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ABSTRACT 

In 2020, the COVID-19 pandemic occurred almost and spread to various people in the world. To protect the lives and 

health of the people, the government has organized various forces to prevent one of them by taking policies in 

education by implementing distance education. This study will explain the application of distance learning in language 

learning and teacher evaluation and expectations for improving education in next semester's learning activities. This 

research is a descriptive study using a survey method. The participants in this study were Indonesian Language 

teachers at the secondary school level in West Sumatra. The sample of this study were 108 teachers. In this study, 

questionnaires were distributed to all secondary teachers in West Sumatra through whatsApp media by distributing 

questionnaire links created using the Google form application. The instrument used was a questionnaire in the form of 

a questionnaire consisting of thirty-six statements. Based on the results and discussion it can be concluded that online 

distance learning during the COVID-19 pandemic has been carried out in almost all regions of West Sumatra in 

accordance with government policy. Even though it has been implemented well, but the implementation of this 

learning still has limitations so it needs to be further improved so that learning can be implemented better. 

Keywords: online learning, distance learning, covid-19, learning activities. 

1. INTRODUCTION 

At the end of 2019, the COVID-19 pandemic broke 

out in Wuhan, China with a rapid and dangerous spread 

that spread to various people in the world. The novel 

Coronavirus known as COVID-19 (or SARS-CoV-2 in 

the medical community) takes deadly tolls worldwide 

[1]. To protect people's lives and health, the government 

has organized various forces to prevent and control 

them, and adopt various measures to prevent the spread 

of a large-scale pandemic. One of the steps pursued by 

various countries is in the field of education [2]. 

Assurance of kids and instructive offices is vital. 

Safeguards are expected to forestall the likely spread of 

COVID-19 in the school area. The education 

environment must remain friendly, respectful, inclusive 

and supportive of all people. Steps taken by schools can 

forestall the passage and spread of COVID-19 by 

understudies and staff who might have been presented 

to the infection, while limiting disturbance and securing 

understudies and staff [3]. 

To prevent the spread of pandemics to schools and 

reduce the impact of pandemics, one of the affected 

countries, namely China, has issued a notice through the 

Chinese Ministry of Education, which requires schools 

of all types to postpone the spring semester of 2020 and 

encourage the provision of guidance services for 

learning at home students via the Internet [2][4][5]. The 

policy is termed "School Out, But Class On" which is 

"suspending classes without stopping learning", to 

provide online tutoring for students at home [2][6]. 

Teachers and students no longer meet each other as 

usual. Regardless of whether they want to or not, 

teachers must quickly adapt to changes in this teaching 

method and replace the accompanying roles[6]. 

Similar to the governments of countries affected by 

the pandemic, in Indonesia also made various efforts to 

prevent the COVID-19 virus. President Joko Widodo, as 

reported by CNBC Indonesia.com, issued a policy of 

Large-Scale Social Restrictions (PSBB) to suppress the 

spread of the corona virus. The decision was written in 

Government Regulation Government Regulation 

Number 21 Year 2020 concerning PSBB in the 
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Framework of Accelerating Handling of Covid-19 [7]. 

Restrictions imposed by the government have an impact 

on the routine of the whole community, including 

students in Indonesia. At a global level, changes in 

learning due to the spread of the COVID-19 virus also 

took place very quickly. Based on UNESCO data, on 

March 12 there were only 29 countries implementing a 

policy to close schools. On March 18, that number had 

grown to 112 countries. Of the 112 countries, 101 

countries implemented national school holidays. While 

11 other countries, including Indonesia, implement 

school holidays in certain regions [8]. 

The Ministry of Education and Culture 

(Kemdikbud), Nadiem Makarim, on the date of March 

12, 2020, published two circular letters relating to the 

prevention and treatment of COVID-19. First, circular 

No. 2 of 2020 concerning Prevention and Handling of 

COVID-19 within the Ministry of Education and 

Culture. Second, circular No. 3 of 2020 concerning 

Prevention of COVID-19 in the Education Unit which 

contains guidance on steps to prevent the spread of 

Covid-19 within the education unit [8]. Subsequently, 

followed by Circular of Minister of Education and 

Culture No. 4 of 2020 concerning Implementation of 

Education Policy in the Emergency Period of the Spread 

of COVID-19. The physical and mental health of 

students, teachers, school principals and all school 

residents is a major consideration in stopping education 

activities in schools [9]. Responding to the policy of 

learning from home, the Ministry of Education and 

Culture also negates the National Examination for this 

year [10][11]. 

Indonesian education applies "School From Home" 

for the implementation of learning activities at the time 

of COVID-19 prevention. "School From Home" is a 

method of Distance Learning conducted by teachers and 

students using electronic media as a communication tool 

[12]. Some educational institutions in certain areas 

affected by COVID-19 have begun implementing 

distance learning systems in order to minimize the speed 

of COVID-19 in some areas [13]. Schools and teachers 

play an important role in the implementation of these 

activities and are expected to be able to provide the best 

service in the midst of a pandemic, by innovating 

distance learning models and designing varied and fun 

learning tasks (enjoy learning), so that the learning 

process at home is able to present enthusiasm and joy 

for students. 

The steps adopted by the Ministry of Education and 

Culture to support the activities of the School From 

Home are as follows. First, develop a distance learning 

application based on portal and Android, which is 

"Rumah Belajar". Second, working with various parties 

to support online learning. Some parties that focus on 

developing online education systems include Google 

Indonesia, Smart Class, Microsoft, Quipper, Ruangguru, 

Sekolahmu, and Zenius [8]. Third, through the Ministry 

of SOEs, the government provides quota-free data 

access of up to 30 GB for students to access learning 

applications that have collaborated with Telkomsel. 

Among them the “Ruang Guru” and other applications 

that are incorporated in the Ilmupedia package such as 

Quipper, Zenius, Bahaso, and Cakap [13]. Fourth, the 

Minister of Education and Culture appreciates the 

proactive steps taken in all lines of local government 

and partners in the private sector to encourage online 

learning for students [11]. With the facilities provided, 

the government seeks to keep the learning process 

carried out. 

Based on these problems, distance learning is one of 

the solutions used by various places in the world to 

overcome the pandemic of spreading COVID-19. The 

terms commonly used to describe this learning include: 

correspondence education, external studies, home study, 

independent study, distance teaching, independent 

teaching, continuing education, adult education, 

technology based or mediated education, student 

centered, open learning, e-learning, and online 

education [14]. 

Distance learning is not a new method, it has been 

around for hundreds of years starting in Europe 

[15][16]. This appears to meet the demands of 

increasing student numbers while also reducing costs 

and generating income to provide quality education 

[17][18]. The idea of learning is self-guided education 

which is more guided because teachers and students are 

are genuinely isolated and can serve countless objective 

gatherings immediately, and discover a way to 

interconnected information. [19]. Through this, access 

to educational opportunities can be increased regardless 

of the group of students who experience geographical 

challenges; flexibility in time and speed and students are 

free to choose their own learning environment [20]. 

Technological growth and student involvement in 

online learning have taken a new form [17Before, 

distance learning understudies could not associate 

openly with one another to share their experiences and 

interests. Nonetheless, new innovation joins 

understudies and helps construct a local area of students 

through distance schooling [21]. Endeavors to propel 
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the opportunities for significant and intuitive distance 

learning keep on expanding. No doubt, web based 

learning openings will proceed to develop, and this 

should make new and creative instructional methods and 

advancements that help web based educating [22]. The 

internet, through its capacity to offer offbeat and 

coordinated exercises, has turned into an astounding 

stage for leading distance schooling through internet 

based talk and conversation meetings that can be 

utilized to draw in understudies in instructor and 

understudy communication, and connection between 

understudies [16][23]. Before the advent of Internet 

technology, distance education was mainly delivered via 

radio and television in addition to sending audio 

cassettes and by sending lessons by mail [15]. 

That makes distance learning an important element 

of the education system in the 21st century. The 

importance of distance learning will increase in the near 

future to meet the rapidly changing learning needs of the 

community [24]. However, there are ambiguities and 

disagreements about what should be taught, the 

workload of teachers and students, how to teach, the 

teaching environment, and its implications for 

educational equity in the current pandemic of the spread 

of COVID-19. Possible difficulties encountered include: 

weaknesses in online teaching infrastructure, 

information gaps, lack of teacher experience, complex 

environment at home [25]. In addition, at the beginning 

of this implementation there was a delay, because 

everyone needed to ensure health to start learning 

properly, both physically and psychologically [26][27]. 

Based on that, this study will analyze the 

implementation, the constraints found and the 

expectation that there will be a distance learning that 

will be carried out in secondary schools in West 

Sumatra, Indonesia. 

2. METHOD 

This research is a descriptive study using a survey 

method [28]. Survey method is described as a research 

method that attempts to define cases as they are from 

research samples obtained from the study population. 

The study population consisted of Indonesian Language 

teachers in West Sumatra who taught at the secondary 

school level [29]. The sample of this study were 108 

teachers. Respondent data for this study are as follows. 

First, the respondent is a teacher who teaches at the 

junior high school level (61.1%), senior high school 

(31.5%), vocational high school (7.4%). Second, 

teachers are Bachelor graduates (56.6%), Professionals 

(2.8%), and Masters (40.7%). Third, teachers are male 

(79.6%), and female (40.1%). Fourth, teachers aged 20-

29 years (30.6%), 30-39 years (38%), 40-49 years 

(14.8%), and more than 50 years (16.7%). Fifth, 

teachers have been teaching for 1-5 years (31.5%), 6-10 

years (22.2%), 11-15 years (19.4%), 16-20 years (8.3%) 

, more than 20 years (18.5%). Sixth, teachers already 

have educator qualification certificates (55.6%). 

In this study, questionnaires were distributed to all 

secondary teachers in West Sumatra through media by 

distributing questionnaire links created using the Google 

form application. The instrument used was a 

questionnaire in the form of a questionnaire consisting 

of thirty whatsApp-six statements [30]. The instrument 

was used to find out the opinion of the correspondent 

regarding the implementation, the constraints found and 

the expectation that distance learning would take place 

at school. 

3. RESULT AND DISCUSSION 

The results of this study were obtained from the 

results of a questionnaire analysis filled out by the 

teacher. The results of this study are based on three 

things, namely the application of distance learning by 

schools; the application of online distance learning in 

Indonesian subjects; an evaluation of the online distance 

learning process that was carried out during the 

COVID-19 pandami. The results of the study, explained 

as follows. 

Based on questionnaire data, in West Sumatra 

schools implemented online distance learning during the 

pandemic with a percentage of 99.1%. The 

implementation of distance learning began with a 

variety of times, the most percentage showed that this 

learning was carried out on 20-23 March 2020 with 35 

respondents who answered. With a percentage of 94.4% 

of respondents doing this learning from home. Internet 

network facilities / conditions to support this learning 

were found to be 5.6% (very supportive), 39.8% 

(supportive), 37% (sufficiently supportive), and 16.7% 

(less supportive). During the pandemic, the government 

provided assistance for this online distance learning 

process, based on questionnaire data, only 50.9% of 

teachers received the assistance, 17.6% (cash); 17.6% 

(pulses); 14.8 (data package); and 50% (other forms). 

The cost that teachers use to support this learning for 

one month is 37% (> Rp. 100,000); 45.4% (Rp.100,000-

Rp.200,000); and 13% (Rp.200,000-Rp.300,000). 
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Furthermore, the readiness of teachers in online 

learning was found to be 10.2% (very ready), 33.3% 

(ready), 38.9% (quite ready), and 17.6% (less ready). 

73.1% of teachers said that face-to-face learning was 

better than distance learning, 22.2% said that face-to-

face learning was the same as distance learning, and 

only a few said that distance learning was better than 

face-to-face learning, even though has been facilitated 

by online learning. 

In addition to the implementation of learning in 

general and learning facilities, the data traced also about 

the process of learning Indonesian while online distance 

learning during the pandemic was enacted. The results 

of the study can be seen in table 1. 

TABLE I. IMPLEMENTATION OF ONLINE DISTANCE LEARNING IN 

LANGUAGE CLASSES 

Statement 
Answer (%) 

Yes Maybe No  

The teacher is ready with electronic 

devices for the online distance learning 
process. 

72.2 16.7 11.1 

The process of teacher learning activities 

is in accordance with the syllabus that has 
been designed. 

43.3 13.9 42.6 

The process of teacher learning activities 

in accordance with the planned time. 
28.7 12.0 59.3 

The teacher provides regular guidance and 
delivery of material during the online 

distance learning process. 

67.7 11.1 21.3 

The learning material designed is still 
relevant to be used during the online 

distance learning process. 

60.2 25.0 14.8 

The designed learning media is still 
relevant to be used during the online 

distance learning process. 

53.7 25.9 20.4 

The approach / method / learning strategy 
designed is still relevant to be used during 

the online distance learning process. 

43.5 28.7 27.8 

Evaluation of learning designed is still 

relevant to use during the online distance 

learning process. 

47.4 23.1 19.4 

There is feedback from the teacher 
regarding the assignments given to 

students. 

82.4 11.1 6.3 

The teacher provides an opportunity for 

students to make improvements to the 
assignment if it still does not meet the 

expected competencies. 

90.7 5.6 3.7 

  

The hardware used by teachers to support online 
distance learning during the pandemic can be seen in the 
following figure 1. 

 

Fig. 1 Hardware used by teachers 

Learning materials used by teachers to support 
online distance learning during a pandemic can be seen 
in the following figure 2. 

 

 

 

 

Fig 2. Learning materials used by teachers 

The learning media that teachers use to support 
online distance learning during a pandemic can be seen 
in the following figure 3. 
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Fig. 3 The Learning media used by teachers 

The approach/method/learning strategy used by 
teacher to support online distance learning during the 
pandemic can be seen in the following figure 4. 

 

Fig. 4 The approach/method used by teachers 

Learning evaluations that teachers use to support 
online distance learning during a pandemic can be seen 
in the following figure 5. 
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Fig. 5 Learning evaluation used by teachers 

Based on the results of the questionnaire analysis, 
the competence of teachers and students when online 
distance learning during a pandemic can be seen in the 
following table 2. 

TABLE II. TEACHER COMPETENCIES IN ONLINE DISTANCE 

LEARNING 

Statement 
Answer (%) 

Not 

good 

Less 

good 

Quite 

good 

Good Very 

good 

The level of student 

understanding when online 

distance learning. 

0.9 17.6 63.9 

 

17,6 

 

0.0 

Competence of delivering 
distance learning material 

online. 

0.9 6.5 50.9 
 

39.8 
 

1.9 

The quality of the 
presentation of learning 

material that the teacher is 

doing (infographics, video, 
animations, pictures, etc.) 

1.9 13.0 50.0 

 
 

33.3 

 
 

1.9 

Students are able to do the 

assignments given by the 
teacher correctly. 

1,9 7,4 23,1 

 

52.8 

 

14,8 

Students are able to do the 

assignments given by the 
teacher on time. 

7,4 19,4 28,7 

 

33,3 

 

11,1 

 

Based on data about online distance learning 

activities during the pandemic, we need to evaluate so 

that the learning process can be carried out better than it 

is today. That is because online distance learning is still 

being held for learning activities in the coming semester 

until a time that has not been ascertained so that 

learning can be done again as before, namely face to 

face learning. Data for the evaluation are obtained from 

a questionnaire filled out by the teacher which is 

described as follows. 

First, the level of teacher satisfaction with online 

distance learning during the pandemic was 5.6% (very 

satisfied); 15.7% (satisfied); 45.4% (quite satisfied); 

28.7% (less satisfied); and 4.6% (less satisfied). Second, 

according to the teacher, the advantages of online 

distance learning during the pandemic, which can be 

done anytime (73.1%); can be done anywhere (83.3%); 

flexible and relaxed (63%); new experience (75%); 

material documented and can be re-studied (43.5%); 

time and cost efficient (25.9%); innovative and varied 

learning (29.6%); interesting and fun lessons (20.4%); 

increase student interest in learning (9.3%); increase 

learning motivation (6.5%). Third, according to the 

teacher, the lack of online distance learning during the 

pandemic, namely the teacher's internet network is 

sometimes unstable (63.9%); Student internet networks 

are sometimes unstable (89.8%); excessive workload 

(31.5%); students are less active and communicative 
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(73.1%); student assignments tend to be duplicated 

(65.7%); requires a large fee (56.5%); facilities not yet 

owned by all students (72.2%); teacher's media and 

digital competency is low (37%); students' media and 

digital competency is low (49.1%); the material is 

difficult for teachers to explain and understand (50%); 

difficult to monitor student competency levels (67.7%). 

Fourth, disaster mitigation and response activities 

during the COVID 19 pandemic carried out by schools, 

among others; tracking the condition and position of 

teachers (28.7%); provide assistance with the cost of 

internet conditions (38.9%); provide additional intensive 

due to disasters (9.3%); provide health services (12%); 

provide psychological consulting services (3.7%). 

Teachers' expectations for online distance learning 

during the pandemic for new semester learning activities 

are as follows. First, the learning process is carried out 

again using the direct method or face to face. Secondly, 

there is a lack of curriculum for online distance 

learning. Third, increase the availability of learning 

facilities to support online distance learning. Fourth, 

provide facilities such as webinars on the 

implementation of online distance learning. Fifth, 

provide training to teachers to be able to improve 

competence in developing media and learning resources 

for the implementation of online distance learning. 

Sixth, there needs to be an evaluation of teachers in 

order to improve the quality of teaching during a 

pandemic. 

Based on the results of the study, online distance 

learning at the time of the pandemic was almost 100% 

implemented. The learning process is carried out from 

home based on recommendations from the government. 

That may be motivated by security [31]. Distance 

education during this pandemic can be carried out 

because of the support of technological devices, so 

learning can be done online. By utilizing information 

and communication technology, such as computers 

connected to the Internet, the learning process can be 

carried out [19][32]. In distance learning, technology 

can provide several benefits, namely technology gives 

broad access to students to access information, both in 

quality and quantity; technology can help students in 

managing and controlling the learning process; students 

can increase flexibility and comfort in learning [33]. It 

can also support the government's suggestion to 

implement this learning from home [34]. 

At present, technological barriers or lack of student 

access to the Internet are no longer a major challenge 

for distance education initiatives [35]. However, based 

on data, teachers and students have not evenly 

distributed the technology tools to support distance 

learning. Because in some developing countries, poor 

information technology infrastructure is still a challenge 

for implementing this learning [36]. The internet has 

always been a problem in most countries, because 

Internet access is not widely available and tends to be 

located in big cities rather than in rural areas [15][37]. 

That also includes in Indonesia, one of which is in the 

West Sumatra area, there are still some rural areas that 

have poor connections to the internet network, so this 

implementation is still constrained in several places. 

In addition to technology, institutions also have an 

influence on the implementation of quality distance 

learning [38]. Based on the data, not all teachers have 

the financial support to carry out this distance learning. 

Because cost is one of the issues that can be a problem 

for online distance learning [39] during the COVID-19 

pandemic. 

Based on the analyzed questionnaire data, the 

learning process can be concluded as follows. First, 

mobile devices are more widely used for online distance 

learning. This is supported by data that there is an 

increase in sales of mobile devices, rapid advances in 

cellular technology and features and increased 

availability of various mobile applications [40] which 

allows students to have the opportunity to conduct 

learning activities using mobile devices [41]. These 

days, cell phones permit people to call, message, email, 

video conferencing, miniature web journals, collaborate 

on informal communities, surf the Internet, watch and 

offer recordings and pictures, play computer games and 

exploit different programming driven applications [42]. 

With easy accessibility and portability of cellular 

technology, learning activities such as training 

specifically in education can be done outside the 

classroom other than in the classroom [43]. Thus, the 

use of mobile devices is a good alternative to be used in 

the learning process [44][45]. 

Second, learning resources are still dominated by the 

use of printed books. This is very contradictory for 

supporting online distance learning. One of the 

obstacles is the teacher needs to plan in advance the 

source of learning for the learning process to be carried 

out [31]. However, this learning occurs suddenly so that 

the teacher does not have the preparation to develop 

digital learning resources. The teacher must prepare 

distance learning material among the workloads that 

seems to be another problem [39]. It was also found in 

previous studies, that developing self-learning resources 
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by teachers still had several obstacles, the teacher was 

still at the user level, rather than being the developer of 

teaching materials to be used [46][47][48]. 

Third, whatsapp social media is more widely used 

than social network learning such as Edmodo. Social 

media is one factor that is very supportive for the 

implementation of online distance learning [49]. In the 

context of social networking, the distance learning 

setting permits limitless admittance to material that can 

be finished at a work level that is agreeable for people 

and the capacity for consistent gathering input [50]. 

Continuing use of social media such as Facebook, 

whatssup and Twitter as tools in education, has led to 

the proliferation of technology that is not necessarily 

designed for teaching and learning [51]. If this tool, 

which is commonly used in our daily lives, is not easy 

to use in education; or if they do not have an important 

function to enable learning, there will be no point in 

using it [52]. Based on that, social media specifically 

designed for learning such as e-learning, edmodo, and 

google classromm are more recommended for use in the 

learning process. 

Fourth, more learning methods use Task Based 

Learning, following PBL, PjBL, Discovery, and Inquiry 

which are quite widely used. Whereas Cooperative 

Learning and Collaborative Learning are used less. 

Fifth, individual assignments are used more than group 

assignments and it is in line with the learning methods 

used. Distance learning is more individualized learning, 

so students can choose their own learning environment 

and be responsible for the speed of their learning [19]. 

This is supported by the use of learning methods used 

by teachers which are dominated by the use of learning 

methods which tend to be used for individual learning 

rather than group learning methods. In addition, it also 

relates to the evaluation used. 

Based on the questionnaire data, the teacher's 

competence for online remote implementation tends to 

be good. This was also supported by previous research 

on the media and digital competence of language 

teachers in West Sumatra [53][54][55]. It is very 

supportive for the implementation of learning, so that 

language teachers can practice their competencies for 

the implementation of learning today. However, not all 

teachers have good competencies, so further training is 

needed to improve these competencies, so that the 

online distance learning process can be implemented 

well. With the method of delivering teaching and 

interaction through information technology, it is 

necessary that all parties involved in distance learning 

have information technology knowledge to get the 

maximum benefit in their use [33]. 

The teacher believes that face-to-face learning is 

better than distance learning. This is supported by the 

opinion of previous researchers, that there is still a 

general opinion that the quality of distance education is 

lower when compared to conventional classroom 

education [24]. Although it needs improvement, the use 

of distance learning in the future looks bright [17]. This 

learning underlines the need for a comprehensive and 

wise evolution of distance education if it is to become a 

model of future education [56]. 

4. CONCLUSION 

Based on the results and discussion it can be 

concluded that online distance learning at the time of the 

COVID-19 pandemic was carried out in almost all 

regions of West Sumatra in accordance with 

government policy. The current learning 

implementation can be carried out because of the 

support of technological developments and most 

teachers already have the ability to use these 

technological devices. However, the implementation of 

this learning still has limitations so it is necessary for 

further improvement so that learning can be carried out 

better.  
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