oriented Period Model focuses on 

different phases of the changes of motivation over time 

[14]. This model consists of three phases: the 

preactional stage, the actional stage, and the postactional 

stage. The preactional stage is the motivation that has to 

be generated, the actional stage is the maintaining of the 

generated motivation, and the postactional stage is the 

self-assessment of the progress of motivation [14]. This 

last phase is particularly significant as it determines the 

future level of motivation the student will likely have in 

engaging with similar activities [14], for example, if the 

second language learner has some negative experiences 

in learning the language, he or she would most likely 

not be willing to undergo this learning again, resulting 

in a lack of motivation. 

3. EXPERIMENTAL EVIDENCE 

3.1. The Attitude/Motivation Test Battery  

The Attitude/Motivation Test Battery is a research 

also devised by Gardner to measure the effect of 

motivation on second language learners [15]. Gardner 

assessed two types of motivations: instrumental 

motivation and integrative motivation, by measuring the 

three categories he defined motivation with: “motivation 

intensity, desire to learn the language, and attitudes 

toward learning the language” [16]. The research 

procedure involves conducting a survey that includes 

104 questions asking about the participants’ level of 

agreement in six degrees and 12 questions asking about 

the participants’ feelings in seven degrees. 

Gardner’s results showed correlations between high 

language proficiency and high motivation [17], 

Gardner’s Studies also suggested that students with high 

integrative motivation generally perform second 

language learning better than students who are not 

motivated, regardless of their language learning ability 

[18]. 

However, there are various limitations of this 

research method. First, there are only six degrees of 

agreement and seven degrees of feelings, these limited 

numbers of categories may lead to the inaccurate 

suggestion of the participants’ actual ideas. Second, 

these general codes (strongly, moderately, slightly) are 

qualitative, and might lead to the participants’ 

subjective interpretation that varies between individuals, 

making the survey results not comparable. Third, 

Gardner condoned other types of motivations, for 

example, extrinsic and intrinsic motivation that was 

proposed by Ryan and Deci [19]. 

3.2. Integrative motivation study 

According to Gardner’s motivation theory, he 

conveyed “motivation is the eagerness when one 

individual learns a new language and the satisfaction 

experienced in that activity" [9]. 

Integrative/instrumental motivation are the two most 

influential motivations. Garner used to mention that 

integrative orientation is one main factor of integrative 

motivation. The second language learner who has strong 

integrative motivation is willing to learn the history, 

culture, society, and lots of other aspects about the 

target language spontaneously. Therefore, learning one 

language is such a pleasure for those SLA learners. 

Gardner believed that integrative motivation has a 

significant correlation with L2 learning [20].  

In order to have a better understanding of Garner’s 

statement, Yangtze University conducted a study which 

is to have a better understanding of students’ integrative 

motivation (what is their purpose of studying English in 

college), and find a way to foster their motivation in 

2014 in Yangtze Universities [20]. The researchers 

chose 121 freshmen who are not majoring in English 

but take English as a compulsory course to fill the 

students’ English learning motivation questionnaire. 

The final result from the most agreed question is 48.07% 

of students strongly agree or agree that they learn 

English to communicate with people around the world 

[20]. The second suggestion is that a lot of students 

would like to chat with English speakers and love to 

integrate into a foreign country’s culture. About 46.2% 

of students are willing to enjoy the different cultures, 

such as music, movies and so on (especially for some 

students who have had overseas experience before) [20]. 

The third suggestion is for students to acquire English 

to understand the foreign country better. Many students 

do not agree that they learn English is because their 

friends and classmates are learning it. If they don’t 

study English, they will be left behind. The suggestion 

that got the lowest score is “learning English to behave 
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like English speaker”. No one strongly agrees with this 

statement, and 31.13% of students strongly disagree 

with it [20].  

In general, nearly half of the students proposed that 

they learn English is because they want to meet and talk 

to more people around the world. In Chinese college, 

English is a compulsory course. Hence. English 

speaking environment is not common in students’ daily 

life. Although the university may hire foreign teachers, 

it is still not enough to create a pure English-speaking 

circumstance for students. Thus, it is really not easy for 

Chinese college students to enhance their integrative 

motivation in English study. 

3.3. Socio-Educational model Study 

Gardner’s socio-educational model theory 

conceptualizes the complex variables of motivation into 

social milieu, individual differences, learning 

acquisition context, and outcomes. For the purpose of 

expanding the current understanding of socio-

educational model theory, Atay and Kurt tested socio-

educational models in an EFL setting (English as 

foreign language), Turkey. The participants were one 

hundred and thirty-two native speakers of Turkish who 

were all secondary students at the age between fifteen to 

sixteen. It was indicated that they learned English for an 

average of 7.74 years with a standard deviation of 1.52 

years and 10% of them had spent time abroad [21]. The 

motivation data was collected by using the Attitude 

Motivation Test Battery [9] which was created by 

Gardner and aimed to measure the different variables of 

motivation. Can-do scale and first term final English 

grades were used to determine the participants' English 

ability [22]. Atay and Kurt’s study also provided the 

correlation between aggregate measure of the AMTB 

and English grades, and the correlation between 

aggregate measure of the AMTB and the Can-do scale 

[21]. The factor structures of AMTB were rotated in 

order to determine whether they were similar to the 

already examined study in other countries; the median 

value of the AMTB in this study is 0.86 while Gardner’s 

values varied from 0.79 and 0.88; the rotated Factor I 

and Factor III are similar to Gardner’s factors; the two 

conducted correlations indicated that there was a 

significant correlation between the students’ grades and 

each measure on AMTB and Can-do scale [21]. The 

attitude toward the learning situation is relatively high 

compared with the European samples. The results of the 

study showed that the socio-educational model and 

AMTB, an associated attitude measuring instrument, 

was appropriate in learning English as a second 

language under the context of Turkey.  

 

4. CONCLUSION  

Motivation plays an important role in second 

language acquisition.  This review mainly focused on 

Gardner's motivation theory, the socio-educational 

model theory, and the Process-oriented Period Model. 

Also, this study collected a lot of experimental evidence, 

such as the Attitude/Motivation Test Battery, Integrative 

motivation study, and Socio-Educational model Study. 

In conclusion, motivation can basically be divided into 

instrumental motivation and integrative motivation. 

Both of them are significant factors of success in 

learning a new language. Nevertheless, integrative 

motivation is found to be more lasting in the long-term 

study. The student who has integrative motivation to 

learn a language usually achieves a higher degree of 

second language and becomes more successful in that 

field. This present research suggests that learners who 

have positive motivation are more successful in 

learning a second language than those without positive 

motivation, indicating the importance of motivation for 

second language acquisition in current days. 

REFERENCES 

[1] Tranquillo, Joseph, and Mona Stecker. "Using 

intrinsic and extrinsic motivation in continuing 

professional education." Surgical neurology 

international 7. Suppl 7 (2016): S197 

[2] Lepper, Mark R., David Greene, and Richard E. 

Nisbett. "Undermining children's intrinsic interest 

with extrinsic reward: A test of the" over 

justification" hypothesis." Journal of Personality 

and social Psychology 28.1 (1973): 129. 

[3] Myers, David G. Psychology, Meyers in Modules. 

6th Edition. Holland, MI. Worth (2001) 

[4] Dörnyei, Zoltán. "Attitudes, orientations, and 

motivations in language learning: Advances in 

theory, research, and applications." Language 

learning 53.S1 (2003): 3-32. 

[5] Saranraj, Loganthan, and Zafar Shahila. "Motivation 

in Second Language Learning–A Retrospect." 

International Interdisciplinary Research Journal 4.1 

(2016): 7-13. 

[6] Deci, L.E., & Ryan, R.M.  Intrinsic motivation and 

self-determination in human behavior. New York: 

Plenum Press (1985) 

[7] Anjomshoa, Leila, and Firooz Sadighi. "The 

importance of motivation in second language 

acquisition." International Journal on Studies in 

English Language and Literature (IJSELL) 3.2 

(2015): 126-137. 

Advances in Social Science, Education and Humanities Research, volume 594

626



  

 

[8] Gardner, Robert C., and Wallace E. Lambert. 

Attitudes and motivation in second language 

learning. Vol. 786. Newbury: Rowley, 1972. 

[9] Gardner, Robert C., Richard N. Lalonde, and Regina 

Moorcroft. "The role of attitudes and motivation in 

second language learning: Correlational and 

experimental considerations." Language learning 

35.2 (1985): 207-227. 

[10] Gardner, Robert C. "Integrative motivation and 

second language acquisition." Motivation and 

second language acquisition 23.1 (2001): 1-19. 

[11] Gardner, Robert C., and Peter D. Macintyre. "A 

student's contributions to second-language learning. 

Part II: Affective variables." Language teaching 

26.1 (1993): 1-11. 

[12] Gardner, R. C. (2000). Correlation, causation, 

motivation and second language acquisition. 

Canadian Psychology, 41, 1-24. 

http://dx.doi.org/10.1037/h0086854 Gardner, 

Robert C. "Correlation, causation, motivation, and 

second language acquisition." Canadian 

Psychology/Psychologie Canadienne 41.1 (2000): 

10. 

[13] Lovato, Carolina, and OSVALDO SUCCI Junior. 

"Motivation in Second Language Acquisition-

Gardners Socio-Educational Model." 9th 

Symposium on Graduate Education. Piracicaba, Br. 

2011. 

[14] Dörnyei, Zoltán. The psychology of the language 

learner: Individual differences in second language 

acquisition. Routledge, 2014. 

[15] Orío, Susana Fernández. "Motivation and second 

language acquisition." Universidad de La Rioja. 

Servicio de Publicaciones: Grado en Estudios 

Engleses (2013). 

[16] Gardner, Robert C., and Wallace E. Lambert. 

"Motivational variables in second-language 

acquisition." Canadian Journal of 

Psychology/Revue canadienne de psychologie 13.4 

(1959): 266. 

[17] Gardner, Robert C., and Wallace E. Lambert. 

Attitudes and motivation in second language 

learning. Vol. 786. Newbury: Rowley, 1972. 

[18] Dörnyei, Zoltán, and Richard Schmidt, eds. 

Motivation and second language acquisition. Vol. 

23. Natl Foreign Lg Resource Ctr, 2001. 

[19] el; ryan deci (rm). Intrinsic Motivation & Self 

Determination in Human Behaviour. plenum, 1985. 

[20] Wang, Dongmei. "A study on students’ integrative 

motivation for college English learning in Chinese 

universities." 2nd International Conference on 

Applied Social Science Research (ICASSR 2014). 

Atlantis Press, 2014. 

[21] Atay, Derin, and Gokce Kurt. "The socio-

educational model of second language acquisition: 

The Turkish context." Procedia-Social and 

Behavioral Sciences 2.2 (2010): 3088-3093. 

[22] Clark, J. "A survey of global understanding: A final 

report." Language (1981): 87-100. 

 

Advances in Social Science, Education and Humanities Research, volume 594

627


