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ABSTRACT

Students’ career choosing is intricately related to family, school system, society, and country. In this age of intense
competition, students need more effective and detailed career planning for their career goals and future based on
social environment, their self-cognition, knowledge structure and more. The purpose of this essay is to explore the
central role of schools and educational institutions in career education and helping students find their career pathways
in Australia. Finding a career path can be divided into two stages: the first stage, the school helps students develop and
explore their careers; the second stage, the students receive vocational training in educational institutions. School
career development and exploration practice is the premise of the second stage, which is to promote middle school
students to choose vocational education and training (VET) or pathway to university. Both of the options also play an
essential role in helping different students find their career paths. The essay draws a conclusion that it is important to
develop a parity of esteem between VET and academic education through school outreach and integrating the two.
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1. INTRODUCTION

In these competitive times, choosing a decent career
pathway is crucial to everyone. However, it can be
challenging for students to decide which course and
career path to take after graduation [1]. To be specific,
many students tend to confuse which stream they should
choose among various options such as business, art,
science, technology, and humanities [1]. In this case,
schools, especially secondary schools, play a central
role in assisting students in identifying different
post-graduation and career pathways and delivering
career development and exploration for determining
them [2]. A career path can be defined as a structured
career planning method suitable for those who want to
get a first job or improve their skills to achieve
professional or personal goals [3]. School assistance in
finding a career path means that school teachers, experts
and professionals can provide students with
career-related guidance. Including determining students’
career interests, paying attention to education,
information and training needs, and formulating
personalized learning and action plans. The purpose is

to let them understand their careers, set career goals, and
prepare for future challenges [4].

2. FIRST STAGE:
EXPLORATION IN SCHOOLS

CAREER

In Australia, in addition to compulsory courses,
there is a wide range of specialized or technical elective
courses available to middle school students [2]. As there
is no compulsory course in senior schools, students can
take courses are interested in or related to their future
career path [2]. As a result, school career development
and interest exploration practice can be regarded as the
first stage of assisting students to find their career
pathways. If students want to make a successful
transition from school to academic education, vocational
education or employment, then the first stage is
essential. In the first stage, the role of the school
includes assessment and career advice, skill
development, attention to individual student needs,
mentoring, providing information about jobs and
post-graduation courses and expanding social network

(21 [5]-
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2.1. Assessment and Counseling

First of all, the starting point of the career
exploration process in schools is to identify students’
interests, aspirations, strengths, values, personalities,
and preferences to assess which career path might be
suitable for them in the future [4] [5]. Suppose these
primary factors are not taken into account in the process
of career planning and exploration. In that case, there is
a big probability that students will not be
well-positioned to find the right path and thus will have
difficulty succeeding. Therefore, many self-assessment
tools and career interest assessment tools can be
introduced to students to explore their characteristics,
form their perspective on career choices, plan their
future career direction [5]. Furthermore, career
counsellors in schools should interpret assessment
results for students and provide career advice according
to the results [5]. The most prevalent type of career
advice activity in schools includes lectures from school
career advisors, written material and handouts, and
one-to-one consulting from their career advisors [6].
Students can also think about their own future career
interests, career aspirations, career thoughts, career
planning and perceived abilities [6].

2.2. Skill Development

Schools can be considered as a vocational hub
dedicated to imparting knowledge and a range of skills
to students so as to realistically plan for their futures [2]
[4]. These knowledge and skills are needed by workers
of the present and future, which can help students
accumulate experience and prepare for the next step in
achieving career goals [2]. In general, vocational skills
can be divided into technical skills and non-technical
skills, namely soft skills [7]. To be specific, technical
skills are regarded as the essential vocational skills to
meet the job requirements, which can be acquired
through relevant professional programs or career
readiness courses in secondary schools [8]. Soft skills
are considered as non-technical skills, that is, some
intangible personal qualities and attributes, including
resilience,  creativity, flexibility, responsibility,
persistence, critical thinking, communication skills,
social skills, information-seeking skills, negotiating
skills, problem-solving  skills, leadership, time
management, self-advocacy and more [2] [7]. Some soft
skills are in line with 21st-century skills, which can be
applied to almost all fields of work or continuing
education and transformed into excellent work and task
performance. For example, the ability to continuously
learn and improve in the workplace, the ability to
effectively and efficiently accept and use new
technologies, the ability to build networks and manage
partnerships, and the willingness to reflect, adjust and
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modify on time [7]. For young people, especially those
from disadvantaged backgrounds, if they do not possess
these technical and soft skills, they may be in a more
disadvantaged position in the job search process in the
future [2]. Fortunately, some of these skills can be
acquired through school practice, including daily
classroom instruction, volunteer activities, youth
programs, work-study programs and community service

[7].
2.3. Attention to Individual Student Needs

Students from different backgrounds tend to have
different career development needs at different stages of
their lives. The career advice and related supports
provided by schools should be varied and tailored to
meet better individual student needs [4]. It is suggested
that the design of career development and exploration
programs should not only be based on the school’ s
experience and guess about what students need, but also
cultural differences and students” ideas should be
involved in it because they know their own needs best
[2] [6]. As a result, schools can develop individualized
pathway plans to connect what students learn in schools
with their career aspirations and help them with career
preparation and further education plans [4]. To be
specific, individualized pathway plans help instruct
students on their learning and career exploration, build
on their strengths and match their degrees and abilities
with their career goals [4]. For instance, more
systematic and theoretical knowledge is needed to enter
specific fields, such as medical science, academia,
education and political circles, so students must choose
university pathways. Moreover, individualized pathway
plans can help schools inform more equity and diversity
considerations [9]. For specific groups of students,
including indigenous students, disabled students,
students with low socioeconomic status (SES), and
young people from the non-English background, their
needs should also be valued and addressed so that they
can know what their values and competencies are in the
future career [6] [9].

2.4. Mentoring

Youth mentoring means that students establish a
trusting, interactive, caring, empathetic, and long-lasting
relationship with an experienced non-parental person
aiming to provide the student with some related
guidance, supports, and encouragement to obtain
progress [10]. Mentoring relationship in schools is
considered to positively impact students’ behavioral,
social-emotional, and academic performances [11].
Career-related mentoring is an essential aspect of youth
mentoring in schools. To be specific, students in schools
can be assigned to caring and responsible mentors to get
supports, helps, guidance, related information and
opportunities from their experienced mentors as students
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transition from youth to adulthood and workforce [10].
Career-related guidance in schools can include setting
career goals, developing personalized academic and
career path plans, developing career preparation skills
and experiences, reviewing resumes and personal
statements in terms of effectiveness and clarity, writing
recommendation letters, conducting mock interviews,
seeking internship opportunities, and obtaining campus
resources and information, In order to enhance students'
confidence and motivation in the future [10]. In addition
to school teachers, career mentors can also be industry
professionals, academic researchers, community
members, alumni and local business people with rich
working experience [9]. These mentors from different
work and education backgrounds can provide young
people with valuable ideas to help them understand the
actual situation in their work field. However, it is worth
noting that schools need to ensure that mentors from
outside are qualified and competent.

2.5. Provision of Information about Various
Pathways

Young people need access to appropriate
information about further education and career
pathways, which can match their skills, abilities,
interests and situation. There are eight sources of
pathway information: parents and other adult relatives;
teachers; career advisors; siblings and friends; printed
materials; audiovisual materials; and people engaged in
jobs of interest [2]. Researches suggest that students’
decision on the pathways is mainly based on the
information at hand and advice from parents and
teachers [1] [12]. As a result, schools as “proactive
catalysts” [2], can play a resource role in presenting
reliable, up-to-date, high-quality and fair information
about career pathways to parents and others in the
school system so that students and their parents can
think about their future pathways. Relevant information
on access includes available education and training
options (i.e., academic education, vocational education,
and school apprenticeship), differences between various
learning options, internship opportunities, occupations
(i.e., admission requirements and conditions, strengths
and weaknesses, and prospects), labour market trends,
salary levels, etc. [1] [12]. In addition, schools should
provide parents and students with information
conveniently and humanely, such as easy-to-understand
pamphlets, easy-to-understand language, and
appropriate  communication methods. For example,
some students from non-English backgrounds think that
written guidance materials and handouts are more
valuable than others, while indigenous students prefer to
talk directly with career counsellors. Therefore, schools
need to pay attention to more details in assisting
students in order that students with different
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backgrounds can make informed and deliberate choices

[1].

2.6. Expansion of Social Networks

When students form their educational and career
aspirations and determining career pathways, they will
be consciously or unconsciously influenced by their
social networks, including suggestions from parents,
supports from school teachers and peer influence [13].
For example, young people and their parents with high
socioeconomic status (SES) tend to have high
aspirations for a career and are more eager for decent
and prestigious occupations [12]. Further, these students
might gain access to some well-regarded job
opportunities with the help of parents [2]. In contrast,
those students from lower SES families have relatively
limited resources available in their circumstances when
finding a job [2] [14]. In this regard, schools can play a
role in helping students expand their social networks.
Generally, in a school setting, school teachers and peer
groups can be critical informants in finding career
pathways, and students can benefit from some good
communication [14]. To be specific, students can have
more opportunities to interact and share with peers and
teachers regarding career thoughts and experiences [13].
Students can also communicate and learn from the broad
school community members, such as parents, employers,
and others outside of their families, through
extracurricular and community activities held by schools
[13]. These members from different background might
become role models or supporters for learners or parents
in young people’s career development, and help students
form and expand their effective social networks
gradually.

3. SECOND STAGE: THE ROLE OF VET
AND ACADEMIC EDUCATION IN
FINDING CAREER PATHWAYS

After graduation, most students will engage in
vocational education and practice courses or more
academic education of theoretical study. Studying at
VET or university can be seen as the second stage of a
student's career path. Students can get more professional
training or higher quality academic research at this stage
and further strengthen their skills. However, there has
been a lack of respect and imbalance between vocational
education and academic education for a long time,
which is a common problem in many countries.
Specifically, VET is generally considered to have a
lower reputation and social status than diploma
education. VET is even described as “the pathway of
student with poor academic performance or with low
SES background ” [15], but its contributions and
functions have been primarily weakened. Both academic
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education and vocational education have their focus,
pedagogies, learning style, achievement, strengths, form
and management, and play significant roles in assisting
students in finding career pathways.

On the one hand, while receiving vocational
education and training in Australia, students can study a
fully focused curriculum, develop workplace-specific
skills and after graduation might engage in relevant
work, such as hairdresser, cosmetician, joiner, weaver,
plumber, gardening, maintenance worker, or mechanic
[1]. It is undeniable that VET was once regarded as
training workers for physical labour or some
labour-intensive jobs, which results in its low reputation
and popularity among some teachers, students and
parents, especially in this age of meritocracy [1].
Fortunately, the mission of vocational education and
training in Australia will now change [16]. Specifically,
students receiving vet can enter a wide range of new
fields and majors, such as health care, office work,
technology industry, retail, business management, trade,
etc. [16]. The most significant advantage of VET is that
it can combine learning in a university environment with
practical work experience in a specific industry [16].
Therefore, colleges and universities should further
strengthen cooperation with relevant industries and
enterprises to enhance students' employability better and
provide graduates with  multiple employment
destinations [12] [17]. Moreover, in addition to
cultivating technical skills, vocational education should
also contribute to the overall development of students,
including supporting them to enrich their knowledge,
improve their literacy and cultivate critical and creative
thinking [18]. So that students can be competitive in the
global and knowledge economy and can deal with. As a
result, the reputation and popularity of VET can be
gradually improved, and it moves away from serving
those students with poor academic performance or low
SES background [1] [15]. Parents, students and teachers
can note that VET is also meaningful in training talents
for national development [12].

On the other hand, the path to university has been
receiving attention [19]. Vocational education focuses
on techniques and skills learning, while academic
education pays more attention to theory research,
problem analysis, logical reasoning and critical thinking
development. As a result, when VET and high education
are compared, academic education is more like to train
minds, yet VET is perceived as hand training. If
students desire to engage in some fields such as politics,
management, education, law, science, technology or
medicine, the pathway to university might be the only
right and appropriate choice. Students attending
universities can study some relatively open and
theoretical courses to explore theories and hypotheses.
However, some theories and hypotheses may not be
entirely practical, or directly useful in real life, leading
to graduates often lacking practical job skills [7] [20].
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Hence, it is not appropriate that people think academic
education is much better than VET in terms of training
students, even if the breadth and depth of courses and
knowledge learned in higher education is different from
that of VET. In this regard, people should change their
views on VET, eliminate stereotypes, and develop a
parity of esteem between vocational education and
pathway to university. From another point, attending
universities is more like a long-term investment.
Students can learn some theories in the university first
and gradually accumulate practical experience in the
work as time goes on. When the practical work
experience is in harmony with the theory, graduates will
get a sense of self-worth, get more core positions and
higher salaries. Therefore, adopting a work-integrated
learning strategy (WIL) is essential to improve college
students' employability and combine theory with
practice [21] [22].

4. CONCLUSION

In conclusion, schools, academic education and
vocational education all play significant roles in
assisting different students to find and determine their
career pathways at different stages. Students in school
can obtain career development and exploration by
evaluating interests, understanding career-related
information, developing skills, guiding, expanding
social networks and making personalized path plans.
Moreover, in order to better play the role of personnel
training, it is necessary to realize the transformation and
integration of academic education and vocational
education and improve the connection with
employment.
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