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ABSTRACT 

The tea party type of cooperative learning model aims to stimulate the activities of students in learning. This study aims to 

describe the application of the ‘tea party’ cooperative learning model in the Nichijo Hyougen course and to find out students’ 

responses to it. The subjects in this study were 48 students. The data obtained from the study are the results of observations, 

questionnaires, and interviews. Based on the results, the learning flow in applying the ‘tea party’ cooperative learning model is 

divided into three stages: introduction, core activity, evaluation, and closing. After the model was applied, students felt they 

could foster competition in learning, as indicated by 86% in the result, and 87% of students agreed that learning with the ‘tea 

party’ learning model could help improve learning abilities combined with blended learning. 
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1. INTRODUCTION 

Roy Kellen, cited in Rusman (2016:132), noted two 

approaches to learning: teacher-centered and student-centered 

learning. Educators deliver teacher-centered learning or direct 

learning as all sources of information. Most students lack 

interaction in the classroom because all are centered on 

teachers. While in student-centered learning, the teaching 

staff is more of a facilitator and a controller in the class so that 

the material discussed in class continues to be conducive and 

does not deviate from the plan. 

Learning can be done with various learning models. The 

learning model is a plan or pattern that can form a curriculum 

(long-term learning plan), design learning materials, and 

guide learning in the classroom or otherwise (Rusman, 

2016:144-145). The pattern of learning models has a lot and 

has a way of approach. These will determine the results of the 

quality of our education. 

According to Rusman (2016:202), cooperative learning is 

a form of learning in which students learn and work in small 

groups collaboratively whose members consist of four to six 

people with heterogeneous group structures. This cooperative 

learning model makes students more active when the teaching 

and learning process takes place. 

In this study, the researchers focused more on the 

cooperative learning model because it can activate the 

learning process in the classroom. Students must be more 

active in this learning, while the teacher acts more as a 

facilitator. According to Nurulhayati (2002 in Rusman 

2016:203), cooperative learning is a learning strategy that 

involves student participation in small groups to interact with 

each other. 

The researchers conducted preliminary research as 

concrete evidence on the problem in this study. The 

researcher gave questionnaires to students of 2016, 2017 and 

2018 PBJ study programs who have studied and are also 

studying Nichijo Hyogen. In this survey, 40 students were 

willing to fill out the researchers’ questionnaire in 2016, 2017 

and 2018 batches. This survey found that because Hyogen’s 

lessons are considered difficult. Learning is needed to inspire 

students to be more active and think critically. One 

cooperative learning model that inspires students to think 

critically and actively is the ‘tea party’ cooperative learning 

model. An example of a case experienced by researchers, in 

Nichijo Hyogen’s learning, the researchers still found it 

difficult to understand the material presented by the teacher. 

Problems often faced by researchers are learning that does 

not inspire critical and active thinking, often learning focuses 

on the teacher or student who leads the course of the lecture 

or presentation, and also in learning, it requires attraction so 

that students are more enthusiastic in learning 

Therefore, the researchers wanted to apply the ‘tea party’ 

cooperative learning model to the third-grade students of the 

Japanese language Education Department Universitas 

Muhammadiyah Yogyakarta in the Nichijo Hyogen course 
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and find out the students’ responses to the ‘tea party’ 

cooperative learning. 

2. RESEARCH METHOD 

 The method used in this study was a descriptive 

method with a qualitative research approach. According to 

Sugiyono (2016:13-14), qualitative research methods can be 

interpreted as research methods based on the philosophy of 

postpositivism, used to examine the condition of natural 

objects (as opposed to experiments) where the researcher is 

the key instrument, data collection techniques are carried out 

by triangulation (combined), data analysis is 

inductive/qualitative, and qualitative research results 

emphasize meaning rather than generation. For Data 

Collection by observation. The data sources of this study were 

48 students consisting of class A and B of the Japanese 

Language Education Study Program, Universitas 

Muhammadiyah Yogyakarta from level III in 2020/2021 in 

the Nichijo Hyougen course. 

The aspect researched was Japanese language learning 

before using the ‘tea party’ cooperative learning model, its 

application, and student responses. This study used the data 

analysis technique proposed by Miles & Huberman, where 

the researcher observes the ongoing activities, then 

summarizes the data and presents narrative data, Sugiyono, 

(2015). I Analyse Data observation by reduction data, 

atagorize and in the ens Anylize. 

3. FINDINGS AND DISCUSSIONS 

Based on the data analysis obtained through observation,  

the flow of Japanese language learning with the ‘tea party’ 

cooperative learning model is as follows: 

a. The first stage is when the lecturer provides an 

overview and explains the ‘tea party’ cooperative 

learning model. The lecturer asks students first to 

study the material used in the next class, both 

students who take online lectures and students who 

take face-to-face lectures. 

b. The second stage is the core activity using a ‘tea party’ 

cooperative learning model. Before starting, the 

teacher forms pairs of online classes and face-to-face 

classes combined or called blended learning. 

c. The third stage is evaluation and closing. After the 

learning material using the ‘tea party’ cooperative 

learning model is complete, the lecturer evaluates the 

material and learning by the direct question and 

answers with students who take online classes and 

students who take part in face-to-face lectures, and 

lecturers provide feedback to students the lecture was 

closed. 

Based on the questionnaire results distributed to students, 

three aspects are noted by the researchers who conducted 

interviews with the lecturer of the Nichijo Hyougen course 

showing the following information. 

 

1. Nichijo Hyougen’s learning 

a. More than 50% of Nichijo Hyougen’s learning 

activities at PBJ UMY before using the ‘Tea 

Party’ Learning Model felt good. 

b. More than the average learning model used in 

Japanese, especially in the Nichijo Hyougen 

course, was always varied (not boring). 

c. More than half of the students were always 

enthusiastic about participating in Nichijo 

Hyougen’s learning using any learning model 

used by the lecturer. 

2. Application of the ‘tea party’ learning model 

a. 74% of students enjoyed learning in groups 

(Cooperative). 

b. 55% of students felt that learning became more 

practical with the ‘tea party’ learning model. 

c. 86% of students feel that learning with the ‘tea 

party’ learning model can improve teamwork. 

 

3. Benefits of the ‘tea party’ learning model 

a. 78% of students learning with the ‘tea party’ 

learning model could help improve learning 

skills in the classroom and online. 

b. 76% of students felt that the learning steps in the 

Tea Party learning model are easy to implement. 

c. 76% of students felt more active when the ‘tea 

party’ learning model was applied in the 

classroom or online 

 After being applied to the Nichijo Hyogen course, 

this’ tea party’ learning model had a good effect, as 

shown by the results of point 7 interviews that 

previously students tended to be passive in learning. 

With this model, the students became more active 

and independent in seeking learning information. 

4. CONCLUSION 

Based on the results conducted on the application of the 

‘tea party’ cooperative learning model in the Nichijo 

Hyougen course for the 2020-2021 academic year, the 

researchers drew the following conclusions. 

First, the application of the ‘tea party’ cooperative 

learning model in the Nichijo Hyogen course to students of 

the Japanese Language Education study program at 

Universitas Muhammadiyah Yogyakarta in the third semester 

in semester 5. 

a. The first stage was for the lecturer to provide an 

overview and explain the ‘tea party’ cooperative 

learning model, combined with blended learning. 

b. The second stage was the core activity using a ‘tea 

party’ cooperative learning model, combined with 

blended learning. 

c. The third stage was evaluation and closing. After the 

learning material using the ‘tea party’ cooperative 

learning model was complete, the lecturer evaluated 

the material and learning by a direct question and 

answered with students combined with blended 

learning. Lecturers then provided feedback to 

students. After that, the lecture was closed.  
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Second, the Japanese Language Education study program 

students at Universitas Muhammadiyah Yogyakarta in the 

third semester in the 5th semester agreed to the ‘tea party’ 

cooperative learning model l in the Nichijo Hyogen course. 

The students could express opinions when talking to other 

friends, seen from 88% from the result. Students also felt that 

they could foster competition in learning as indicated by the 

answer choices agreeing that students claimed that their 

learning ability increased.  
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