
1,2 Islamic Education Department, Institut Agama Islam Uluwiyah, Mojokerto, Indonesia 
3 Postgraduate Science of Education Program, Universitas Negeri Surabaya, Surabaya Indonesia 
4 Madrasah Aliyah Negeri 1 Jepara, Kementrian Agama Prop. Jawa Tengah, Jepara, Indonesia 
5 MTsN 11 Tasikmalaya, Ministry Religion of West Jawa, Tasikmalaya, Indonesia 
*Corresponding author. Email: hari@lecturer.uluwiyah.ac.id

ABSTRACT 

Content and Language Integrated Learning (CLIL) or language immersion is mostly taken place in Pesantren (Islamic 

Boarding School). However, research on CLIL in Pesantren is mostly difficult to find.  This article tried to investigate 

the steps in implementing CLIL at Pesantren to enhance speaking skill through Grammar Translation Method (GTM). 

This study used exploratory case study. The subject of this research was 12 students of pesantren who joint Language 

Program. The result showed that (1) to implement CLIL at Pesantren environment by using GTM should combine 

Teaching-Learning Activities and Language Usage. Teaching and Learning Activities includes Drilling, Explaining, 

Imitatating, Questioning and Answering, Modeling, Making Dialogue, Practicing, Giving Feedback, and Concluding. 

Then (2) Language Usage (LU) included Code mixing and Switching, Language Acquisition, and Language 

Environment. In addition, (3) the combination of Teaching-Learning Activities and Language Usage which were 

integrated in GTM could enhance speaking skill at Pesantren environment. This research was done from July 12 to 

August 21, 2021. This kind of research can be used as a stepping stone of CLIL model in enhancing students’ literacy 

for students, because it provided specific technique in teaching speaking for students of Pesantren in Indonesia. 

Keywords: Enhancing, English environment, CLIL, Pesantren, Speaking skill, Students’ literacy. 

1. INTRODUCTION

Research on enhancing students’ literacy has been 

done many times. The first research was done by 

Ratnawati, Yuliasri, & Hartono. They concluded that 

teaching speaking skill by using Three-Step Interview 

and Number Head Together are effective [1]. 

Furthermore, Fauzan stated that Debate and Peer 

Assessment can improve speaking ability [2]. All in all, 

most of the method used in enhancing students’ literacy 

are cooperative learning approach.   

Enhancing speaking skill and enhancing students’ 

literacy for students are the important thing in learning 

English. It is like in Yemen that the universities in Yemen 

have special program to enhance speaking skill of the 

students [3]. It shows that this skill has important role for 

the students. It is supported by Baker and Westrup 

(2003). They stated that students who have speaking skill 

have better chance in the future, whether it relates to the 

job or continuing education level [4]. Based on those two 

explanations, it can be concluded that speaking is needed 

to be considered as the most important skill for the 

students to be acquired. To support speaking, it is needed 

a proper material [5]. Furthermore, speaking is a one of 

productive skills in language teaching and learning. 

Besides speaking skill, writing is also classified as 

productive skill. However, this research only focused on 

speaking skill. It is needed to consider speaking skill in 

order that the ability of students in Indonesia in term of 

speaking skill can be enhanced.     

However, the implementation of enhancing speaking 

in pesantren (Islamic boarding school) where the 

researcher did research used GTM. It is different from the 

research done by Gomleksiz. He stated that teaching 

speaking by using grammar had negative effect for the 

students and it could not improve speaking skill of the 
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students [6]. Furthermore, students were passive when 

the teacher used grammar in teaching speaking [7]. Based 

on those two research result, it can be assumed that 

teaching grammar is not good idea given to the students 

because it can make negative effect for the students such 

as passive students. 

However, the practice in pesantren was different 

from those two research results. Consequently, it is 

essential to do research more detail in pesantren that 

relates to enhancing students’ literacy through grammar 

by using GTM since it can fulfil the gap in the research 

on teaching strategy, especially in teaching speaking skill 

through grammar by using GTM. However, Research on 

speaking skill in pesantren has ever been done. The 

research focuses on the implementation of speaking skill 

at pesantren area. Then we call it as English environment 

in pesantren. Nur at al., was one of researchers who did 

research on English environment. They stated that 

English environment in pesantren could run well in two 

cases. They were formal environment and informal 

environment [8]. By this research, it can be said that 

English speaking skill of the students in pesantren were 

applicable.  

Additionally, Hidayat stated that focus of teaching 

English, especially language component, in pesantren 

Tarbiyah Islamiyah Paiton Probolinggo was grammar 

and pronunciation [9]. It supported that teaching 

grammar is really applicable for the students at 

pesantren. It means that there was a gap among the theory 

in teaching English by using GTM, especially teaching 

grammar at pesantren. Gomlekzis [6] and Ning [7] stated 

that teaching grammar was not a good thing for the 

students. However, it was different from Nur, Gani, 

Samad, & Nur [8] and Hidayat [9]. All of them did 

research in pesantren and they stated that teaching 

English by using grammar is really important. Since 

students at pesantren had their own environment that can 

help them to implement the grammar lesson that they 

learnt in the classroom. The environment then was called 

as formal dan informal environment. Consequently, it can 

be concluded that it is really urgent to do research on 

pesantren environment that teaches English speaking 

skill by using GTM.  

In addition, the English at pesantren is not only 

practiced informally, but also formally. It shows that 

pesantren implemented CLIL in teaching and learning 

process. Consequently, this research focused on the 

implementation of speaking skill through grammar by 

using GTM to find a CLIL Model at pesantren. However, 

this research is only stepping stone to find CLIL Model 

at pesantren.   

Research on CLIL has ever been done by Anuradha 

and Viswanathan. They stated that Education needs a 

Content and Language Integrated Learning (CLIL) to 

help the students in learning process [10]. 

Based on the previous research by Hidayat, it can be 

seen that he only focused in grammar and pronunciation. 

However, this research focuses on CLIL Model 

implemented at pesantren. There were three main 

focuses of this research, they were (1) to describe the 

material given to the students at pesantren by using GTM 

in creating CLIL Model at pesantren environment; (2) to 

reveal the way the materials delivered to the students at 

pesantren by using GTM in creating CLIL Model at 

pesantren environment; and (3) to expose the reason of 

the materials delivered to the students at pesantren by 

using GTM in creating CLIL Model at pesantren 

environment. 

This research provided the techniques in teaching 

speaking skill by using GTM to create English 

Environment at pesantren in implementing CLIL Model. 

It is kind of research article that can be used as a stepping 

stone of Model in Enhancing Students Speaking Skill by 

Using GTM to create CLIL at pesantren Environment. 

2. METHODS 

In this research, the researcher used exploratory case 

study. This type of case study is used to explore those 

situations in which the intervention being evaluated has 

no clear, single set of outcomes [11]. The subjects of the 

research are the students at pesantren Darut Taqwa, 

Mojokerto. There were 14 students at the beginning of 

the research. However, after two-month program, there 

were 12 students. They focused on learning speaking 

through grammar to create English environment at 

pesantren. The research was done from the beginning of 

July 2021 to the beginning of September 2021. It is only 

a stepping stone to find a model in enhancing students’ 

literacy of students at pesantren. In this research, the 

researcher used observation sheet and interview guide to 

collect the data. Diagnostic analysis was used to analyze 

the data. 

3. RESULTS AND DISCUSSION 

3.1 Results 

3.1.1. Material 

It was not different with the grammar teaching 

technique, the materials given by the teachers were about 

12 tenses and 4 additional tenses. All of them were taught 

in active and passive. Then the teacher also gave 

conditional sentence as a basic material to help the 

students in supporting speaking skill. Not only had the 

tenses, the teacher also given the vocabularies to the 

students. The main types of vocabularies given were 
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verb, adjective, and noun.  To summarize, the materials 

given are described in Table 1: 

3.1.2. The Way of Teaching 

The teacher used variation method in teaching and 

learning process. It could be classified based on the 

language usage, the activities, and techniques. The 

following is the Table 2 for the way of the teaching used 

in pesantren.  

The language used by the teacher in teaching and 

learning process were Javanese, Indonesia, English, and 

sometimes Arabic. The teacher used those four languages 

in different way and purpose. It means that the teacher 

mixed the four languages in the classroom. Based on the 

interview, teacher had different purpose in using four 

languages. To see the detail about the purpose, see Table 

3. 

Besides having purpose in mixing the language, the 

teacher also had certain way in mixing the languages. The 

following was the Table 4 used by the researcher to 

observe the findings of mix language:  

While in the activities of teaching and learning, the 

teacher used some varieties. The followings are the 

activities used by the teachers in practicing English. They 

students practiced in pair with their partners or friends. 

However, before the students practiced the language in 

pair, the teacher gave a model of dialogue for the 

students. See Table 5 for detail description to make it 

easier in understanding: 

Table 1. Material given to the students at pesantren 

Material 

Sentence Vocabularies 

 Simple Present Tense 

 Present Continuous Tense 

 Present Perfect Tense 

 Present Perfect Continuous Tense 

 Simple Past Tense 

 Past Continuous Tense 

 Past Perfect Tense 

 Past Perfect Continuous Tense 

 Simple Future Tense 

 Future Continuous Tense 

 Future Perfect Tense 

 Future Perfect Continuous Tense 

 4 Additional Tense 

 Conditional Sentences 

 Verb 

 Adjective 

 Noun 

 

Table 2. The way of teaching 

The Way of Teaching 

Language Usage Activities Technique 

 

Table 3. Purposes of mix languages 

Indonesia English Arabic Javanese 

The function of tense The rule of tense Compare the rule of English 

and Arabic 

Give example of the 

function 

Drill the students Ask the students to 

immitate vocabulary 

Give a quiz to the students Drill the students 

Answer the question of the 

students 

To confirm students’ 

understanding 

To confirm students’ 

understanding 

To confirm students’ 

understanding 
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Besides observing the activities of teaching and 

learning process, the researcher also focused on the 

techniques implemented by the teacher in teaching and 

learning process. The techniques used were explaining 

the materials, drilling the students, and listing the 

vocabularies. To see the detail of activity, see Table 6: 

3.1.3. The Reason  

There were some reasons for the teacher who mixed 

the languages. The first reason, the teacher used 

Javanese in the classroom was to make teacher and 

students closer. While the second reason of Bahasa 

Indonesia was used to make the students easier in 

understanding the lesson. Then the third reason of 

English was used to give input foreign language 

skill for the students. The last but not the list, the 

teacher used Arabic to confirm their understanding 

of the English and Arabic lesson that they had learnt 

before. Consequently, all of the languages used by 

the teacher had its own role in the classroom. In 

implementing those three languages, the teacher 

mixed one language to other languages. The 

following is the Table 7. 

Table 4. The way to mix the language 

English Arabic/Java Mix Indonesia 

Understand? Fahimtum Understum? Paham? 

He Huwa*  Dia (lk) 

Same Pleg Same pleg Sama persis 

 
Table 5. The activities between students and teacher 

Status Students Teacher 

Students 1. Making a Dialogue 

2. Practicing a dialogue 

3. Using English as daily conversation 

Drilling and immitating 

Teacher Drilling and immitating Model of Dialogue 

 

Table 6. Steps in teaching grammar 

Steps Involved 

Drill to review previous lesson Students-teacher 

Explaning Teacher 

Immitation Students-teacher 

Question and Answer Students-teacher 

Model of dialogue Teacher 

Making dialogue Student-students 

Practicing dialogue Student-students 

Giving feed back Teacher 

Making conclusion Teacher-students 

 

Table 7. The function of four languages in the classroom 

Language Function 

English to give input foreign language skill for the students 

Arabic to confirm their understanding the English lesson and Arabic lesson that they had learnt before 

Javanese to make closer between teacher and students 

Indonesia to make easier for the students in understanding the lesson 
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3.2. Discussion 

Based on the data presentation above, we can see 

some points. The first point is that the teacher used 

English to input language skill of the students. It means 

that the teacher would like to create a language 

acquisition for the students. Since the teacher did direct 

speech to the learners, it can help the leaners to get their 

acquisition. This idea is in line with Shneidman and 

Susan Goldin-Meadow. They stated that language input 

by using directed speech could help the students to get 

the acquisition [12]. Additionally, language acquisition 

was really needed by the students. 

In addition, it is supported with the idea that language 

acquisition is really helpful for students [13]. It showed 

that the language input could really help the students in 

enhancing students’ literacy. Furthermore, they could 

even create CLIL in pesantren environment. It is 

supported with the previous research that pesantren had 

formal and informal environment to implement their 

English [8]. To see the correlation among language skill 

input, language acquisition, language environment, and 

the role of teacher, we can see Figure 1.  

 

 : Direct Treatment 

 : Controlling  

Figure 1 The importance of input language to create 

language acquisition and environment. 

Based on the chart 1 above, it can be seen that the key 

term is language skill input. Then the key role in 

delivering the language skill input is the teacher. It means 

that there was an interaction between students and 

teacher in using the language. This kind of interaction 

was really urgent for the students, because it had effect to 

solve language problem in English language 

learning[14]. Thus, interaction between students and 

teacher should be considered in language teaching and 

learning process.   

In the interaction between students and teacher, it was 

found that the teacher used four languages in the 

classroom. It means that the teacher mixed and switched 

the language. Both code switching and mixing are really 

important in learning English. Then one of the reasons in 

doing code mixing and switching based on the interview 

with the teacher was to make the students easier in 

understanding the lesson. It is in line with the previous 

theory that the function of code mixing and switching 

was to make the meaning of something clear [15].  

It means that by doing code mixing and switching, the 

teacher helped the students to understand the content of 

the subject.  Code mixing and switching could help the 

students to overcome the students’ problem when they 

had lack of knowledge [16]. It shows that both code 

mixing and switching were useful in term of academic 

point of view, because it could aid the students to solve 

the academic problem faced by the students.  

Furthermore, the purposes of code mixing and 

switching was that to make a joke. By having a joke, it 

could create good interaction between teacher and 

students. Since, good interaction between teacher and 

students could motivate the students internally in 

involving the learning process. Kustati stated that both 

code mixing and switching were useful to be more 

affianced in learning process[16].   

The interaction between teacher and students and the 

teaching and learning process were really important to 

create the internal motivation of students. Since that 

internal motivation was really helpful for the students, it 

could be a good way to solve the problem in teaching and 

learning process [17]. In other words, to solve the 

students’ problem in learning process, it could be done 

by supporting internal motivation. Since, this point could 

give a power internally from the students themselves. 

Besides, the students motivation could also give an effect 

for their behavior [18].  

The last but not least, internal motivation could be 

created by implementing code mixing and code 

switching. Both of them could help the students 

academically and culturally. Helping them academically 

means that code mixing and code switching helped the 

students in understanding a certain concept [15]. Besides, 

both code mixing and switching could help the students 

culturally. That was to create internal motivation[16].  

To easily understand the concept, see Figure 2. Based 

on the activities above, it can be seen that the activity was 

a stepping stone to create language acquisition such as 

drilling the students, imitating language, and practicing 

the language. All of them were really urgent to create the 

language acquisition (LA). It is in line with the previous 

research about imitation and drilling towards language 

acquisition. They stated that imitation and drilling were 

really helpful for the students [19]. Then language 

acquisition was really helpful for the students in creating 

CLIL Model at pesantren environment. 
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Figure 2 Designed based on the function of internal 

motivation proposed by [17]. 

In short, the combination among teaching technique 

by using GTM, Language Usage, and Language 

Acquisition could create CLIL Model at Pesantren 

Environment. See the detail in Figure 3: 

 

 

 

 

 

 

 

 

 

 

 
 

 

Figure 3 Model of enhancing students speaking skill by 

using GTM to create CLIL at pesantren environment. 

4. CONCLUSION  

It can be concluded that to create CLIL in pesantren 

Environment should be started with inputting the 

language skill to support language acquisition of the 

students, because by having language acquisition, the 

students can create language environment. Then when 

the students can create the language environment, they 

can create CLIL in pesantren Environment. It means that 

they use English informal environment and formal 

environment. In short, Language Acquisition (LA) can 

create Language Environment (LE) and CLIL in 

pesantren.  This research is useful for the teacher and 

stakeholder of pesantren in making language policy 

because this research can be used as a stepping stone of 

CLIL model in enhancing students’ literacy for students 

and it provided specific technique in teaching speaking 

for students of pesantren in Indonesia. However, this 

research has a limitation. It only discusses about the first 

step to create CLIL model in enhancing students’ literacy 

for students. It means that it does not measure the 

effectiveness of the model implementation. Moreover, 

this research does not provide a guided book for 

implementing the CLIL model in enhancing students’ 

literacy for students. Consequently, for the next 

researchers, it is really important to do research on the 

implementation of CLIL in pesantren Environment to 

measure the effectiveness of it. In addition, they can also 

do research and development to proposed model of 

guided book that can be used by the students as reference 

in implementing CLIL at pesantren environment.  
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