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ABSTRACT 
E-learning used during this pandemic is new for Japanese high school/vocational teachers in Bali, where previous face-
to-face learning was done. This causes the teacher's lack of experience in implementing e-learning. The teacher's lack 
of experience certainly has an influence on the learning process, as well as the Assessment made by the teacher. For this 
reason, it is necessary to conduct research related to the learning process and Assessment in e-learning from the teacher's 
perspective. This study uses a descriptive quantitative approach. The questionnaire data of the research were analyzed 
using a t-test and analysis of variance (ANOVA). A purposive online survey was participated by 117 high 
school/vocational Japanese language teachers in Bali conducted from October to December 2020. There are no 
significant differences between male and female teachers, between teachers with bachelor and master levels, and 
between teachers with different teaching periods. This can also be seen in the teacher's perspective on the assessments 
carried out during e-learning, between female and male teachers, and between teachers at the bachelor and master levels. 
However, from the perspective of the Assessment between teachers who have different years of teaching experience, 
several significant differences were found. During the implementation of e-learning, teachers encountered problems in 
the learning process and Assessment, which stemmed from the lack of facilities, lack of student readiness, and lack of 
teaching experience in planning assessments that we're able to show students' abilities objectively. 
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1. INTRODUCTION 

Success in achieving learning objectives is closely 
related to the learning process, and Assessment carried 
out by the teacher. How the learning steps are carried out 
in the classroom greatly affects the skills possessed by 
students. Therefore planning a lesson is very important to 
do. Planning a lesson is certainly different if the class that 
is managed is not the same as usual. As at the present 
time, due to the COVID-19 pandemic, classes that are 
usually conducted face-to-face are conducted online. 
Classroom management in e-learning is certainly 
something new and a challenge for a teacher, especially 
for teachers who are not familiar with the use of 
electronic goods/technology in learning. Apart from 
these challenges, there are other challenges in learning 
foreign languages, such as Japanese. 

In learning Japanese at the basic level, students are 
required to have communication skills using Japanese 
[1]. To achieve this, of course, the practice of 

communicating with friends is important. This requires 
the teacher's skills in planning e-learning so that students 
are able to practice with their friends so that they are able 
to communicate in Japanese. 

In 2020, online learning at all levels of education is 
still managed independently by teachers with all their 
limitations and is still guided by the 2013 curriculum. 
Literacy, 4C (Communication, Collaboration, Critical 
thinking and Problem Solving, and Creativity and 
Innovation), and HOTS (Higher Order Thinking Skill). 
No exception in learning Japanese, the demands of the 
2013 curriculum are also incarnated in the learning 
process. But what if the learning that is always done face-
to-face then turns into e-learning? What is the teacher's 
perspective on learning Japanese online both in the 
learning process and in the Assessment? 

The concept of e-learning provides convenience for 
anyone who is interested in learning, which has limited 
time, limited distance, workers who want to increase 
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knowledge without having to leave their job. E-learning 
is a learning process that uses internet-based media, 
where educational technology is equated with various 
terms such as online learning, virtual classroom, and 
virtual learning [2]. According to Clark and Mayer [3], e-
learning is any instruction delivered on a computer that 
has characteristics, which include: a) content that is 
relevant to learning objectives, b) using instructional 
methods such as examples and practices to help to learn, 
c) using media elements such as sentences and pictures 
to distribute content and learning methods, d) building 
new insights and techniques related to learning 
objectives, and e) learning can be direct with the 
instructor (synchronous) or learning individually 
(asynchronous). 

Effective e-learning should meet certain criteria as 
stated by [3], namely: a) the achievement of learning 
objectives, b) e-learning is easy on accessibility, c) has 
consistent and accurate messages, d) is easy to use, and 
e) relevant. E-learning utilizes learning resources that are 
accessed by computer to the internet to meet the needs of 
students who will learn. Thus facilities such as ICT and 
networks also play an important role in the e-learning 
process. What if the required facilities are not fully 
supported? As found by [4] how facilities are an obstacle 
in e-learning at one university in Indonesia. This of 
course, will be a problem that leads to the quality of 
learning and learning achievement. 

As stated above, the use of e-learning in language 
learning has its own challenges for teachers. The use of 
e-learning in language learning has been widely carried 
out, such as in learning English. Learning English using 
e-learning appropriately can improve teacher 
performance and improve the quality of students' English 
[5]. Even the use of various learning media that can be 
obtained via the internet helps students in mastering the 
language because it is able to bring out the use of 
authentic language ([6],[7]). The use of ICT, which is 
part of e-learning, is very useful in foreign language 
learning because it is able to maximize communication 
between teachers and students, and even students try to 
expand their understanding of the use of ICT so that 
learning can run well [8]. Thus, the process of language 
learning through e-learning is still able to help students 
in mastering the language. Assessment is also a 
determining factor in improving a student's skill. 

Assessment has the main principle, namely the 
backwash effect (Assessment must have a back impact). 
By providing the right Assessment, both teachers and 
students are able to see their weaknesses and strengths so 
that they are able to later make improvements in their 
learning process. This of course, will experience changes 
at this time, where teachers cannot carry out direct 
learning and assessments to students. The teacher cannot 
make observations on student activities in class. With the 
change in the learning system to e-learning, of course, 

teachers must think about ways of assessing that are able 
to show student performance objectively. 

E-learning in principle, has a function to make it 
easier for teachers to convey messages/materials to 
students considering that face-to-face learning is not 
possible. However, this will be different if e-learning is a 
new thing for Japanese high school/vocational teachers in 
Bali. This raises a different perspective for teachers due 
to the emergence of obstacles in the learning and 
assessment process. Therefore, it is very important to 
know the problems experienced by the teacher and then 
make improvements in order to achieve the learning 
objectives. Through a questionnaire given to high 
school/vocational Japanese language teachers in Bali, it 
is known how the teacher's perspective on the learning 
process and Assessment during e-learning is carried out 
during 2020. 

Like language learning, Japanese language learning is 
also directed at forming communicative abilities at 
certain levels. Theoretically, the process of learning 
Japanese at the primary group consists of the following 
stages: understanding (導入  (Introduction) Donyuu), 
remembering (基本練習（Basic practice), and using (応
用練習  (Practicing Using) [1]. Therefore, in learning 
Japanese in the classroom, teaching steps are designed 
that are tailored to the language learning process. Thus, 
in one learning meeting, whatever strategy is used, it will 
undoubtedly go through a process of 'understanding' 
concepts (vocabulary, sentence patterns, and letters), 
'remembering' these concepts, and 'using' these concepts. 
Even in the learning approach used in the 2013 
curriculum, which prioritizes student-centeredness, these 
stages still exist. 

The 2013 curriculum learning emphasizes the 
process, not the final result. Based on the 2013 
curriculum, the learning process focuses on 21st-century 
skills (in lesson plan) namely character education 
revitalization / KDP (religious, nationalist, independent, 
mutual cooperation and integrity), literacy, 4C 
(Communication, Collaboration, Critical thinking and 
Problem Solving, and Creativity and Innovation), as well 
as HOTS (Higher Order Thinking Skill) [9]. To be able 
to describe the learning process carried out by students, 
the Assessment carried out is more on process 
assessment. 

Popham et al. [10] reveal that "assessment is 
concerned with collecting data on the dynamics, 
effectiveness, acceptability, and efficiency of a language 
program to facilitate decision making." An assessment 
can be done by taking a measurement. The Assessment 
used a tool that is classified into two, namely test and 
non-test. Non-test includes graded scales, questionnaires, 
interviews, and so on. While the test, according to [11], 
is "an information-gathering tool but when compared to 
other tools (nontest), the test is more official because it is 
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full of limitations". There is an understanding of the test 
given by [12], which is "a tool to measure something 
abstract such as the ability to think, remember, and the 
ability to speak, write or other language skills, which then 
produces a score which is then interpreted in the 
evaluation stage." Thus, the test is one of the 
tools/methods used in a series of conducting an 
evaluation of learning. Through the implementation of 
the test, it will be known how much the learner 
understands the material provided, so that input will be 
obtained on the performance of the learning itself. 

Assessment in the 2013 curriculum emphasizes 
reviews that are able to demonstrate the competence of 
students as a whole regarding aspects of knowledge 
(cognitive), skills (psychomotor), and effectiveness. 
Such competence can be raised if using an authentic 
assessment. Authentic Assessment was introduced by 
Grant Wiggint [13], which assesses students in applying 
their knowledge and skills as they experience in the real 
world. There are two principles in authentic Assessment, 
including Assessment using various measures, methods, 
and criteria according to the characteristics and essence 
of the learning experience, and holistic Assessment 
covering all aspects of learning objectives. 

Authentic Assessment, according to O'Malley & 
Pierce [13] includes performance assessment, portfolio, 
and self-assessment. Performance assessments are all 
types of assessments that require a response from the 
learner, where the reaction can be written or verbally 
based on the assignments given by the teacher. In 
responding, students are required to think critically to 
complete the tasks of open-ended questions. In the 
Assessment, both the process and the product are 
assessed. A portfolio is a collection of student 
assignments that show the progress of their learning, 
where the learner participates in determining which work 
is collected to show that progress. In this case, the study 
must indicate the instructional objectives and activities in 
the classroom. Self-assessment is an assessment made by 
the learners themselves, thus enabling them to do self-
reflection. To facilitate this self-assessment, students are 
given examples of good assignments and then analyzed 
to be able to make assessment criteria. The scoring 
criteria created in the rating table are then used to rate 
their work. 

Based on these three assessments, further O'Malley & 
Pierce [13] divide the Assessment into several types, 
including interviews, storytelling, writing, 
projects/exhibitions, experiments/demonstrations, giving 
responses, teacher observations, and portfolio. This type 
of Assessment can show the learning process carried out 
by students, so it is used in assessments in the 2013 
curriculum. 

2. METHOD 

A total of 117 participants took part in the survey and 
responded to the questions about their perceptions toward 
online learning in Japanese learning processes, 
assessments in education and the obstacles experienced 
by teachers during one year of learning. The data 
collection in the form of a questionnaire was carried out 
from October – December 2020. This study uses a 
descriptive quantitative approach. The quantitative part 
of the research is a questionnaire with two sections, and 
the qualitative part is an open-ended questionnaire. 

Two sections for questions related to the learning 
process as many as 14 questions, while questions related 
to Assessment in learning as many as 7 questions. The 
open-ended questionnaire is a question related to the 
obstacles teachers face in learning Japanese online. In the 
quantitative part of the questionnaire, data analysis was 
carried out using a t-test, as well as analysis of variance 
(ANOVA). 

3. RESULTS AND DISCUSSION 

3.1 Results 

The distribution of questionnaires to 117 high 
school/vocational Japanese teaching teachers in Bali 
provided data related to the teacher's perspectives and the 
obstacles they experienced. In terms of the teacher's 
perspective on the implementation/learning process, 
there are several results of the analysis. From Table 1, it 
can be seen that overall, teachers disagree with the 
question points related to the learning process during e-
learning. But there are several points where the teacher 
agrees with the statement that they provide explanations 
if students are not able to understand the concept well, or 
there are questions from students (3.41), then provide 
examples in order to help students find ideas (3.26), 
where the teacher gives students the opportunity 
observing videos, or other learning media (3.33), as well 
as facilitating students to learn independently by utilizing 
existing sources (books, internet, etc.) (3.31). During the 
learning process, the teacher gives clear instructions on 
tasks or projects that must be done by students (3.35) and 
always provides reinforcement (praise, emphasize 
mistakes, give marks as rewards, etc.) to students when 
they respond in learning online (3.29). Of the several 
points agreed by the teacher, there were also points that 
were not agreed upon, namely the statement that students 
who were less active during face-to-face learning became 
more active when learning online (1.99).  
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Table 1. Description of Learning Implementation 
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Based on the results of the analysis of differences in 
the implementation of learning by gender (Table 2), no 
significant differences were found between male and 
female teachers (Sig. > .05). From the results of the 
analysis of differences in the implementation of learning 
based on education level (Table 2), no significant 
difference was found between teachers with bachelor and 
master levels (Sig. > .05.). Based on the results of the 
analysis of differences in the implementation of learning 
based on the length of teaching (Table 2), no significant 
differences were found. However, teachers with more 
than 20 years of teaching experience provide 
explanations if students are not able to understand the 
concept well or there are questions from students (Sig. 
.006). 

In terms of the teacher's perspective on Assessment 
during online learning, there are several results of the 
analysis. From Table 3, it can be seen that overall, the 
teacher agrees with the question points related to the 
Assessment during e-learning. Teachers feel most agree 
with the statement that they use student responses during 
learning as the value of activity (3.29), where the 
Assessment of student activity during the learning 

process is carried out at any time (3.13). The teacher also 
agrees with the statement that the assignment as part of 
the Assessment has been recorded well (3.20), where the 
teacher provides feedback on the assignment or student's 
thinking (3.24). On the other hand, the teacher does not 
agree with the statement that in online learning, students 
can easily respond to assignments/projects made by their 
friends (2.58). 

Based on the results of the analysis of differences in 
Assessment by sex (Table 4), no significant difference 
was found between male and female teachers (Sig. > .05).  
From the the results of the analysis of differences in 
Assessment based on education (Table 4), no significant 
difference was found between teachers with bachelor and 
master levels (Sig. > .05). Based on the results of the 
analysis of differences in Assessment based on length of 
teaching, several significant differences were found 
(Table 4). Teachers with 6-10 years of teaching 
experience plan assessments well before learning (Sig. 
003), assignments as part of the Assessment have been 
recorded properly (Sig. .004), assessments of student 
activity during the learning process are carried out at any 
time (Sig. .004). Teachers with more than 20 years of 
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teaching experience have a significant difference in the 
mean score on student responses during learning which 
is used as the value of activity (Sig. .022). 

In general, the teachers experienced difficulty in 
monitoring students' understanding during the learning 
process. Students tend not to want to learn independently. 
More than 50% (63 people) of teachers stated that the 
signal/network was the  main obstacle in the learning 
process, as well as the ability of students to purchase 
internet data packages. In addition, student readiness in 

which some students are not familiar/understand in using 
the platform used in the learning process. There are even 
students who do not have laptops/mobile phones that they 
can use in the learning process, so the teacher finds it 
difficult to contact them. Because of this, student 
attendance during the learning process cannot be 
maximized (besides there are students who are not 
present, many students are late in learning because of the 
poor network), in terms of working/collecting 
assignments, there is also a problem.

 

Table 2. Differences in Teacher’s Perspective on Learning Implementation by Gender, Education and Teaching Length 
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Table 3. Description of Assessment Analysis Results 
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Various obstacles encountered during the learning 
process more or less caused students not to have the 
desire to follow the online learning process. It can be seen 
that students do not follow the learning process using 
various reasons. There is a tendency for students to be 
actively involved in the assessment process (collect 
assignments and take tests) but are not present when 
learning takes place. In specific platforms (which can be 

used by teachers and students), there are weaknesses that 
cause teachers to be unable to communicate directly with 
students, so teachers find it difficult, especially in 
facilitating students to practice speaking and discussing. 

The Assessment carried out by almost all teachers 
(107 people) used daily assignments/tasks. The 
activeness of students in responding/answering to the 

Advances in Social Science, Education and Humanities Research, volume 613

36



  

 

teacher was used for Assessment by 69 teachers. The 
activeness that the teacher refers is different, there are 
teachers who use the responses/answers of students 
during learning, use responses/solutions, and 
absenteeism, there are even teachers who use the 
timeliness of collecting assignments and 
responses/answers during learning. An assessment is 
carried out through a test using a google form (midterm 
exam, final exam, quiz). Furthermore, the Assessment is 
carried out through a portfolio by 20 teachers and a 
project that makes videos (conversations, presentations) 
or making resumes by 24 teachers. There are also 
teachers who use attendance for Assessment. 

Various obstacles caused the learning process not 
optimally, even in the Assessment that the teacher 
experienced. Teachers are not able to make assessments 
objectively and maximally according to students' 
abilities. Especially for new students, where the teacher 
did not know the basic skills of students. Some students 
are late in submitting assignments, even 1 to 2 weeks. 
Some even do not collect them at all. This causes doubts 
about students' independence in making assignments. So 
for teachers, projects and tests given online are not able 
to measure students' abilities correctly. This makes it 
difficult for teachers to determine students who really 
understand the material. In addition, online assignments 
and tests cause teachers cannot to provide feedback 
directly to the students. Downloading tasks takes a lot of 
time. Thus for teachers correcting student assignments 
and tests becomes a job that requires extra time and 
energy. 

Most teachers give more written tests so that the 
Assessment of speaking skills cannot be facilitated. 
Teachers still find it challenging to choose an assessment 
model that is able to analyze the results quickly. In terms 
of student characteristics (in this case, 
attitude/personality assessment), the teacher has 
problems understanding each student because they only 
rely on the accuracy of collecting assignments and 
student attendance. The lack of student activity also 
makes attitude assessment difficult for teachers to do. 

3.2. Discussion 

The learning process can run well if in the learning 
process the conditions of all things related to learning are 
supported, both from students, teachers, and facilities 
(internet plans, networks, gadgets). If there are obstacles 
in the process, this will lead to problematic student 
motivation, so students become lazy to participate in 
online learning. Teacher knowledge, time management, 
and student motivation are obstacles felt by lecturers at 
universities in implementing e-learning [14]. The lack of 
teacher's experience in dealing with online learning 
causes the teacher to be not ready to carry out the 
teaching and Assessment, so the teacher cannot quickly 
solve the problems. This can be seen from the perspective 

of high school/vocational Japanese language teachers in 
Bali on the learning process, and Assessment carried out 
for approximately two semesters (in 2020). 

The teacher's perspective regarding the learning 
process during the use of e-learning between male and 
female teachers, between teachers with bachelor and 
master levels, and between teachers who have different 
teaching durations, there is no significant difference. In 
the learning process, most teachers facilitate students to 
learn independently by giving students the opportunity to 
observe videos or other learning media for themselves. In 
this process, students are expected to take advantage of 
existing sources such as books, the internet, etc. The 
teacher only gives explanations when students are not 
able to understand the concept and when students ask 
questions. Examples are also provided to help students 
find ideas. During the learning process, the teacher gives 
clear instructions on the tasks or projects that must be 
done by students. What most teachers have done has 
shown that the student-centred approach as required in 
the 2013 curriculum has been applied. Even though the 
teacher has implemented learning with such an approach, 
according to the teacher, there is a tendency for students 
not to want to learn on their own and even not be active 
during the learning process. This, of course is influenced 
by certain factors. 

More than 50% (63 people) of teachers stated that the 
network/signal was the main obstacle in the learning 
process and the financial ability of students in providing 
quotas. Poor network connectivity is indeed a significant 
obstacle in online learning [15],[16]. Due to 
signal/network and quota problems, student attendance 
during the learning process is not optimal (besides, there 
are students who are not present, many students are late 
for learning because of the poor network). Connection 
problems and internet data plans are also felt by Ghanaian 
students studying in China. They state that 
signal/network interference and high costs are obstacles 
in online learning [17]. Some students could not be 
present during the online class because they have to help 
their parents to support the family economy. 
Signal/network problems during the learning process 
cause students' responses tend to be slow. It affects the 
allocation of learning time that is not optimal.  

During learning, students who can take part in the 
learning process are not actively participating. At this 
point, the teacher also encountered problems on how to 
motivate students to be active during the learning 
process. Although during the learning process, the 
teacher provides reinforcement (praise, emphasize 
mistakes, provide value as a reward, and so on) to 
students when they respond in online learning. But this is 
not able to make students become active in learning. This 
can be seen from the obstacles presented by the teacher 
regarding the lack of activeness of students during 
learning. Also reinforced by the results of the 
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questionnaire, which showed the teacher's perspective on 
students who were less active when learning face-to-face, 
they did not become involved in online education. During 
the learning process, the teacher had difficulty in 
monitoring student understanding. 

Student readiness is also one of the obstacles during 
the learning process, where some students are not 
familiar with/understand using the platform used in the 
learning process. According to [15], unawareness about 
online platforms is a major barrier in online learning apart 
from poor network connectivity and audio/video 
qualities. There are students who do not have laptops or 
gadgets that they can use in the learning process, causing 
teachers to have difficulty contacting students. This is 
undoubtedly very difficult for teachers in the learning 
process. 

Various obstacles encountered during the learning 
process more or less caused students not to have the 
desire to follow the online learning process. It can be seen 
that students do not follow the learning process using 
various reasons. There is even a tendency for students to 
be actively involved in the assessment process (collect 
assignments and take tests) but are not present when 
learning takes place. There are weaknesses of the specific 
platform that cause teachers to be unable to communicate 
directly with students, especially in facilitating students 
to practice speaking and discussing. This certainly affects 
the Assessment made by the teacher, considering that the 
Assessment required in the 2013 curriculum is an 
assessment of the process, not only the result. 

The teacher's perspective on the Assessment carried 
out during e-learning was applied between female and 
male teachers, and between teachers with bachelor and 
master levels did not have a significant difference. 
However, for teachers who have different years of 
teaching experience, some important differences were 
found. Teachers with 6-10 years of teaching experience 
have higher confidence in planning the Assessment well 
before learning. Assignments as part of the Assessment 
have been well recorded. Assessments of student activity 
during the learning process are carried out at any time. 
On the other hand, teachers with more than 20 years of 
teaching experience have higher confidence in using 
student responses during learning as an activity value. 

In general,  most of the teachers have done an 
excellent job recording, where the teacher provides 
feedback on the assignments or students' thoughts. But 
what the teacher regrets is that students cannot respond 
to assignments/projects made by their friends easily. The 
Assessment carried out by almost all teachers (107 
people) used daily assignments/tasks. In addition, the 
activeness of students in responding/answering to the 
teacher was used for Assessment by 69 teachers. The 
activeness that is referred by the teacher here is different. 
There are teachers who look at the responses/answers of 
students during learning, from responses/answers and 

absenteeism, there are even teachers who see from the 
timeliness of collecting assignments and 
responses/answers during learning. An assessment is 
carried out through a test using a google form (midterm 
exam, final exam, quiz). Furthermore, the Assessment is 
carried out through a portfolio by 20 teachers and a 
project of making videos (conversations, presentations) 
or making resumes by 24 teachers. There are also 
teachers who use attendance for Assessment. Thus, only 
a few teachers have used the assessment model in 
accordance with the demands of the 2013 curriculum. 

Most teachers give a written test so that the 
Assessment of speaking skills cannot be facilitated. 
Teachers still find it challenging to choose an assessment 
model that is able to analyze the results quickly. In terms 
of student characteristics (in this case, 
attitude/personality assessment), the teacher has 
problems understanding each student because they only 
rely on the accuracy of collecting assignments and 
student attendance. The lack of student activity also 
makes attitude assessment difficult for teachers to do. 
Thus, the Assessment required in the 2013 curriculum 
cannot be carried out optimally. 

The obstacles in the Assessment are also caused by 
the network and quotas, where there are problems in the 
process of giving and receiving assignments. Teachers 
are not able to make proper and objective assessments. 
Online Assessment leaves teachers doubting the integrity 
of students in completing tasks. So, for teachers, 
assignments and tests given online are not able to 
measure students' abilities correctly. This makes it 
difficult for teachers to determine students who really 
understand the material. Assignments and tests are given 
online cause teachers correct direction on the monitor 
screen, which made providing feedback not be done 
directly. In addition, downloading tasks takes a lot of 
time. Thus, for teachers correcting student assignments 
and tests becomes a job that requires extra time and 
energy. Although there were teachers who conveyed 
various obstacles they experienced, six Japanese 
language teachers at High School/Vocational High 
School

 

in Bali stated that there were no obstacles during 
the Assessment in e-learning. 

4. CONCLUSION 

There is no significant difference in the teacher's 
perspective regarding the learning process during the use 
of e-learning between male and female teachers, between 
teachers with bachelor and master levels, and between 
teachers who have different teaching durations. This is 
slightly different from the teacher's perspective on the 
Assessment carried out during e-learning. The teacher's 
perspective on the Assessment carried out during e-
learning is applied. The perspective between female and 
male teachers, as well as between teachers with bachelor 
and master levels did not have a significant difference. 
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However, for teachers who have different years of 
teaching experience, some significant differences were 
found. There are various obstacles experienced by 
teachers in the learning and assessment process, which 
stem from the lack of facilities, lack of student readiness, 
and lack of teaching experience in planning assessments 
that are able to show students' abilities objectively. 
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