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ABSTRACT

This study aims to determine the impact of physical education on high school students' life skills. The research 

method used is an experimental research design with one group pretest-posttest design. The number of samples was 

51 people divided into three groups—sampling using the purposive sampling technique. Instruments to measure life 

skills using a questionnaire, a scale of life skills in sports. Based on the data processing and analysis results, the 

following conclusions can be drawn: There are differences in the development of life skills between students who are 

given life skills and students who are not given life skills. There is also a difference in life skills development between 

students who are given a load of life skills and students who do not carry out physical education activities. From the 

study results, it can be concluded that the development of life skills of students who take part in physical education 

activities that are given a load of life skills is better than students who take part in physical education activities 

without being given a charge of life skills. The development of student life skills can be implemented in everyday life 

to face the needs and challenges of life in the future. 
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1. INTRODUCTION 

Through physical education, teachers must help students 

develop themselves, especially developing personality 

and being able to interact well. It is not only 

participation in the sport that can promote positive 

development but the individual's experience in the sport 

that may be an essential factor in positive development 

[1]. Through physical education, teachers must help 

students develop themselves, especially developing 

personality and being able to interact well. It is not only 

participation in the sport that can promote positive 

development but the individual's experience in the sport 

that may be an essential factor in positive development 

[2]. 

Schools must have goals that prepare students for their 

lives, successfully engage in good relationships with 

fellow students, and have experienced while at school 

[3]. According to [4] revealed life skills have been 

defined as physical, behavioral, and cognitive abilities 

that enable adolescents to succeed in a different 

environment in which they live. In addition, researchers 

have begun to develop a framework on which to base 

the development of exercise programs that facilitate 

positive adolescent development [5]. Several recent 

studies have been conducted to identify the most 

significant life skills needs of young people involved in 

sports. For example, a survey of high school coaches 

showed [6] that failure to take responsibility for self and 

others, poor communication and listening skills, lack of 

motivation, and work ethic were the three areas where 

youth most needed to thrive. 

Life skills (life skills) as a skill that allows individuals 

to succeed in different environments where they live, 

such as school, home, and their environment [1]. 

Meanwhile, [7] states that "such life skills are defined as 

skills needed to deal with the demands and demands of 

everyday life." Life skills as internal personal assets, 

characteristics, and skills such as goal setting, emotional 

control, self-esteem, and a hard work ethic can be 

facilitated or developed in sports and transferred for use 

in non-sporting circumstances. The concept of positive 

youth development is broader than life skills 

development and includes life skills development. All 

life skills focus on positive adolescent development; not 

all positive adolescent development efforts focus on 

developing life skills [6].  
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Figure 1 Life skills framework 

Numerous studies have shown that youth develop a 

range of life skills through exercise [8], [9], [10]. In line 

with [2], we view life skills as behavioral, cognitive, 

interpersonal, and intrapersonal competencies that can 

be learned, developed, and perfected. Using the Life 

Skills Scale for Sport (LSSS), researchers were able to 

investigate the eight most frequently cited life skills 

intended by youth to be developed through sports 

(Figure 1), such as timework, goal setting, time 

management, leadership, social skills, interpersonal 

communication, emotional skills, and problem-solving 

& decision making [7]. This scale provides researchers 

with a measure to comprehensively assess the eight life 

skills, with this scale making it easier to measure the 

development of life skills in sports. 

It is citing the framework (Figure 1) of [11] that life 

skills are classified as intrapersonal skills (i.e., skills that 

are more internal, such as goal setting) or intrapersonal 

skills (i.e., skills that are useful during social 

interactions, such as teamwork). Furthermore, each life 

skill is assigned an icon to represent that skill visually. 

2. METHODS 

2.1 Participants 

The population in this study were students of class X 

SMA Negeri 1 Busungbiu, amounting to 250 students. 

The sample in this study was class X students, 

amounting to 51 people for the regular class. The 

technique used in this sampling is to use a purposive 

sampling technique. Purposive sampling is a sampling 

technique with specific considerations (Sugiyono, 2012, 

p. 124). 

2.2 Procedures 

Before the treatment was carried out, all youths did a 

pretest filling out the Sports Life Skills Scale 

questionnaire, which was available for 45 minutes. After 

the pretest was conducted, the child followed the 

treatment according to their group for twelve meetings. 

After the treatment was completed, the youths did a 

posttest to complete the filling of the questionnaire that 

was already available for 45 minutes. 

2.3 Data Analysis 

2.3.1. First Hypothesis Test 

After doing the prerequisite test, then the Hypothesis 

test can be done. Furthermore, to test the data with one-

way Anova (Anova One Way) to determine whether 

there are differences between groups. There is a real 

difference in the development of Life skills between the 

physical education group that is given Life Skills 

content, the physical education group that is not given 

Life Skills range, and the nonphysical education group 

without Life Skills content. 

The results of testing the research hypothesis can be 

seen in Table 1 as follows: 

Table 1. ANOVA one way test  

    Sum of 

Squares 
Df 

Mean 

Square 
F Sig. 

Life 

Skills   

Between 

Groups  

Within 

Groups  

1469.733 2 734.867 79.566 .000 

526.450 57 9.236   

Total  1996.183 59    

 

From the above data obtained, F Count 79.566 and F 

table 1, H0 is rejected, and H1 is accepted. There are 

differences in the development of Life Skills between 

the physical education group with Life Skills content, 

the physical education group without Life Skills 

content, and the nonphysical education group without 

Life Skills content. So it can be concluded that the 

training program, if integrated with the Life Skills 

program, has a significant difference with the physical 

education group without Life Skills content and the 

nonphysical education group without Life Skills 

content.  

2.3.2. Second Hypothesis Test   

Table 2. Life skills development level of groups A and 

B 

 Group N Mean 
Std. 

Deviation 

Std. 

Error 

Mean 

Life Skills  (A) physical 

education with 

life skills 

20 146.05 2.704 0.605 

(B) physical 

education 

without life skills  

20 139.35 3.422 0.765 

From table 2, there is an average value (mean) for group 

A of 146.05, which is higher than group B of 139.35 

with an average difference of 6.700. Thus, it can be 

concluded that the physical education group that was 

given Life Skills content had higher Life Skills 
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development compared to the physical education group 

without Life Skills content.  

2.3.3. Third Hypothesis   
Table 3. Life skills development level of groups A and 

C 

 Group N Mean 
Std. 

Deviation 

Std. 

Error 

Mean 

Life 

Skills  

(A) physical 

education with 

life skills 
20 146.05 2.704 0.605 

(C) non 

physical 

education 

without 

life skills 

20 133.95 2.946 0.659 

The results of the data in table 3 show that the average 

value (mean) of the physical education group that is 

given Life Skills content is 146.05 higher than the 

nonphysical education group without Life Skills content 

with an average of 133.9. With the results of these 

calculations, it can be concluded that the physical 

education group given the Life Skills range had higher 

Life Skills development than the nonphysical education 

group without Life Skills content.  

2.3.4. Fourth Hypothesis 
Table 4. Life skills development level of groups B and 

C 

 Group N Mean 
Std. 

Deviation 

Std. 

Error 

Mean 

Life_skills  (B) physical 

education 

without life 

skills 

20 139.35 2.704 0.605 

(C) non physical 

education 

without 

life skills 

20 133.95 3.422 0.765 

The data results in table 4 show that the average value 

(mean) of the physical education group without being 

given Life Skills content is 139.35 higher than the 

nonphysical education group without Life Skills content 

with an average of 133.9. With the results of these 

calculations, it can be concluded that the physical 

education group without being given a Lifeskills load 

has a higher Life Skills development compared to the 

nonphysical education group without being given a Life 

skill.  

 

3. RESULTS AND DISCUSSION 

A new experience for the physical education group that 

is integrated with the Life Skills program is that the 

training program, in addition to focusing on physical 

performance, then provides lessons on how other 

aspects (Life Skills) are essential in achieving good 

physical performance in the training process, namely: 

how athletes learn to manage their time. Activities (time 

management) because a teenage athlete is a student who 

also has activities in the school environment and 

arranges vacation time because of the hectic activities of 

6 days a week; of course, it can create a sense of 

saturation. Then goal-setting skills, how athletes start 

planning the process. This is certainly a new thing 

among sports in integrating Life Skills into training 

programs for athletes. With the Life Skills program, 

athletes are participating in sports for the sport itself and 

how athletes can increase their capacity to develop their 

potential in sport and their skills. And if sports 

achievement is measured, only the first to third place 

winners will get a certificate or medal. Still, it is 

different if the benchmark for athlete improvement is 

the development of Life Skills as personal assets for 

their future provision. All athletes have the same 

opportunity to get an increase in Life Skills 

development. Life Skills teaching comes as a 

counterweight to a student's dual career-physical 

education to manage multiple career roles. Dealing with 

daily routines means elite athletes have to adapt to the 

part of an athlete. Elite athletes must develop their 

strategies, such as being independent and managing 

limited time [20]. So time management skills, goal 

setting, including one component of Life Skills, should 

be taught in training programs [13]. The balance of time 

as a student and the demands of practice and rest time 

must be balanced. So the training program integrated 

with Life Skills can encourage adolescents to increase 

academic success as students and performance as 

physical education [21]. 

4. CONCLUSION 

This study resulted in several conclusions that can be 

drawn. Namely, the Lifeskills component should be 

integrated in a structured and deliberate manner into the 

training program because it has a dominant influence on 

adolescent athletes to get positive experiences. This is 

indicated by the results of the study that: first, there are 

significant differences in the development of Life Skills 

between the physical education group that was given 

Life Skills content, the physical education group that 

was not given Life Skills range, and the nonphysical 

education group without Life Skills content. Second, the 

physical education group given Life Skills content had a 

higher development rate than the group of athletes who 

were not given Life Skills range. Third, the physical 

education group given Life Skills content had higher 

development than the nonphysical education group 

without life skills. Fourth, the physical education group 

without being given Life Skills content was more 

developed than the nonphysical education group without 

being given Life Skills. 
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Thus, sport is an ideal vehicle for developing Life skills 

by integrating a systematic and structured training 

process. In situations like this, athletes learn and apply 

Life skills components in the training process to be used 

in everyday life when doing personal tasks. 

Furthermore, athletes realize that the impact of 

participating in sports activities is met with many other 

people, and they must be able to adapt, both with other 

people and with the atmosphere of sports training. 

Besides that, the most important thing is that these 

young athletes get positive experiences, especially about 

how they get to know Life Skills through the sports 

training process. In another sense, they become 

convinced that sport is related to learning skills to 

achieve achievement and becomes a process for self-

development that allows them to succeed in facing life 

into adulthood. Specifically, it was successfully 

revealed that their experience was getting used to the 

training program's target or time and load. Many targets 

were applied by the trainer through training hours, 

training load. This has become an awareness of physical 

education so that positive habits grow and develop in 

other lives by applying the principles contained in Life 

Skills obtained through training that is used 

intentionally, structured, and systematically so that 

athletes can realize and apply them. 
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