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ABSTRACT

This study aims to propose a learning framework that induces the concepts of paragogy overarching constructivism and
post-method to ensure the creation of English language learning that involves the active participation of students and
the synchronous development of EFL teaching and learning for literacy practice with the aim of national education,
namely to prepare competent and reliable graduates in facing global competition. This research was designed using
qualitative-interpretative methods commonly used in the library study. The research data were taken through a library
study as the form of primary data. The conclusion of this study is in the form of recommendation of an English learning
framework with inducement of the concepts of constructivism and post-method in the paradigm of paragogy suitable to
be used in the development of English teaching and learning to improve student competency achievements.
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1. INTRODUCTION

In the context of education, this means that the role of
learning English in real life in the future is to prepare
Indonesian citizens to be able to participate in the flow of
information, goods, and service exchanges with foreign
countries [1-3]. With the widespread use of English and
the fact that English users are not only native speakers,
even the majority of English users are not native
speakers, students must be able to engage in interaction
and communication with non-native speakers [4-7].
Therefore, interaction and communication where English
is functioned as a lingua franca requires active
involvement and ability of students in meaning-making
[8-10].

As an impact, there is a shift in the purpose of learning
English which was originally product-oriented, namely
producing graduates or students who are able to speak
English well and, in accordance with standard linguistic
rules, become the goal of learning English that is oriented
to the ability in the actual process of real communication,
which involves students in reality and activates a real
learning process [11-14]. The big question is how
learning a language through the use of language can be
realized in the context of the classroom, or more
specifically how it is possible for foreign language

learners to be able to activate the reality and linguistic
resources in learning a language [15-18].

In fact, most English learning in Indonesia still
follows predictable and pre-planned patterns by using
lesson plans that follow the teacher exposure cycle -
learner response - follow up activities [19-22]. This
triggers many shortcomings related to the unplanned
spontaneous use of language. Some examples are the use
of off-topic language, students’ verbal reactions, teacher
responses in the form of praise, reprimand, and
punishment. All of which are not pre-planned in the
lesson plan but these are examples of communication
elements that students will use when in natural
communication situations outside the classroom [23-26].
The need for learning that integrates interactions outside
of learning tasks to bring students closer to
communication patterns outside the classroom must be
reached through an English learning framework [27, 28].
Therefore, EFL teaching and learning for literacy
practice must be able to provide real-life interaction in
addition to on-task interaction. When students are
allowed to express themselves outside the conventional
classroom, everyday language features such as humor or
puns will appear sub-consciously which triggers
students’ quick reactions using linguistic and
metalinguistic skills [29-31]. Therefore, there are needs
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of shifting the paradigm of the concept of learning as a
transfer of knowledge into learning and learning
experiences where students are guided to interpret what
they learn and are given the opportunity to acquire soft-
skills and life-skills so that the role of students as
observers, listeners, passive recipients of information,
has not shift is a condition where students know what to
do and how to act in the certain context [32, 33].

Taking into account the above considerations, it is
important that English language learning must apply a
learning method that is oriented towards the future needs
of students where they must learn English through their
content so that in the end they can perform in the global
competitive arena [34-36]. The development of the
concepts of paragogy within the framework of learning
English is constructivist in nature having complementary
characteristics to achieve the proposed English learning
objectives in the context of EFL teaching and learning. It
is based on the idea that the traditional framework of
English instruction is concerned with developing
linguistic abilities only. As a result, students cannot meet
the needs of future work competencies, mastery of
English as an international communication tool.

The development of this framework also aims as an
effort to strengthen the position of English language
learning as the key to student success in the work
environment. Policies need to be taken in order to
develop a learning framework that supports the
achievement of graduate competencies that can compete
in the global market. The inducement of concepts of
paragogy is expected to raise awareness in the English
learning environment which will strengthen the position
of students as subjects and no longer objects to activate
the role of students in learning as subjects and learning
English as a way to equip students with skills that adapts
to the development of the era of computerized
information where this is synchronous with the goal of
national education, namely to prepare competent and
reliable graduates in facing global competition.

2. THEORIES WORTH CONSIDERING

2.1. Constructivist Language Instructions

According to the constructivist approach, learning is
the process of constructing learners’ previous knowledge
to gain the new knowledge [37]. Velasquez [37] affirms
that the implication of constructivist approach is that the
learner should be able to be actively engaged in the
learning process and solve the problems during the
learning. Learners are encouraged to be autonomous in
the process of learning by doing.

On the other hand, teachers should provide learners
with scaffolding to construct and adapt their
understanding through processes of sensory and
intellectual development through experience in the
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environment [38-40]. According to Vygotsky, learning
occurs through interactions with the environment and the
people in it [41, 42]. Further, it is claimed that through
the interaction, ‘knowledge’ is actively constructed by
learners as they are trying to make sense of their
experiences emphasizing the importance of context in
learning and stress that the learning of knowledge could
only be achieved by engaging in meaningful activities,
and that language is an integral part of interaction,
conveying messages occurs as the learners participating
in the situations [43, 44].

Moreover, Wang [45] states that constructivism in
language learning emphasizes in terms of how learners
actively use information, resources, and help from others
to build and improve their learning, encourage
themselves to become autonomous, and get involved in
the learning process. Therefore, constructivist classroom
must provide a variety of challenging activities for the
learners to make use of their possessed knowledge,
discover new ideas, and increase their readiness to learn
and construct their own knowledge meaningful from
what is learned

2.2. Models of English Language Instructions
(outcome-based, value-based, content-based)

In outcome-based education (OBE), the completion
of the material is not the main goal of education, but
rather on the learning outcomes achieved [46]. The claim
that has been spread since its emergence is that OBE
improves learning outcomes as the result of emphasizing
the continuity of the learning process in an innovative,
interactive, and effective manners allowing students to
develop new skills that prepare them at a global level
[47]. The educational process from designing curriculum,
formulating learning objectives and achievements,
designing learning methods and strategies, constructing
assessment procedures, and developing the educational
environment/ecosystem is influenced by the concept of
outcome-based education (OBE) [46, 48].

One of the advantages of OBE to the application of
teaching EFL is its appropriateness for the development
of independent learning skills [49]. In addition, according
to Khan and Bontha [50], outcome-based education
enables schools to set academic standards aiming at
students’ learning outcomes as well as realizing the
intended learning outcome. Therefore, EFL instruction in
the context of OBE should be able to language content
and language target demanded by the real-life condition.

On the other hand, Value-based education is a
learning process that takes place with constant emphasis
on the values of goodness and life contained in it [51-53].
It is claimed that value-based education liberates the
education process to accommodate change and give true
freedom that enables the teacher to create, innovate, and
do experiment with notions of learning; a votary of
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teachers’ rights to empower them to become the catalysts
of change in achieving the goals of national education
with sound value system and integrity of character by
transforming the nature of education with the larger
objectives of this s attempt [54, 55].

Furthermore, in EFL instructions, combining
language and content becomes eminent in order to
promote independent learners so they can continue the
learning process even outside the classroom context. The
emergence of content-based instruction (CBI) is
considered as more a philosophy than a methodology.
There is no single formula for this type of instruction but
there are certain models of CBI which are used
worldwide to achieve the goals of foreign language
learning since it integrates language learning and content
learning. Therefore, in a CBI course, the focus of learning
is not on learning of a language in isolation, but rather
learning of language through the study of subject matter
[56, 57].

A CBI curriculum is based on a main subject matter,
uses authentic language and texts, and is developed based
on learners’ needs. This means that the curriculum is
based on a certain subject matter and communicative
competence is acquired in the context of learning about
certain topics in that subject area. This falls under the top
down approach to language learning where, unlike the
bottom up approach, a learner first learns the overall
meaning of a text and then attends to the language
features [34]. Further, Dupuy [34] states the possibility
of content-based instruction in making the development
of beginner to advanced EFL learners easy by
encouraging students’ interests in the pursuit of language
study beyond the current mastery level through bridging
the basic language ability and the content of advanced
courses.

The implementation of content-based instruction,
however, meets several problems [34]. The first problem
is the workload of the EFL teacher, especially if he does
not have ample background knowledge on the subject
matter, or the teacher of subject matters if he is not
equipped with necessary skills and knowledge in English.
Even though the teacher is well prepared to teach using
the model, there is a particular concern on students’
development of accuracy in the target language since the
focus of the instruction is on the content. According to
Messerklinger [58], the problem could be solved through
providing much opportunity for the students to perform
the target language in meaningful situations along with
constant feedback. Conducting error recognition lessons
is also beneficial in increasing grammatical accuracy.
Another problem is that not all language could naturally
appear in the content-based instruction. For example, all
verb tenses could not be inclusively taught during the
content lessons. The solution to the problem is to
introduce specific context to introduce particular
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language, if not holding lessons to discuss the language
not occurred in natural lessons.

In regards to advantages and drawback of CBI, there
are several steps that can be accomplished to achieve the
benefits of CBI [34]. They are selecting the most
appropriate variation of CBI to the students’ needs,
adjusting the model of CBI, course content, and activities
to the students’ learning needs, and determining the
learning guideline so that the teacher could arrange the
strategies to make the content instruction more
comprehensible for the students in which they are
English foreign language learners.

To wrap things up, content-based language
instruction is one of effective ways of EFL learning is
facilitated by the content materials on the purposes of
helping students to develop language skills in addition to
motivating them to find interests and alternative ways of
learning language. The goals of content-based instruction
are achieved in certain conditions like students’ interests
and motivation, availability and affordability of authentic
materials, supporting library, and highly proficient
instructors so that they can provide purposeful activities
employing the target language avoiding excessive
language-focused learning to maintain conducive content
learning with low-anxiety.

2.3. Post-method Language Instruction

The term pedagogy was chosen by Kumaravadivelu
in order to overarch the issues of teaching and learning
strategies, materials of instructions, curriculum goals,
assessment and evaluation in language teaching and
learning as well as the issues of historical, political and
sociocultural conditions that influences the development
of English language teaching and learning.
Kumaravadivelu [59] mentions three parameter of post-
method pedagogy. They are particularity, practicality,
and possibility. The particularity parameter implies the
importance of language pedagogy which must be
sensitive to certain groups of teachers who teach certain
groups of learners who have a certain set of goals in
certain learning contexts that are embedded in a certain
sociocultural environment. The practicality parameters
refer to the relationship between theory and practice with
teaching practice in the classroom, the local educational,
institutional, and social context must be considered
properly. The last parameter is possibility closely related
to power and domination, and is implemented to create
and maintain social equality. The parameter of possibility
is to recognize the position of learners and teachers, i.e.
their class, race, gender and ethnicity, and for sensitivity
to their impact on education. The idea of the possibility
parameter is supported by Benesch [61] in her analysis
on power relation in the academic setting. She claims that
students should be aware of power relation in academic
setting in which they would gain information on how
decision related to their education are made so that they
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have the opportunity to challenge the limits of students as
the object of learning and shift their role as the subject of
learning contributing to the improvement of their own
academic life.

The indicator of post-method pedagogy is the
autonomy of teachers. Chen [62] affirms that post-
method pedagogy recognizes the existence of teachers’
prior and current knowledge, and their potential to plan,
implement and evaluate learning and act independently,
taking into account the ability of teachers to know how to
develop a reflective approach to their own teaching, how
to analyze and evaluate their own teaching actions, how
to initiate changes in the classroom, and how to monitor
the effects of those changes. These skills lead a teacher
to build his own practical theory [62].

Overall, post-method pedagogy is a new perspective
in English language teaching and learning encouraging
the learning opportunity for the students by creating less
gaps between teachers’ intention and students’
interpretation. Teachers are to provide more freedom in
learning,  learning  encouragement,  empathetic
communication, and broader options of teaching and
learning. The parameters particularity, practicality, and
possibility indicate the need for learning English as a
foreign language as the means for students to get a
learning atmosphere that is in accordance with their
respective characters based on the theory of language
teaching and learning that has been tested in real terms
through practice in the field. In addition, the position of
teachers and students in the context of learning is equal
as subjects where teachers teach and deliver learning
materials while students actively learn and develop
themselves. Teachers are also encouraged to be
autonomous in their daily tasks inferring professional
independence of teachers in schools, especially the
degree to which they can make autonomous decisions
about what they teach to students and how they teach it.
Thus, teachers should be able to understand how practice
fits theory, connect theory and practice to generate
grounded theories of practice and develop practical
theories.

2.4. Paragogy in Language Learning

Corneli and Danoff [63] define paragogy as the peer-
to-peer learning and teaching. The principles of paragogy
were derived from the Knowles’ principles of andragogy
on the specific context of peer-based learning. Paragogy
focuses on the learning through peer supportive contexts
in order to attain the self-directed learning. Peer-tutoring
systems are enhanced to enable the learner to play roles
in the learning process and set their learning goal.
Furthermore, Corneli and Danoff [63] propose the
principles of paragogy that are extracted from Knowles’
five principles of the peer-based learning context. They
are context as a decentered center, meta-learning as a font
of knowledge, peers are equal, but different, learning is
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distributed and nonlinear, and realizing the dream, then
wake up.

Based on the above discussion, below is the
underlying theories of the proposed EFL framework.

" co-created learming = actively engaged students
Convtexts = rew knowledge
constmuction

* peEr assessment
* peer-lo-peer learming

Figure 1 The Underlying Theories.

3. METHODS

The qualitative-interpretative methods commonly
used in the library study were employed to develop the
proposed EFL learning framework. The data were
collected from theories related to constructivist language
instructions, models of English language instructions,
post-method era of language instruction, and the concepts
of paragogy in language instruction. Then, content
analysis was conducted to synthesize the concepts of
paragogy overarching constructivism and post-method to
be formulated into the proposed model. Finally, the
model was analyzed and corroborated with the context of
EFL learning to postulate the principles of the proposed
framework.

4. RESULTS AND DISCUSSION

To ensure the development of an English learning
framework adjusting to the demands of future work
competencies (necessities), the need for mastery of
English as an international communication tool (wants),
as well as the scientific development of language
teaching, an appropriate instructional framework
inducing constructivism and post-method in the
paradigm of paragogy is proposed here. It is expected that
there will be an increase in the quality and mastery of
graduate competencies that can fill the gap between the
current competencies possessed by students and the
needs and demands of English language competence in
the world of work (lacks). At the same time, policies need
to be taken in order to develop a learning framework that
supports the achievement of graduate competencies that
can compete in the globalized market.
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Theorising the
Teaching Practice
Reflecting the teaching

and learnine process

Achieving learning goals

Providing feedback for peers and
instructors
| Interacting with learning peers and
resources

Guiding the process of learning

Facilitating learning with task and
Improving skills supporting learning material

Making sense of learning experience
Constructing knowledge

Searching and personalising the learning Familiarising and providing bridges of students’
strategies current knowledge, needs, and criteria

Determining EFL learning goals Assessing Students’ Needs
Self-assessment on current knowledge
Welcoming and Encouraging
Adjusting goal to criteria (outcome)

Figure 2 The Propased Framework.

4.1. Phases in the Proposed Framework

The framework has been developed by integrating
constructivism and post-method in the paradigm of
paragogy. The framework has six steps. Each is described
as follow.

1. Teachers welcome and give encouragement to the
students in taking the EFL as the general subject so
that the needs assessment conducted could be able to
assess students’ actual needs in order to determine
their EFL learning goals, self-assess their current
knowledge, as well as adjusting goals to criteria
(outcome).

2. Having the data on students’ needs, teachers are to
familiarize and provide bridges of students’ current
knowledge, needs, and criteria so that the students
will be able to search and determine the learning
strategies will be taken to attain their learning goals.

3. In order to facilitate students’ learning, teachers
should provide tasks and supporting learning
materials allowing students to make sense of learning
experience, improving skills, and constructing
knowledge. It has been determined in the Government
Law Number 51 year 2021 on the standards of
national education that ‘“challenging learning
atmosphere” should be designed in order to
encourage students to improve their competence
continuously through tasks and activities with the
appropriate difficulty level.

4. Inthe EFL teaching and learning for literacy practice
process inducing constructivism and post-method in
the paradigm of paragogy, teachers play their role as
the facilitator and guide of the EFL teaching and
learning process enabling students to be actively
engaged in the process as the learning subject through
interacting with learning peers and resources.

5. Conducing reflection on the process or EFL teaching
and learning needs to be done by the teachers in order
to gain information of benefits and problem faced
during the instruction. Students also provide
evaluation on the instruction through providing
feedback for peers and instructors
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4.2. The Principles of the Proposed EFL
Learning Framework

As the goal of the framework is for students to be able
to achieve the goals and for teachers to be able to
theorizing their practice following the process of
practicing the theories, there are principles of inducing
constructivism and post-method in the paradigm of
paragogy. They are:

1. EFL teaching and learning should be designed and
carried out using the principles of practicality,
particularity, and possibility.

2. EFL teaching and learning should provide students
with much opportunity to perform the target language
in meaningful situations along with constant
feedback.

3. EFL teaching and learning environment is co-created
through peer-learning, processes of action, reflection
and construction by means of collaboration,
cooperation and creativity.

4. Students’ interests and motivation, availability and
affordability of authentic materials, supporting
library, and highly proficient instructors are needed to
provide purposeful activities employing the target
language as well as avoiding excessive language-
focused learning.

5. The essential indicators of the successful EFL
teaching and learning are students achieving the
learning goals and teachers theorizing their teaching
practice

5. CONCLUSION

The discussion in the section above leads to the
following conclusions. English as a universal language is
used in various international communications online and
offline so that mastery of English language competencies
will enable students to connect with millions of people
around the world. This requires mastery of competencies
that will ensure successful intercultural communication.
This implies that the achievement of mastery of English
supports the achievement of mastery of global
communication competencies and character formation in
accordance with the curriculum mandate will be achieved
through the proposed framework. In addition, there is a
guarantee that the English language learning system, with
its constructivism and paragogy content, becomes a
means of achieving the goals of national education,
namely further personal development and then
professional development to achieve an adequate level of
national and global citizenship.
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