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ABSTRACT

Communicative competence seems to be a major issue to achieve by primary students in learning English in online
learning process during COVID-19 outbreak. This is due to the lack of English exposure and innovative learning
media which relate to 21* century learning. For this reason, this sequential explanatory mixed-method study was
conducted to investigate the effectiveness of animated learning video upon students’ speaking competency and to
describe their responses. Divided into two groups, 70 upper-class students in suburban primary schools participated as
the subject. Test, questionnaire, and interview were used to collect the data. The data of the test were analyzed by
using a t-test formula to investigate whether there was a significant difference in students’ speaking competency
between the two groups. The data of the questionnaire and interview were analyzed descriptively to see students’
responses towards the effectiveness of animated learning video. The statistical analysis showed that tobs value of Sig.
(2 tailed) was .011 which means that there is a significant difference in students’ speaking competency. The animated
learning videos help them pronounce the words properly, improve their vocabulary mastery, be familiar with the
structure, and be gradually more fluent in speaking. In short, animated learning video is appropriate to enhance
students’ speaking.
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1. INTRODUCTION has the biggest impact on the students’ communication
development in English, especially those who live in
suburban areas where English subject has been omitted
from the curriculum in most of the schools. Being

required to master vocabulary, grammar and structure,

Being competent in speaking is the most important
thing to do when the EFL students are involved in a
interactive process for constructing and receiving

information [1] to communicate with people in society.
The communication competence helps them express
their minds, ideas, thought, and intention to other
students easily [2]. This 1is the mastery of
communication to help students in a conversation and
make a new friend as well as having proper information
delivery [3]. The competence includes how to manage
the ideas in conveying sentences by paying attention to
correct and good pronunciation, vocabulary, grammar,
and spelling. Using appropriate grammatical structure
and dictions as well as apply proper courteous and
manner attitude to the communication context, the
students should speak competently and fluently to be
good communicators.

However, the expectation of having the students
competent in their speaking cannot be fully achieved
due to several problems. The current situation where the
remote teaching and learning process are still carried out

as well as pronunciation to be fluent speakers is the
biggest challenge they have [3]. A further explanation
also shows that some students with insufficiency of the
vocabulary knowledge and less confidence feel difficult
to produce the words [4]. Such things decrease students’
opportunity to practice the dialogue or monologue in
English [1]. Those matters are the barrier for the
students to convey or respond to the information.

As the students are enforced to learn at home
without appropriate curriculum and guidance from the
experienced English teachers, the exposure of English
language learning environment becomes the major
factor. The young learners have more opportunity to use
their mother tongue more than the target language. The
interference of their mother language in learning the
target one could probably decrease the language
exposure they should have in learning [5] and may
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prevent their speaking ability [6]. Thus, the English
teachers need to find an appropriate solution to extend
the speaking practice out of class to expose the target
language more in online learning context [7].

Considering the global shift in teaching-learning
process towards online learning and related regulation
of its implementation, the utilization of technology
which has a reflection on the innovative learning takes
an important role in supporting students’ learning [8]. It
is likely a kind of learning management which helps the
teachers create better learning experience [9] and the
students learn autonomously [10]. Animated learning
media in the form of video might be very interesting for
the students, especially young learners. In online
learning process, animated learning video as
technology-based learning media gives the best sight for
everyone that it is a necessity to make use of it into
learning process [11]. It means both teachers and
students need to take the advantages of developing
technology to support the teaching and learning process
in this era. Teachers can provide various learning media
and students can learn best from it.

Regarding to the utilization of technology in
learning process, several studies have discussed about
the effectiveness of learning video
[T1][12][6][13][14][4]1[1][7][15], the perspective of its
implementation [16][17], and its role in online learning
process [18].

However, those studies mostly concern on teaching
speaking for adult learners through video blog,
YouTube, authentic video, digital recording, and films
both in ESL and EFL classroom context based on
certain  curriculum. Their implementation also
emphasizes on speaking skills such as pronunciation and
fluency, speaking anxiety, oral performance, and
prosodic competence. Less studies are found to
implement animated learning video in the suburban
areas where English has been omitted from the
curriculum in primary schools. Thus, this current study
is urged to do to prove its significance towards suburban
primary students who have lost their English learning
exposure. A mixed-method study in the form of
sequential explanatory design involving 70 students was
applied to investigate whether there is significant
different on students’ speaking competency through the
implementation of animated learning video. This study
also discusses the students’ responses towards the

implementation of animated learning  video
descriptively.
2. METHOD

This was a mixed method with sequential

explanatory mixed method design. It uses two phases of
combination method [19] which helps this study to
quantitatively investigate the effectiveness of animated
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learning video in enhancing students’ speaking
competency as well as to qualitatively describe their
response of its implementation through questionnaire
and interview guide (see Figure 1).
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Figure 1 Sequential Explanatory Mixed Method Design
pattern

Post-test only control group design was administered
to obtain quantitative data. 70 upper-class students who
lived in suburban area of Pancasari Village were taken
as the research subject. They were divided into two
group in which only experimental group was treated by
the animated learning video. Speaking test and speaking
rubric were the instrument used to investigate whether
there was any significant difference in students’
speaking competency. The hypothesis was tested by
using two tailed independent sample t-test. The result of
this data was then completed with analysis of effect size
to know the strength of the effectiveness of animated
video upon students’ speaking competency. Cohen’s d
was used to investigate the effect size (see Table 1).

Table 1. Effect Size Interpretation

Value Effect Size Interpretation

0.20 Small
0.50 Medium
0.80 Large

To strengthen the findings of the effectiveness
of animated learning video, the questionnaire and
interview guide were administered to obtain the data of
the students’ responses toward its implementation in
enhancing students’ speaking competency. The
questionnaire contained 10 statements which were
constructed based on the theory of the advantages of
animated learning video [20] and speaking competency
[21]. The interview guide was conducted to deepen the
analysis of the questionnaire. Both the data gathered
from the questionnaire and interview were descriptively
interpreted to support the findings of quantitative
analysis.

3. RESULT AND DISCUSSION

The scores gathered from the speaking test were
analyzed quantitatively to test the hypothesis.
Descriptive analysis was conducted formerly to see the
description of each data. The result of the analysis can
be seen in Table 2.
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Table 2. Result of descriptive analysis interpretation of each group

Descriptive
' Group _ Statistic  Std. Error |
Speaking_Score | Experiment Mean 77.6000 1.46396
95% Confidence Interval for Mean Lower Bound 74.6249
Upper Bound 80.5751
5% Trimmed Mean 77.7143
Median 76.0000
Variance 75.012
Std. Deviation 8.66093
Minimum 60.00
Maximum 94.00
Range 34.00
Interquartile Range 14.00
Skewness -.144 .398
Kurtosis -.548 778
Control Mean 72.4571 1.32230
95% Confidence Interval for Mean Lower Bound 69.7699
Upper Bound 75.1444
5% Trimmed Mean 72.3968
Median 72.0000
Variance 61.197
Std. Deviation 7.82283
Minimum 60.00
Maximum 86.00
Range 26.00
Interquartile Range 10.00
Skewness 137 .398
Kurtosis -.931 778
The mean scores presented in the table show that the The inferential analysis was conducted later,

experimental group students have higher mean score

(77.60) than the control group (72.45). It indicates that
students in experimental group possess better
performance in speaking competency compared to
control group students.

including normality and homogeneity data test, as
preliminary data analysis before testing the hypothesis.
The result of preliminary data analysis is shown in
Table 3.

Table 3. Result of normality and homogeneity data distribution

Tests of Normality

Kolmogorov-Smirnov? ‘

Statisti
©

Shapiro-Wilk
Statisti

df ‘ Sig. ‘ © df Sig.

Speaking_Score Experiment 120 35 .200° .968 35 .395
Control 109 35| .200° .953 35 141
*. This is a lower bound of the true significance.
a. Lilliefors Significance Correction
Speaking_Score
Levene Statistic df1 df2 Sig.
.251 1 68 .618

The Kolmogorov-Smirnov value presented in the
table shows that the data were normally distributed
(0.200 for both experimental and control group at the
significant level of 0.05. The result of Levane Statistics
shows that the data were categorized homogeneously
with the value of F=0.251 at significant level of 0.618.

As the data were clarified normally and homogeneously,
hypothesis testing using t-tes analysis was conducted to
see whether there was any significant difference in
students’ speaking competency. The result of t-test is
presented in Table 4.

183



ATLANTIS

PRESS

Table 4. Result of t-test analysis

Levene's Test for
Equality of Variances

t-test for Equality of Means

Advances in Social Science, Education and Humanities Research, volume 613

95% Confidence Interval of
the Difference

Sig. (2- Mean Std. Error
F Sig. t Df tailed) Difference | Difference | Lower Upper
.251 .618 2.607 | 68 .011 5.14286 1.97273 1.20633 9.07938

A significant difference is confirmed when the value
of Sig. (2-tailed) is lower than 0.05 [22]. According to
Table 4, the value of Sig. (2-tailed) indicates that the
null hypothesis is accepted; that there is a significant
difference in students’ speaking competency between
students who were taught by animated learning video
and those who were taught conventionally. It can be
seen from better achievement of experimental group
students in pronunciation, fluency, and vocabulary.

Based on the result of questionnaire, the
experimental group students admitted that they made
less mistakes in pronouncing the words after the
treatment. As they learn English as a foreign language,
the use of animated learning video gives a big impact
for students. The animated learning video such as films,
cartoons, video, or audio-visual based can be a very
authentic model or real example [23] to improve
students’ ability in pronouncing the words appropriately
as they imitate how the characters say the words [1]. By
imitating the video, the students can get the correct way
of saying the words, especially in reading the words that
are sometimes similar in their mother tongue [23]. In
other words, the media can be used as a good source for
the students to check or confirm their incorrect
pronunciation [1].

The data revealed that animated learning video gives
minor impact to students’ fluency during the
performance. Although their pronunciation may be
influenced the most, the students still did more mistakes
in showing their fluency; however, it is a good source to
help them improve their mastery of intonation, word
stress, and pauses [15]. Since it presents the real
language used in communication, new words, phrases,
and expressions, the video enhances the students to
speak more and challenges them to perform their
understanding on certain topic discussion [24]. The real
target language presented in the video can be a good
exposure for students to develop their ability to speak
and use the language in a real-life conversation [25].
During the treatment, it was also found that students
needed more time to be more fluent in speaking as they
need more practice. As they are able to enhance their
pronunciation and vocabulary, they will be able to speak
fluently in their communication. It can be said that
vocabulary mastery is also an important aspect in
improving the fluency.

After the treatment, the students seemed to use more
varied vocabulary mostly in their performance. Based
on the result of questionnaire, it was found that
animated learning video is an interesting tool to
introduce and deepen students’ vocabulary mastery. It is
a great and interesting media to increase students’
knowledge of English vocabulary [26]. The video
enables students to learn the words correctly especially
memorize the names of the objects. It creates an
opportunity for students to employ vocabulary in
different contextual situations, for it provides needed
stimulus for building up and using the language in
different forms [27]. The video helps students in
constructing their knowledge through an interactive
learning situation which enables to stimulate their
activeness and enhance their skills to discover the
knowledge [27]. Once they are able to construct the
knowledge and build up their understanding, they will
be able to sharpen their ability in using the language
[28] and be more creative in performance [10].
However, this improvement was also strengthened by
the feedback. Based on the interview, it was greatly
understood that the improvement of students’
vocabulary knowledge was influenced by the
reinforcement in form of reward. Feedback allows the
students to have direct discussion which is believed to
help students to learn more [29].

The improvement of students’ speaking competency
through the use of animated learning video is in the
interfere of students’ motivation to learn. It could be
seen from the positive attitude shown by students. Based
on the result of interview, students argued that the
videos were very interesting; that they felt so easy to
understand the material because they were enthusiastic
during the learning process. The video that contains
audio visual will show a very significant role to
motivate the students in learning process as well as
make the atmosphere of students’ learning more
interesting [1][30]. The interactive activities contained
in the video could make the students excited enough to
take participation, for instance, answering single
question or quiz in the video [31]. It shows that
animated learning video is suitable to use in enhancing
students’ speaking as it interests students [32] and
provides them beneficial and engaging activities
[33][34].
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Although the result of this study shows a significant
difference in students’ speaking competency, it did not
give a big effect for the students as the difference of the

Table 5. Result of effect size analysis
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groups’ mean scores was not that much. It can be seen
from the result of the effect size of the data as presented
in Table 5.

\ Standard Deviation Remarks
Experiment 77.60 8.660 35 0.624 Medium Effect
Control 72.45 7.822 Size
The value of Cohen-d which is only 0.624 shows 4. CONCLUSION

that the use of animated learning video only gives
moderate effect on students’ speaking competency. It
means that there are other factors that affect students’
performance.

According to the result of interview with students,
some other factors were identified to interfere to their
performance during the treatment. The most affected
factor observed during the performance was students’
psychological condition such as anxiety. These factors
could mentally and spiritually influence students’
acquisition, especially in recalling out the language used
in communicating the ideas [35]. Specifically, students
who have high level of anxiety could lead themselves
into subject discouragement and failure [36]. Anxiety
appears from the classroom learning condition with the
difference of language ability level [37]. Students who
are good in their English proficiency will be more
confident compared to those with low proficiency. They
will tend to dominate the class more which make the
low students worry and less active during the lesson. A
feeling of being worry may lead the students prefer to
be silent rather than get criticized in front of a number
of people that make them shy of making the mistakes
[21].

The students’ success in performing their speaking
ability is also much influenced by their attitude toward
the language. Attitude develops as a result of getting the
direct or vicarious experiences which are mostly
affected by the environment such as parents, teachers,
peers, and one-self [1]. This will relate to how both the
environment and the students could motivate themselves
in learning. Students with high motivation will be able
to learn the language faster and be more sensitive in
using the language and it results on positive view
toward the language. If students have unfriendly attitude
toward the language learning, no substantial
improvement will be possessed in acquiring the
language [38]. Although students have good
communicative competence, without having positive
attitude towards the performance, no learning goals can
be achieved well.

This study discusses the significant difference in
students’ speaking competency between the students
who were taught by using animated learning video and
those who were taught conventionally, that is confirmed
by higher achievement shown by experimental group
(M=77.60) compared to control group (M=72.45) as
well as by the result of t-tes (Sig.2-tailed = 0.011).

The findings of the study imply that the animated
learning video generally can be used as a learning media
to teach English, especially to train and enhance
students’ speaking skill. If the video can be utilized
maximally, both teachers and students will get better
impacts on their professional development and English
achievement. However, some factors seem to interfere
the students’ learning progress, resulting on the
moderate rate of the students’ communication
development, which need to be studied later.

As this shows a significant result, teachers are
suggested to implement animated learning video as a
kind of digital learning media in teaching speaking.
Although this study gives significant result with
moderate effect, students’ psychological condition that
affects their speaking skill need to be taken into
consideration. To put students in a conducive learning
situation, teachers need to create more innovative
learning activities that can activate all students to
participate. It is also suggested for other researchers to
investigate some effectives learning activities for
encouraging students in learning.
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