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ABSTRACT

As a part of research and development, this research aimed to identify students’ need in Essay Writing course at
higher education. This descriptive research was conducted by administering a needs analysis questionnaire to the fifth
semester students as well as by conducting an interview to the Writing lecturer and the head of English Education
Department. The questionnaire and interview guideline were elaborated from the needs analysis indicators including
the purpose of learning Essay writing, the methodology, available sources, students’ characteristics, and the setting of
the course. The results revealed that (1) Essay Writing course was dominantly delivered by having presentation and
discussion; (2) Students were motivated to learn through various techniques and strategies providing more
opportunities to practice writing, to participate in tasks to develop their writing ability, to access various learning
sources and examples, and to get guidance from the lecturer to revise their writing; and (3) Essay Writing course
needed to facilitate learning which assisted students to take control and become active participants in their own
learning. Overall, this research implied the need of an appropriate learning model which provided an insight and
guidance to fulfill the needs in order to enhance students’ ability in writing an essay.
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1. INTRODUCTION paragraph. As a consequence, writing is considered a

problematic language skill, even for native speakers.
As an institution to produce intellectuals, higher

education conduct writing activities as an integrated part
in the entire teaching and learning process. With this
writing activity, students are expected to have a broader
insight about the topics they write about. Writing in
college requires several necessary aspects in terms of
language, content and writing techniques. In addition to
the practice, students must also have knowledge of the
material to be written. For these reasons, writing
becomes one of essential skills students have to master
at university.

Various studies revealed that several factors cause a
lack of student writing skills. One of the factors that
influences these conditions was the use of inappropriate
learning approaches [4]-[6]. Some lecturers were unable
to optimize their learning so that students' writing
abilities were still below the expected standard [7].
Some students told that they had never been taught to
write well before entering college so that they found it
difficult to express their ideas and ideas into the written
form [8]. Meanwhile, based on the preliminary research
conducted at one of higher institutions, the students

However, writing is often found to be challenging  asserted that the learning approach utilized by the

for students. Writing is not an easy task because
conveying written message through written texts is not
simple [1], [2]. It takes study and practice to develop
writing skill. Similar to this, Nunan [3] comments that
writing is a complex cognitive activity in which a writer
is demanded to demonstrate continual competences,
such as ideas, sentence format, vocabulary, spelling as
well as the ability to arrange and combine ideas,
thoughts and information into a coherence and cohesive

lecturers in the writing class was quite boring. The
students commented that they need more various and
challenging learning approach so that learning would be
more interesting and their learning motivation increased.
At last, it was found that there was no adequate
feedback to the students’ writing from the lecturer.

Considering the problems encountered by students,
the demand to find appropriate learning models that can
fulfil the target of learning and the students’ expectation

Copyright © 2021 The Authors. Published by Atlantis Press SARL.
Thisis an open access article distributed under the CC BY-NC 4.0 license -http://creativecommons.org/licenses/by-nc/4.0/.

14


mailto:ariespertama@gmail.com

ATLANTIS

PRESS

in the writing class is required. The teachers and
lecturers need to develop a learning model which can
make the learning process more effective and
meaningful. This is supported by Harmer [9] arguing
that teachers should find the appropriate models and
methodological beliefs to lead the teaching practice. In
addition, if there are appropriate methods and models, it
will be possible to change the students’ attitude in
writing that writing can be an interesting, easy and
enjoyable activity. Based on the explanation above, it is
suggested to develop an appropriate model to teach
writing in a language classroom.

Needs analysis is the first stage in developing a
learning model. It refers to a series of activities carried
out to identify and search for information related to
initial needs before making improvements or developing
a learning product. As asserted by many researchers,
needs analysis or identifying students’ needs, is the
crucial initial step in developing an appropriate learning
model [10]-[13]. Needs analysis is perceived as the
most appropriate method as it can tell a lot about the
nature and content of the students’ target language
needs [14] p. 71.

Generally, in this stage, a course designer has to
gather information about students’ present and target
situations [10], through present situation analysis (PSA)
and target situation analysis (TSA). Hutchinson and
Waters [15] developed TSA and PSA into a more
manageable framework, adopted in the present research.
They identified three components of target needs:
necessity (needs identified by the requirements of target
situation), lacks (the necessary proficiency for the target
situation compared to what the students already know),
and wants (what the students desire to learn).

Whereas, Hutchinson and Waters in [16] p. 24-25
divide needs into target needs and learning needs.
Target needs refer to what the learner needs to know in
order to function in the target situation, what they know
already, and what they need to know. Target needs
make sure that the course contains relevant and useful
things to learn. It is more useful to look at the target
situation in terms of necessities, lacks, and wants.
Necessities refer to what the learner has to know in
order to function effectively in the target situation.
Lacks refer to the gap between the target proficiency
and the existing proficiency. On the other hand, wants
refer to what the learner wishes to learn.

The main purpose of this study was to investigate
the appropriate learning for Essay Writing course at
university. To reach this purpose, the needs analysis
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conducted in this study aimed to identify problems
faced students and lecturers in Essay Writing course, the
students’ expectation in Essay Writing Course.

2. METHODS

This study utilized a descriptive qualitative method.
70 students, one writing lecturer, and the the head of
English Department were involved in this study. The
intended data were collected through a questionnaire
and an interview guideline which were designed
following the needs analysis indicators from Hutchinson
and Waters [15]. The questionnaire was distributed to
the fifth semester students while the interview was
conducted to the writing lecturer and the head of
English Department. Data from the questionnaire were
then analyzed by the formula from Sudjana and Ibrahim
[17] and classified into low, medium and high. Then,
data from the interview were used to support the results
from the questionnaire.

3. RESULTS AND DISCUSSIONS

Essay writing course at higher education is designed
to enable students to write academic essay
systematically, particularly writing several kinds of
essay such as cause-effect, comparison-contrast,
argumentative, and chronological order. Analyzing
needs means the analysis of students’ present situation,
students’ ability and difficulties to Essay Writing course,
students’ needs, the existing materials, the objectives of
the course, as well as the identification of the result of
analysis.

Data obtained for analyzing the needs in this study
were grouped into (a) course objectives, (b) learning
methods, (c) available sources, (d) students’
characteristics, and (e) setting of the course. Findings of
this study are discussed below.

1.1. Learning Objectives

The result of learning objectives is displayed in
Table 1.
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Table 1. Learning Objectives

No The objective of
taking essay writing
course

Percentage | Category

1 | To help students write 93.9%

an English essay well.

High

2 | To help students write 90.4%
other English texts

well.

High

3 | To help students write 100% High

their final task/ thesis.

Table 1 demonstrated that students took Essay
Writing course for three reasons. The first reason was
that they took Essay Writing course to help them write
an English essay well. Second, the students took Essay
Writing course to be able to write other English texts. At
last, Essay Writing course was expected to help the
students write their final task (thesis).

In addition, the result of the interview revealed that
students took Essay Writing course to enable them to
develop and produce several kinds of essays such as
cause — effect, comparison — contrast, argumentative,
and chronological order. It was hoped that this course
assisted students to quote information from various
sources and to write abstracts and references.

1.2. Learning Methods

The finding on
demonstrated in Table 2.
Table 2. Learning Methods

the learning methods is
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8 | Practice of essay
writing is given bigger
proportion in the
classroom.

94.8% High

This point was intended to identify a methodology
that appeals to the students and sort of techniques likely
to alienate the students in learning Essay Writing course.
Data in this study showed that there were four methods
the students wished to be practiced in the Essay Writing
course. The students expected to attend the Essay
Writing course which provided them examples of a good
essay. They agreed that Essay Writing should be taught
by providing detailed guidelines of writing an essay. The
students also wished to learn by directly practicing the
writing techniques. Moreover, they stated that Essay
Writing course should be taught by having group
discussions so that the students’ role in learning
increased. In addition, the focus of this course would be
problem solving and at the end of the learning process,
the writing product could be presented in the classroom.

The result of the questionnaire was
strengthened by the statement given by the head of
English Department and the writing lecturer. Based on
the interview, they commented that the students
preferred to learn through group works and peer-review.
The writing lecturer revealed that sometimes the
students did not prefer to have discussion session in the
classroom. They wished to learn by having more
examples of essays; then, they work together by getting
the guidance from the lecturer.

Based on the data above, it is known that group
works and lecturer’s feedback were the main methods

No Way the Students Percentage | Categories the students wished to have in the Essay Writing class.

T E W".t?am. . They learned better when they could discuss the ideas
bjsgi):/in;egle?n:;l;:gfa 95.7% High for the essay with their friends and the lecturer guided
good essay. ’ them during the writing process. At the end, the lecturer

2 | Essay Writing is taught provided feedback for the improvement of their essay.
by having group 73.2% High .
discussion. 1.3. Available Sources

3 | Essay Writing is taught ) The finding on the learning methods is
by praCt'C'Eg the 94.6% High demonstrated in Table 3.
writing techniques. . .

2T Essay Writing is taught Table 3. Available Learning Sources
by providing detailed 95.4% High No Available Learning Percentage | Categories
guidelines. Sources

5 Students are given 1 Generally, the lecturers
bigger role in learning 88.9% High possess good o -
process. qualifications in 92.9% High

6 | Essay Writing is writing.
centered to solve 85.7% High 2 | The materials are
problems. exclusively designed 0 .

7 | Essay Writing learning for Essay Writing 86.1% High
produce product and 82.7% High subject.
can be presented 3 | The materials should be 87.9% High
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designed from various
Sources.

4 | The topics of Essay
Writing are taken from
problem in real
situation.

92.9% High

5 | The sources are
provided by the
lecturer.

80.4% High

6 | The lecturer gives the
sample essays the
students want to write.

88.6% High

7 | The lecturer presents
videos and pictures
when delivering the
materials.

78.6% High

8 | The lecturer supplies
digital learning sources
for Essay Writing
subject.

80.7% High

This point was intended to identify the learning
sources available for the students in learning Essay
Writing course. There were eleven statements included
in this part related to the qualified writing lecturers, the
materials, and sources provided for the students in Essay
Writing course. The learning sources in this study refer
to the lecturers and learning materials.

The results of this study found that there was
sufficient number of lecturers who possessed good
qualifications in writing subjects as the result of the
students’ response showed High classifications. Related
to the materials, the result of this study also revealed
that the students needed an Essay Writing class in which
the lecturer presented various media such as videos and
pictures when delivering the materials and provided the
sample essay the students want to write. In other words,
the materials prepared for this subject were compiled
from various sources, not from one single textbook
only, and the lecturer should supply several digital
learning sources for Essay Writing subject when
possible.

Another point obtained from the questionnaire was
that students wished to get materials that were
exclusively designed for Essay Writing subject. Finally,
at the end of the writing process, the students wished to
revise their writing together in the classroom so that
they would know their mistakes clearly and how to
revise it. By having a discussion on revising their
writing, the students would also get more knowledge of
writing a good essay.

Furthermore, the interview results indicated that
learning sources provided at English Department of
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IAIN Bukittinggi were still quite limited. The writing
lecturer asserted that she only focused on one particular
book (Academic Writing by Oshima) as the main source.
However, sometimes she downloaded some materials
from the internet, such as the sample texts. This was
supported by the statement from the head of English
Department saying that sometimes the lecturer used
internet based materials as additional learning sources.

1.4. Students characteristics

The finding on the students characteristics is
demonstrated in Table 4.
Table 4. Students Characteristics

No Students Percentage | Categories
Characteristics
Students’ Ability
1 | Basic level | 761% | High
Learning Interests
2 | The course focuses 85 4% High
on grammar.
3 | The course focuses
on essay writing 84.6% High
process.

This point was intended to identify the students’
writing ability as well as their interests in learning essay
writing. In term of the ability, the data of this study
presented that the students generally possessed basic
and intermediate level in writing. To support this, the
result of the interview conducted with the writing
lecturer revealed that most of the students were still at
the basic level of writing ability. This was due to the
fact that they were unable to produce a good paragraph;
as a result, it was difficult for them to write an essay.

In addition, data from the questionnaire also
revealed that the students wished to have the Essay
Writing course which emphasized on the grammar and
essay writing process. In line with this result, based on
the interview conducted with the lecturer, she asserted
that there were four main aspects the students were still
incapable of; they were grammar, vocabulary, arranging
ideas, and cohesion. The writing lecturer admitted that
those problems appeared because of the influence of
their first language. Besides, as mentioned earlier, the
students got problems in writing an essay because they
had not overcome writing a paragraph.

Based on data from the questionnaire and interview,
it could be concluded that the students need a learning
model which assist and provide them the opportunity to
explore their writing ability, not only for the writing
aspects but also the language aspects, such as grammar.
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1.5. Setting of the Course

The finding on the students’ characteristics is
demonstrated in Table 5.
Table 5. Setting of the Course

No Students Percentage | Categories
Characteristics
Place
1 | Theclassis
comfortable and the
environment supports 84.3% High
students to master
essay writing skills.
Time
2 | More than once a .
week (2 credits each) 85.4% High
3 | Taught for more than 87.9% High
one semester

This point was intended to identify the best setting
where the course takes place. This study revealed that
most of the students agreed that the class was
comfortable and facilitated them to master the writing
skills. This was supported by the information obtained
from the writing lecturer during the interview. She
stated that the classroom was comfortable and could
accommodate all students. In addition to the classroom,
she added that other facilities were also good and the
campus continued to improve the facilities.
Unfortunately, the environment did not really support
the students to explore their English skills since many
students were still less motivated to use English outside
the classroom.

The table shows that most of the students wished to
have the Essay Writing class for more than once a week
(2 credits each meeting). Moreover, the students
preferred to attend this course for more than one
semester. In line with the result of the questionnaire, the
interview result also revealed that both the head of
English Department and the lecturer agreed that the time
provided to teach Essay Writing was insufficient. The
head of English Department asserted that Essay Writing
should be taught in 4 credits every meeting for 16
meetings. This was supported the statement from the
lecturer saying that 2 credits for every week was not
sufficient to learn writing. Essay Writing course
required much time due to the writing process the
students should follow. She suggested having Essay
Writing in 4 credits each week.

Having discussed previously, it was obvious that
writing skills possesses a vital role for students at higher
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education. This fact is based on the fact that the
university always requires students to be able to write
well. Besides, the students were fully aware that writing
skills are needed in finding work in the future [18].
Besides, writing skills are believed to have a role in
improving students' literate abilities in writing [19].

Based on the data from questionnaire and interview
above, it is indicated that the time is a crucial aspect in
Essay Writing course. The lecturer needed to check the
students’ essay and the available time was not sufficient
for the lecturer to do that. The lecturer admitted that
only few students could have the chance to present their
essay in order to have the review from their friends and
the lecturer. In addition, this study also found that there
was a demand to increase students’ participation in
learning process. It should be centered to problem
solving in which the students would be expected to
produce a writing product which would be presented in
front of the classroom. Lastly, the topic of Essay
Writing should be taken from problems in real situation.
In other words, the expected learning model should
facilitate the opportunity for students to practice writing
an essay more often and should create a learning process
which built the students’ self-directed learning.

The results of questionnaire and interview with
lecturers and the head of English Department resulted in
three main themes: problems, needs, and solution
viewing from the students’ side, lecturers’ side, and the
materials. It was discovered that the students needed a
new atmosphere in Essay Writing course, a learning
process which provided them to get more opportunities
to write and to build their self-directed learning during
the process. It was also revealed that Essay Writing
course should activate students’ critical thinking so that
students become more effective problem-solvers and
self-directed learners while the lecturers become a tutor
or cognitive coach who models inquiry strategies,
guides exploration and help students clarify and pursue
their research questions.

4. CONCLUSIONS

This study was the needs analysis stage in
developing an effective learning model for Essay
Writing course. Through this needs analysis process, the
obstacles and expectations for having an effective
learning process could be mapped. Several points found
in this study were that the students expected to learn to
write essay through various techniques and strategies; a
learning which allowed them to practice writing more
often and to revise their writing with guidance from the
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lecturer. They preferred to learn from various learning
sources and examples as well as to participate in tasks
(peer reviewing) to develop their writing ability so that
their learning autonomy could be enhanced. In addition,
the students wished to get guidance from the lecturer to
revise their writing. It was also expected that there
would be more available time to practice writing and to
get feedback from the lecturer. In short, Essay Writing
course needs to facilitate learning by assisting students
to take control and become active participants in their
own learning. For this reason, a new and innovative
learning model was required to create a more effective
and efficient learning process, a new learning model that
could enhance students’ understanding and insights
about writing an essay.
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