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Abstract—The multiple Intelligence principle believes
that measuring human intelligence using standard 1Q
assessments on verbal and mathematical skills is not the
only way. On the other hand, the theory of multiple
intelligence suggests that each individual possesses nine
different types of intelligence. Recognizing the different
levels of knowledge will aid in determining the variations
of students’ cognitive styles. As a result, many teachers
who recognize the disparities in student performance
begin to apply this principle to their learning to increase
teaching consistency. This research aims to determine
what teachers think about using Multiple Intelligences-
based English language instruction for young learners.
Teacher perceptions of multiple intelligence-based
English teaching for young EFL students were carried
out in several Bandar Lampung elementary schools that
used the Multiple Intelligence Theory as a learning
framework. Ten teachers were chosen to take part in this
interview. This research looked at the teachers’ views of
using the Multiple Intelligence approach to teach English
to students as the suitable method to use in their schools’
actual teaching and learning process.
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. INTRODUCTION

One of the things that distinguish humans from
other living things is intelligence. Humans have much
higher intelligence than other living creatures. With this
intelligence, humans can rule the world and establish
civilization. Human intelligence can develop in line
with human interaction with nature. In other words,
humans can learn and increase their intellectual
potential.

The intelligence possessed by humans is not only on
one side, but many bits of intelligence will be improved
for their survival. Intelligence must be balanced so that
achieving life goals can be done as well as possible.
Intelligence in arranging words both orally and in
writing is intelligence in language. Someone who can
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work such as writing, poetry, and reading well is one of
his language intelligence.

Likewise in dealing with something that involves
thinking deeply. Someone who has
mathematical/logical intelligence will be able to solve
problems well because of his high analytical skills.
Thinking skills and language skills are intelligence that
is acquired through education. Education that processes
humans for the better to increase the potential that exists
within them. Therefore, in this case, Multiple
Intelligence will be discussed through education to help
improve the intelligence of the students.

The multiple intelligence (MI) approach to
education focuses on a student-centered learning model
in which all teaching and learning processes are
customized and modified to meet students' learning
needs [1]. All students are equally valuable in terms of
having the opportunity to fully develop their different
intellectual abilities. They will achieve success in their
lives based on their expertise in their field [1-4].

Teachers play an important role in learning
activities in using multiple intelligence systems. They
must facilitate and be stakeholders to educate students.
On that account, the knowledge and beliefs of the
teachers contribute a lot to the classroom. What
teachers implement and do in the class reflects what
they believe. In addition, [5] stated teacher knowledge
and belief provide a framework and schema that
underlies teacher actions in the classroom. Thus, the
beliefs of teachers studied in this study are related to
their beliefs in teaching multiple intelligence-based
English to students in the classroom.

Woods views teachers' beliefs, assumptions, and
knowledge as essential factors that influence their
decision-making process while planning and making
learning decisions. This premise is supported by [6],
who claim that belief serves as a fundamental direction
for people's ideas and behaviors. Furthermore,
according to [7], teacher views can have a significant
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impact on what teachers do and, as a result, the learning
possibilities that students have.

Il. LITERATURE REVIEW

A. Definition of Perception

Belief is regarded as a psychologically held
understanding, premise, or proposition about the world
that is assumed to be true [8]. In addition, [9] stated that
the relationship between teacher beliefs and learning
practices is increasingly attracting the attention of
educational researchers. In [10], it is stated that beliefs
affect teacher practice which also influences the actions
during class activities. Therefore, teachers behave
according to the beliefs they have.

In the teaching-learning process, teacher beliefs are
the basic model in planning and decision-making.
Reference [11] recommended the concept of belief,
assumption, and knowledge (BAK) as a description of
the decision-making process. Woods views teachers'
beliefs, assumptions, and knowledge as essential
factors that influence their decision-making process
while planning and making learning decisions. This
premise is supported by [6], who claim that belief
serves as a fundamental direction for people’s ideas and
behaviors. Furthermore, according to [7], teacher views
can have a significant impact on what teachers do and,
as a result, the learning possibilities that students have.

B. Definition of Multiple Intelligence

Intelligence according to the meaning of language
is understanding, speed, and perfection of something, in
the sense of ability, and in understanding something
quickly and perfectly. At first, intelligence was only
related to the ability of the structure of reason (intellect)
in capturing the symptoms of something, so that
intelligence was only in contact with cognitive aspects.
However, in subsequent developments, it is realized
that human life is not merely fulfilling the structure of
reason, but there is a heart structure that needs to have
its place to grow affective aspects, such as emotional,
moral, spiritual, and religious life. Therefore, the types
of intelligence in a person are very diverse along with
the abilities or potentials that exist in him.

Intelligence means perfect development of his
mind, clever and sharp mind. Besides being intelligent,
it can also mean perfect body growth such as being
healthy and physically strong. Furthermore, another
opinion says that intelligence is the ability to solve
problems or produce something that is needed in a
certain cultural setting. The range of problems or
something that is produced starts from the simple to the
complex. A person is said to be intelligent if he can
solve the problems faced in his life and can produce
results something valuable/useful for mankind.

Meanwhile, according to [12], intelligence is the
ability to solve problems, or to create products, which
are valued in one or more cultures. Intelligence is often
defined as the ability to adapt to the environment or
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learn from experience. Humans live and interact in a
complex environment. Humans must learn from the
experience for the sake of their survival. Humans who
learn often face new situations and problems. It requires
the ability of individuals who learn to adapt and solve
any problems encountered.

In the concept of Multiple Intelligence, individual
differences of students are accepted and served with a
grounded belief as stated by Howard Gardner that "we
are all so different because, in essence, we have
different combinations of intelligence”. If this is
realized, at least it has a better chance of being able to
properly address the various problems faced in life in
the world. The application of Multiple Intelligence in
education will cause educators to be wiser and able to
appreciate and facilitate the development of their
students.

C. Nine Kinds of Multiple Intelligence

At first, seven kinds of multiple intelligence areas
were introduced by Gardner which are associated with
a specific area of the brain. Later, he added the eighth
and ninth intelligence and continued to research the
possibilities of other intelligence. Gardner describes
nine kinds of intelligence as follows:

e Linguistic intelligence refers to sensitivity to
spoken and written language, as well as the
capacity to study and use language to achieve
specific objectives.

e Logical-Mathematical Intelligence refers to the
capacity to rationally examine situations,
execute mathematical operations, and conduct
scientific investigations.

e Musical intelligence refers to abilities in musical
pattern  recognition,  composition, and
performance.

e Spatial intelligence refers to the ability to
perceive and control large geographical patterns
as well as more constrained regional patterns.

¢ Bodily-Kinesthetic Intelligence refers to the
ability to solve issues or develop things using
one's entire body or sections of one's body.

e Naturalistic Intelligence is the ability to
recognize and classify a variety of species
(plants and animals) in their surroundings. This
intelligence is linked to the ability to think about
and comprehends natural phenomena. It is the
capacity to identify and classify plants, animals,
and other characteristics of your surroundings.

o Interpersonal Intelligence refers to a person's
capacity to comprehend the goals, motives, and
desires of others, as well as their ability to
collaborate effectively with others.

e Intrapersonal intelligence is the ability to
comprehend oneself, to develop an effective
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working model of oneself (including one's
wants, anxieties, and talents), and to effectively
manage one's own life using that information.

e Existential intelligence, or the ability to ponder
about cosmic and existential concerns such as
the advertising function of our existence in the
cosmos, as well as the nature of life, death,
happiness, and tragedy.

D. Multiple Intelligence in the Context of Education

The theory of intelligence was first introduced in the
phycology field which then attracted educators’
interest. As Multiple Intelligence theory (MI) becomes
a new groundbreaking approach to help students learn
through their strengths, they can enhance and develop
their skills and activities to overcome difficulties at
school and in the classroom. Furthermore, this
intelligent paradigm is expanded not only based on test
results but also based on the ability of students to learn
in diverse ways.

The Multiple Intelligence theory is important in
teaching English for young learners, especially for
teachers. Through multiple intelligence, teachers will
be able to map the children’s strengths in the teaching
and learning process. Teachers can also help students to
develop their strengths and understand the lessons.
Consequently, multiple intelligence can help teachers
identify students’ learning styles through their
dominant intelligence. Students will be able to
understand the lesson easily when they develop their
intelligence as a door to learning material.

In sum, multiple intelligence-based English
teaching believes that everyone is smart. Students will
know what they can expect for themselves then their
achievement can be improved as measured by both
standardized and informal tests. Hopefully, Multiple
Intelligence-based instructions can be the key to
experience success as students grow up in various ways.

E. English Teaching for Young Learners

Nowadays, learning a foreign language has become
a part of our daily life. Children have started learning
English as a foreign language at an early level.
Reference [13] stated that “Children can always do
more than we think they can; they have great learning
potential, and foreign language classes are detrimental
to them if we don’t take advantage of that potential.”
Thus, language learning is good for children in both the
first and second stages.

Teaching English to children is different compared
to teaching English to adult learners. The teachers need
to consider the techniques, strategies, activities,
motivation, and also children’s background knowledge.
Some children may feel unenthusiastic because they
cannot keep their motivation when doing a difficult task
which may result in losing motivation quickly.

Teachers require young learners to carefully control
the language to be taught and the classroom activities to
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be carried out for them, which is a huge distinction.
Reference [14] claims that young learners have
different physical and psychological demands than
adolescents or adults, thus teachers must plan for
engaging learning. They must also pay close attention
to satisfying the needs of pupils since this is believed to
encourage youngsters to pay greater attention to their
learning.

I1l. RESEARCH METHOD

This used descriptive qualitative research method.
In collecting the data, the researchers used an
intelligence survey and also semi-structured interviews.
These techniques were used to seek the teachers’
perception in implementing Multiple Intelligence in
Elementary Schools in Bandar Lampung, Indonesia.
The interview was used to obtain in-depth data and
confirm the teachers’ answers to the questionnaire. 10
experienced English teachers participated in this
research. These teachers had more than 4 years of
teaching English to young learners. Therefore, the
teachers are assumed to be capable of teaching English
to young learners. To obtain the teachers’ perception of
Multiple Intelligence, the participating teachers were
interviewed. The semi-structured interview was
developed and used. During the interviews, there was a
list of questions and subjects that were to be covered in
a specific order. The interviewer followed the
instructions, although variations were allowed when
they were necessary. There were two components to the
interview guide. The first component of the survey
asked about the age, gender, educational level, and
experience of the teachers. The other half dealt with
several topics directly linked to the study, such as
teachers’ perception of the MI theory. In analyzing the
data, the researchers adapted 3 steps, namely:
organizing and familiarizing, coding and reducing, and
interpreting and familiarizing.

IVV. FINDING AND DISCUSSION

A. The Results of Oral Interview

The participants in this study were initially
interviewed to acquire their personal information. Then
they were questioned whether or not they had heard of
the MI theory. The teachers who answered questions
indicating their familiarity with the MI theory were then
questioned to confirm their understanding of the theory.

The MI theory was viewed positively by the
majority of the participants. They claimed that
identifying each student's level of intelligence would
make communication and interaction between
instructor and students simpler. Students will like their
lessons, which will lead to their acting satisfactorily in
activities that are tailored to their intelligence. On the
other hand, some teachers believed in general
intelligence rather than Gardner's definition. These
teachers thought that certain pupils learn faster than
others, regardless of the form of education used.
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About half of the instructors agreed that the Ml
theory could be implemented in schools, but that it
would require additional resources, time, and energy. It
may also be encouraging in this sense. The other half,
on the other hand, thought it was not suitable for
language lessons and saw it as a gap between theory and
practice. Teachers also mentioned some challenging
items that can make multiple intelligence difficult to be
implemented in the classroom such as the lack of
facilities, lack of MI-based textbooks, lack of time and
time management problems, and lack of training and
motivation for teachers.

Some teachers said that linguistic intelligence
is the most crucial intelligence in foreign language
learning. The belief that linguistic intelligence
encompasses all talents in language acquisition and
governs the entire language learning process was the
fundamental basis for their selection. According to this
group, students with dominant linguistic intelligence
are strong language learners who can quickly retain
words and manipulate and paraphrase complicated
structures. Linguistic intelligence should be regularly
stimulated in foreign language learning circumstances
through discussions, word games, storytelling, and
other similar activities to be effective at the four skills
required in language acquisition. However, as
previously stated, the vast majority of participants
believed in the usage of intelligence other than language
intellect.

B. Discussion

According to current Multiple Intelligence theories,
all intelligence types must interact and collaborate to
some extent [15, 16]. In line with that, [17] states that
no intelligence exists by itself in life. They are always
interacting with one another.

Interestingly, all the participants agree that
linguistic intelligence is not the only intelligence that is
responsible for language learning. Most of the
participants also believe that musical intelligence plays
an important role in learning a foreign language,
especially for children. This is in line with [18] who
state that there is more to language than what is usually
subsumed under the rubric of linguistics. There are
aspects of language such as rhythm, tone, volume, and
pitch that are more closely linked to a theory of music
rather than to a theory of linguistics.

According to [19], Multiple intelligences theory
gives a wide map of the software of the mind that is
consistent with cognitive science and general
intelligence. Following this, the study's findings
revealed that instructors feel multiple intelligences have
a positive impact on the teaching-learning process.
Furthermore, reference [20] claimed that pupils with
multiple intelligences learn more successfully.
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The findings of this research revealed teachers’
preference not to focus on one kind of intelligence.
They agree that as the persons who are responsible in
the class, they have to accommodate all kinds of
intelligence in the learning process. Types of Multiple
intelligence that are often used in a certain field should
be evaluated to see if they fit or mismatch with the
prevailing intellect types of the learners. It is also worth
noting that a Ml discipline profile might change over
time. "Disciplines themselves evolve, settings change,
and demands on persons who have acquired early
competence,"[21]. Over the coming decades, it will be
necessary to continue to educate oneself and others.” As
a result, Multiple Intelligence discipline profiles may
evolve in the same manner that an individual's Multiple
Intelligence profile evolves. Scholars, researchers, and
practitioners should examine Multiple Intelligence
discipline profiles regularly.

V. CONCLUSION

Accepting Multiple Intelligence theories proposed
by Gardner means there is a shift from the traditional
educational system. In the past, the learning process in
the class occurs without considering the student's
multiple intelligences. These theories allow the students
to explore the learning process according to their
ability. It also helps the young EFL learners to learn the
lessons more effectively. Teachers can employ
integrated tactics and instructional activities to adapt to
the diverse requirements of pupils in terms of
intelligence profiles, learning styles, and learning
preferences, thanks to the Multiple Intelligences
Theory." Furthermore, "knowledge of the many bits of
intelligence and teaching tactics might increase
learning motivation and boost memory in the process of
learning acceleration™.
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