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ABSTRACT

Corrective feedback has been of great importance in foreign language acquisition since it helps improve oral production,
especially when it is given individually to accommodate learners’ various abilities and needs. In this pandemic context, the form
of individual corrective feedback has shifted into online ones. Therefore, this study aimed to explore EFL learners’ beliefs
regarding online individual corrective feedback (hence OICF) in an online speaking club context. This is a case study
implementing qualitative research through interviews with five selected participants. Observation and document analysis were
also conducted as means of data collection. The data were analyzed through theme analysis. The finding shows that in terms of
the OICF concept, the learners believe that OICF accommodates individuals' needs, helps them assess themselves, enriches their
knowledge, and helps them build confidence. Concerning learning, they perceive that OICF increases their motivation, raises
their language awareness, helps them build automaticity, and helps them make measurable progress. Regarding its practice, the
learners believe that: 1) the practice helped them get connected; 2) the use of WhatsApp made them feel at ease; 3) their self-
willingness supported the practice; 4) reasonable challenges maintained their interest, and 5) the availability of visual aids as
needed. The contents of OICF were in the form of three: word pronunciation, word stress, and intonation. The study implies that
it is important for language instructors to provide individual corrective feedback both in online and offline learning contexts in

addition to general feedback given to learners.
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1. INTRODUCTION

Many foreign language students are reluctant to speak
English because they are concerned about their mastery of
speaking skills. Anxiety about communicating in English is
reported to be debilitating, affecting students' adaptability to
the target environment and, as a result, hinder their ability to
fulfil their educational goals [1]. Consequently, since anxiety
has been shown to have a detrimental effect on some students'
ability to speak English, teachers must be careful in helping
to reduce second language anxiety [1]. There are different
standards for speaking skills themselves. Vocabulary and
expression, grammar, fluency, pronunciation and intonation,
and interactive skill are the five criteria [2]. Because it is so
observable, pronunciation is thought to be a great predictor
that might impact students' confidence in speaking or be a
source of concern. As a result, providing specific corrective
feedback on pronunciation acquisition is one technique to
assist learners in overcoming their nervousness.

Oral corrective feedback has long been valued in foreign
language learning because it aids students in improving their
oral performance [3]. Modified output can be manifested in
the form of learner uptake, or learner responsiveness to
teachers' remedial feedback given to learners' errors, in the
context of teacher-learner interaction. Corrective feedback,
for example, is a pedagogical method of providing students

with adjusted input, which may result in modified output from
the students. Long described the relationship between input,
interaction, and acquisition as follows: (1) interactional
modification makes input  comprehensible, 2
comprehensible input promotes the acquisition, and (3)
interactional modification promotes acquisition while
discussing the Interaction Hypothesis [4, 5]. Corrective
feedback and learner uptake, according to Long's description,
could be regarded as beneficial processes for language
development, particularly when corrective feedback and
learner uptake are used as a source of interactional
modification.

Many studies have expressed an interest in this issue,
particularly in terms of teacher beliefs and perceptions of
corrective feedback. However, in Indonesia, little study has
been done on students' perceptions of online individual
corrective feedback (later abbreviated as OICF) in EFL
classes. On the subject of what students think about OICF,
there is currently a lack of empirical evidence. It still needs
further investigation. This study was carried out to fill this
void. Therefore, the overall purpose of this study was to
explore EFL learners’ beliefs regarding individual corrective
feedback in an online speaking club in Indonesia. More
specifically, the research attempted to find out: 1) What are
learners’ beliefs about online individual corrective feedback
(OICF) on pronunciation learning?; 2) How do learners

Copyright © 2021 The Authors. Published by Atlantis Press SARL.
Thisis an open access article distributed under the CC BY-NC 4.0 license -http://creativecommons.org/licenses/by-nc/4.0/. 9



ATLANTIS
PRESS

describe the relationship between OICF to their pronunciation
learning?; 3) How are learners’ beliefs related to OICF
practices?; and 4) What are contents of OICF on
pronunciation learning the learners receive?

This research was intended to have theoretical and
practical implications. In terms of theoretical significance,
this study was expected to reinforce the latest theories used in
this study and provide any necessary remarks. This research
was expected to provide English teachers with some
knowledge that would be beneficial as a reference for
classroom teaching approaches. For fellow researchers, this
study was expected to provide them with gaps and challenges
to investigate further. For the researcher, it was hoped that this
study would provide an insightful perspective on the
importance of continuing to learn and reflect to improve
English teaching skills.

2. LITERATURE REVIEW

The issue aroused in this study was seen from the
perspective of five aspects constituting the problem. They are
online learning, individual corrective feedback, pronunciation
learning, the principle of language learning, and previous
related studies. The literature used is described as follows.

2.1. Online Learning

"Online learning" refers to education that takes place over
the internet. The term "e-learning" is widely used to describe
it. On the other hand, online learning is merely one type of
“distance learning” [6]. Internet-based courses, whether
synchronous or asynchronous, each have its own set of
benefits. Because the teacher can directly affect their response
during the learning process, synchronous may be beneficial in
terms of enhancing student engagement and motivation [7].
Because the time and location are both unrestricted, the
asynchronous one offers more flexibility in the learning
process [8]. In many ways, online courses are just as
interesting and useful as their classroom counterparts. The
main difference between online and traditional education is
that online students can study from any location and at any
time. In a classroom setting, both the teachers and the students
must be in the same place at the same time. Everyone
enrolling in an online course, on the other hand, has the
freedom to work when and when it is most convenient for
them [9].

There are advantages to online learning, but there are also
disadvantages. The availability of online learning is a
challenge for educators because the tools and opportunities
for discovering students' preconceptions and cultural
perspectives are frequently limited by bandwidth constraints,
which limit users' view of body language and paralinguistic
clues [10]. Its use is problematic in several investigations.
Lack of Internet connectivity is one of the most common
problems. Its use is problematic in several investigations.
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Lack of Internet connection is one of the most common
problems [11, 12, 13].

2.2. Individual Corrective Feedback

Corrective feedback (CF) has been defined as a "complex
phenomena with numerous purposes™ as well as "responses to
learner utterances including an error" [14, 15]. Therefore,
individual corrective feedback (ICF) is responses to learner
utterances given to a learner personally.

Good feedback practices consist of several criteria. They
are: 1) assist in defining what constitutes good performance
(goals, criteria, standards); 2) encourage students to put in
"time and effort" on difficult learning assignments; 3) provide
high-quality feedback that enables learners to self-correct; 4)
provide opportunities for comments to be acted upon (to close
any gap between current and desired performance); 5)
ascertain that summative evaluation has a favourable impact
on learning; 6) encourage discussion and conversation about
learning (peer and teacher-student); 7) assist in the
development of self-reflection and self-assessment in
learning; 8) allow students to choose the assessment topic,
method, criteria, weighting, and timing; 9) involve students in
assessment policy and practice decision-making; 10)
encourage the formation of learning communities and groups;
11) encourage positive self-esteem and motivational beliefs;
and 12) provide teachers with information that can be used to
assist them to shape their lessons [16].

2.3. Pronunciation Learning

Pronunciation is the act of making the sounds of a
language that is not particularly helpful. The two parts of this
subject that most people are concerned about are
pronunciation standards and pronunciation learning. Brown
stated that the majority of people who speak English are not
always aware of the sounds they make or the sounds they
hear. They concentrate solely on the meaning of the input and
output: sounds serve as a conduit for information, not as a
focus in and of themselves [17]. This is, without a doubt, the
most efficient method of communication. In addition to the
preceding reference, Indonesian students have difficulty
learning English since they are accustomed to reading every
letter in the Indonesian language [18]. Indeed, there are
several distinctions between the English and Indonesian
sound systems. Some English sounds do not exist in
Indonesian, and those that do have the same articulation
points in both languages have different articulation styles.

2.4. Principle of Language Learning

Various experts are talking about principles in ELT. Of
them are Larsen-Freeman [20], Brown [21], Nation [23], and
TESOL International Association [24]. Brown proposed
twelve principles of ELT [21]. Six years later, the four strands
of language learning were introduced by Nation at a
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conference in Australia [22]. The latest research crystalised
the principles of ELT into six points namely knowing
learners, creating conditions for language learning, designing
high-quality lessons for language development, adapting
lesson delivery as needed, monitoring and assessing student
language development, as well as engaging and collaborating
within a community of practice [23]. From those principles
from three various sources, the last set of principles goes
accordingly in this study because it enables the other sets of
principles to combine in a more structured way. The third set
of principles provides a general framework to follow. Later,
in designing high-quality lessons, the four strands can be
taken into account.

2.5. Related Previous Studies

Many studies have examined teachers’ beliefs of
corrective feedback. First, Lee studied the patterns of
corrective feedback and learner repair found in advanced-
level adult ESL classrooms, as well as the preferences of both
teachers and students for that input [24]. The student
respondents preferred to receive explicit and immediate
corrections in the middle of their dialogues and during
teacher-student interactions. Instructors, on the other hand,
were adamant that they should correct all of the students'
flaws and blunders, despite acknowledging the value of
teachers' corrective feedback and the efficacy of correcting
students' errors immediately to improve their oral proficiency.

Junqueira and Kim evaluated the link between a novice
and an experienced ESL teacher's previous training, teaching
experience, CF beliefs, and behaviours [25]. Both teachers
gave equivalent amounts of CF and had similar levels of
student uptake and repair in their sessions, according to the
data. The experienced teacher, on the other hand, generated
more teacher-learner contacts and more forms of CF, which
were more evenly distributed across language objectives.
Teaching experience and training did not appear to have an
impact on the teachers' ideas on CF inefficacy, but
"apprenticeship of observation" appeared to have a greater
impact on both instructors' belief systems.

In Roothoft's study, ten adult EFL teachers were observed
and their claimed attitudes about oral feedback were
compared [26]. Most of the teachers didn't seem to realize
how much feedback they were giving or how many various
forms of correction they were using. Even though all of the
teachers thought that feedback was necessary, they were
worried about interrupting pupils and causing negative
emotional responses. This could explain why, in his data,
recasts, a more implicit kind of feedback, were by far the most
common way of correction. From the studies conducted, the
majority focused on teachers’ beliefs regarding CF. All
studies were conducted in the context of face-to-face learning.
For this reason, this study tried to examine learners’ beliefs
regarding ICF in an online context.
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3. METHODOLOGY

This was a type of qualitative case study research that
aimed to explore students' beliefs related to the concepts and
practices of online individual corrective feedback (OICF).
Due to space limitations, this study presents data related to
students' beliefs about OICF focusing on interview data and
student portfolios. This study was conducted in the context of
an online learning community aimed to improve learners’
English presentation skills. 53 postgraduate students from
various study majors were members of this community which
used various online learning platforms such as WA groups,
Google Classroom, and Zoom Meeting Conferences.

Regarding pronunciation learning, the learners received a
challenge to imitate the pronunciation of an expression once
a day for six times a week called the Vocabulary Challenge.
They also received an example of a pronunciation model of
the targeted expression in an audio-graphic presentation.
They listened to it then imitated the pronunciation along with
the word stress and intonation and recorded it through the
voice note feature on WhatsApp and sent it individually to an
instructor. From the work they submitted, they received OICF
from the instructor in the form of text or audio messages
related to their performance when participating in the
challenge. 36 challenges were given over two months. Five
learners with the highest rate of participation were selected to
be interviewed regarding their beliefs of OICF given when
they took part in the vocabulary challenge.

3.1. Data Collection

This study employed observation, interviews, and learner
portfolios as data collection methods. The observation was
used to select learners to be interviewed. Interviews were
conducted to explore learners' beliefs related to OICF, its
relation to their learning, and its practices. Learner portfolios
were used to find out the contents of the feedback given to
learners.

The instruments used in this research included
observation sheets, an interview guide, and a pronunciation
analysis table. The observation sheet was in the form of a
checklist table to monitor the learners’ participation rate. The
interview guide was used to conduct semi-structured
interviews with the five selected learners. A pronunciation
feedback analysis table was used to document the types of
feedback provided by the instructor to the learners.

The data were collected through three stages. First,
observations were made daily for thirty-six days to record the
learners’ participation in the vocabulary challenge. From
these observations, five participants with the highest level of
participation were selected to be interviewed to explore their
beliefs related to OICF and its relation to their learning.
Second, semi-structured interviews were carried out one by
one through a zoom meeting conference. These interviews
were recorded with the permission of the learners while
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maintaining the confidentiality of their identity. The
interviews lasted about 15-25 minutes using the learners’
native language, namely Indonesian. These interviews were
later transcribed and translated into English. Thirdly, to find
out the type of feedback that was provided, the learners'
portfolio in the form of voice notes and feedback from the
instructor in the form of voice notes and text messages were
obtained from the instructor's documentation.

3.2. Data Analysis

Interview transcripts and learners' portfolio data were
analysed using thematic analysis which consisted of six stages
[27]. The first stage was familiarizing with the data or
transcribing the verbal data and then reading and rereading
the data. The second was generating initial codes. The third
was searching for themes or focusing on the broader level of
themes and involving sorting the different codes into potential
themes. The fourth was reviewing themes. The fifth was
defining and naming themes to capture the essence of what
each theme was about and what aspect of the data each theme
captured. The last was producing the report.

4. FINDING AND DISCUSSION

The findings are discussed in several points accordingly
with the four research questions. The discussions are as
follows.

4.1. Learners’ Belief about Online Individual
Corrective  Feedback  (OICF) on  Their
Pronunciation Learning

Overall, the learners stated that OICF is crucial in learning
English pronunciation in particular and speaking in general.
This is due to several things which are categorized as follows.
Firstly, this type of feedback accommodates different
individual needs. Unlike the general type of feedback that is
given in forums for everyone, OICF is directly targeted at
individuals so that learners feel that they are being helped to
learn. The learners believe that individual corrective feedback
is more accommodating to their needs than general feedback
and this has been confirmed by the other four learners.

Second, the feedback corrected learners’ mistakes and
highlighted what they have done well so that they knew their
strengths and weaknesses. The five learners stated that they
felt being helped with the feedback given individually
because they could know which were correct and which still
needed to be improved. They often felt they were correct in
pronouncing words and phrases until they received feedback
from experts. For this reason, this feedback played its role as
remedial actions for learners’ mistakes and as reinforcement
for things that are already correct. In other words, they know
what weaknesses to be improved and what strengths need to
be maintained. Knowing how far or how well their
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pronunciation performance is a support for their further
progress.

Third, through the feedback, learners gained knowledge
that they had often missed. The learner gets new knowledge,
especially in terms of word stress. Word stress is an important
part of the pronunciation of words because it will affect their
meaning. This knowledge has certainly existed, however,
through this OICF, learners know it more intensely so that it
is more meaningful to them and more embedded in their
memories. In addition, OICF helps learners to better absorb
the vocabulary being studied.

This type of feedback also helps learners to build their
self-confidence. This is because it was delivered directly to
each person personally so they did not feel embarrassed when
they made mistakes. When they had received feedback, they
would correct their mistakes, so that what they performed in
public was the correct one. This also further increased their
confidence. In essence, learners believe that OICF has the
concept that students receive feedback and act upon it. The
instructor provides feedback following the performance of the
learner. This OICF aims to provide remedial or reinforcement
for their performance. Another side that learners underline is
that while this type of feedback is very effective for them, it
takes more time than general feedback. For this reason, the
seriousness of the instructors in providing OICF is a good
thing to spur their learning.

4.2. Learners’ Perception on the Relationship
between OICF to Their Pronunciation Learning

Learners' perceptions that emerged regarding the OICF
relationship and their learning were categorized in 4 ways.
They are increasing motivation, increasing awareness of
language, building language automation, and making
measurable progress. The feedback helps learners increase
their learning motivation. The increase in enthusiasm for
learning is also caused by the provision of individual
feedback. This kept the learners motivated to always take the
time to learn and follow the challenges given. In addition to
increasing learning motivation, OICF also increases learners'
language awareness. Because the learners felt they would be
evaluated, they did not carelessly say the words or
expressions given. This is an indicator that it has an impact on
their language awareness. When they met words they were
unsure of in pronunciation, they looked for references from
various sources. In addition, they become more aware that
English has many exceptions. Learners must pay attention to
these exceptions and therefore, it will greatly affect their
mastery of English.

Providing continuous feedback helps learners to improve
their language automaticity. Sometimes learners make the
same mistakes several times. Continuous feedback is
provided to help them to see these mistakes so that these
memories enter their long-term memory. After entering into
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long-term memory, their memory becomes stronger and the
recall process becomes faster and language automation is
formed. Furthermore, Feedback provided individually helps
learners measure their learning progress more clearly. The
OICF given by the instructor became the direction and
measure of the progress of the learner. This is because
learners can learn from their mistakes to make more
meaningful progress. Thus, it hindered them to repeat the
same mistake.

4.3. Learners’ Beliefs Related to OICF Practices

The OICF carried out for thirty-five days delivered
through the WhatsApp message and voice note feature gave a
special impression to the learners. Learners believe that this
kind of practice helps them to build rapport with the instructor
and the learning environment. The sense of connection was
created because the communication that was built was
interpersonal between the learner and the instructor so that the
learner can feel more intense learning monitoring. Because
they feel monitored, students become more aware of their
learning and feel more enthusiastic. The choice of WhatsApp
as a medium for delivering the learners” work and feedback
from instructors was seen as appropriate. The five
interviewees state that WhatsApp is a user-friendly
application with a more stable Internet network. Moreover, all
learners owned it. This makes it easier for them to participate
in the challenges given and access feedback whenever they
want due to its high accessibility.

This OICF practice ran smoothly for the participants
because of their high intrinsic motivation. They feel the need
to participate in this activity because they still feel less skilled.
Personal awareness of the importance of the pronunciation
aspect in public speaking also supports the impact of this
OICF. Learners' self-willingness is an important factor in the
success of the practice. Thus, OICF has a more positive
impact on responsive learners. Moreover, a reasonable level
of difficulty is one of the factors that affect the resilience of
learners' learning. The challenges that were still within the
reach of the learner were gradually helping them to maintain
their motivation in learning. The sense of success in
something makes the learner feel even more successful. On
the other hand, failing at something will usually reduce the
motivation of the learner.

As previously mentioned, ICF accommodates the needs of
individual learners. For this reason, it would be even better if
the media used for the pronunciation model is not only audio
but also a video so that students know how to pronounce a
word or expression. There is always a tendency for different
learning styles of learners, necessitating variations on the
learning media used. For visual learners, visual aids help them
in the learning process. Mainly related to pronunciation,
visual aids provide illustrations of the sound coming out more
clearly.
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4.4. Contents of OICF on Pronunciation Learning

Most of the feedback received by learners includes three
things, namely correction of word pronunciation, syllable
stress, and intonation. This feedbacks were delivered via text
messages or voice notes. Pronunciation errors were often
experienced by the learners, especially in spelling that is
almost the same or with certain exceptions. Examples of
pronunciation errors were: the sound of 6 and @, the sound of
s [ z 3, the sound of f, v, w, the sound of r, and the
pronunciation of would, could, should. Word stress was also
one of the contents of the feedback given. For words
consisting of more than one syllable, at least one syllable
should be suppressed. Sometimes the learners do not put
stress on syllables that should be treated so. For example in
the sound /spa'sifak/, the learners often stress the first
syllable, when it should be the second syllable. Pronunciation
tips were also provided by the instructor in the feedback. The
third feedback was intonation. An example of the feedback
given was the intonation emphasized in the question. For
interrogative sentences that require a yes/no answer, it should
be rising intonation. Interrogative sentences related to 5W +
1 H have a falling intonation.

5. CONCLUSION AND IMPLICATION

This paper explored EFL learners’ beliefs regarding
online individual corrective feedback in an online speaking
club context. The learners’ beliefs discussed in this study
strengthened the claim of Dorothy (2009) on good feedback
criteria. This study implies that it is important for language
instructors to provide individual corrective feedback both in
online and offline learning contexts in addition to general
feedback given in class. Therefore, they should allocate some
time to have the greatest impact on learners' learning progress.
For a big classroom setting, individual corrective feedback
could be conducted once to thrice in the beginning, middle, or
end overall meetings to keep learners being motivated.
Especially, in pronunciation learning, individual corrective
feedback plays an essential role in their learning
improvement. This study also has several limitations. The
participants being interviewed in this study only covered
learners with high participation in the activity. Interviewing
various types of participants would have given richer insight
into the study. A questionnaire study could also be conducted
to collect more learners' beliefs on online individual
corrective feedback.
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